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Introduction

The Annual Report for 2022 is provided to the community of Doonside Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the

impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Doonside Public School

367 KILDARE RD

DOONSIDE, 2767
https://doonside-p.schools.nsw.gov.au
doonside-p.school@det.nsw.edu.au
9622 3575

Message from the principal

Doonside Public School caters for the academic, social and emotional needs of children from a range of socio-economic,
language and cultural backgrounds. The Annual Report provides a snapshot of achievements and performances
throughout 2021. However this overview does not provide detailed information on school procedures or on the way the
school community influences student learning and school culture.

Doonside Public School has a long tradition of providing a solid foundation for student learning based on explicit teaching
practices and a strong student welfare focus.

Some paintwork and building upgrades have also continued. Many teaching and learning resources have been
purchased and upgraded to ensure that staff and students have access to the most up to date equipment.

Doonside PS Wingarra Preschool staff have continued to build strong relationships with parents and the broader
community and their influence have led to stability in the enroliment of Aboriginal children in preschool. Funding support
has also helped to strengthen the transition to school program for Aboriginal students. Our preschool is rated
"Exceeding" against the National Quality Framework. We are looking forward to continuing this program in 2023.

We are committed to:

» Quality Educational Programs for all students, whilst empowering students to become lifelong learners who are
responsible and independent decision makers.

» Promoting the educational, social and emotional success of each and every student and strengthening the
continued partnership between the school and its community.

» Ensuring that Doonside PS utilises all resources efficiently to promote maximum benefit for all students.

| certify that the information in this report is the result of a rigorous school self-evaluation process and is a balanced and
genuine account of the school's achievements and areas for development.

David Galea - Principal
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School vision

School Vision

(What do we aspire to achieve?)

At Doonside Public School we actively work together towards building a holistic environment where respectful
relationships are widespread among students, staff and families, in a learning community who values curiosity, creativity
and collaboration in building knowledge and skills for future focused learners.

School context

Doonside Public School is located adjacent to Doonside Railway Station in the Western Sydney Region of NSW. The
school's history dates back to the late 1930's when local farms were subdivided and allotments were provided for the
settlement of returned soldiers.

Our school population of 304 students (P-6), includes children with 40 languages and 28 cultural backgrounds. The
school has a significant Aboriginal and Torres Strait Islander population of 17.5% and 57.4% of students come a from
non-English speaking background. The experience levels of our staff vary from early career teachers to more
experienced teachers. Students are supported by the employment of two Aboriginal Education Officers for both
preschool and the K-6 school.

The classroom composition exists of one preschool, ten mainstream classes and three multi-categorical support classes
for students with an Autism Spectrum Disorder (ASD) diagnosis. Our local community is supported by a number of
government and non-government agencies. Our preschool caters to our community and families, as well as local and
non local Aboriginal students as a Regional resource.

All aspects of the school's Situational Analysis and the creation of the Strategic Improvement Plan have been developed
through community consultation.

From the findings of our Situational Analysis and community consultation the following areas of focus were identified for
ongoing improvement:

1. Aspirational targets for all students, including all equity groups in the areas of Literacy, Numeracy, well-being and
attendance.

2. Explicit systems to build pedagogical practice through evidenced based practice enriching the learning
environment, experience and academic outcome achievement.

3. Building a strong culture of collection, use and analysis of data to measure growth of teaching and learning and
guide future directions.

All aspects of the strategic improvement plan are built on the agreed mission and values as articulated below.
School Mission

(Why do we exist?)

To encourage students to strive to achieve their goals both social and academic, with opportunities to reach their full
potential in all aspects of their life as they become active members of society possessing the tools and a growth mindset
to tackle the unknown future as confident, creative individuals.

School Values

(How will we act on a daily basis to fulfil our mission and achieve our vision?)

Continuously improving and reflecting on our own practices, guarantees high quality teaching and explicit learning that is
ongoing and positively evolving. We nurture and develop each students' potential and abilities by providing exciting

rewarding and appropriate teaching programmes for our diverse population, ensuring every student learns in a caring,
supportive and enriching environment.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2022 School Assessment
LEARNING: Learning Culture Sustaining and Growing
LEARNING: Wellbeing Sustaining and Growing
LEARNING: Curriculum Sustaining and Growing
LEARNING: Assessment Sustaining and Growing
LEARNING: Reporting Sustaining and Growing
LEARNING: Student performance measures Sustaining and Growing
TEACHING: Effective classroom practice Sustaining and Growing
TEACHING: Data skills and use Sustaining and Growing
TEACHING: Professional standards Sustaining and Growing
TEACHING: Learning and development Sustaining and Growing
LEADING: Educational leadership Sustaining and Growing
LEADING: School planning, implementation and Sustaining and Growing
reporting

LEADING: School resources Sustaining and Growing
LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1: Student growth and attainment

Purpose

Develop student centred learning environments which empower and inspire learners ensuring they connect, succeed
and thrive.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

» Assessment to drive effective teaching and learning cycles
» A strategic approach to wellbeing

Resources allocated to this strategic direction

Socio-economic background: $294,911.14
Aboriginal background: $12,400.00

English language proficiency: $88,401.12

Low level adjustment for disability: $46,663.97
AP Curriculum & Instruction: $210,799.40
QTSS release: $60,103.68

Summary of progress

Q - To what extent have we achieved our annual progress measures; what lessons have we learned to inform
next steps; what adjustments need to be made to the strategic direction?

D - annual evaluation documents and focus areas;

Analysis
* Feedback and Assessment Validation (Literacy/Numeracy)

From the triangulation of assessment sources in literacy, it has been noted that student data is regularly up to date and
informs teaching and learning programs to ensure student outcomes are being met. Student goals have been developed
from the PLAN Understanding Text elements to allow focused student learning in reading. The assessment data has also
encouraged programs to be implemented whole class across K-2 such as the Heggerty's Phonemic Awareness Program
in parallel with utilising decodable texts to improve decoding and word knowledge for student reading. The use of IfSR-
NP and PLAN update has allowed staff to program their numeracy in a data informed way and plan teaching and
learning for whole class and small group settings. It has also encouraged staff to track student progress in their learning
and develop student focused goals.

+ Attendance Focus Initiative Team (FIT)

Attendance F.1.T continued to work towards excellence by engaging in weekly meetings to address implementing and
refining the attendance processes and practices within the school. These processes were to monitor attendance
regularly and accurately. The three-tier model of action was put in place to address areas of need with individual
students promptly.

Whole school and personalised attendance approaches put in place in 2022 observed a downward trend in regular
attendance rate throughout the year. Semester one noted that 49.6% of students attended school 90% or more.

All Classroom Teachers's have a thorough and comprehensive understanding of the attendance processes to ensure
accurate data and understanding of the tiered system in place. This was evident in the executive director's
acknowledgement of the improved attendance (Top 10 in Metropolitan North Region of schools) rate for Doonside Public
School across the metropolitan area when comparing data from 2019-2022.

* Well-being FIT

Through observation and conversation, it has been demonstrated that staff were able to support and assist in identifying
who a students' network of trust is that they are able to reach out to in time of need. Improved data in attendance can be
linked to tier two interventions that support student well-being and engagement.

« PBLFIT

The collection and use of data to put in place key decisions related to the effectiveness of the universal approach and
work towards a whole school tier system .Staff used the EBS reporting system as a way in which to record positive,
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negative and neutral behaviours.
» Data Analysis - whole school

NAPLAN

In relation to the targets identified in this Strategic Direction, the following results were obtained:

The Literacy target of "Improvement in the percentage of students achieving in the top two bands in Reading with a
minimum of the lower bound system negotiated targets being achieved" was reached both in the number of students
achieving in the top two bands (19.7% 2021 and 27.2% 2022) and in the achievement of the school identified target.
The Numeracy target of "Improvement in the percentage of students achieving in the top two bands in Numeracy with a
minimum of the lower bound system negotiated targets being achieved" was reached both in the number of students
achieving in the top two bands (12.2% 2021 to 19.6% 2022) and in the achievement of the school identified target.
Check In Assessment

- Year 3 Reading

24 Students assessed in the cohort.

Highest performing student achieved 80.5%, with the range of top 5 students achieving 55.5% - 80.5%

Lowest achievement score 13.8% with the range of the lowest 5 achievement scores is 13.8% - 36.1%

Achieved 45.4% which is higher than schools similar but lower then state which was 53.6%.

Students demonstrated overall lowest achievement in Comprehension (Processes, Vocabulary, Comprehension) and
Objective C (think in ways that are imaginative, creative, interpretive and critical) for St 2&3 (29.2% each).

Data indicates outcomes for this cohort at St1 at 64.9%; St2 at 45.2% and St3 at 19.2%

Lowest achievement by stage expected outcome: EN2-10C thinks imaginatively, creatively, and interpretively about
information, ideas and texts when responding to and composing texts 29.2%.

Highest achievement by stage expected outcome: EN2-9B uses effective and accurate sentence structure, grammatical
features, vocabulary relevant to the type of text when responding to and composing texts 47.9%

- Year 3 Numeracy

Highest performing student achieved 94.4%, with the range of top 5 students achieving 69.4% - 94.4%
Lowest achievement score 16.6% with the range of the lowest 5 achievement scores is 16.6% - 30.5%
Year 3 Numeracy- achieved 45.6% which was lower than schools similar to use which achieved 47.7%

Students demonstrated overall lowest achievement in Stage 2 Measurement and Geometry strand against the data
collected.

Data indicates that Number and Algebra outcomes for this cohort at St1 at 57.8%; St2 at 50.3% and St3 at 25.8%

- Year 4 Reading

Term 1

43 Students assessed in the cohort.

Students demonstrated overall lowest achievement in Vocabulary (Processes, Vocabulary, Comprehension) and
Objective B (use language to shape and make meaning according to purpose, audience and context) for St 2 44.4% & St
327.9%

Data indicates outcomes for this cohort at St1 at 72.1%; St2 at 44.8% and St3 at 26.9%

Lowest achievement by stage expected outcome: EN2-8B identifies and compares different kinds of texts when reading
and viewing and shows and understanding of purpose, audience and subject matter 43.9%
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Highest achievement by stage expected outcome: EN2-9B uses effective and accurate sentence structure, grammatical
features, vocabulary relevant to the type of text when responding to and composing texts 48.8%

Highest performing student achieved 84.2%, with the range of top 5 students achieving 57.8% - 84.2% (23.2% of the
cohort)

Lowest achievement score 13.1% with the range of the lowest 5 achievement scores is 13.1% - 23.6% (23.2% of the
cohort)

Results were 41.2% which was below schools similar to us, at 42.1%.
Term 4
36 Students assessed in the cohort.

Students demonstrated overall lowest achievement in Processes (Processes, Vocabulary, Comprehension) and
Objective C (think in ways that are imaginative, creative, interpretive and critical) for St 2 41.7% & St 3 31.9%

Data indicates outcomes for this cohort at St1 at 70.8%; St2 at 42.4% and St3 at 18.5%
Lowest achievement by stage expected outcome: EN2-4A using increasing range of skills, strategies and knowledge to
fluently read, view and comprehend a range of texts on increasingly challenging topics in different media and

technologies 39.2%

Highest achievement by stage expected outcome: EN2-8B identifies and compares different kinds of texts when reading
and viewing and shows and understanding of purpose, audience and subject matter 51.4%

Highest performing student achieved 89.4%, with the range of top 5 students achieving 65.7% - 89.4% (13.8% of cohort)

Lowest achievement score 7.8% with the range of the lowest 5 achievement scores is 23.6% - 7.8%% (16.6% of the
cohort).

