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School background 2018–2020

School vision statement School context School planning process

To educate the Whole Child for the 21st Century with
ongoing differentiated learning for all where parents and
the school partner to recognise, engage and meet the
needs of our students within a modern learning
environment.

Thomas Acres Public is situated in Ambarvale, a suburb of
Campbelltown approximately 55kms south west of the
Sydney Central Business District. Ambarvale itself has a
population of 7,374 people with Aboriginal and Torres Strait
Islanders making up 5.7% of the population.

The suburb is predominantly residential and contains a mix
of public and private housing, with the median age of
people being between 20 and 39 years.

The current school population is 550 with a Family
Occupational and Educational Index of 132. The student
enrolment comprises of approximately 14% Aboriginal and
Torres Strait Islanders, and 32% of students have a
language background other than English. 

The school has a mix of early career and experienced
teachers and is stongly supported by its community. 

The school has engaged in an extensive period of
consultation with its stakeholders in order to determine the
strategic directions of the school for 2018 and beyond.

Online surveys together with feedback forums have been
used seeking parent/carer views and feedback on school
practices.  

Staff views were actively sought through surveys, staff
meetings and forums. Staff engaged in evaluation of
schoolprograms and practices to inform decisions for future
planning.

Student input was sought via interview and survey, and
students were invited to attend alongside their
parents/carers in a community feedback forum to actively
evaluate and feedback on school processes and practices.
Students and teachers shared current school practices with
community and sought feedback on what they wanted to
see continued or changed.

All stakeholders had a contributing voice in the school
planning process, providing the next steps and priorities of
the school.
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School strategic directions 2018–2020

STRATEGIC
DIRECTION 1

KNOWING

STRATEGIC
DIRECTION 2

CARING

STRATEGIC
DIRECTION 3

LEARNING

Purpose:

Student learning is maximised when schools connect
with students and draw on the knowledge and
expertise each student, family and community have to
offer. Thomas Acres Public School is committed to
personalised learning that identifies strengths,
interests, talents and aspirations of students and
families. While there is a strong commitment, the need
for a systematic approach and clear whole–school
processes has been identified, to provide all students
with the best possible opportunities to achieve their
goals and promote a sense of belonging at school.

Purpose:

Staff at Thomas Acres Public School acknowledge the
potential of wellbeing as an important influence in
students’ learning and development. Teachers play an
important role in developing and shaping the character
and wellbeing of children and young people. To
support Positive Behaviour for Learning, an existing
school program, additional resources and initiatives
will be implemented to further strengthen and
consolidate core skills and values that promote happy,
healthy and productive individuals.

Purpose:

Continuous whole school improvement is ongoing and
changes in response to the needs of it’s community.
Thomas Acres Public School has seen sustained
growth in learning outcomes in the past few years, and
teachers know well, the links between high quality
professional learning and its impact on student
outcomes. As an Early Action for Success school, the
teacher professional learning in the early years has
had significant impact. The challenge is to ensure that
all staff have access to high quality, differentiated
professional learning that is evidence based and
underpinned by research.
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Strategic Direction 1: KNOWING

Purpose

Student learning is maximised when
schools connect with students and draw
on the knowledge and expertise each
student, family and community have to
offer. Thomas Acres Public School is
committed to personalised learning that
identifies strengths, interests, talents
and aspirations of students and
families. While there is a strong
commitment, the need for a systematic
approach and clear whole–school
processes has been identified, to
provide all students with the best
possible opportunities to achieve their
goals and promote a sense of belonging
at school.

Improvement Measures

 • Student profiles are completed so that
all students are known and supported.

 • Whole–school Formative Assessment
practices are embedded.

 • Student reports contain personalised
information about individual student
learning that have clear links to student
goals and Formative Assessment
practices in the classroom.

People

Students

Students understand that they are
responsible for their own learning and are
able to articulate what success looks like
for them and how they will achieve it. They
are empowered through student voice and
choice and are involved in decision making
around learning.

Staff

Staff are aware of the importance of
connecting with students and their families,
and understand the benefits of co–creating
a culture in which student voice is setting
the foundation for students owning their
own learning.

Parents/Carers

Parents and the broader school community
understand the impact of positive school
partnerships in helping students to develop
positive connections with school and their
learning.

Community Partners

 • Community agencies, businesses and
local AECG are aware of the diverse
needs of the school and support
students and their families to connect
and engage.

Leaders

 • Leaders understand and support the
need for clear processes that embed
systems for collecting and exchanging
knowledge of student information
between all stakeholders.

