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Introduction

The Annual Report for 2021 is provided to the community of Toronto High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Toronto High School
Field Ave
Toronto, 2283
https://toronto-h.schools.nsw.gov.au
toronto-h.school@det.nsw.edu.au
4959 1788
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School vision

Toronto High School aims to be a school of inspiration, innovation and excellence.

School context

Toronto High School is a co-educational, comprehensive high school serving the local Toronto community on the
western side of Lake Macquarie. The enrolment for 2021 is 961 students. Toronto High School has an ICSEA of 958
(compared with a national average of 1000) and a 2020 FOEI value of 116 (compared with the NSW average of 100.
Higher FOEI values indicate greater disadvantage - 41 per cent of other NSW government schools have higher FOEI
values).

There is a significant enrolment of Aboriginal students (over 15%) and 3% of the school enrolment has a language
background other than English.  Our Aboriginal male students are supported by the Clontarf Academy and our female
Aboriginal students are supported by an Aboriginal Education Officer.

Toronto High School has seven Special Education classes catering for students. There are two IM classes supporting
students with a mild intellectual disability, one IO class supporting students with a moderate disability, two ED classes
supporting students experiencing emotional trauma and two Multi-Cat classes. Two more Special Education classes will
be established in 2022.

We offer a combined Learning and Support / Wellbeing hub which is staffed by 20 people; a combination of teachers,
support staff, counsellors, youth workers and an educational support dog.

The school has a collaborative teaching focus with staff working in professional peer learning groups to develop,
implement and evaluate teaching and learning programs, pedagogical practices and student outcomes. There is a strong
focus on staff professional development and quality teaching practices, although many of the scheduled programs have
been adjusted or postponed to address the renewed priorities in response to the COVID context.

Toronto High School is committed to building positive relationships between students, staff and the broader community.
The ethos of the school is based on the concept of respect.

The school has a wide range of programs, ranging from Learning Enrichment Accelerated Pathway (LEAP) through to
individual tuition and has a diverse range of subjects available to all students. Toronto High School has a strong
emphasis on literacy and numeracy with focus groups supporting targeted students in Years 7 - 10 and senior study
support for students in Years 11-12.

The senior school is designed around four curriculum pathways:
 • University / ATAR / HSC pathway
 • University / ATAR / HSC / vocational education pathway
 • HSC / vocational education pathway
 • Vocational education pathway.

There are a number of significant partnerships that add value to the school. Partnerships include:
 • Toronto High School P&C
 • Mankillikan AECG
 • Sunrise Toronto Rotary
 • Toronto Lion and Lioness Club
 • Social Ventures Australia
 • University of Newcastle
 • Lakeside Transition Partnership
 • Toronto Learning Community.

As the result of a rigorous situational analysis, involving consultation with students, staff, community, AECG and other
stakeholders, it was determined that the focus areas for Toronto High School are:

 • Increasing the proportion of students in the top 2 NAPLAN bands for Reading and Numeracy
 • Increasing the proportion of Aboriginal students attaining the HSC while maintaining their cultural identity
 • Increasing the percentage of students achieving NAPLAN expected growth in Reading and Numeracy
 • Increasing the proportion of students attending school 90% or more of the time
 • Increasing the percentage of HSC course results in the top 3 bands.

Toronto High School has been recognised in the local community as an outstanding local comprehensive public
secondary high school that has become the school of choice in the area.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Delivering

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Delivering

LEADING: Management practices and processes Delivering
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Strategic Direction 1: Student growth and attainment

Purpose

To improve student academic growth through explicit, researched and informed teaching, learning and intervention
strategies.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Literacy and Numeracy Focus
 • HSC Focus

Resources allocated to this strategic direction

COVID ILSP: $275,912.00
Professional learning: $63,170.47
English language proficiency: $7,918.31
Socio-economic background: $267,796.65
Integration funding support: $142,576.67
Aboriginal background: $25,000.00
Low level adjustment for disability: $122,660.20

Summary of progress

In 2021, Toronto High School worked hard towards fulfilling set targets associated with literacy and the 2021 HSC. The
annual progress measures indicate how initiatives across all strategic directions worked in a holistic manner to make
some notable improvements in overall student performance, especially for our Aboriginal cohort. The COVID pandemic
necessitated a revisiting of 2021 initiatives during Terms 3 and 4. Focus, during this time, was placed on delivering
quality online experiences and using formative feedback to guide student learning during a challenging teaching and
learning period.