- Year 4 Numeracy
Cohort of 41 Students sat Term 1 assessment

Students demonstrated overall lowest achievement in Stage 3 Number sense and Algebra strand against the data
collected.

Year 4 Numeracy- results showed the Y4 cohort sitting at 50.7% compared to schools similar to us which scored at
51.4%.

Highest performing student achieved 100%, with the range of top 5 scores 71.05% to 100%

Lowest achievement score 13.15% with the range of the lowest 5 achievement scores is 13.15% - 26.3%

Data indicates that Number and Algebra outcomes for this cohort at St1 at 69.1%; St2 at 35.5% and St3 at 23.8%
Cohort of 36 Students sat Term 4 assessment

Students demonstrated overall lowest achievement in Stage 3 Number sense and Algebra strand against the data
collected.

Highest performing student achieved 100%, with the range of top 5 scores 78.9% to 100%

Lowest achievement score 13.1% with the range of the lowest 5 achievement scores is 13.1% - 28.9%

Data indicates that Number and Algebra outcomes for this cohort at St1 at 86.1%; St2 at 50.8% and St3 at 28.2%
- Year 5 Reading

Term 4

39 Students assessed in the cohort.

Students demonstrated overall lowest achievement in Processes (Processes, Vocabulary, Comprehension) and
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Objective B (use language to shape and make meaning according to purpose, audience and context) for St 2 41.7% & St
331.9%

Data indicates outcomes for this cohort St2 at 84.6%; St3 at 29.7% and St4 48.7%
Highest performing student achieved 72.5%, with the range of top 5 students achieving 60% - 72.5% (25.6% of cohort)

Lowest achievement score 17.5% with the range of the lowest 5 achievement scores is 35% - 17.5%% (28.2% of the
cohort).

Year 5 Literacy- achieved 44.2% which was higher than schools similar to us at 41.4%.

Lowest achievement by stage expected outcome: EN3-5B discusses how language is used to achieve a widening range
of purposes for a widening range of audiences and contexts 16.6%

Highest achievement by stage expected outcome: EN3-7C thinks imaginatively, creatively, interpretively and critically
about information and ideas and identifies connections between texts when responding to and composing texts 53.8%

- Year 5 Numeracy

39 students in the cohort. Students demonstrated overall lowest achievement in Stage 3 Number and Algebra against
the data collected.

Highest performing student achieved 85%, with the range of top 5 scores achieving 57.5% - 85% Lowest
achievement score 15% with the range of the lowest 5 achievement scores is 15% - 30%

Data indicates that Number and Algebra outcomes for this cohort at St1 not tested; St2 at 67.2% and St3 at 28%
Year 5 Numeracy- At Numeracy we achieved 42.6% which is lower than school similar to us which achieved 44.9%
Year 6 Literacy (data pending)- achieved 40.6% which was 6.1% lower than schools similar to us.

- Year 6 Numeracy Term 1

24 students in the cohort. Students demonstrated overall lowest achievement in Stage 3 Statistics and Probability
against the data collected.

Highest performing student achieved 95%, with the range of top 5 scores achieving 72.5% - 95%

Lowest achievement score 22.5% with the range of the lowest 5 achievement scores is 22.5% - 40%

Data indicates that Number and Algebra outcomes for this cohort at St1 76.4; St2 at 66.7% and St3 at 57.8%
Year 6 Numeracy (data pending)- achieved 47.5 which was lower than schools similar to us at 49.9%

- Year 6 Numeracy Term 3

22 students in the cohort. Students demonstrated overall lowest achievement in Stage 3 Statistics and Probability
against the data collected.

Highest performing student achieved 95%, with the range of top 5 scores achieving 70% - 95%
Lowest achievement score 17.5 with the range of the lowest 5 achievement scores is 17.5% - 32.5%

Data indicates that Number and Algebra outcomes for this cohort at St1 not tested; St2 at 59.7%; St3 at 36.4% and St4
at 31.8%

Tell Them From Me Survey

The Tell them from Me measure relevant to SD#1 is "Impact of leadership is recorded at 84% as indicated by TTFM data
(teacher survey)". The data obtained from the submission indicated that Data gathered in 2022 regarding the impact of
leadership indicated that 93% of teaching staff agree/strongly agree that School leaders lead improvement and change,
which is above goal identified within the SIP of 84%. In comparison to the data gathered from Teacher survey 2021,
which recorded that 50% of teaching staff agree/strongly agree. As indicated in research (Hattie 2009; Hallinger and
Heck 1996), strong school leadership directly impacts on student outcomes. The achievement of this goal should begin
to correlate directly to the ability to measure strategies that achieve student outcomes.
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Implications for 2023
* Feedback and Assessment Validation (Literacy/Numeracy)

Continue to implement evidence-based practice of the updated Heggerty's Phonemic Awareness program. Continue to
refine practice in explicitly using decodable texts in parallel with PM readers to further develop student reading. Develop
a Creating Text portfolio of learning to align with current school systems and assist with student goals. Continue to
embed the use of PLAN data to plan for whole class and small group teaching and show this as evidence in
programming. Utilise the on demand and diagnostic assessments PLAN offers, such as IfSR-NP & Phonic Diagnostic
assessment, in a meaningful way. Explore the visual discrimination and auditory discrimination development in early
readers (P-2). Utilise the upcoming PLAN 2 Version 3 to input and monitor data across K-6.

» Attendance FIT

In 2023, attendance processes will continue to be aligned to the target to ensure DPS demonstrates growth and the
tiered systems are effective for all students, staff and caregivers.

* Well-being FIT

Include student voice to measure impact and guide practice to improve attendance. Utilise FORGE or similar platform as
a system of self-assessment against well being criteria to evaluate the effectiveness of strategies that are implemented
to improve well being and attendance. Build stronger partnerships with families and community (targeted and intentional
supports) that overcome the well being barriers to attendance and engagement.

« PBLFIT

The data from EBS, observational data and feedback by way of surveys from staff, student and the community will
provide the PBL team with qualitative and quantitative measures to formulate best next steps, areas of focus and areas
of need.

» Data Analysis - whole school
NAPLAN

In continuing to meet the targets identified in our SIP, the school wide focus on the use of Super 6 Comprehension
strategies and Quantifying numbers to ensure we meet 2023 targets. Further to supporting our target achievement a
school wide focus on Phonics and Writing in Literacy, as well as Measurement and Geometry strand in Numeracy.

Check In Assessment

Reading: Term 1 and Term 4 data continue to support a need for focus in comprehension across all grades. For Year 3
students achievement in Stage 1 outcomes was pleasing and the difference in achievement from St1 to St2 achievement
provides insight into the areas of concern being the syllabus demands from stage to stage. Vocabulary requirements
continue to be an area of focus and would be supported by cohort demographic consisting of predominantly Aboriginal or
EAL/D students. Highest achievements were noted to be from these two representative groups as were the lowest
achievements across all grades.

Continue to focus on comprehension as a core component of the reading program to improve specific outcomes in this
area of learning as well as in the broader Reading results in line with targets. Transition process for Year 2 to Year 3 to
minimise the impact of increased stage expectations and syllabus gaps. Necessity to ensure Aboriginal student learning
needs are supported through PLPs, enrichment opportunities and supportive pedagogies. Necessity to ensure EAL/D
student learning needs are supported through specialist timetables and enrichment opportunities.

Numeracy: Results highlighted an area of focus in Measurement and Geometry which is supported by this data. Year 6
data was consistent in the need for a focus on Statistics and Probability. A School wide focus on quantifying numbers (in
the strand Number and Algebra) is still a necessity to build improvement in this area.

Continued focus on quantifying numbers. Enrichment potential for HPGE students (with a data triangulation). Primary
interventions are required to address the gaps in early understanding (St1 outcomes) that cannot be made up for this
cohort by strengthening practice for K-2 and therefore identified interventions or supports must be implemented to
address this. Continue to engage with this assessment as a measure of and for learning ensuring clear alignment with
programming pedagogies that strategically focus on the learning.

* Tell Them From Me -

Through continuing to improve leadership approaches through collaborative practice, modelling and a learning
community approach, we should continue to define school practices that strategically align with and demonstrate student
growth and attainment.
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Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure

Progress towards achievement

Improvement in the percentage of
students achieving in the top two bands
in Numeracy with a minimum of the
lower bound system negotiated targets
being achieved. (Note: School identified
targets have been determined to
directly align with System negotiated
targets)

Data demonstrates that 15.38% of year 3 and 5 students are now in the top
two skills bands (NAPLAN) for Numeracy, indicating we did not demonstrate
achievement of the annual progress measure of lower bound target of
19.60% .

Improvement in the percentage of
students achieving in the top two bands
in Reading with a minimum of the lower
bound system negotiated targets being
achieved. (Note: School identified
targets have been determined to
directly align with System negotiated
targets)

Data demonstrates that 31.82% of year 3 and 5 students achieving in the
top two skills bands (NAPLAN) for Reading, indicating achievement of the
annual progress measure of lower bound target of 27.20%.

Improvement in the percentage of
students achieving expected growth in
Numeracy to be above school
determined 2020 assessment data.
(Check in Assessments)

The proportion of year 5 students achieving expected growth in NAPLAN
Numeracy is is undetermined as in 2020 there was no NAPLAN testing due
to hybrid learning and result it is not determined if targets are met.

Improvement in the percentage of
students achieving expected growth in
Reading to be above school determined
2020 assessment data. (Check in
Assessments)

The proportion of year 5 students achieving expected growth in NAPLAN
Reading is undetermined as in 2020 there was no NAPLAN testing due to
hybrid learning and result it is not determined if targets are met.

Improvement of the percentage of
students attending school for 90% of
the time or more with a minimum of the
lower bound system-negotiated target
being achieved.(Note: School identified
targets have been determined to
directly align with System-negotiated
targets)

Data indicates that 48.07%% of students attended school 90% or more
during semester one. This has met the upper bound system negotiated
target.

Tell Them from Me survey - Impact of
leadership is recorded at 84% as
indicated by TTFM data (teacher
survey)

Tell them from me Data indicates that 93% of teaching staff agree/strongly
agree that School leaders lead improvement and change. 7% of teachers
surveyed neither agree nor disagree.
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Strategic Direction 2: Quality Classroom practice for growth and attainment

Purpose

Proactive explicit teaching and effective feedback drives whole school improvement in teacher capacity and student
outcome achievement.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

» Explicit teaching for demonstrated growth
+ Effective feedback for Student Growth

Resources allocated to this strategic direction

Socio-economic background: $0.00
Aboriginal background: $0.00
English language proficiency: $0.00
Professional learning: $0.00

QTSS release: $0.00

Per capita: $0.00

Summary of progress

The initiatives for strategic Direction 2 are also supported from the funds that are indicated with in Strategic 1

Q - To what extent have we achieved our annual progress measures; what lessons have we learned to inform
next steps; what adjustments need to be made to the strategic direction?