Processes

Student Profiles

 • Establish Connect Meets, three way
conference to build studentprofiles held
at specific times in the year. Develop
student profile proforma, and process of
collecting, and exchanging student
information.

Formative Assessment

 • Formative Assessment practices are
regularly evaluated to ensure
implementation is consistent,

 • A variety of Feedback strategies are
implemented and used for reflecting on
practice, and promoting student
self–regulation and voice in learning.

Student Reporting

 • Reviewing and evaluating current
assessment and reporting format.

 • Involving students and their families in
three–way parent–teacher–student
interviews with students leading the
process.

 • Aligning report indicators with classroom
practice–Formative assessment–
making clear connections to classroom
learning while complying with DoE
policy.

Evaluation Plan

 • observational rounds/walk throughs,
teacher feedback

 • Student feedback lesson plans/teaching
programs

 • Surveys, Tell Them From Me

Practices and Products

Practices

 • Clear and systematic processes are in
place for the development of Student
Profiles that inform  personalised
learning to meet the needs of the whole
child.

 • Formative Assessment practices are the
norm in every classroom where
teachers and learners are
co–designers of curriculum and
assessment. Students identify how
they learn best, and work with the
teacher to meet learning goals.
Teachers and students use feedback
strategies to evaluate and reflect on
teaching and learning practices.
Accountability for learning is shared.
Students hold teachers accountable.

 • Students are active participants during
parent – teacher – student interviews.
Learning goals/success criteria are
used in the school report to show
student progress

Products

 • All students have a student profile that
enables staff to know them and support
their individual needs, as well as
allowing students to have avoice and
choice in how they learn.

 • Formative assessment strategies to
maximise learning are consistently
implemented K–6. Students can
articulate what they are learning, how
they are going, and what they need to
do next.

 • Parents are presented with clear
information on what and how well their
children are learning and students can
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Strategic Direction 1: KNOWING

Practices and Products

articulate their progress, and future
learning goals.
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Strategic Direction 2: CARING

Purpose

Staff at Thomas Acres Public School
acknowledge the potential of wellbeing
as an important influence in students’
learning and development. Teachers
play an important role in developing and
shaping the character and wellbeing of
children and young people. To support
Positive Behaviour for Learning, an
existing school program, additional
resources and initiatives will be
implemented to further strengthen and
consolidate core skills and values that
promote happy, healthy and productive
individuals.

Improvement Measures

 • PBL practices are consistent across
K–6 supporting positive learning
environments.

 • Evidence–based wellbeing approaches,
programs and processes, identify and
support students’ cognitive, physical,
social and emotional needs.

 • Character Education is embedded in
teaching and learning programs to
support the development of resilient and
productive individuals.

People

Students

 • Students are able to identify attributes
and strengths that support them to grow
and learn from challenges and
complexities, and have the skills to
develop positive relationships with their
peers, teachers, parents and members
of the community.

Staff

 • Staff understand that wellbeing is
integral to learning. Students are
valued, respected, empowered and
supported to succeed.

Parents/Carers

Parents actively participate in supporting
wellbeing and reinforcing student learning.

Community Partners

 • Community agencies, organisations,
Local AECG and businesses
understand that student wellbeing is
enhanced when schools connect with
their communities to draw on their
expertise and resources to provide
support. Counselling and wellbeing
services provide essential expertise to
schools and communities to guide
student growth and development.

Leaders

 • Leading and supporting the processes
and practices that enable the school to
achieve goals around caring and
wellbeing.

Processes

PBL

 • Teacher Professional Learning is
provided regularly to ensure a shared
understanding and consistency of PBL
implementation.

Wellbeing Support

 • Accessing community programs and
networking with schools to identify and
source expertise that provides tailored
programs and interventions, supporting
wellbeing and learning.

 • Develop process for Identifying
Students to access specialised
programs that cater for their needs

Character Education

 • Provide teacher professional learning to
support understanding

 • Design lessons and link to PBL
program.

 • Promote Character Education–student
awards, Newsletters, posters,
celebrations.

Evaluation Plan

 • SET surveys– PBL

 • Tell Them From Me survey

 • Student forums/interviews

 • Teacher/community feedback

 • Attendance, suspension data

 • Program evaluation

Practices and Products

Practices

 • Student wellbeing is a collective
responsibility. Teachers, parents,
community and external agencies work
in partnership with the school to provide
services and programs that enable
students to connect, succeed and thrive.