During Semester 1, THS was making substantial progress in developing a collective understanding of the importance of
providing opportunities for all students to experience learning success; particularly in their capacity to read, write, speak
and listen in a way that lets them communicate effectively. Teachers were engaged in a professional learning calendar
that centred on the reflective use of data, developing a deep understanding of individual student needs and evidence-
based literacy strategies. In Semester 2, teaching and learning maintained its focus on using literacy tools in a
differentiated and inclusive online environment. Although focus during Semester 2 was on student wellbeing, teachers
and students were provided the opportunity to experience new ways of monitoring and reporting on progress.

There were a number of enablers that supported the commitment to the student growth and attainment initiative.
 • The 2020 THS SIP Team, THS Head Teachers Faculty, LAST Team and THS Head Teacher Strategic Operations,

worked closely with NAPLAN and RAP data to determine priority areas related to literacy and numeracy. These
priority areas were discussed at the 2021 Executive Conference and incorporated into the 2021 professional
learning calendar.

 • The 2021 professional learning calendar provided multiple opportunities for staff to develop a shared
understanding that literacy is a whole school responsibility. Each faculty have been provided with professional
development to enhance the school's capacity to identify, and explicitly teach, subject-specific literacy capabilities
required for improved learning outcomes.

 • In 2021, THS engaged in the Department's Guided Reading initiative. A THS working party for Guided Reading
was established and targeted professional development completed with implementation of evidence based
practices to occur in 2022.

 • In 2021 dedicated Stage 6 LAST support was charged with assisting senior students in their assessment
preparation, improvement in study skills and organisation to increase engagement in learning and provide every
opportunity for students to become independent learners motivated to achieve their best

Impact
 • Head Teachers led their faculties in using a range of data to identify subject specific literacy and numeracy areas

requiring a greater focus. Across the school, common components of writing, accessing questions, comprehension
of a range of text types and interpreting graphics/data have been identified as priority areas.  All teaching staff
engaged in a professional learning program that enhanced their understanding of evidence-based practices
focused on guided reading, writing and HSC verbs. Additionally, faculties have reviewed their 2021 HSC data and
participated in extended faculty sessions to determine faculty specific approaches to improving student
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performance in the top three HSC bands. It is particularly pleasing to report that 2021 HSC data demonstrated a
marked improvement in the achievement of our students in the top 3 bands; especially our Aboriginal students
whose average HSC mark performance was substantially higher than both State and statistically similar school
groups.

 • All Stage 6 teachers have been explicitly supported in their assessment development where priority has been
given to ensuring that task descriptions are aligned with both subject specific outcomes and the marking rubric.
The A.L.A.R.M method of teaching HSC verbs has been embedded into Stage 6 teaching programs with some
subjects using this approach across Years 7-10.

 • As a result of the Guided Reading initiative, the school will be focusing on student vocabulary development in
2022.

 • 90+% of Year 11 and 12 students received personalised assistance in some form-either as a targeted approach or
through independent seeking out of support- from the dedicated Stage 6 LAST support teacher. This role will
continue, with views of expansion, in 2022.

Implications for Term 1 2022

Our school will continue to use data to identify priority areas for targeted programs across 7-10 and refine literacy
practices. The professional development calendar for 2022 will revisit and further refine literacy practices and aim to
replicate successes in numeracy upon reflection at the end of 2022 with the goal of seeing and maintaining a trend of
improvement in NAPLAN results across all domains. There will be explicit focus placed on implementing Guided Reading
initiatives prioritising vocabulary. HSC RAP data and extended dedicated faculty sessions will continue to identify priority
areas for targeted focus in programming, teaching and assessment to improve student performance in the Top 3 Bands.
The focus will be on identifying those skills requiring collective development and strategies for building student capacity
in a scope and sequence approach across Years 7-12.

Greater focus will be placed on our collective capacity to deliver and monitor explicit teaching practices that provide
every student in every subject the opportunities to experience learning success. All teaching staff to engage in a
professional learning calendar so that the school community develops, and can communicate, a shared understanding of
literacy priorities focused on Guided Reading, A.L.A.R.M (HSC verbs) and interpreting visuals (graphs, tables, diagrams).

