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School vision and context

School vision statement School context

RTHS will promote a culture of high expectations working closely with our school
community through:

Building a supportive and innovative environment where young people are prepared to lead
rewarding and productive lives in a complex and dynamic world.

Enhancing a strong foundation of literacy and numeracy that strengthens student
confidence in their ability to adapt and be valuable citizens.

Adopting a culture of communication and cooperation where every student, every teacher
and every leader strives to improve each year working in close collaboration with our school
families.

Our students developing a strong sense of belonging and the social and emotional skills to
adapt to work, higher education and the challenges of life after school.

Rutherford Technology High School 8572 (FOFI 140 ICSEA 909) was established in 1985
as a comprehensive, co-educational secondary school and is now a very large regional high
school  catering for a diverse community of learners. The school is situated within a growing
residential area within the local Maitland district servicing a diverse and geographically
widespread communities.  . The school is located in the Maitland School Education Group,
North West Education Directorate.  The school's anticipated enrolment is 1376 at the
commencement of 2021 including 10 classes for students with special needs, from diverse
socio-economic backgrounds, including 18% Aboriginal and Torres Strait Islander students.
The school has strong ties with the Aboriginal community and a close association with the
Aboriginal Education Consultative Group (AECG).  The school has a proud tradition of
providing quality and highly successful programs in the creative arts, sport and extra
curricula activities. Positive Behaviour for Learning (PBL) is an integral part of the school
wellbeing ethos focusing on respect, responsibility, and commitment. An innovative
Learning Support Team runs a number of highly regarded student wellbeing programs in
the school. Senior students are catered for with mentoring programs and a fully staffed
senior study area. The school values the input of community members through the Parents
and Citizens' Association. Rutherford Technology High School is one of six schools who are
part of the Rutherford Learning Community (RLC). With our partner primary schools we
form a very strong and innovative Local Management Group with a strong K-12 focus. The
school underwent a major redevelopment in 2014-2016 with the construction of new
classrooms, administration facilities and amenities along with the refurbishment of practical
facilities. A new movement space, covered sports areas and agriculture shed will be
completed by July 2022 . The school is well resourced, attracting significant funding through
the resource allocation model (RAM). The school has made significant investments in
technology over the last two planning cycles and the school is committed to bridging the
'digital divide' by providing computers to each faculty.

The school took part in the External Validation process in 2019 and has completed a
thorough situational analysis for the 2021-2024 school planning cycle that has identified
three areas of focus for this Strategic Improvement Plan. When planning for improvement,
the school has been working on a need to broaden our collective knowledge and ability to
better measure the impact of programs in a more systematic and planned manner. The
school is reviewing and conducting professional learning on data sources (qualitative and
quantitative) that will be used to measure the impact. It is important to note that this builds
upon the work undertaken in the previous school planning cycle around teacher
professional learning and student engagement.

1. Student Growth and Attainment

When analysis was conducted against the student outcome measures it was evident that
although the school has experienced significant improvement in internal and external testing
measures (2018-2020), there is still a need to have a sharp focus on Literacy and
Numeracy to ensure student performance is optimised. The NAPLAN gap analysis indicated
the areas of focus include: Writing and Numeracy . Our whole school focus to improve
student growth and maintain student achievement in literacy and numeracy is underpinned
by evidence-based research and to encourage every teacher to be an
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School vision and context

School vision statement School context

adaptive teacher moving from an experienced teacher  to an expert teacher. There will be a
strong focus on planning for 'learning for understanding' and innovative use of ICT to
engage all students' knowledge, skills and proficiencies.

2. Positive school culture through effective classroom practice, personalised
learning and wellbeing

When conducting the analysis of the school wellbeing practices, it was evident that student
'sense of belonging' is an area of ongoing focus. The challenge of the large school context,
is to make the school responsive to each individual student's needs. Internal and external
data suggests that students need to feel more connected to the school and needs to
provide more opportunities to engage in extra curricular activities. The school has had a
strong commitment to providing a safe and supportive learning environment through
Positive Behaviour for Learning (PBL) approaches, but there is an identified need to
broaden its focus to include social and emotional learning in a more planned and strategic
way if student engagement and a sense of belonging is to be improved. School attendance
rates have remained just under the state average for the last two planning cycles. There is a
clear need to ensure attendance at school is a high priority. The school needs to ensure
stronger systems are in place to monitor every student's attendance, provide support and
advice to families when needed and to case manage individual students to ensure each
student attends school everyday.