D - annual evaluation documents and focus areas;

Analysis
» Pedagogical Practice - Research Models

The pedagogical practice and evidenced based research models have been implemented this year derive from the K-2
and 3-6 literacy and numeracy guides distributed by the Department of Education. The Heggerty's program was
implemented in K-2 and has seen students phonological awareness develop in a structured and systematic approach
allowing for achievement across reading and writing. Scarborough Reading Rope was implemented K-6 to allow
teachers to identify student learning gaps and follow a structured approached when planning for next steps in their small
group differentiated teaching. Continued implementation for Deslea Konza effective reading has allowed teachers to gain
knowledge in the Big 6 ideas in reading and use this to guide their teaching and learning for reading. The use of
decodable readers has allowed teachers and students to connect the elements of Heggerty's, Konza and Scarborough
models through teaching reading in evidence informed way. Utilising the gradual release explicit modelling of "I do, We
do, You do" in handwriting has encouraged the explicit teaching of handwriting to take place across K-2 classrooms
which further developed student handwriting skills. The use of the Kanban Board has encouraged staff to reflect on their
current practice to develop identified goals to improve their teaching and learning in literacy. These were reflected on
each term and new goals were developed and worked towards throughout the term which allowed a focused approach in
achieving their goals.

* Curriculum Focus Initiative Team - Doonside Learning Community/Collaborative Practice
The school has implemented Learning Communities and Learning Summits that have supported a purposeful
professional collaboration and developed a collective efficacy for student achievement. Staff in 3-6 learning communities
focused on building vocabulary in students' language development and supporting inferencing as an identified
comprehension need from PLAN data. K-2 staff focused on literacy as a whole using parallel content approaches and the
big ideas in working mathematically following Jenni Back's work. As in response to being an Accelerated Adopter School

(as part of the Curriculum Reform), which has assisted in growing teacher confidence and pedagogical practice. These
learning communities also allowed teachers time to unpack new information, units of work and sharing of resources

* Learning Walk F.I.T
Effective Feedback

Through active Instructional Rounds it was observed that staff were providing feedback to our students verbally and
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written, but we noticed that student learning and understanding were not being attained from the feedback provided. We
also found that the feedback should continually be linked to the learning intention and success criteria.

Student Goals setting

Student goals were underdeveloped or not utilised effectively in the classrooms, in particular in K-2. The 'l can'
statements were developed from the learning progression (understanding text and whole number) for students to use as
a learning pathway to understand where they are at in their learning and where to next. Some 3-6 classes used these
learning pathways and have found them to be effective for the students to identify their next steps in their learning.

Effective Feedback

Through active Instructional Rounds it was observed that staff were providing feedback to our students verbally and
written, but we noticed that student learning and understanding were not being attained from the feedback provided.

We also found that the feedback should continually be linked to the learning intention and success criteria.
* Professional Learning PODS through Colebee Learning Community

Principal POD

Mini Pods were developed and actioned. The Mini PODs met several times over each term. These PODs moved from a
"catchup" session or debrief to discussions regarding Literacy and Numeracy results and improved practices in areas of
Literacy, Numeracy and Attendance in schools. The PODs also served as an opportunity for mentoring accessing the
"expert in the room".

DP Pod

Initiated in Term 2 2022 with our 3 partner schools. T was agreed to collaborate twice a term where possible to build
capacity and evaluate current practices within our schools. Topics for discussion were focused on middle leadership,
schoolwide assessment and student voice.

We raised awareness on current practices within our settings and identified some avenues for future foci. Due to
circumstances beyond our control, our meetings were reduced and not all attended all meetings although the core group
remained. Participating in the group allowed us to build a network of DPs within our local schools.

AP Pod

The shared knowledge across CLC schools was valuable allowing us to evaluate, reaffirm and reflect on our current
practices.

APC&I Pod

Collaborative and professional dialogue encouraged reflection of our school practices and mentor other APC&I on the
upcoming Curriculum Reform for K-2. Developed professional relationships with other APC&I from neighbouring schools.

» SEF analysis - Whole staff determination with supporting evidence

Staff engaged in the process of analysing the School Excellence Framework against the school's practices, data
collections, achievements and areas of continued focus. The staff utilised qualitative and quantitative evidence to
develop an on-balance determination against the School Excellence Framework themes. In the themes of "Collaborative
Practice and Feedback" and "Coaching and Mentoring" in the element of Learning and Development, the school
determined its level of achievement to be Sustaining and Growing. In the theme of "Explicit Teaching" within the element
Effective Classroom Practice, the school determined its level of achievement to be Sustaining and Growing" and in the
theme of "Feedback" within the element Effective Classroom Practice, the school determined its level of achievement to
be Delivering. Staff were actively engaged and demonstrated an understanding of the SEF and how it relates to current
best practice. This led to a maintained core focus on class routine, feedback for all and collaborative approaches through
the coaching / mentoring model. The focus on linking feedback to Learning Intentions and success criteria have
improved the quality of feedback to students.

Implications for 2023
+ Pedagogical Practice - Research Models

The staff will continue with current best practice to further develop and expand teachers' professional pedagogical
knowledge in literacy. The Scarborough Rope will become part of the planning program and will further be embedded
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across K-6 staff to grow teachers' connectivity of the literacy strands with learning progressions to make informed

In 2023, the focus on the new 3-6 syllabus will become core business for our staff to further build on pedagogical practice
in the upper primary years.

* Curriculum F.I.T - Doonside Learning Community/Collaborative Practice

In 2023 the staff will continue holding learning communities for all staff on a day after school each week. These days will
be catered towards the prioritised learning needs and aspirations of our staff. Learning Summit days will be strategically
based on the teaching and learning needs of staff. If we are an AAS school for the new 3-6 Syllabi implementation staff

Professional Learning will be prioritised, as per the K-2 model in 2022.

* Learning Walk F.I.T
Effective Feedback

The school will continue to monitor and evaluate how we provide effective feedback and the use of questioning to further
improve our practice and our students' learning and understanding. Instructional Rounds will continue as a tool for
constructive feedback for staff to continuously improve student engagement and outcomes

Student Goals setting

'| can' statements to other curriculum foci such as creating texts, additive strategies, and multiplicative strategies. This
will provide an opportunity for teachers to utilise these learning pathways as a tool to monitor and transfer the information
to PLAN.

As part of the process, staff endeavor to share these goals to parents and recognising student growth and progress by
celebrating achievement through the use of a display board.

» Professional Learning PODS through Colebee Learning Community
Principal POD

2023 should observe the continuation of the PODs with a continued focus on improved practices, knowledge building
and collegial exchange for the development of students academically and socially

DP Pod

The executive have committed to continue meetings with purpose and action plan during 2023, with a middle leadership
focus on Literacy and Numeracy development and continuing student voice.

AP Pod

In 2023, reciprocal visits for our APs to visit classroom with a specific intention and to gain insight of other practices in
other schools. Provide mentoring and coaching support within the team using APs as experts in the room. Further to this,
our next direction will be to facilitate reciprocal visits between classroom teachers, to learn and view how other teachers
interpret and teach elements of the syllabus.

APC&l Pod

2023 should observe the continuation of the APC&I PODs with a continued focus on curriculum, improved practice,
knowledge building and collegial exchange for the development of students academically.

» SEF analysis - Whole staff determination with supporting evidence

Revisit the SEF against classroom practice to better understand how teachers arrived at their on-balance determination
against the theme of "Feedback". As the levels of achievement against the School Excellence Framework have been
determined, the school collectively needs to consider keeping the on-balance determination while ensuring sustainable
practices that lead to continuous improvement. Teachers will build their capacity, skills and knowledge in the following
areas: the provision of timely and explicit feedback related to specific success criteria; use of a range of explicit
strategies to explain and break down knowledge; in the use of questioning and assessing when identifying students'
needs. Teachers will engage in relevant coaching/mentoring for collaborative professional learning opportunities that will
improve their teaching and learning.

Tell Them From Me Survey

Targets for 2022 achievement in SD#2 as measured by Tell them from Me surveys were as follows.
1. 85% of teachers indicated they set high expectations for student learning.

75% of teachers indicated they set high expectations for student learning compared to state norm of 69% and an
increase against 2021 data of 69%.
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82% of students indicated their teacher sets high expectations for success with a state norm of 86% and decrease
against 2021 result of 87%. Students indicated that strongest response to skills challenge in the quartile of high skills,
high challenge at 53% which is equal to state norm, but higher than 2021 result of 38%. 95% of students indicated that
they set challenging goals for themselves in their schoolwork and aim to do their best (84% state norm) and compared to

78% in 2021.

1. 85% of teachers indicated they engage in collaboration.

79% of teachers indicated they engage in collaboration while the state norm was 78% and compared to result of 70% in

2021.

1. 85% of teachers set high expectations.

82% of teachers responded that they utilise strategies for explicit teaching. (79% state norm). This was compared to the
2021 data indicating only 74% of teachers with this response.

77% of students responded that teachers utilise strategies for explicit teaching (75% state norm). This is compared to the
2021 data where students' results were 85%.

Future Directions

Continue practices that develop goal setting with students as the most effective strategy identified within the survey set.
Clarify terminology and approach with both students and staff on what might constitute explicit teaching and high

expectations.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure

Progress towards achievement

Maintaining sustaining and growing
in the themes of "Explicit Teaching"
and "Feedback" within the element
Effective Classroom Practice.

Self assessment against the School Excellence Framework shows the
school is currently performing at <b style="text-align:start;">Sustaining and
Growing </style>in the themes of "Explicit Teaching" and "Feedback" within
the element Effective Classroom Practice

Maintaining sustaining and growing
in the themes of "Collaborative
Practice and Feedback" and
"Coaching and Mentoring" in the
element of "Learning and
Development.”

Self assessment against the School Excellence Framework shows the
school is currently performing at <b style="text-align:start;">Sustaining and
Growing</style> in the themes of "Collaborative Practice and Feedback"
and "Coaching and Mentoring" in the element of Learning and Development

Tell Them From Me data - strategies
for explicit teaching 85% - teachers
and students.

Tell them from me Data indicates 82% of teachers report that students are
clear about what they are expected to learn.

Students rated explicit teaching at 8.5 which exceeds state norms of 7.5.

Tell Them From Me data - setting
high expectations at 85% - teachers
and students.

Tell them from me Data indicates 85% of teachers and 82% of students
report that high expectations have been set.

Students rated high expectations at 8.7 in line with state norms (8.7).

Tell Them From Me data
demonstrates that 85% of teachers
engage in collaboration.

Tell them from me Data indicates 85% of teachers report that they engage
in collaboration.
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Strategic Direction 3: Responsive Data use for growth and attainment

Purpose

Quality whole school data informs planning, learning, differentiation and support by empowered and collaborative
educators and learners in partnership.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

» Use of data to build collective Educator efficacy
» Data informed for continuous improvement

Resources allocated to this strategic direction

Socio-economic background: $0.00
Aboriginal background: $0.00

AP Curriculum & Instruction: $0.00
Professional learning: $0.00

Low level adjustment for disability: $0.00
QTSS release: $0.00

Summary of progress

The initiatives for strategic Direction 3 are also supported from the funds that are indicated with in Strategic 1

Q - To what extent have we achieved our annual progress measures; what lessons have we learned to inform
next steps; what adjustments need to be made to the strategic direction?