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

SYSTEM NEGOTIATED TARGET

Increase the percentage of HSC course
results in top 3 bands to exceed the
baseline measurement of 46%.

 • 55.39% of students attained results in the top three bands,  achieving the
system negotiated target and significantly exceeding the baseline
measurement of 46%. The 2021 top three bands percentage also
surpassed the annual trajectory upper bound target of 53.77%. This result is
a substantial improvement from 2020 of 48.15% of students achieving in the
top three bands.

SYSTEM NEGOTIATED TARGET

Increase the proportion of students in
the top 2 NAPLAN bands (or above) in
Numeracy to exceed the baseline
measurement of 16.63%.

 • Data indicates 8.97% of Year 9 students achieved in the top two skill
bands for Numeracy, indicating progress yet to be seen towards exceeding
the baseline measurement of 16.63% and lower bound agreed target of
21.20%.

SYSTEM NEGOTIATED TARGET

Increase the percentage of students
achieving in the top 2 NAPLAN bands
in Reading so as to exceed the
baseline measurement of 17.12%.

 • Data indicates 16.99% of students are in the top two NAPLAN skill bands
for Reading, indicating progression towards achieving the baseline
measurement of 17.12% and progression towards the agreed lower bound
target of 21.40%.

SYSTEM NEGOTIATED TARGET

Increase the percentage of Aboriginal
students achieving in the top 3
NAPLAN bands in Numeracy so as to
exceed the baseline measurement of
23.16%.

 • In 2021, 15.38% of Aboriginal students achieved results in the top three
NAPLAN bands in Numeracy, indicating progress yet to be seen towards
exceeding the baseline measurement of 23.16% and agreed lower bound
target of 27.60%. This result is an improvement on the 2019 result of
14.29%.
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SYSTEM NEGOTIATED TARGET

Increase the percentage of Aboriginal
students achieving in the top 3
NAPLAN bands in Reading to exceed
the baseline measurement of 26.09%.

 • In 2021, 7.69% of Aboriginal students achieved results in the top three
NAPLAN bands in Reading, indicating progress yet to be seen towards
exceeding the baseline measurement of 26.09% and agreed lower bound
target of 30.70%.

SYSTEM NEGOTIATED TARGET

Increase the percentage of students
achieving the expected growth in
Numeracy to exceed the baseline
measurement of 60.47%.

 • The percentage of students achieving expected growth in Numeracy was
43.31% indicating progress towards the baseline measurement of 60.47%
and agreed lower bound target of 66.60%.

SYSTEM NEGOTIATED TARGET

Increase the percentage of students
achieving expected growth in Reading
to exceed the baseline measurement of
61.44%

 • The percentage of students achieving expected growth in Reading at
40.46% indicating progress towards achieving the baseline measurement of
61.44% and agreed lower bound target of 66.30%.
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Strategic Direction 2: Toronto High School will ensure every student is known, valued and cared for by
providing an inclusive and equitable learning environment.

Purpose

To foster a safe, nurturing, inclusive and equitable supportive school environment where students can develop socially,
emotionally and intellectually.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Engage external services and agencies to provide for all students career pathways and tertiary education
opportunities.

 • Develop a professional learning community which is focused on continuous improvement of pedagogical and
wellbeing practices.

 • Improving student engagement and connection through leadership and cultural opportunities.

Resources allocated to this strategic direction

School support allocation (principal support): $47,828.76
Socio-economic background: $310,000.00
Aboriginal background: $146,722.62
Professional learning: $20,000.00
Integration funding support: $158,941.16

Summary of progress

In 2021, Toronto High School demonstrated that every student is known, valued and cared for by furthering our capacity
to provide an inclusive and equitable learning environment. In terms of developing a comprehensive range of
partnerships with external services to support student pathways to achieve their career and academic aspirations, THS
was able to strengthen, and form new relationships, with a range of external wellbeing support services.

Our school based academic and career pathways were evaluated and refined to make certain that students are working
towards aspirational goals and are actively engaged in their learning. The 2021 subject selection process involved all
Year 10 students being interviewed by a member of Executive and coached through the subject selection process to
ensure that selections matched student expectations and aligned with after school aspirations.