3.  Community Engagement, Consultation and Partnerships

Community engagement consultation and cohesion is an area of focus identified through
the situational analysis and 2019 External Validation process. Although data from the Tell
Them Form Me survey suggests that overall parent and carer satisfaction is commensurate
with state norms, there is a need to engage with the whole community to ensure authentic
partnerships are developed between home and school. The school has worked hard over
recent years to provide opportunities to include the broader community in the life of the
school through school events, activities and assemblies. The school has identified the need
to build collaborative decision making across all stakeholders to ensure parents and carers
are given an authentic voice in school direction and planning.
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Strategic Direction 1: Student growth and attainment

Purpose

Quality teaching and learning through high expectations
and continuous improvement processes.

The school uses embedded and explicit systems that
facilitate professional dialogue, collaboration, classroom
observation, the modelling of effective practice and the
provision of specific and timely feedback between
teachers. This drives ongoing, schoolwide improvement in
teaching practice and student results The whole school
community demonstrates aspirational expectations of
learning progress and achievement for all students, and is
committed to the pursuit of excellence. Effective
partnerships in learning with parents and students mean
students are motivated to deliver their best and
continually improve. Teaching and learning programs are
dynamic, showing evidence of revisions based on
feedback on teaching practices, consistent and reliable
student assessment and continuous tracking of student
progress and achievement.

Teachers clearly understand, develop and apply a full
range of assessment strategies - assessment for learning,
assessment as learning and assessment of learning - in
determining teaching directions, monitoring and assessing
student progress and achievement, and reflecting on
teaching  effectiveness. The school's curriculum provision
supports high expectations for student learning. The
curriculum is enhanced by learning alliances with other
schools or organisations, where useful and practicable.
Students' learning and courses of study are monitored
longitudinally to ensure continued challenge and
maximum learning.

School staff collaborate with the school community to use
student progress and achievement data to identify
strategic priorities, and develop and implement plans for
continuous improvement. Strategies implemented reflect
research on best practice and include ongoing monitoring
of success of all students  at Rutherford Technology High
school.

Links to School Excellence Framework:

TEACHING DOMAIN: DATA SKILLS AND USE

Initiatives

Quality teaching and learning through high
expectations and continuous improvement processes

 • Student Engagement - Teachers share criteria for
student assessment with students. Formative and
summative assessments create opportunities for
students to receive feedback on their learning.

 • Data Skills and Use -The school executive team
comprehensively analyses student progress and
achievement data for insights into student learning
and discusses results with the whole staff. All
teachers contribute to gathering and analysing data.

 • Teacher Professional Learning -Teachers access
and engage in professional learning that builds skills
in the analysis, interpretation and use of student
progress and achievement data. Improving effective
classroom practice through a focus on explicit
teaching practice, formative assessment,
progressions and identified strategies

 • Quality programming - Teachers are proficient in
their teaching of literacy and numeracy, meeting the
needs of students in their subject. Programming for
teaching and learning will be student interest driven
and document differentiation for ability levels in
literacy and numeracy prioritising student self
assessment and reflection.

Success criteria for this strategic direction

 • Student Engagement -  Rutherford Technology
High School whole community demonstrates
aspirational expectations of learning progress and
achievement for all students, and is committed to the
pursuit of excellence. Effective partnerships in
learning with parents and students mean students
are motivated to deliver their best and continually
improve with evidence of learning intentions, success
criteria and measurable learning goals in all
classrooms 7-12.

 • Data skills and Use -The school uses systematic
and reliable assessment information to evaluate
student learning over time and implements changes
in teaching that lead to measurable improvement.
The school has processes in place to support
teachers' consistent, evidence-based judgement and
moderation of assessments.

 • Teacher Professional Learning- Teachers engage
in and implement professional learning and share
successful and innovative evidence-informed
practices. Teaching and learning programs are
dynamic, showing evidence of revisions based on
feedback on teaching practices, consistent and
reliable student assessment and continuous tracking
of student progress and achievement.

 • Quality programming -Teaching and learning
programs across the school show evidence that they
are adjusted to address individual student needs,
ensuring that all students are challenged and all
adjustments lead to improved learning. Teachers
involve students and parents in planning to support
learning, and share expected outcomes.