D - annual evaluation documents and focus areas;

Analysis
* Internal Assessments

Reading Levels

Running records are administered by teachers as one form of assessment of student reading capabilities and
achievement. Teachers conducted this assessment regularly and formally submitted data on a regular basis each term to
inform whole school priorities, resource allocation and tiered interventions.

The level of achievement of students is as follows;

11.8% of Kinder students have achieved L8;

23.6% of Yr1 students have achieved L18;

40% of Yr2 students have achieved L24.

71.4% of Yr3 students have achieved L28.

80.11% of Yr4-6 students have achieved level 28+.

Interview for Student Reasoning

The utilisation of the IfSR/Number and Algebra assessment was implemented throughout Years K-6. Used as a
standardised diagnostic (On-demand), reporting and planning tool. Data obtained from this assessment was used to

monitor student achievement and growth in Number and Algebra. This consistency allowed for clear identification of
"where to next" for student learning and assisted in identifying appropriate teaching strategies to achieve these
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The level of achievement of students is as follows for Quantifying Numbers Including Place Value
61.5% of Early Stage 1 students achieved Level 6 on progressions

58.75% of Stage 1 students achieved Level 8 on progressions although 42.5% for year one on V3 progressions (level 5)
and 90% year 2 on V2 progressions.

87% of Stage 2 students achieved Level 10 on progressions
51% of Stage 3 students achieved Level 12 on progressions
South Australian Spelling Test

Used as a standardised diagnostic, reporting and planning tool. Data obtained from this assessment guided the
development of a spelling scope and sequence as well as a monitor of student achievement and growth. Data levels
demonstrated that students have a spelling age which exceeds chronological age allowing lesson discrimination and
tasks to be aligned with their areas of growth and attainment. Greater student's need was being met by the classroom
teacher having a greater understanding of interpreting student assessment results. With the improved knowledge of
Scarborough's Reading Rope and Strands, teachers were further empowered by identifying and differentiating student
learning needs and making accommodations towards their learning outcomes. Data results for K-2 have demonstrated
lower than expected target measures. It has been determined that teachers have been focussing on reading decodable
texts. Teachers utilised decodable texts more so when assessing their capabilities for and of reading. This resulted in
students not being able to read PM readers as they were more immersed in decodable texts. This was identified early in
term four, hence the teachers ensured there was a connection between the two types of texts. IFSR data demonstrates
that Stage 1 is lower than expected improvement measure, but this has been identified as a system change as year one
has migrated to progressions version 3, hence the data has been skewed

* Data Informed

The continuous analysis of the data has resulted in teachers becoming more confident at using student data in their
programming to effectively cater to differentiated student learning needs.

» Specialist Team

The Specialist Team (LaST, EALD, COVID ILSP) continue to track, monitor and evaluate student data through the use of
PLAN. As a team we continue to look at how students are progressing and as teachers identify what we need to do to
continue to improve student learning.

« Data-F.LT

The Data FIT continued to explore data sources within the school during 2022 with an aim to identifying both teaching
and learning gaps. Collaborating with the APC&l teams to further investigate aspects of focus to implement and support
the professional learning requirements of the new syllabus aligning these for maximum engagement and impact. Data
fit engaged with teams to discuss data sets reflecting on sources and purpose of data collected. Team explored
available school resources and determined the inclusion of assessment tools CARS (comprehension all stages) and
Stage 2/Stage 3 NSW DoE Mathematics Diagnostics (primary) to measure the strategies being implemented within
programs. Infants diagnostic for mathematics to be sourced. A set of visuals to support teacher self assessment in the
area of Data Literacy and Data use in Teaching have been developed to ensure "look fors" are available at all times.
Analysis of school performance against NAPLAN was detailed along with the available Check in Data sets.

Staff have begun to use DoE data sets and school based Data wall for triangulation of student achievement data. Staff
have used this analysis in both reading and numeracy to determine students' strengths and areas of further support
required. Team meeting data conversations have begun with the notion of sharing data per class and identifying what
areas of need have arisen and sharing the strategies, resources and programs that have and have not worked
effectively. The analysis of data and response to data talks indicates teachers are more effectively using data collection
and reflection methods

Data Analysis - Aboriginal & Equity Student Data

Cohort Percentage: 304 Aboriginal : 17.7% EALD /LBOTE : 49%

- Attendance

Aboriginal

Term 1 Highest: 100% Lowest: 10.4% Average: 66.15% Term 2 Highest: 100% Lowest: 6.8% Average: 63.4%

Term 3 Highest: 100% Lowest: 10.4% Average: 64.79% Term 4 Highest: 100% Lowest: 11.1% Average:
74.46%Student Leadership
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Student Executive (10 positions)

10% Aboriginal 80% EAL/D LBOTE 10% Other
Sporting Captains (6 positions)

33.3% Aboriginal 66.6% EAL/D LBOTE

SRC (19 positions)

0.05% Aboriginal 0.84% EAL/D LBOTE 0.11% Other
Zone Swimming

50% Aboriginal 25% EAL/D LBOTE 25% Other

Zone Cross Country

Girls Boys

25% Aboriginal 26% Aboriginal

62.5% EAL/D LBOTE 60.1% EAL/D LBOTE
12.5% Other 13.9% Other

Zone Athletics

Girls Boys

18.75% Aboriginal 30.7% Aboriginal

56.25% EAL/D LBOTE 46.1% EAL/D LBOTE

25% Other 23.2% Other

Sydney West Swimming Carnival 100% EAL/D LBOTE

Year 3 Check-in

Literacy: Aboriginal students were represented in the lower 50% of all results, with the highest achievement at 30.5%
with the lowest being 13.8%. Aboriginal students constitute 12.5% of the cohort assessed.

EAL/D students were represented by both the highest and lowest scores in the assessment - 80.5% &13.8%. EAL/D
students constitute 66.6% of the cohort assessed.

Numeracy: Aboriginal students were represented in the lower 50% of all results, with the two highest achievements at
41.6% with the lowest being 16.6%. Aboriginal students constitute 10% of the cohort assessed.

EAL/D students represented in the highest result 94.4%, with the lowest at 22.2%. Results are evenly distributed
through the cohort with individual student achievement reflective of other data sets. EAL/D students constitute 80% of
the cohort assessed.

Year 4 Check-in

Literacy Term 1:

Aboriginal students were represented in the lower 50% of all results except 1, with the highest achievement at 68.4%
with the lowest being 21.05%. Aboriginal students constitute 18.6% of the cohort assessed.

EAL/D students were represented by the highest score 89.4% with the lowest score being 21%. Results are evenly
distributed through the cohort with individual student achievement reflective of other data sets. EAL/D students
constitute 55.5% of the cohort assessed.

Literacy Term 4:
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Aboriginal students were represented in the lower 50% of all results except 1, with the highest achievement at 68.4%
with the lowest being 21.05%. Aboriginal students constitute 18.6% of the cohort assessed.

EAL/D students were represented by both the highest and lowest scores in the assessment - 84.2% &13.1%. Results are
evenly distributed through the cohort with individual student achievement reflective of other data sets. EAL/D students
constitute 60.4% of the cohort assessed.

Numeracy Term 1:

Aboriginal students were represented in the lower 50% of all results, with the two highest achievements at 50% with the
lowest being 21.05%. Aboriginal students constitute 17.01% of the cohort assessed.

EAL/D students were represented by the highest achievement score 100%, with the lowest achievement score 18.4%.
Results are evenly distributed through the cohort with individual student achievement reflective of other data sets. EAL/D
students constitute 51.2% of the cohort assessed.

Numeracy Term 4:

Aboriginal students were represented in the lower 50% of all results, with the two highest achievements at 50% with the
lowest being 44.7%. Aboriginal students constitute 11.1% of the cohort assessed.

EAL/D students were represented by the highest achievement score 100%, with the lowest achievement score 18.4%.
Results are evenly distributed through the cohort with individual student achievement reflective of other data sets. EAL/D
students constitute 55.5% of the cohort assessed.

Year 5 Check-in

Aboriginal students were represented in the lower 50% of all results except for one, with the highest achievement at 70%
with the lowest being 27.5%. Aboriginal students constitute 17.9% of the cohort assessed.

EAL/D students were represented by both the highest and lowest scores in the assessment - 72.5% &17.5%. Results are
evenly distributed through the cohort with individual student achievement reflective of other data sets. EAL/D students
constitute 64.14% of the cohort assessed.

Aboriginal students were represented the highest achievement score, with all others in the lower 50% of all results. The
highest achievement at 85% with the lowest being 35%. Aboriginal students constitute 17.9% of the cohort assessed.

EAL/D students second highest results 70%, with the lowest being 22.5%. Results are evenly distributed through the
cohort with individual student achievement reflective of other data sets. EAL/D students constitute 64.1% of the cohort
assessed.

Year 6 Check-in

Literacy Data pending

Numeracy Term 1: Aboriginal students were in the lower 50% of all results bar one student. The highest achievement at
57.5% with the lowest being 22.5%. Aboriginal students constitute 25% of the cohort assessed.

EAL/D students were represented with the achievements at 95% with the lowest being 40%. Results are evenly
distributed through the cohort with individual student achievement reflective of other data sets. EAL/D students constitute
62.5% of the cohort assessed.

Numeracy Term 3: Aboriginal students were represented in the lower 50% of all results. The highest achievement at
50% with the lowest being 17.5%. Aboriginal students constitute 27.2% of the cohort assessed.

EAL/D students highest results overall with 95%, with the lowest being 22.5% (second lowest cohort score). Results are
evenly distributed through the cohort with individual student achievement reflective of other data sets. EAL/D students
constitute 54.5% of the cohort assessed.

NAPLAN Year 3

Year 3 EAL/D LBOTE

Reading

Beginner 1 - (1 student) 100% Band 3 Beginner 2 (1 student) 100% in Band 2 Emerging - 11% Band 1; 11% Band 2;
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33% Band 3; 44% Band 4 (9 students total) Developing - (7 students) 57% Band 5; 14% Band 6; 29% Band 7
Consolidating - (2 students) - 50% Band 5; 50% Band 7

Writing

Beginner 1- absent Beginner 2 (1 student) 100% in Band 2 Emerging - 40% Band 2; 20% Band 3;30% Band 4 and 10%
Band 5 (10 students total) Developing -13% Band 2; 13% Band 4; 25% Band 5; 50% Band 6 (8 students) Consolidating
- 100% Band 5 (2 students)

Numeracy

Beginner 1- 100% Band 2 (1 Student) Beginner 2 100% in Band 2 1 student) Emerging - 18% Band 1; 45% Band 2;
27% Band 3;9% Band 4 (11 students total) Developing - 43% Band 4; 29% Band 5; 14% Band 6; 14% Band 9 (7
students) Consolidating - 50% Band 3; 50% Band 6 (2 students) Band 6; 60% Band 7

NAPLAN Year 5
Year 5 Aboriginal Students
2022 Data indicates that:

Reading - Aboriginal students are achieving higher than non Aboriginal students (point differential 3) with highest band
achievement Aboriginal being Band 7 (43%) and lowest Band 4 (29%)- and non-Aboriginal Band 8 (3%) and lowest Band
3 (3%) NAPLAN ANALYSIS 2022 pg. 7

Writing - Aboriginal students are achieving below non Aboriginal students (point differential 14) with highest band
achievement Aboriginal being Band 6 (11%) and lowest Band 3 (22%) and non-Aboriginal Band 8 (3%) and lowest Band
1 (3%)