The correlation between 2021 initiatives in Strategic Directions 1 and 3 have further enhanced our ability to ensure that
our students are taught by high performing teachers. The professional learning focus and school-based monitoring
processes have worked together to build the capacity of staff to demonstrate a high performance culture, with a clear
focus on student progress and achievement. Furthermore, in 2021, THS investigated and implemented a number of
successful strategies to strengthen connections between the school, students and parents so cultural competency will be
enhanced and the diversity of Aboriginal cultures valued, respected and promoted to all Aboriginal and non-Aboriginal
students and families.

A number of enablers contributed to the successful implementation of initiatives aimed at fostering a safe, nurturing,
inclusive and equitable supportive school environment where students can develop socially, emotionally and
intellectually:

 • A dedicated transitions team who evaluated the current subject selection process and facilitated focussed
interviews for every Year 12 student during the subject selection process

 • In the face of tangible challenge as a result of COVID 19 interruptions, our school staff showed a genuine
commitment to developing a professional learning community that strengthened its focus on continuous
improvement of pedagogical and wellbeing practices. Our LAST and Wellbeing teams developed new processes in
response to lockdown periods with student wellbeing being the highest priority.

 • Toronto High School nurtured a strong internal Aboriginal Education Committee and enhanced access to and
support for families, particularly through COVID, by Clontarf staff.

 • Our Aboriginal students were supported in moving through their Personalised Learning Pathways and we
continued the strong relationship of +13 years with West Lakes Elders.

Impact
 • The student interview process during the subject selection process resulted in significantly less students seeking

course changes during Term 4 2021. Study patterns have become more settled with teachers reporting greater
confidence in having learning cohorts that are more aligned to subject requirements and expectations.
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 • During the lockdown period in Term 4, each week over 2000 records were entered into our Sentral system to
analyse student engagement. Contact to families amounted to in excess of 200 phone calls a day.

 • 2021 HSC data demonstrated a marked improvement in the achievement of our students in the top 3 bands;
especially our Aboriginal students whose average HSC mark performance was substantially higher than both State
and statistically similar school groups.

 • Our relationship with Clontarf and the local Aboriginal community is well established and facilitating great
opportunities for students.

 • The social media presence of the school has improved across an expanded platform with a dedicated Promotions
Officer sharing the school's events and successes with our wider community on a daily basis.

Implications for Term 1 2022
Our school will continue to build relationships with and for our Aboriginal community and increase opportunities for
Aboriginal students to experience success, particularly in NAPLAN and the HSC. Learning support services will maintain
processes of diagnostic testing for class allocation, Disability Provisions, interventions and SLSO support with the
professional development calendar in Term 1 dedicating time to accessing student learning profiles and differentiating
curriculum. Additional professional development will focus on supporting staff in implementing Student Behaviour Policy
initiatives and positive classroom management practices.

The school will establish a Reporting Working Party to focus on improving the student reporting process; there will be a
parent, families and teacher survey in Term 1 to inform the Reporting Party on desired changes which will be reflected in
the reporting cycle in Term 2. The Communications Working Party will focus on streamlining communication platforms
and data storage for more effective dissemination of information related to events, attendance, academic progress,
Disability Provision and student behaviour. Teachers will be able to access a central system for a range of student data
that can be used to continue building a learning environment that is inclusive and equitable. Social media platforms will
be further developed to become our main communication links with the greater community.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

System Negotiated Network Target

Proportionally contribute an uplift
towards the Westlake's Principals'
Network target of an increased
percentage of Aboriginal students Year
12 by 50% whilst maintaining cultural
identity across the Lake Macquarie
West Network

Average HSC completion rate for Aboriginal students at THS is 37.9% and
is well above the network average of 31.6%.

Data includes:
 • 2012 (Y9), 2015 HSC: 37.5% Network: 37.2%
 • 2013 (Y9), 2016 HSC: 38.5% Network: 29.4%
 • 2014 (Y9), 2017 HSC: 37.5% Network: 33.3%
 • 2015 (Y9), 2018 HSC: 31.6% Network: 27.5%
 • SCOUT data (Aboriginal Student Retention for HS Principals ) indicates
that in 2021 Toronto High School retained 86% of Aboriginal students from
the beginning of the year.