Evaluation plan for this strategic direction

Quality teaching and learning through high
expectations and continuous improvement processes

Question:

To what extent have we improved quality teaching and
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Strategic Direction 1: Student growth and attainment

Improvement measures

TEACHING DOMAIN: LEARNING AND DEVELOPMENT

LEARNING DOMAIN: CURRICULUM: Differentiation

LEARNING DOMAIN: ASSESSMENT: Formative
Assessment

Improvement measures

Target year: 2022

 • All teachers demonstrate high quality skills and
explicit teaching and differentiation

 • All Year 7-10 students achieve or exceed their co-
developed learning goals based on the learning
progressions

 • The proportion of students achieving expected
growth in reading increases from 2018 and 2019
Average  to be at or above the school's lower bound
system-negotiated target of 60.2%

 • Increase the percentage of Aboriginal students
achieving top 3 NAPLAN bands in reading and
numeracy to be above the school's lower bound
system-negotiated target.

 • Improvement in the % of HSC course results in top 3
bands to reach the lower bound system negotiated
target of 39.2% or above.

 • Increase the proportion of students achieving in the
top 2 NAPLAN numeracy bands by 11.1%.

 • Increase the percentage of HSC course results in top
two bands to the lower bound system-negotiated
target or above of 14.9%.

Target year: 2023

 • Increase the % of Aboriginal students attaining the
HSC whilst maintaining their cultural identity to a
minimum of the system-negotiated lower bound
target.

 • The proportion of students achieving expected
growth in numeracy increases from the 2018 and
2019 average baseline to be at or above the school's

Evaluation plan for this strategic direction

learning through high expectations and improvement
processes?

Data

We will use a combination of data sources, such as:

 • NAPLAN and Check-in results
 • Minimum standards
 • HSC and ROSA
 • Internal data sources - standardised and school

based
 • PLAN2 Data
 • Teacher programs
 • SCOUT DATA
 • Student Work samples
 • Student and Teacher surveys including Tell Them

from Me

Analysis

Rigorous analysis of the above data will be conducted to
determine the extent to which progress measures have
been achieved. Evidence will be collaboratively analysed
and triangulated regularly to determine the extent to which
the success criteria and improvement measures have
been attained.  Annually the school will review progress
towards the improvement measures based on the What
works Best model and the School Excellence Framework.

Implications

 • Practices and progress will be reviewed and refined
continually to provide a comprehensive snapshot of
impact. This will guide and drive ongoing initiative
implementation and future school planning to ensure
continuous teaching and learning improvement so
that students grow, progress and achieve.

 • Annual reporting on school progress measures -
published in the annual report and published on the
school website at the end of Term 1 each year.
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Strategic Direction 1: Student growth and attainment

Improvement measures

lower bound system-negotiated target of 72.4%
 • Improvement in the percentage of students achieving

expected growth in NAPLAN reading to be above the
school's lower bound system negotiated target of
65.4%

 • Increase the % of students achieving expected
growth in NAPLAN numeracy by 6.8% from system-
negotiated target baseline.

Target year: 2024

 • Results for Aboriginals and Torres Strait Islander
students are equivalent to or exceeding the progress
and achievement of all students in the school.
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Strategic Direction 2: Positive school culture through effective classroom practice,
personalised learning and wellbeing

Purpose

The school has implemented evidence based change to
whole school practices, resulting in measurable
improvements in wellbeing and engagement to support
learning. Our school aims to be organised so all students
have access to advice, support and assistance when
needed so students can fulfil their potential. Evidenced
based practices are utilised to promote improvements in
wellbeing and engagement to support learning. There is
school-wide, collective responsibility for student learning
and success, which is shared by parents and students.
Positive and respectful relationships are valued by all
members of the Rutherford Technology High School
learning community. All classrooms and other learning
environments are well managed within a consistent,
school-wide approach. Well planned teaching is taking
place, so that all students can engage in productive
learning, with minimal disruption. Teachers model and
share a flexible repertoire of strategies for classroom
management and promotion of student engagement and
responsibility for learning.  Positive, respectful
relationships are evident and widespread among students
and staff and promote student wellbeing to ensure
optimum conditions for student learning across the whole
school.

All stakeholders associated within the  Rutherford
Technology High School  value consistent and high
attendance of students at school with teachers, parents
and the community work together to support consistent
and systematic processes that ensure student absences
do not impact on learning outcomes.