Numeracy - Aboriginal students are achieving higher than non Aboriginal students (point differential 25) with highest
band achievement Aboriginal being Band 8 (17%) and the lowest Band 4 (33%) and non-Aboriginal Band 7 (13%) and
lowest Band 3 (9%

EAL/D LBOTE
Reading

Beginner - 100% in Band 5 (1 student) Emerging - 67% Band 4; 33% Band 6 (3students total) Developing - (17
students; 1 student -= 6%) 6% Band 3; 18% Band 4; 35% Band 5; 18% Band 6; 24% Band 7 Consolidating - (5
students 1 student = 20%) - 20% Band 5; 60% Band 7; 20% Band 8

Writing

Beginner - 100% in Band 5 (1 student) Emerging - 67% Band 4; 33% Band 5 (3students total) Developing - (17
students; 1 student = 6%) 6% Band 2; 18% Band 4; 41% Band 5; 29% Band 6; 6% Band 8 Consolidating - (5 students
1 student = 20%) - 20% Band 5; 40% Band 6; 40% Band 7

Numeracy

Beginner - 100% in Band 4 (1 student) Emerging -33% Band 4; 67% Band 5 (3students total) Developing - (17
students; 1 student = 6%) 6% Band 3; 29% Band 4; 41% Band 5; 18% Band 6; 6% Band 7 Consolidating - (5 students
1 student = 20%) - 40%

Regardless of equity status or as a response to it, we provided a variety of opportunities for students to engage and
achieve academic outcomes in line with all other students. Our Aboriginal and other equity students have had their level
of learning outcomes attained, identified and learning was programmed at their point of entry. Additional support was
available through multiple sources including preparation of PLPs, ILPs, support program timetables and COVID ILSP. It
is noted that identified equity students achieved results at or above their peers in Check-in assessment. One student
from this group achieved a placement for an Opportunity Class commencing 2023.

» SEF analysis - Whole staff determination with supporting evidence

In the themes of "Data Literacy" and "Data use in Teaching" within the element of "Data Skills and Use", the school has
determined its level of achievement to be "Delivering". The 2022 set target of "Sustaining and Growing" was not met for
the individual target themes however for the overall element an on-balance determination of "Sustaining and Growing"

was achieved. Staff have undertaken High Impact Professional Learning throughout the year and the school Data F.I.T.
developed an understanding of what data is being used school wide and most critically, what Professional Learning was
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required to address the identified knowledge gaps for staff. To ensure that this project was introduced thoroughly and
authentically, implementation tasks were stayed to ensure validity, sustainability and success. It was demonstrated that
staff were only beginning to articulate a clear alignment between their pedagogical practices and the evaluation points of
the SEF. In the themes of "Student Growth" and "Internal and External Measures" against syllabus standards" within the
element of "Student Performance Measures", both were determined to be "Sustaining and Growing", effectively meeting
the target for 2022. This will evidence the achievement of targets as a result of activities implemented in Strategic
Direction 1 and Strategic Direction 2 as previously evaluated.

* Tell Them From Me

The Tell them from Me measure relevant to SD#1 is "Impact of leadership is recorded at 84% as indicated by TTFM data
(teacher survey)". The data obtained from the submission indicated that Data gathered in 2022 regarding the impact of
leadership indicated that 93% of teaching staff agree/strongly agree that School leaders lead improvement and change,
which is above goal identified within the SIP of 84%. In comparison to the data gathered from Teacher survey 2021,
which recorded that 50% of teaching staff agree/strongly agree.

Implications for 2023
Internal Assessments

Further development in the understanding of Scarborough's Reading Rope and Strands should develop effective
strategies to meet student learning needs. Teachers will continue to develop their pedagogical knowledge in the
transference of skills learned while reading decodable texts to PM texts. IFSR improvement measures levels will need to
be re-aligned with V3 progressions for students K-6.

* Data Informed

In 2023, staff will be encouraged to plan their grouping in PLAN 2 to show the areas of focus and teaching strategies to
support student learning in Literacy and Numeracy.

» Specialist Team

We are in the process of developing a tracking sheet of the students that are in our groups, in order to identify and know
who has been seen, how long they have been on support and what we need to do to provide support to students who no
longer are in support but require in class support.

« Data-F.LT

Data practices need to shift from the collection and analysis of data to a strategic focus on the assessment task to enable
the data to truly reflect what it is intended to measure. Evolution of Data FIT into Assessment/Analysis FIT will support
this. Analysis of data supports enrichment in the area of vocabulary development within the reading program and more
strategically through the integration of KLAs as a strategy to improving reading fluency and comprehension. The
continuation of school activities to support the focus on Number and Algebra strand

Data Analysis - Aboriginal Student Data and Equity students

Continue to provide opportunities to engage students to connect, succeed and thrive. Provide staff with professional
learning which is responsive to student needs, DoE and school priorities building teacher capacity and understanding.
Continue to implement cultural curriculum reflective of Aboriginal Education Policy along with community needs and
expectation. Seek opportunities to connect with all families in order to gain contextual information that supports student
engagement growth and attainment. Necessity to ensure Aboriginal student learning needs are supported through PLPs,
enrichment opportunities and evidenced based, best practice pedagogies. Necessity to ensure EAL/D student learning
needs are supported through specialist timetables, enrichment opportunities and evidenced based, best practice
pedagogies.

» SEF analysis - Whole staff determination with supporting evidence

Revisit the SEF against classroom practice to better understand how teachers arrived at their on-balance determination
against the themes of "Data Literacy" and "Data Skills and Use". As the school has not reached its performance
measures target for "Data Literacy" and "Date use in Teaching", 2023 SIP activities will be realigned for a clear and
concise focus on High Impact Professional Learning in data concepts, analysis and use of student assessments aligned
with the SEF. Data will continue to be collated, analysed and actioned within all Focussed Initiative Teams. Promoting
consistent and comparable judgement of student learning, design and deliver quality assessment tasks and identifying
teaching and learning gaps for improvement in student outcome achievement, as well as building teacher capacity. The
introduction of the Assessment and Analysis FIT will support this process. In the themes of "Student Growth" and
"Internal and External Measures" against syllabus standards" within the element of "Student Performance Measures" we
will continue to implement the high impact processes implemented to attain this 2022 target, to meet our 2023 target of
maintaining our "Sustaining and Growing" status. Thorough and collaborative dialogue, resulted in the executive
determining that staff require further and more in-depth Professional Learning, guidance and discussion regarding the
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School Excellence Framework, with a considered focus on what the themes truly mean and the "Looks Fors" in our daily

practice.
* Tell Them From Me

As indicated in research (Hattie 2009; Hallinger and Heck 1996), strong school leadership directly impacts on
student outcomes. The achievement of this goal should begin to correlate directly to the ability to measure
strategies that achieve student outcomes.

Future directions:

Through continuing to improve leadership approaches through collaborative practice, modelling and a learning
community approach, we should continue to define school practices that strategically align with and demonstrate

student growth and attainment.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure

Progress towards achievement

Maintaining sustaining and growing
in the themes of "Student Growth"
and "Internal and External measures
against syllabus standards" within
the element of Student Performance
Measures.

Self assessment against the School Excellence Framework shows the
school currently performing at <b style="text-align:start;">Sustaining and
Growing</style> in the themes of "Student Growth" and "Internal and
External measures against Syllabus Standards" within the element of
"Student Performance Measures

Maintaining sustaining and growing
in the themes of "Data Literacy" and
"Data use in teaching” within the
element of "Data Skills and Use".

Self assessment against the School Excellence Framework shows the
school currently performing at <b style="text-align:start;">Sustaining and
Growing</style> in the themes of "Data Literacy" and "Data use in teaching"
within the element of "Data Skills and Use".The 2021 set target of
"Sustaining and Growing" was therefore not met.

Reading with Comprehension
Benchmarks - School identified

55% Kinder PM Level 8 / DRA Level 3
60% Year 1 PM Level 18 / DRA Level 6
65%Year 2 PM Level 24 / DRA Level 8
70%Year 3 PM Level 28

75%Year 4+ PM Level 28+

Data demonstrates that 11.8% of Kindergarten students have achieved PM
Benchmark Reading level 8.

Data demonstrates that 23.6% of Year 1 students have achieved PM
Benchmark Reading level 18.

Data demonstrates that 40% of Year 2 students have achieved PM
Benchmark Reading level 24.

Data demonstrates that 71.4% of Year 3 students have achieved PM
Benchmark Reading level 28.

Data demonstrates that 80.11% of Years 4 to 6 students have achieved PM
Benchmark Reading level 28+.

Numeracy Benchmarks - School
Identified -

Quantifying Numbers Including
Place Value

55% ES1 - Level 6 on progressions
65% S1 - Level 8 on progressions
75% S2 - Level 10 on progressions

80% S3 - Level 12 on progressions

61.5% of Early Stage One students are achieving within level 6 of
Quantifying Numbers including Place Value of the Numeracy progressions.

58.75% of Stage One students are achieving within level 8 of Quantifying
Numbers including Place Value of the Numeracy progressions.

87% of Stage Two students are achieving within level 10 of Quantifying
Numbers including Place Value of the Numeracy progressions.

51% of Stage Three students are achieving within level 12 of Quantifying
Numbers including Place Value of the Numeracy progressions.

Increase the percentage of equity
students from previous year's results
achieving is equivalent to or above all
students in the school.

NAPLAN - to be updated
Year 3 Students

2022 NAPLAN data indicated no students identifying as Aboriginal for Year
3. Average NAPLAN over time scores indicate zero difference in the level of
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Increase the percentage of equity achievement 2017-2018 (last available data) between Aboriginal and non-
students from previous year's results Aboriginal students, with the exception of significant differences in the areas
achieving is equivalent to or above all of Writing and Spelling (for the available cohort).

students in the school.
Year 5 Students

Average NAPLAN over time scores indicate a significant improvement in the
level of achievement 2017-2021 between Aboriginal and non-Aboriginal
students, with the exception of Grammar and Punctuation. The decrease
in the achievement gap indicated movement towards achievement of
Premier's Priority targets and NSW DoE targets for Aboriginal students

Equity Students - Low SES

As the students in our school are highly represented in both Quartile 4 and
Quartile 3 for FOEI, any and all areas of focus identified above support the
learning needs of this Equity group. Student growth and attainment data is
representative of students from all identified Quartiles and therefore all
future directions/focus areas are representative of this cohort. There are no
specific areas of need or trends that can be attributed entirely to Low SES
status.