System Negotiated Target

Increase percentage of students
attending >90% of the time to exceed
target of 54.15%.

 • Final data for 2021 indicates that THS has met the attendance target.
 • In Semester One 2021, 42.7% of students had an attendance rate of 90%
or more (44.7% of non-Aboriginal students and 31.8% of Aboriginal
students). For Semester Two, 69.1% of students had an attendance rate of
90% or more (71.7% of non-Aboriginal students and 55.3% of Aboriginal
students).
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Strategic Direction 3: Learning for Success

Purpose

To create and embed a learning culture of high expectations so that all students experience success.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Improve student learning through a deliberate and strengthened focus on the learning cycle of formative
assessment, data analysis, explicit instruction and feedback.

 • Implement quality assessment practices to enable student success in learning.

Resources allocated to this strategic direction

Socio-economic background: $140,000.00
Integration funding support: $74,943.00
Low level adjustment for disability: $211,092.94

Summary of progress

Throughout 2021, THS provided opportunities for data analysis and reflective sessions for teachers to respond to student
performance.  The inclusive education practices of Strategic Direction 2 correlated well with the learning for success
initiatives of Strategic Direction 3. This relationship has initiated the required shift in thinking of our teaching staff; from
seeing learning as the outcome of teaching, to allowing teaching to become a mindful response to learning, and
assessment as a method for the learner to better understand their journey towards improvement. By using formative
assessment practices and feedback, teachers can be better prepared to respond to student performance and ensure that
learning becomes meaningful, relevant to the student and differentiated. In 2021, Level 4 school operations necessitated
a resetting of our approach to assessment. With a focus on engagement and wellbeing, THS delivered online
professional learning and created procedure documents to illustrate how quality formative assessment practices could
maintain student interest in unprecedented times and also inform learners and teachers of how well student outcomes
were being met. The Semester 2 assessment program was restructured for Years 7-11 and formative assessment
shaped the learning environment and reporting process for the second half of 2021.

A number of factors contributed to our success in introducing a cultural shift in our understanding of, and approach to,
learning:

 • A very strong Senior Executive team responded swiftly to new school operations in unprecedented times.
Evidence based professional learning and associated documents related to formative assessment and quality
teaching practices were created swiftly and delivered with professional expertise.

 • In response to Level 4 operations, THS staff were provided a wonderful opportunity to experiment with new modes
and ways of teaching and assessing student understanding and progress.

 • In creating the 2021-2024 SIP, THS made a conscious decision to have all strategic directions work explicitly
towards the end point of improving opportunities for all students to experience success in every subject.

 • THS staff were provided with professional learning opportunities in order to develop teacher capacity to improve
student learning through a deliberate and strengthened focus on the learning cycle and quality assessment
practices.

Impact
 • During the lockdown period, faculties delivered many varied opportunities for students to learn in different ways

and communicate their understanding. Sharing student successes became commonplace on social media, with the
wider community enjoying online newsletters and faculty videos of student learning experiences.

 • As a result of SIP initiatives working in a symbiotic relationship, many actions have laid across multiple areas
where each action can work with any other to improve student learning outcomes and promote an environment
where both staff and students are learning for success.

 • A continued professional learning calendar, adjusted for priority areas during Semester 2, encouraged teachers to
develop a shared understanding of what high expectations of teaching and learning looked like at THS, so that
staff and students can become more aware of their responsibilities and the high expectations for pedagogy,
assessment and learning. Semester 1 placed heavy focus on knowing our students and inclusive education
principles in particular, the location, implementation and creation of student learning plans and NCCD records.
Formative assessment, including the effective use of success criteria and learning intentions, became a priority
during Level 4 school operations and challenged staff to deliver teaching and track learning in new ways. The new
HPGE policy was presented, so that there was a shared awareness of the school's responsibility to cater to the
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four domains of potential. Head Teachers, supported by the Head Teacher Strategic Operations and Head
Teacher LAST, led their faculties in developing proficiency in the analysis of NAPLAN, RAP and PAT data to plan
curriculum documents which contain differentiation principles that address the varying learning needs of all
students including HPGE, students with disability, EAL/D and from Aboriginal and Torres Strait backgrounds.