Links to School Excellence Framework:

TEACHING DOMAIN: EFFECTIVE CLASSROOM
PRACTICE

LEARNING DOMAIN:  WELLBEING:  Caring for
Students

LEARNING DOMAIN: WELLBEING: A Planned
Approach to Wellbeing

LEARNING DOMAIN: LEARNING CULTURE:

Initiatives

Personalised Learning and Wellbeing

 • Promote positive school climate - A school-wide
approach to effective and positive classroom
management is evident. Support is provided to
teachers where needed, ensuring optimum learning
were all Rutherford Technology High School staff
create a positive climate where all students are
connected and have a sense of belonging by
confidently using strategies based on  research and
consistently implementing the PBL framework.
Building the capacity of all staff through the provision
of professional learning aligned to The Wellbeing
Framework focusing on modelled explicit and
sustainable wellbeing strategies, embedding this
understanding into teaching programs, behaviour
expectations, differentiated interventions and
targeted programs.

 • Positive Behaviour for Learning (PBL)- Social and
emotional learning is consistently implemented
across the school to improve student skills in
problem-solving and engaging in prosocial
behaviour.  All school staff apply tier 2 PBL practices,
'ready to learn plans', and restorative justice
practices to support students in developing strong
positive character traits, self-awareness skills, and
regulating their own emotions and behaviours.

 • Engaging Curriculum- Students are actively
connected to their learning through meaningful,
engaging learning experiences and the development
and achievement of wellbeing goals. Planning for
learning is informed by wellbeing initiatives.

Attendance

Establish powerful data-driven strategies to target whole
school attendance improvement and strengthened
transitions at pivotal learning junctures.

 • An Attendance Taskforce will lead the design and
execution of an overarching school-designed
Attendance Strategy built around enhancing

Success criteria for this strategic direction

 • All classrooms and other learning environments are
well managed within a consistent, school-wide
approach. Well planned teaching is taking place, so
that all students can engage in productive learning,
with minimal disruption. Teachers model and share a
flexible repertoire of strategies for classroom
management and promotion of student engagement
and responsibility for learning.

 • Social and emotional learning (SEF Framework) is
consistently implemented across the school and has
improved student problem-solving and prosocial
behaviour. Positive, respectful relationships are
visible and widespread among students and staff
and promote conditions where all students can
connect, succeed and thrive.  Behaviour incidents
are significantly reduced with the consistent
implementation of Tier 2 practices and restorative
justice problem-solving strategies. Students have the
social and emotional skills to develop and maintain
positive relationships and engage in prosocial
behaviour.

 • Teachers, students, parents and the community work
together to support consistent processes and
systems to ensure student absences do not impact
on learning outcomes. This is demonstrated through
widespread positive and respectful relationships
which are evident among staff, students and families
promoting student wellbeing and ensuring
maximised learning conditions.

 • A whole school approach ensures the most effective
evidence-based teaching methods optimise learning
progress for all students, across the full range of
abilities. Teachers employ evidence-based effective
teaching strategies. Effective methods are identified,
promoted and modelled, and students' learning
improvement is monitored, demonstrating growth.

 • Student engagement is a priority in all teaching and
learning programs, and there is a significant
reduction in classroom behaviour incidents and
suspension rates. All students can confidently
establish and discuss individual wellbeing goals
using each of the 5 elements of SEL. There is a
school-wide collective responsibility for students
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Strategic Direction 2: Positive school culture through effective classroom practice,
personalised learning and wellbeing

Improvement measures

Attendance

Improvement measures

Target year: 2022

 • The proportion of students achieving over 90%
attendance increases  to be at or above the school's
lower bound system-negotiated target of 59.0%

 • Decrease the % of students attending less than 80%
of the time to achieve a minimum of the system-
negotiated lower bound target

 • The proportion of student positive wellbeing
responses (TTFM: advocacy at school | expectations
for success and sense of belonging)  to be at or
above the school's lower bound system negotiated
target of 60.40%

Target year: 2023

 • Increasing the percentage on of Aboriginal and
Torres Strait Islander students achieving  the top
three NAPLAN bands for reading and numeracy to
be above the school's lower bound system-
negotiated target.

 • 60%  Aboriginal students attaining  the HSC, whilst
maintaining their cultural identity.