Equity Students - EAL/D and LBOTE

Our school population is representative of a high number of students from
LBOTE and EAL/D families therefore all areas of focus identified above
support the learning needs of this Equity group. Student growth and
attainment data is representative of students from this subset and therefore
all future directions/focus areas are representative of this cohort. There are
no specific trends that can be attributed entirely to EAL/D or LBOTE
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Funding sources Impact achieved this year

Integration funding support Integration funding support (IFS) allocations support eligible students at
Doonside Public School in mainstream classes who require moderate to
$65,624.00 high levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

* Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:

+ additional staffing to assist students with additional learning needs

» employment of staff to provide additional support for students who have
high-level learning needs

« implementation of targeted programs to differentiate teaching and learning
programs

* intensive learning and behaviour support for funded students

The allocation of this funding has resulted in the following impact:

The additional staff member ensured the two students who received this
allocation were supported to engage with the curriculum and address their
wellbeing needs. This ensured access to engagement and achievement
opportunities for both students in all school settings and minimised barriers
for them. Students, their families and support agencies indicated a high level
of satisfaction and support with the strategies implemented which addressed
the child’s growth and attainment

After evaluation, the next steps to support our students will be:
Ensure the continuation of funds in accordance with DoE policy, ensuring
the academic and social emotional wellbeing of the students are the core

focus.
Professional learning Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
$27,377.12 Professional Learning for Teachers and School Staff Policy at Doonside
Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

* Explicit teaching for demonstrated growth

* Use of data to build collective Educator efficacy

* Data informed for continuous improvement

+ Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:

* engaging a specialist teacher to unpack evidence-based approaches to
teaching writing and explore modelled, interactive, guided and independent
writing

* Developing a Cultural Awareness
All staff underwent a series of workshops presented by the Nirimba
Aboriginal Educational Team. The team were presented with, discussed and
engaged in the AECG agreement, The Aboriginal Education Policy, Turning
Policy into Action and Cultural Histories

* Developing a Feedback Program
Our teachers underwent Professional Learning through the support of
mentors, developing the skill and knowledge to ensure students received
effective feedback on their work and assessments, as well guiding and
teaching students to provide feedback to peers.

Executive had a weekly Professional Learning session through executive
meetings on collaborative learning and leadership. This allowed the
opportunity for the executive team to implement a Theory of Practice with
their teams based on the team’s needs as well as gain the knowledge and
develop the collegiality of a collaborative learning culture.
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Professional learning

$27,377.12

* Developing an Effective Phonemic Awareness Program K-2

Staff were engaged in a series of workshops over the year through the
support our APC&I team, ensuring that teachers gained the necessary skills,
knowledge and capabilities to implement the phonemic awareness
component of the new K-2 Draft syllabus as an Early Adopter school.

The allocation of this funding has resulted in the following impact:
Staff have demonstrated that they found the Professional Learning to be of
great value. Staff used skills learned through their learning cycle and can
discuss and explain how they would use such skills when teaching face-to-
face. Teachers were also enthused to complete further HIPL to complement
and extend on the knowledge gained. The true observation of impact for
face-to-face teaching and learning demonstrated that they embedded their
knowledge and understanding of the professional learning to improve
pedagogical practices.

After evaluation, the next steps to support our students will be:
Teachers have expressed the desire to continue HIPL through evidenced
based pedagogical models. DP, APC&l and Mentor/Coaches will assess
development and investigate HIPL that will compliment and support teacher
and student need.

Socio-economic background

$404,505.99

Socio-economic background equity loading is used to meet the additional
learning needs of students at Doonside Public School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

» Assessment to drive effective teaching and learning cycles

* Explicit teaching for demonstrated growth

* Use of data to build collective Educator efficacy

+ Data informed for continuous improvement

* Other funded activities

Overview of activities partially or fully funded with this equity loading
include:

» professional development of staff through [program] to support student
learning

« staff release to increase community engagement

* resourcing to increase equitability of resources and services

» employment of additional staff to support literacy and numeracy program
implementation.

» providing students without economic support for educational materials,
uniform, equipment and other items

The allocation of this funding has resulted in the following impact:
The result of the set Doonside Public School structure resulted in a
successful management of negative behaviours from students. For teaching
staff (in particular those in their beginning years of teaching) the practice
has supported the development of their successful teaching, rapport with
students and parents, increased community engagement, increased
academic achievement, improved attendance, a renewed focus on well
being and successful implementation of new DoE policies and practices.

After evaluation, the next steps to support our students will be:
Continuation of the positions currently held in the form of pedagogical
leadership and coaching/mentoring ensures our commitment to the
achievement of our identified targets for Strategic Directions 1&2. With a
continued focus on the use of data to inform practice as well as their roles
within the various Focused Initiative Teams. The executive team will be
integral in the processes of HIPL, data analysis, assessment practices and
teacher mentoring required to achieve targets set in SD3.

Through continuous evaluation and effective consultation, the leadership
team will determine the necessary resources required to ensure students’
learning progresses, whilst teachers are utilising resources that support best
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Socio-economic background

$404,505.99

practice and pedagogy.

Aboriginal background

$171,606.00

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Doonside Public School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

» Assessment to drive effective teaching and learning cycles

* Explicit teaching for demonstrated growth

* Use of data to build collective Educator efficacy

* Data informed for continuous improvement

» Other funded activities

Overview of activities partially or fully funded with this equity loading
include:

» employment of additional teacher to work as a full-time Literacy and
Numeracy mentor with students performing below the expected stage level
» employment of additional staff to deliver personalised support for
Aboriginal students

» community consultation and engagement to support the development of
cultural competency

» employment of specialist additional staff (LaST) to support Aboriginal
students

« staffing release to support development and implementation of
Personalised Learning Plans

» employment of additional staff to support literacy and numeracy programs
 engaging an Aboriginal Education Officer (AEO) to facilitate improved
community engagement, including the engagement of students and their
families with the personalised learning pathway (PLP) process

The allocation of this funding has resulted in the following impact:
Employment of AEO

Our school has a staffing allocation for two Aboriginal Education Officers;
one within the preschool and our second staff member works with the K-6
students. Both AEOs work with our community and are active members of
our Aboriginal Education committee, ensuring that cultural curriculum is
supported throughout the school utilising the curriculum and the key learning
areas to ensure all students experience Aboriginal Culture and perspectives.
In the absence of our AEOs due to retirement, SLSO’s were employed to
ensure the curriculum and where applicable cultural support was continued.

Student Engagement and Class Support

Identified Aboriginal students were provided support in the achievement of
identified learning, social/emotional, leadership and wellbeing goals within
their Personalised Learning Pathways. Whole class support was provided
the Aboriginal Education Team to ensure all students engaged in cultural
programs that delivered Aboriginal curriculum. Continued support to our
families and community enabled all students to strengthen and reach their
potential.

Personalised Learning Pathways

Our Aboriginal Education Team drove the process of preparing student
PLPs through evaluation of practice, collegial support and community
engagement. These documents have supported students when leaving our
school and as a touch point for families in discussion with classroom
teachers.

Resources

Resourcing budgets were set to support students’ learning and engagement
through sustainable allocation. Resources included the purchases of books,
software, hardware, costumes, artefacts and culturally responsive material.
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Aboriginal background
Transition to school - Preschool to Kindergarten 2023

$171,606.00 The transition team organised several opportunities for preschool to engage
in activities with K-2 throughout the year to ensure that relationships were
initiated and built in the interests of supporting the students to begin their
school career. Preschool students were involved in whole school events,
sports lessons, incursions and excursions ensuring that they received the
exposure of the K-6 school setting in preparation for their Kinder education.

Transition - High School

We had a total of 34 Year 6 students of which 9 students were Aboriginal,
transitioning to high school in 2023. The process of transitioning from
primary school to high school involved changes in curriculum and the
structure of learning, as well as the stakes becoming higher regarding
assessment of academic achievement and how this impacted on future
aspirations. To support this transition our Aboriginal students joined their
peers in interschool opportunities to understand and experience the
expectations of the high school environment. To further support this,
students PLPs followed them to high school and a hand over occurred that
involved introduction to the high school context and relevant personnel.

Community Engagement - Community Services Expo

Our annual community services expo was unable to run in 2022 due to
circumstances beyond our control. We look forward to hosting this event in
2023.

NAIDOC Celebrations

NAIDOC Day activities are the major cultural celebrations for our Aboriginal
and Torres Strait Islander students annually and this was continued this
year. Students participated in a variety of learning tasks, art lessons, dance
and storytelling with a cultural perspective, aligning to the annual theme.
Our theme for 2022 was “Get up! Stand up! Speak up!”. Learning
opportunities were developed and celebrations were organised by the
Aboriginal Education Team building on practices of our AEOs. This year
saw the re-introduction of our Aboriginal Dance groups, for both boys and
girls, which was exceptionally received and spoken about by students, staff
and community. Our 2022 events were supported through school funding,
which was used to provide lunch for all students, staff and visiting
community members / parents.

Professional Learning

Staff engaged in a series of workshops to ensure their knowledge was
current. Staff participated in Professional learning modules that looked at
the AECG agreement, The Aboriginal Education Policy, Turning Policy into
action and Cultural Histories.

Aboriginal Education Consultative Group

Doonside Public School continued to be part of the Nurragingy AECG and
maintain our commitment to their support of our school. Various staff were
our main point of contact with the AECG. We maintained consultation
practices to ensure the strong partnerships between school and community.

After evaluation, the next steps to support our students will be:
Continue to focus on Aboriginal Education, with a view to consolidate
cultural curriculum within all teaching and learning programs, embedding
culture throughout the entirety of the school. The Aboriginal Education will
revisit the concept of the Reconciliation Action Plan, ensuring it is
contextually relevant and within DoE and AECG guidelines. The team to
continue focus on building relationships with our school and broader
community for the benefit of all our students.

English language proficiency English language proficiency equity loading provides support for students at
all four phases of English language learning at Doonside Public School.
$180,337.92
Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

» Assessment to drive effective teaching and learning cycles
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English language proficiency

$180,337.92

* Explicit teaching for demonstrated growth
* Other funded activities

Overview of activities partially or fully funded with this equity loading
include:

» employment of additional staff to support delivery of targeted initiatives

* provision of additional EAL/D support in the classroom and as part of
differentiation initiatives

+ additional staffing intensive support for students identified in beginning
and emerging phase

+ withdrawal lessons for small group (developing) and individual (emerging)
support

» provide EAL/D Progression levelling PL to staff

The allocation of this funding has resulted in the following impact:

Key initiatives for LLADF were embedded in whole school strategic
directions. Staff employment was increased with additional SBAR allocation.
Staffing was allocated, but not limited to this key focus area and data sets
demonstrate improvement in overall wellbeing, academic and social
emotional growth for all students. Our funding was used to employ LaST
teacher (0.8 FTE) and increase LaST time by (0.2 FTE) through the
additional funding. Ongoing assessment of the impact of strategic directions
reflected the effectiveness of the key initiative.

Impact

Employment of further LaST has resulted in additional support to meet
identified student learning needs. This support has provided intensive
intervention programs to be implemented for student growth and attainment,
with a core focus on curriculum design, delivery and development. Students’
reading and writing was the focus for the LaST staff working alongside
classroom teachers and embedding consistent pedagogical practice as well
as curriculum supporting individual students.

After evaluation, the next steps to support our students will be:

Where funding allows, we will continue to fund an increase in FTE for LaST,
for identified students (Tier 1 and Tier 2) to receive higher levels of intensive
support that generates ongoing improvement in teaching practice and
students’ engagement, growth and attainment.