Implications for Term 1 2022

For 2022, Strategic Direction 3 will prioritise 'rigour' as a concept to improve teaching and learning programs.
Furthermore, internal school compliance and monitoring processes will be expanded to evaluate how well assessment
tasks align with teaching programs and classroom experiences. Learning focused on Head Teachers building their
capacity as Instructional Leaders will work to develop a whole school community that can demonstrate aspirational
expectations of learning progress and achievement for all students, and is committed to the pursuit of excellence. Head
Teachers will develop staff capacity to use systematic and reliable assessment information to evaluate student learning
over time and implement changes in teaching that lead to measurable improvement. Head Teachers will upskill their
faculties in using HSC RAP data to identify concepts and skills that require a continuum of learning from Year 7 through
to Year 12 as well as model explicit methods of providing students with effective, appropriate, accurate and timely
feedback.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

School self-assessment of the School
Excellence Framework (SEF) 'Learning
Domain' shows improvement in
'Assessment', 'Reporting' and 'Student
Performance Measures' elements from
baseline school based targets. This will
be evidenced by an increased standard
of Stage 6 assessment tasks that have
moved through the school's formalised
'Assessment Development Process'
and improved student learning
outcomes.

 • Self-assessment against baseline school based targets and the School
Excellence Framework 'Learning Domain', indicates general consistency in
Sustaining and Growing as a result of school-based initiatives associated
with assessment, reporting and student performance measures. There has
been a 100% submission rate of Stage 6 assessments within the school's
assessment development process. HSC and NAPLAN data indicate that
student learning outcomes are sustaining an upward trend towards the state
average, when measured against the last five years of value added
measurement from Years 9 to 12.

Increased percentage of task
completion for Years 7-12 with
decreased number of N Awards across
Years 10-12 compared to baseline
data.

 • Self-assessment against the School Excellence framework places the
element of assessment at Sustaining and Growing. Due to the interruptions
to schooling associated with COVID, and significant student uptake into
alternative pathways programs, the school did experience an increase in the
number of N Warnings issued across Years 10 to 12, from approximately
7% in 2020 to 15% in 2021. It is important to note, however, that there was
no notable increase in the number of N Determinations in 2021 when
compared to previous years.
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Funding sources Impact achieved this year

Integration funding support

$376,460.83

Integration funding support (IFS) allocations support eligible students at
Toronto High School in mainstream classes who require moderate to high
levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Improve student learning through a deliberate and strengthened focus on
the learning cycle of formative assessment, data analysis, explicit instruction
and feedback.
 • Implement quality assessment practices to enable student success in
learning.
 • Develop a professional learning community which is focused on
continuous improvement of pedagogical and wellbeing practices.
 • HSC Focus

Overview of activities partially or fully funded with this targeted
funding include:
 • additional staffing to assist students with additional learning needs -
Employ a dedicated LAST for Stage 6 support.
 • staffing release for individual case conferences and development of
Personalised Learning and Support Plans (PLSPs)
 • implementation of targeted programs to differentiate teaching and learning
programs
 • intensive learning support for funded students
 • Head Teachers Faculty led extended faculty sessions to focus on RAP
Item Analysis to inform 2021 programs and assessments.
 • Head Teacher Strategic Operations analysed HSC data from 2020.
 • Executive sourced professional learning related to quality practices in the
delivery of HSC subjects.
 • Evaluated THS attendance processes.
 • Learning and Support Team assessed incoming Year 7 students with PAT
assessment and ongoing assessment for Years 8, 9 and 10.
 • Professional learning to all staff was delivered via staff meetings,
beginning teacher meetings, faculty meetings and executive meetings.
 • Faculty HSC Data analysis  focused on Item Analysis to inform curriculum
and assessment for Semester 2.

The allocation of this funding has resulted in:
* Students receiving support in the classroom to access the curriculum.
* Staff working with LASTs and SLSO's collaboratively to differentiate the
curriculum
* Staff working with LASTs and SLSO's to target literacy and numeracy
strategies.
* Data informed programs and teaching strategies.

After evaluation, the next steps to support our students with this
funding will be:
Investigate changing the Stage 4 and LAST model to provide greater
support for students and staff.