Target year: 2024

 • SEF self-assessment of the element of 'wellbeing'
remains at excelling

 • SEF self-assessment of the element of 'learning
culture' indicates improvement from sustaining and
growing to excelling

Initiatives

consistent systematic processes and community
engagement to improve whole school attendance
with a particular focus on senior students as well as
Aboriginal and Torres Strait Islander students. via

 • Monitoring of Attendance - Fortnightly data
analysis where students are prioritised according to
the previous 5 weeks attendance. All stakeholders
require access to regular data analysis together with
a broad range of strategies available in order to
support students in attendance.

 • Case management - Determination of key issues
across 7-12 that impact on unjustified non-
attendance.  Student voice is used to play a
significant role in the investigation as well as in
development of programs to mitigate poor
attendance.

 • Communication strategy to give school
attendance a high profile across the school - The
strategy will involve broad communication on
attendance and also include communication with
individual families according to need.

 • Transition Strong supported transitions to effectively
bridge highly differentiated curriculum needs across
support and mainstream contexts allowing students
to engage meaningfully in learning opportunities
across the school. School-designed evidence-
informed curriculum and wellbeing frameworks to
provide engaging differentiated programs to support
Stage 4 transition with a focus on an enhanced
middle school model and embedded high potential
and gifted student initiatives. Comprehensive case
management processes to support and improve
Stage 5 into 6 transition and extend student
aspirations through heavily guided work/study
pathways to improve retention, HSC attainment and
successful post-school destinations.

Success criteria for this strategic direction

learning, and success shared in student reflections of
wellbeing goals included in school reports.

 • Systematic and reliable school data is evaluated to
review student learning and engagement over time
for which responsive changes to student-centred
wellbeing supports are regularly implemented. by the
Attendance Taskforce responding to explicit points of
need.

 • High functioning learning support and attendance
systems and processes to guide and assist teachers
and parents to actively support students.

 • Planning for personalised learning and wellbeing is
informed by holistic information about each student's
specific needs in consultation with families.

 • Clear, engaging communication to drive education
and awareness strategies for wellbeing, personalised
learning and attendance are shared to the
community across multiple platforms.

 • All students with at risk attendance have a
personalised attendance improvement plan designed
in consultation with families and supported by a
nominated mentor as well as key personnel.

 • Regular ongoing planning, monitoring, evaluation
and refinement of the whole school approach to
student wellbeing and engagement aligned to
personalsied learning, transition and attendance
strategies. Evaluation plan for this strategic direct.

Evaluation plan for this strategic direction

Positive school culture through effective classroom
practice, personalised learning and wellbeing

Question:

 • How have we promoted a positive school culture
where every student is known, valued and cared for?

 • How has staff access to high impact contextualised
professional learning in relation to The Wellbeing
Framework and associated strategies increased
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Strategic Direction 2: Positive school culture through effective classroom practice,
personalised learning and wellbeing

Evaluation plan for this strategic direction

teaching and learning practices in relation to
personalising and differentiating learning to meet the
explicit needs of all students?

 • How has attendance, engagement and retention
improved for students as a result of enhanced
attendance and transition strategies? In particular,
for those students who have demonstrated improved
attendance and engagement over time?

 • How has student achievement improved as a result
of strengthened learning support, wellbeing,
transition and attendance strategies?

 • How have students' sense of belonging and
achievement evolved over time?

Data

We will use a combination of data sources, such as:

 • student attendance data (Sentral and Scout)
 • Student feedback and surveys, including Tell Them

From Me
 • Parent/carer feedback and surveys, including Tell

Them From Me
 • Staff feedback and surveys, including Tell Them

From Me
 • Qualititative data gathered and analysed by the

Attendance Taskforce including regular feedback
from staff

 • Positive behaviour referral data (via Positive
Behaviour for Learning team evaluations)

 • Negative behaviour referral and suspension data (via
Positive Behaviour for Learning team evaluations)

 • Learning Support Team data
 • School Excellence Framework Self-Assessment

(SEF S-aS)
 • External Validation (2023
 • PBL Data- e.g. SET
 • Teacher programs
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Strategic Direction 2: Positive school culture through effective classroom practice,
personalised learning and wellbeing

Evaluation plan for this strategic direction

 • Classroom 'walk through' - learning goals visible

Analysis

Rigorous analysis of the above data will be conducted to
determine the extent to which progress measures have
been achieved. Evidence will be collaboratively analysed
and triangulated regularly to determine the extent to which
the success criteria and improvement measures have
been attained. Implications: .