Low level adjustment for disability

$138,600.77

Low level adjustment for disability equity loading provides support for
students at Doonside Public School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

» Assessment to drive effective teaching and learning cycles

* Use of data to build collective Educator efficacy

* Data informed for continuous improvement

+ Other funded activities

Overview of activities partially or fully funded with this equity loading
include:

* engaging a learning and support teacher to work with individual students
and in a case management role within the classroom/whole school setting
* providing support for targeted students within the classroom through the
employment of School Learning and Support Officers

* engaging specialist staff to collaborate with classroom teachers to build
capability in meeting the literacy needs of identified students

» employment of additional staff to support teachers to differentiate the
curriculum and develop resources and classroom activities resulting in
improvement for students with additional learning needs

» support for students in [program name - e.g. Life Skills; Individual
Learning Plans/Profiles; HSC Special Provisions]

+ development of a needs-based learning and support program in which
specialist staff collaborated with classroom teachers to build capacity in
meeting the literacy needs of identified students
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Low level adjustment for disability

$138,600.77

The allocation of this funding has resulted in the following impact:

Key initiatives for LLADF were embedded in whole school strategic
directions. Staff employment was increased with additional SBAR allocation.
Staffing was allocated, but not limited to this key focus area and data sets
demonstrate improvement in overall wellbeing, academic and social
emotional growth for all students. Our funding was used to employ LaST
teacher (0.8 FTE) and increase LaST time by (0.2 FTE) through the
additional funding. Ongoing assessment of the impact of strategic directions
reflected the effectiveness of the key initiative.

Impact

Employment of further LaST has resulted in additional support to meet
identified student learning needs. This support has provided intensive
intervention programs to be implemented for student growth and attainment,
with a core focus on curriculum design, delivery and development. Students’
reading and writing was the focus for the LaST staff working alongside
classroom teachers and embedding consistent pedagogical practice as well
as curriculum supporting individual students.

After evaluation, the next steps to support our students will be:

Where funding allows, we will continue to fund an increase in FTE for LaST,
for identified students (Tier 1 and Tier 2) to receive higher levels of intensive
support that generates ongoing improvement in teaching practice and
students’ engagement, growth and attainment.

Beginning teacher support

$45,651.00

Beginning teacher support funding is provided to enhance the professional
growth of beginning teachers at Doonside Public School during their
induction period.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

* Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:

» Coaching and mentoring of our Beginning teachers

* Release time for teachers to engage in collegiate visits, peer observations
and practical modelling.

* Professional Learning based on CRT needs and experiences.

The allocation of this funding has resulted in the following impact:
We had three Beginning Teachers this year who brought enthusiasm, a
passion to make a difference, an insight to thinking about theory and
practice. Mentoring was vital and was accompanied by an effective
induction for our beginning teacher’s program as the core element. The
Coaches / Mentors assisted beginning teachers to understand NESA
requirements and school expectations while also supporting them in their
planning using the explicit instructional models thereby ensuring beginning
teachers were mentored to help build their capability in a strategic and
explicit way. There was timetabled allocation for conferencing with
supervisor about elements of practice and ensuring opportunities for team
teaching so that valuable insights and experience were shared ensuring
they had space to identify where they need support. These components of
the plan were crucial. These conversations ensured that new teachers had a
shared view of effective teaching practice and what the school and
department expectations for example, Accreditation, Performance
Development Plan.

Impact

Beginning teaching funds enabled timetabled and explicit support for
identified Early Career Teacher. As a result of this practice, these teachers
have demonstrated success in their foundation year and with ongoing
mentoring and guidance, will prosper professionally.

After evaluation, the next steps to support our students will be:
Ongoing layers of support will continue to be offered to current 2022
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Beginning teacher support

$45,651.00

Beginning Teachers despite funding cessation, through the allocation of
coach/mentors (class free AP) with reflection of practice built into
accountabilities and expectations. In the event of employment of Beginning
Teacher in the future, the current model of allocating school-based support
will continue.

QTSS release

$60,103.68

The quality teaching, successful students (QTSS) allocation is provided to
improve teacher quality and enhance professional practice at Doonside
Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

» Assessment to drive effective teaching and learning cycles

* Explicit teaching for demonstrated growth

+ Data informed for continuous improvement

Overview of activities partially or fully funded with this initiative
funding include:

+ additional staffing to support staff collaboration in the implementation of
high-quality curriculum

» implementation of instructional rounds to strengthen quality teaching
practices

« staffing release to align professional learning to the Strategic Improvement
Plan and develop the capacity of staff

The allocation of this funding has resulted in the following impact:

The budget allocation to the school for Principal Support was utilised to
increase the employment of a School Administration Officer. The use of
funds in such a way provided the opportunity for the additional SASS staff
member to carry out administrative tasks such as WHS documentation,
allowing the principal time to continue his focus on student learning and staff
development. Whilst the SASS staff member did the completion of
administrative tasks the principal retained the overall accountability for WHS
and other associated responsibilities.

Impact

The tasks of the SIP, staff development and curriculum delivery were of a
high-quality both in design and pedagogy, through the assistance given with
these administrative tasks

After evaluation, the next steps to support our students will be:
Utilise the 2023 funding in a similar manner due to the demonstrated
success of this model. This will ensure that the school and staff meet the
WHS expectations and audit requirements. Additionally, this assists with
auditing of mandatory Professional Learning and compliance tasks.

COVID ILSP

$261,577.00

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2022.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

* Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:

» employment of teachers/educators to deliver small group tuition

* releasing staff to analyse school and student data to [identify students for
small group tuition groups/monitor progress of student groups]

« providing targeted, explicit instruction for student groups in
literacy/numeracy - [focus area was reading)

» providing intensive small group tuition for identified students who were not
meeting Literacy and numeracy outcomes.

» employing/releasing staff to coordinate the program

» employment of additional staff to support the monitoring of COVID ILSP
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COVID ILSP

$261,577.00

funding

The allocation of this funding has resulted in the following impact:

To utilise the CILSP funding allocated in 2022, we employed three talented
and experienced teachers, one for 3 days a week, and two for 5 days a
week as well as an educational para-professional for three days a week.
As a result of data analysis from 2021, students were identified who
required additional support in their skill development in Literacy and
Numeracy. These students had observable gaps in their learning based on
assessment tasks administered. Our ‘middle’ performers were those
identified as requiring the most immediate intervention in order to reengage
them at their expected stage/age level.

The areas of foci based on school based and external data were:
Years 1-2 Literacy - Phonics, phonological and phonemic awareness,
reading with some elements of writing.

Years 1-2 Numeracy - Quantifying Numbers, Place Value and Additive
Strategies

Years 3-6 Literacy - Phonics, Spelling, Writing, Reading

Years 3-6 Numeracy - Quantifying Numbers, Place Value, Additive and
Multiplicative Strategies, Number Patterns and Algebraic Thinking

In Term 1 and 2, targeted groups were formed and student achievement
was regularly evaluated to adapt or modify program or delivery structure
based on student needs and data analysis. There was a significant impact
on the daily delivery of the program during Term 3 as a result of staff
absence and a lack of casual availability.

Our ILSP teachers have upskilled their data analysis knowledge and were
consistently using data to inform their teaching and learning. They were all
joined to the ILSP Teams and had access to numerous PLs online that
revolved around their literacy and numeracy foci. The teachers have
implemented or gained knowledge and skills that assisted them in improving
their practices, planning and programming for their students.

Impact

Students who participated in the ILSP in both Literacy and Numeracy made
observable growth in their Literacy and Numeracy development. Through
the consistent approach to withdrawal, ILSP teachers programmed lessons
that built upon student existing knowledge and monitored their achievement
through school wide assessment, in class assessment, teacher observation
and PLAN data. Students who met stage outcomes as a result were
transitioned out of the program.

After evaluation, the next steps to support our students will be:

In the event of a continuation of funding under the auspices of ILSP, 2023
programming will include the continued structure, planning and monitoring
as an implemented success model. The model of ILSP will become
adopted in the LaST and EAL/D programs as this will ensure greater
success and outcomes for students.

Per capita

$77,183.55

These funds have been used to support improved outcomes and the
achievements of staff and students at Doonside Public School

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:

+ Explicit teaching for demonstrated growth

* Other funded activities

Overview of activities partially or fully funded with this operational
funding include:

oo employment of additional staff to support delivery of targeted
initiatives

oo releasing staff to analyse school and student data to [identify
students for small group tuition groups/monitor progress of student groups]
X employing/releasing staff to coordinate the program

oo employing/releasing teaching staff to support the administration of
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Per capita

$77,183.55

the program

oo supplementation of extra-curricular activities

oo additional staffing to implement [program/initiative] to support
identified students with additional needs

oo The school has utilised this allocation to:

- enhance teaching resources

-allocate additional resources to support specific programs

- combine with other resources to promote learning opportunities for
students

- employ a range of personnel to support student learning needs.

- planning to support identified curriculum areas, including literacy and
numeracy.

The allocation of this funding has resulted in the following impact:

Key initiatives and activities are embedded in whole school strategic
directions.

The budget allocation to the school for Principal Support was utilised to
increase the employment of a school administration officer. The use of funds
in such a way provided the opportunity for the additional SASS staff member
to carry out administrative tasks such as WHS documentation, allowing the
principal time to continue his focus on student learning and staff
development. Whilst the SASS staff member did the completion of
administrative tasks the principal retained the overall accountability for WHS
and other associated responsibilities / accountabilities.

The principal was able to ensure that the SIP, staff development and
curriculum delivery was of a high-quality both in design and pedagogy
through the reduction of administrative tasks.

After evaluation, the next steps to support our students will be:

Utilise the 2023 funding in a similar manner due to the demonstrated
success of this model. This will ensure that the school and staff meet the
WHS expectations and audit requirements, with reference to those identified
in compliance audit professional learning.
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Student information

Student enrolment profile

Enrolments
Students 2019 2020 2021 2022
Boys 136 138 145 156
Girls 133 130 135 118

Enrollment for Doonside Public has been at a slight decline, with families moving to newly established suburbs.

Student attendance profile

School

Year 2019 2020 2021 2022
K 87.3 80.5 88.8 81.5

1 88.7 83.6 90.7 79.8

2 87.1 82.3 91.5 86.8

3 85.8 81.6 91.9 88.9

4 87.9 80.8 89.7 84.5

5 90.3 76.1 87.9 84.5

6 90.7 84.7 87.5 81.9

All Years 88.2 81.4 89.8 83.9

State DoE

Year 2019 2020 2021 2022
K 93.1 924 92.8 87.9

1 92.7 91.7 92.7 87.4

2 93.0 92.0 92.6 87.8

3 93.0 921 92.7 87.6

4 92.9 92.0 92.5 87.4

5 92.8 92.0 92.1 87.2

6 92.1 91.8 91.5 86.3

All Years 92.8 92.0 92.4 87.4

Doonside Public School Attendance procedures support the DoE School Attendance Policy (2016) as it applies to the
school. In 2022 our school implemented the three-tier framework which incorporated strategies aimed at improving
attendance and reducing absences or unexplained absences across the school.

All students are supported to regularly attend school and families are informed of concerns and parental responsibility in
relation to attendance. Mandatory Reporting guidelines are utilised and the school seeks the support of Department of
Education HSLO/ASLO and Department of Communities and Justice to promote the right of students to an education.
Future Directions

2023, our school will continue to improve the 3-tiered framework. Focusing on students who are in tier 2 and 3. Improving

on our process and monitoring systems to address the concerns of students in tier 3, and those in tier 2 whose
attendance did not significantly improve will be monitored daily and/or placed on Attendance Improvement Programs
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(AIP) (in school/or HSLO/ASLO).

Notifications to DCJ for student absenteeism and Educational Neglect (in accordance with DoE guidelines) will be made
in conjunction with HSLO/ASLO referrals where required.