Socio-economic background

$717,796.65

Socio-economic background equity loading is used to meet the additional
learning needs of students at Toronto High School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Improve student learning through a deliberate and strengthened focus on
the learning cycle of formative assessment, data analysis, explicit instruction
and feedback.
 • Implement quality assessment practices to enable student success in
learning.
 • Literacy and Numeracy Focus
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Socio-economic background

$717,796.65

 • Engage external services and agencies to provide for all students career
pathways and tertiary education opportunities.
 • Develop a professional learning community which is focused on
continuous improvement of pedagogical and wellbeing practices.
 • HSC Focus

Overview of activities partially or fully funded with this equity loading
include:
 • engage with external providers to support student engagement and
retention via stronger links with the Careers and Transition Team.
 • employment of additional staff to support FOCUS class program
implementation.
 • employment of additional staff to support Stage 4 Integrated Curriculum
provision and collaborative teaching model.
 • Faculty HSC data analysis sessions.
 • additional staffing to implement Minimum Standards and to support
identified students with additional needs including a Stage 6 LAST.
 • employment of additional staff to support CASE program implementation.
 • professional development of staff through the Assessment task
Development Process to support student learning
 • Evaluated the Minimum Standards process being carried out and
implementing the recommendations in 2022.
 • Evaluated subject selection process.
 • HSC monitoring procedures actioned.
 • Monitoring of disability provision applications through the Learning and
Support Team.

The allocation of this funding has resulted in:
A comprehensive, individualised program of in class and withdrawal support
for identified students.

After evaluation, the next steps to support our students with this
funding will be:
Development of targeted programs to support identified and funded students
requiring additional support in 2022.

Aboriginal background

$171,722.62

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Toronto High School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Engage external services and agencies to provide for all students career
pathways and tertiary education opportunities.
 • Improving student engagement and connection through leadership and
cultural opportunities.
 • HSC Focus

Overview of activities partially or fully funded with this equity loading
include:
 • employment of additional staff to deliver personalised support for
Aboriginal students
 • staffing release to support development and implementation of
Personalised Learning Plans
 • employment of specialist additional staff (AEO) to support Aboriginal
students
 • engagement of Clontarf Academy

The allocation of this funding has resulted in:
Greater support for Aboriginal students and families.

After evaluation, the next steps to support our students with this
funding will be:
To meet with staff to discuss what they need in regards to supporting and
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Aboriginal background

$171,722.62

advising how they can include more local Aboriginal content and
perspectives as well as discuss how we can encourage teachers to take
more ownership and have more confidence in doing this.  We will continue
to promote staff to participate in the Connecting to Country workshops run
by the AECG. Evaluate the effectiveness of all our cultural programs in
consultation with the AECG.

English language proficiency

$7,918.31

English language proficiency equity loading provides support for students at
all four phases of English language learning at Toronto High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Literacy and Numeracy Focus

Overview of activities partially or fully funded with this equity loading
include:
 • employment of additional staff to support delivery of targeted initiatives

The allocation of this funding has resulted in:
Effective student support mechanisms.

After evaluation, the next steps to support our students with this
funding will be:
Development of a targeted plan based on specific students needs in 2022.

Low level adjustment for disability

$333,753.14

Low level adjustment for disability equity loading provides support for
students at Toronto High School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Implement quality assessment practices to enable student success in
learning.
 • HSC Focus
 • Improve student learning through a deliberate and strengthened focus on
the learning cycle of formative assessment, data analysis, explicit instruction
and feedback.

Overview of activities partially or fully funded with this equity loading
include:
 • Head Teachers Faculty led extended faculty sessions to focus on RAP
Item Analysis to inform 2021 programs and assessments.
 • engaging a learning and support teacher to work with individual students
and in a case management role within the classroom/whole school setting
 • Evaluated the Minimum Standards process being carried out and
implementing the recommendations in 2022.
 • Special Provisions/Disability training for Executive from NESA Liaison
Officer occurred at THS Executive Conference.
 • Professional Learning workshops on assessment task adjustments with
support from the LAST.
 • Assessment Task Development process ensured that all students can
access assessment tasks.
 • Staff Professional Learning focused on: High expectations, Knowing our
Students, Data analysis, and differentiated instruction.