 • Positive, respectful relationships are
evident amongst students and staff. The
needs of all students are explicitly
addressed in teaching and learning
programs. Students have the social and
emotional skills to self– regulate their
own emotions and behaviours and
develop and maintain positive
relationships.

 • Students can identify essential qualities
and attributes of a learner and can
articulate how these support their
learning.

Products

 • Positive Behaviour for Learning is
implemented consistently across the
whole school making explicit the
expectations of behaviour to enable a
safe and positive learning environment.

 • Wellbeing services and programs
provide essential expertise to schools
and communities to guide student
growth and development.

 • Character Education is taugh tK–6 to
explicitly address character attributes
and values that support positive and
respectful relationships with each other,
their teachers and the community.
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Strategic Direction 3: LEARNING

Purpose

Continuous whole school improvement
is ongoing and changes in response to
the needs of it’s community. Thomas
Acres Public School has seen sustained
growth in learning outcomes in the past
few years, and teachers know well, the
links between high quality professional
learning and its impact on student
outcomes. As an Early Action for
Success school, the teacher
professional learning in the early years
has had significant impact. The
challenge is to ensure that all staff have
access to high quality, differentiated
professional learning that is evidence
based and underpinned by research.

Improvement Measures

 • High quality teaching and learning
programs are delivered in literacy and
numeracy to improve student learning
with a focus on Formative Assessment.

 • Processes are embedded that provide
opportunities for Professional learning
communities to work collaboratively to
improve teaching and learning
practices.

 • The leadership team work as
Instructional Leaders to provide high
quality Professional learning that is
linked to classroom practice and
supports continual improvement.

People

Students

Students are engaged in quality teaching
and learning programs that are innovative
and engaging. Students can articulate how
their learning is going and what they need
to improve.

Staff

Teachers are equipped with the skills and
knowledge, and effectivepedagogical
strategies to deliver engaging and quality
learning experiences.

Parents/Carers

Parents are involved in planning to support
learning and have a sharedunderstanding
of expected outcomes.

Community Partners

Community networks and partnerships are
used tosupport and strengthen teacher
capacity building, guiding and mentoring
acrossschools to enable lateral capacity
building.

Leaders

Instructional Leadership is evident with the
executive team leading learning and
contributing to practices that promote
continuous improvement in teaching and
learning. Expertise within the school is
identified and used as a resource to
support the development of other staff.

Processes

Coaching/Mentoring through Instructional
Leadership

 • Staff are supported by Instructional
Leaders to evaluate and implement
evidence–based pedagogy that
supports differentiationand engagement
to improve student learning outcomes.

 • Processes for collaborative practices
aredeveloped and timetabled.

Teacher Professional Learning

 • Teacher professional learning is
differentiated and delivered in different
modes to support all teachers in the
implementation of engaging and
challenging learning programs.

 • Staff are kept up to date with syllabus
documents and NESA requirements,
including the Learning Progressions.   

 • Staff capacity building to support ATSI
students through CoS Bump it Up
initiative providing differentiated
professional learning. 

 • Student data is regularly collected and
analysed and is used to inform future
planning.  

Innovation

 • Explicit teaching strategies will
bedeveloped through innovative
practices such as play based learning,
STEM,digital technologies through the
lens of formative assessment.

Evaluation Plan

Student performancedata–NAPLAN,
Progressions, school based assessments

Practices and Products

Practices

 • Instructional leaders draw on the
expertise of themselves and others to
support the knowledge and skills of staff
to deliver high quality teaching and
learning programs that are underpinned
by current evidence–based research.

 • Teachers routinely use evidence of
learning, including a range of formative
assessments to inform their teaching,
adapt their practice and meet learning
needs of students.

 • Staff are supported to meet their own
professional learning goals and work
towards their accreditation.

 • Targeted stages will explore play based
learning and STEM leading to the
development of innovative practices.

Products

 • Implementation of Evidence–based
Literacy and Numeracy programs that
are engaging and challenge students.

 • Formative Assessment underpins
Teaching and learning programs K–6,
which describe expected student
learning progressionin knowledge,
understanding and skill.

 • Collaborative practices are embedded
to allow teachers to meet regularly to
clarify student expectations, consistency
of teaching, learning and assessment
strategies, and sharing expertise to
build collective capacity.
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Strategic Direction 3: LEARNING

Processes

PDPs

Accreditation

Teacherobservations and feedback

Walkthroughs

Surveys
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