Implications

 • Practices and progress will be reviewed and refined
continually to provide a comprehensive snapshot of
impact. This will guide and drive ongoing initiative
implementation and future school planning to ensure
continuous improvement in personalised learning
and wellbeing so that every student feels happy, safe
and cared for.

 • Annual reporting on school progress measures -
published in the annual report and published on the
school website at the end of Term 1 each year.
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Strategic Direction 3: Community Engagement, Consultation and Partnerships

Purpose

Rutherford Technology High School recognises and
celebrates its diverse community and recognises the
integral role parents, carers and families play as partners
in their children's education. Our school plays a critical
role in supporting this diversity, engaging with the
community and modelling fostering respectful
relationships between learners and all members of the
school. Community engagement refers to the
establishment of sustainable relationships with the local
community to improve student's learning and wellbeing
outcomes and assist students to understand their role in
the broader community.

The leadership team measures school community (parent
and student) satisfaction and shares its analysis and
actions in response to the findings with its community.
The school is recognised as excellent and responsive by
its community because it uses best practice to embed a
culture of high expectations, and effectively caters for the
range of equity issues in the school..

Links to School Excellence Framework:

LEADING DOMAIN: MANAGEMENT PRACTICES AND
PROCESSES

LEARNING DOMAIN:  REPORTING: Parent
Engagement

LEADING DOMAIN: EDUCATIONAL LEADERSHIP:
Community Engagement

LEADING DOMAIN: MANAGEMENT PRACTICES AND
PROCESSES: Community Satisfaction

Improvement measures

Target year: 2022

COMMUNITY ENGAGEMENT, CONSULTATION AND
PARTNERSHIPS

 • Portion of parents/carers feeling welcome on the
school is >75% (>7.5 in Tell them from Me Survey)

Initiatives

Partners in Learning

Actively and collectively work together with students,
families, staff and the wider community to maximise
outcomes for students, appreciating and placing value on
genuine partnerships in learning and shared community
voice.

 • School culture - Respectful relationships between
the school, students, parents and the school
community are actively cultivated and valued.
Enhanced community engagement strategy to
ensure clear continual and accessible
communication to cultivate strong, positive
relationships across the school context.

 • Community Collaboration- The school staff and
parents share a school vision to address students'
learning, health and wellbeing needs, and to identify
members of the local community who could
compliment and support the school to achieve the
school's vision.

 • Decision-making -The school regularly solicits and
addresses feedback on school performance from
students, staff, parents and the broader school
community. Parent and community involvement in
school decision making encourages greater
ownership and ensures local needs are reflected.

 • Improved branding and representation of the
school image to reflect the current context and
community through a consultative process.

 • Student Voice - Renewed opportunities for student
voice and agency through a student-led community
engagement team.

Cultural Connections

Grow and evolve as a culturally safe learning community
to embrace the history and understandings of the
Wonnarua people and build on the appreciation and
respect of Aboriginal and Torres Strait Islander heritage,
histories, cultures, languages and identity to maximise

Success criteria for this strategic direction

 • The school is recognised as excellent and
responsive by its community because it uses best
practice to embed a culture of high expectations, and
effectively caters for the range of equity issues in the
school.

 • A clear community engagement strategy is mapped
to recognise critical communication factors aligned to
key milestones and focus areas responsive to point
of need. Parent are well informed of school events,
curriculum activities and know how to access and
seek information when required.

 • Quality, concise and consistent communication is
frequently shared across the community via updated
digital platforms and high quality collateral ensuring
accessibility for all parents and carers while reflecting
the needs of the community and the vision of the
school.

 • Parents feel welcome in the school and have active
and authentic roles. They understand and are able to
support their child's learning and have an active role
in school decision making and local community
issues.

 • The school has a shared vision for success and has
authentic links to the wider community.

 • Respectful relationships are evident throughout all
levels of the school culture with students and families
feel known, valued, cared for, supported and listened
to and students and families recognise the school as
a culturally safe place.

 • Aboriginal and Torres Strait Islander students and
families feel teachers exude cultural awareness and
an understanding and appreciation of the connection
to country.

 • Authentic partnerships across the community have
grown and evolved inclusive of the AECG, University
of Newcastle, Wollotuka Institute and other local
organisations and networks.