Positive strategies to reward excellent attendance will continued to be implemented during each term and at the end of
the year.

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures from 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the department's centralised data
warehouse every night. The AAF significantly improved data quality in 2021, which has affected data comparability with
previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2022, student attendance was
impacted by a range of factors:

» Families evacuating and relocating due to NSW floods

+ Sick students staying at home until a negative COVID-19 test was returned

» Household members testing positive to COVID-19

» The easing of COVID-19 border controls at the beginning of 2022 which allowed families to travel inter-state and
overseas.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to

record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1
Assistant Principal(s) 54
Classroom Teacher(s) 13.01
Learning and Support Teacher(s) 0.8
Teacher Librarian 0.6
Teacher ESL 0.8
School Administration and Support Staff 8.72

*Full Time Equivalent

Workforce composition statement

From 2022 onwards, the new Assistant Principal Curriculum and Instruction (APCI) roles form part of entitlement. The
FTE of these roles are counted as per entitiement in line with other non-deputy principal/head teacher executive
positions as there is no off-set requirement from the teaching allocation. The APCI is included under the assistant
principal(s) position grouping.

Aboriginal and Torres Strait Islander workforce composition

The department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2022, 4.6% of the department's overall workforce identify as Aboriginal and/or Torres Strait
Islander Peoples.

Aboriginal and Torres Strait Islander school workforce composition

Staff type Benchmark'’ 2022 Aboriginal and/or Torres Strait Islander representation?
School Support 3.00% 4.10%
Teachers 3.00% 3.30%

Note 1: The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2: Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
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improve the capacity of teaching and non-teaching staff in line with school and departmental priorities.

Professional learning in 2022 continued to be delivered on a weekly basis to all staff and on a case-by-case basis for
identified staff within the school. Weekly sessions were tailored to address school priorities and initiatives and to support
the introduction of any new programs. Staff were engaged in Professional Learning with a clear focus on pedagogical
practices and by providing such High Impact Professional Learning which was incorporated into face-to-face learning. It
was used to meet accountabilities such as implementation and progress monitoring of our Strategic Improvement Plan,
teacher accreditation maintenance and mandatory training (e-Emergency care, anaphylaxis, child protection etc.).

Professional Development continued to be a significant strategy for working towards the achievement of our goals and
targets as outlined in our Strategic Improvement Plan. It supports teachers to achieve the goals they have identified in
their PDP and Beginning Teacher Action Plans where appropriate.

A small number of teachers initiated and completed their teaching accreditation process during 2022 with all successfully
achieving proficient status.

All staff had an active PDP for 2022 that was actioned and reviewed regularly, their PDPs were linked to school priorities
and DoE targets as well as Staff needs and areas of growth.

Impact

Staff had an opportunity to participate in a variety of High Impact Professional Learning which resulted in improved
teaching and learning. Funds that the DoE provided the school for PL were clearly mapped out and specifically allocated
to set targeted focus areas, as well as concentrating on gap analysis data catering for both student and staff needs and
strengths.

Future Directions
Through the development of the 2023 IPMs, the team will ensure that PL funds are clearly allocated to specific areas of
focus for example reading, comprehension and writing, that ensure the SIP initiatives align with system identified targets.

This will ensure continuous improvement for all students and staff. A key focus for 2023 will be monitoring the impact of
HIPL on student learning and achievement.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2022 to 31 December 2022. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with department policy requirements.

2022 Actual ($)
Opening Balance 128,407
Revenue 4,747,731
Appropriation 4,654,819
Sale of Goods and Services 26,138
Grants and contributions 65,933
Investment income 241
Other revenue 600
Expenses -4,799,092
Employee related -4,359,506
Operating expenses -439,586
Surplus / deficit for the year -51,361
Closing Balance 77,047

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

The school holds its financial meeting on a regular basis. The finance committee is made up of teaching and non
teaching staff. Anyone is welcomed to the meetings to discuss the school's finance income and expenditure. The equity
loading funds that the school receives is utilised to purchase human resources supporting teaching staff to support the
learning and well being of our students.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2022 SBAR Adjustments ($)
Targeted Total 65,624
Equity Total 895,051
Equity - Aboriginal 171,606
Equity - Socio-economic 404,506
Equity - Language 180,338
Equity - Disability 138,601
Base Total 2,876,576
Base - Per Capita 77,184
Base - Location 0
Base - Other 2,799,392
Other Total 574,346
Grand Total 4,411,596

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Page 37 of 51 Doonside Public School 1760 (2022) Printed on: 6 April, 2023




School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

Whole School

NAPLAN 2022 was analysed by the Data Focused Initiative Team on its release in Term 3. This was our first year of
sitting the assessment online.

Impact
In relation to the targets identified in this Strategic Direction, the following results were obtained:

The Literacy target of "Improvement in the percentage of students achieving in the top two bands in Reading with a
minimum of the lower bound system negotiated targets being achieved" was reached both in the number of students
achieving in the top two bands (19.7% 2021 and 27.2% 2022) and in the achievement of the school identified target.

The Numeracy target of "Improvement in the percentage of students achieving in the top two bands in Numeracy with a
minimum of the lower bound system negotiated targets being achieved" was reached both in the number of students
achieving in the top two bands (12.2% 2021 to 19.6% 2022) and in the achievement of the school identified target.

Future directions

In continuing to meet the targets identified in our SIP, the school wide focus on the use of Super 6 Comprehension
strategies and Quantifying numbers to ensure we meet 2023 targets. Further to supporting our target achievement a
school wide focus on Phonics and Writing in Literacy, as well as Measurement and Geometry strand in Numeracy.

Greater detail has been provided in the strategic one section.
NAPLAN Results Support Unit Students

Students from within the support unit participated in the NAPLAN testing for 2022. Their results indicated that:Year 3 (1
student)Reading - exempt Writing - exempt Numeracy - Band 1 Year 5 (4 students)Reading - three students achieved
middle bands with one student achieving top band Writing - 1 student Band 2; 1 student Band 4 and 2 students Band 5
Numeracy - 1 student Band 3; 1 student Band 4; 1 student Band 6; 1 student Band 7

NAPLAN Results for Aboriginal Students
Year 3

Students 2022 Data indicates that:Reading - Aboriginal students are achieving below non Aboriginal students (point
differential 63) with highest band achievement Aboriginal Band 3 (100% of Aboriginal students achieved B3)- and non-
Aboriginal Band 7 (14%) and lowest Band 1 (5%)Writing - Aboriginal students are achieving below non Aboriginal
students (point differential 36) with highest band achievement Aboriginal Band 4 (50%) and lowest Band achievement
Aboriginal (50%) and non-Aboriginal Band 6 (18%) and lowest Band 2 (23%)Numeracy - Aboriginal students are
achieving below non Aboriginal students (point differential 61) with highest band achievement Aboriginal Band 3 (33%)
and lowest band achievement Band 2 (67%) and non-Aboriginal Band 9 (4%) and lowest Band 1 (8%)

Year 5 Students 2022 Data indicates that:Reading - Aboriginal students are achieving higher than non Aboriginal
students (point differential 3) with highest band achievement Aboriginal being Band 7 (43%) and lowest Band 4 (29%)-
and non-Aboriginal Band 8 (3%) and lowest Band 3 (3%).

Writing - Aboriginal students are achieving below non Aboriginal students (point differential 14) with highest band
achievement Aboriginal being Band 6 (11%) and lowest Band 3 (22%) and non-Aboriginal Band 8 (3%) and lowest Band
1 (3%)Numeracy - Aboriginal students are achieving higher than non Aboriginal students (point differential 25)with
highest band achievement Aboriginal being Band 8 (17%) and the lowest Band 4 (33%) and non-Aboriginal Band 7
(13%) and lowest Band 3 (9%)Aboriginal students are supported with a Cultural Curriculum that is evolving and is
regularly evaluated for implementation impact and achievement data fidelity. Most recent practice evaluation notes a
decreasing engagement with the process of Personalised Learning Pathways from initiation at the school level. Staff
indicate a lack of parental engagement in the process and this has prompted an inquiry process for the Aboriginal
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Education Team that will address the following three aspects as high priority:
1. Improvement of relationships between all school staff and families

2. Practices of reverse engagement - initiating conversations from the families first Supporting Aboriginal students
(nsw.gov.au)Students are and always remain the pivot around

NAPLAN Results for EAL/D LBOTE Students

Our school population is representative of a high number of students from LBOTE and EAL/D families therefore all areas
of focus identified above support the learning needs of this Equity group. Student growth and attainment data is
representative of students from this subset and therefore all future directions / focus areas are representative of this
cohort. There are no specific areas of need or trends that can be attributed wholly to EAL/D or LBOTE.

Year 3
Reading

Beginner 1 - (1 student) 100% Band 3, Beginner 2 (1 student) 100% in Band 2, Emerging - 11% Band 1; 11% Band 2;
33% Band 3; 44% Band 4 (9 students total), Developing - (7 students) 57% Band 5; 14% Band 6; 29% Band 7,
Consolidating - (2 students) - 50% Band 5; 50% Band 7

Writing

Beginner 1- absent, Beginner 2 (1 student) 100% in Band 2, Emerging - 40% Band 2; 20% Band 3;30% Band 4 and 10%
Band 5 (10 students total), Developing -13% Band 2; 13% Band 4; 25% Band 5; 50% Band 6 (8 students), Consolidating
- 100% Band 5 (2 students)

Numeracy

Beginner 1- 100% Band 2 (1 Student), Beginner 2 100% in Band 2 1 student), Emerging - 18% Band 1; 45% Band 2;
27% Band 3;9% Band 4 (11 students total), Developing - 43% Band 4; 29% Band 5; 14% Band 6; 14% Band 9 (7
students), Consolidating - 50% Band 3; 50% Band 6 (2 students), Band 6; 60% Band 7

Year 5
Reading

Beginner - 100% in Band 5 (1 student), Emerging - 67% Band 4; 33% Band 6 (3 students total), Developing - (17
students; 1 student -= 6%) 6% Band 3; 18% Band 4; 35% Band 5; 18% Band 6; 24%, Band 7 Consolidating - (5 students
1 student = 20%) - 20% Band 5; 60% Band 7; 20% Band 8

Writing

Beginner - 100% in Band 5 (1 student), Emerging - 67% Band 4; 33% Band 5 (3students total), Developing - (17
students; 1 student = 6%) 6% Band 2; 18% Band 4; 41% Band 5; 29% Band 6; 6%, Band 8, Consolidating - (5 students
1 student = 20%) - 20% Band 5; 40% Band 6; 40% Band 7

Numeracy

Beginner - 100% in Band 4 (1 student), Emerging -33% Band 4; 67% Band 5 (3 students total), Developing - (17
students; 1 student = 6%) 6% Band 3; 29% Band 4; 41% Band 5; 18% Band 6; 6%, Band 7, Consolidating - (5 students
1 student = 20%) - 40%

Impact

Regardless of equity status or as a response to it, we provided a variety of opportunities for students to engage and
achieve academic outcomes in line with all other students. Our Aboriginal and other equity students have had their level
of learning outcomes attained, identified and learning was programmed at their point of entry. Additional support was
available through multiple sources including preparation of PLPs, ILPs, support program timetables and COVID ILSP. It
is noted that identified equity students achieved results at or above their peer