 • Staff feel confident that they are culturally responsive
to work together and walk together in genuine
partnership with Aboriginal and Torres Strait Islander
students, families and community members.
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Strategic Direction 3: Community Engagement, Consultation and Partnerships

Improvement measures

 • The proportion of Aboriginal student positive
wellbeing responses (TTFM: advocacy at school |
expectations for success and sense of belonging)
increases from 56.6% (baseline) to be at or above
the school's lower bound system-negotiated target of
62.0%

 • Results in 'Tell them form Me' Survey in "parents feel
informed" is greater than the state average 6.6.

 • Results in 'Tell them form Me' Survey in "parents feel
informed" is greater than 7.0. (state average 6.6)

 • Increase the P&C membership to over 15 parents.

Target year: 2023

 • The proportion of Aboriginal students attaining their
HSC whilst maintaining their cultural identity
increases from 27.8% (baseline) to be at or above
the network's lower bound target of 60.0%

Target year: 2024

 • SEF self-assessment of the element of 'educational
leadership' indicates improvement from sustaining
and growing to excelling Target year:

 • SEF self-assessment of the element of 'school
resources' indicates maintenance of excelling

Initiatives

learning and wellbeing outcomes for students through
collaboration and high expectations relationships.

 • Parents are presented with clear information on what
and how well their children are learning and receive
regular information in accessible formats about how
to support their children's progress. The school
solicits feedback on its reporting from parents.

 • Reinvigoration and restructure of whole school
Aboriginal Engagement Team and development of
comprehensive Aboriginal Engagement Strategy to
formatively map and track explicit strategies in
consultation with Aboriginal students, families and
the AECG.

 • Respectfully listen and learn from Aboriginal students
and families to develop a culturally aware responsive
staff through the provision of immersive professional
learning opportunities guided and supported by local
Elders and community members.

 • Significant case management framework to enhance
authentic Personalised Learning Pathways. This will
feature evidence-informed strategies to provide a
strong transition continuum for Aboriginal and Torres
Strait Islander students from Year 6 to Year 12 to
ensure high levels of personalised support drive
literacy and numeracy achievement, attendance,
engagement, retention and HSC attainment while
boosting aspirations for the future.

 • Development and implementation of a range of
cultural programs responding to the needs and
interests of students, and supported by community
members, in areas of music, Yidaki, art, dance,
history and language.

Evaluation plan for this strategic direction

COMMUNITY ENGAGEMENT, CONSULTATION AND
PARTNERSHIPS

Question:

To what extent have we engaged, consulted and formed
strong partnerships with our community?

What has been the impact of the enhanced community
engagement strategy and strategies implemented by the
Aboriginal Engagement Team?

How has student voice and agency been activated as a
result of reinvigorated leadership experiences and
opportunities?

How has staff access to high impact contextualised
professional learning in relation to cultural awareness and
connections improved relationships and teaching and
learning practices to meet the explicit needs of all
students?

How have Aboriginal and Torres Strait Islander students
responded to improved PLP case management and the
implementation of enhanced cultural and aspirations
programs?

Data

We will use a combination of data sources, such as:

 • Community engagement data from digital platforms
(website, social media)

 • Aboriginal student attendance data (Sentral and
Scout)

 • Aboriginal student feedback and surveys, including
Tell Them From Me

 • Aboriginal parent/carer feedback and surveys,
including Tell Them From Me

 • Qualititative data gathered and analysed by the
Aboriginal Engagement Team including regular
feedback from all staff

 • Learning Support Team data
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Strategic Direction 3: Community Engagement, Consultation and Partnerships

Evaluation plan for this strategic direction

 • Aboriginal student achievement data (NAPLAN,
HSC, Best Start, Check-in Assessments, internal
summative and formative assessment)

 • Aboriginal student achievement of HSC Minimum
Standards

 • School Excellence Framework Self-Assessment
(SEF S-aS)

 • External Validation

Analysis

 • Rigorous analysis of the above data will be
conducted to determine the extent to which progress
measures have been achieved. Evidence will be
collaboratively analysed and triangulated regularly to
determine the extent to which the success criteria
and improvement measures have been attained.

Implications

 • Practices and progress will be reviewed and refined
continually to provide a comprehensive snapshot of
impact. This will guide and drive ongoing initiative
implementation and future school planning to ensure
continuous improvement so that students are
empowered to nurture their future aspirations while
being immersed in their culture.
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