The allocation of this funding has resulted in:
Greater academic support for students with a disability.

After evaluation, the next steps to support our students with this
funding will be:
Evaluate the current support model to determine any possible adjustments
for 2022.

COVID ILSP The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
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$641,824.00 the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Literacy and Numeracy Focus
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • employment of teachers/educators to deliver small group tuition
 • releasing staff to analyse school and student data to [identify students for
small group tuition groups/monitor progress of student groups]
 • providing targeted, explicit instruction for student groups in
literacy/numeracy - [focus area]
 • employing/releasing staff to coordinate the program

The allocation of this funding has resulted in:
The most significant aspect of the initiative was the small focus group
withdrawal program for literacy and numeracy.

After evaluation, the next steps to support our students with this
funding will be:
To continue to implement existing literacy and numeracy strategies, both in
classrooms and in small withdrawal groups.
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 476 503 481 492

Girls 478 488 478 468

Student attendance profile

School

Year 2018 2019 2020 2021

7 88.7 90.5 92 85.2

8 85.2 87.6 88.7 84.2

9 84.2 85.8 88.2 81.3

10 78.4 82.4 86.5 78.4

11 79.3 81.6 85.3 77

12 80.8 87.8 86.7 85

All Years 83.1 85.8 88 81.7

State DoE

Year 2018 2019 2020 2021

7 91.8 91.2 92.1 89.7

8 89.3 88.6 90.1 86.7

9 87.7 87.2 89 84.9

10 86.1 85.5 87.7 83.3

11 86.6 86.6 88.2 83.6

12 89 88.6 90.4 87

All Years 88.4 88 89.6 85.9

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
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with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 0 22

Employment 6 11 9

TAFE entry 0 2 24

University Entry 0 0 40

Other 2 0 1

Unknown 2 2 6

Year 12 students undertaking vocational or trade training

33.05% of Year 12 students at Toronto High School undertook vocational education and training in 2021.

Year 12 students attaining HSC or equivalent vocational education qualification

92.8% of all Year 12 students at Toronto High School expected to complete Year 12 in 2021 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 11

Classroom Teacher(s) 50.9

Learning and Support Teacher(s) 1.9

Teacher Librarian 1

School Counsellor 2

School Administration and Support Staff 16.77

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 790,877

Revenue 13,435,942

Appropriation 13,019,972

Sale of Goods and Services 199,113

Grants and contributions 215,358

Investment income 1,499

Expenses -13,621,906

Employee related -12,412,412

Operating expenses -1,209,494

Surplus / deficit for the year -185,964

Closing Balance 604,913

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 317,464

Equity Total 1,230,826

Equity - Aboriginal 171,723

Equity - Socio-economic 717,797

Equity - Language 7,918

Equity - Disability 333,389

Base Total 9,997,626

Base - Per Capita 245,999

Base - Location 0

Base - Other 9,751,627

Other Total 590,589

Grand Total 12,136,506

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.
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Subject School 2021 SSSG State School Average
2019-2021

Ancient History 66.4 62.8 68.1 69.5

Biology 70.9 68.4 71.9 69.8

Business Studies 68.6 66.6 70.4 66.6

Chemistry 56.4 67.3 74.1 62.3

Community and Family Studies 77.5 72.4 72.7 74.8

Earth and Environmental Science 66.3 65.9 70.6 69.1

Engineering Studies 71.1 69.1 74.1 72.5

English Advanced 74.0 77.4 81.4 73.8

English Standard 66.4 67.7 68.8 66.4

Geography 63.3 66.2 72.4 63.3

Industrial Technology 63.7 65.8 67.7 68.6

Legal Studies 70.7 66.5 72.0 67.3

Mathematics Advanced 65.8 72.6 77.4 67.0

Mathematics Standard 2 67.3 62.4 66.1 66.8

Personal Development, Health and
Physical Education

73.2 68.3 70.3 70.5

Physics 63.5 69.6 74.8 65.3

Visual Arts 77.7 75.4 79.4 80.6
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Parent/caregiver, student, teacher satisfaction

In 2021, students provided feedback via surveys. Parents provided feedback in online forums and staff participated in
focus group workshops and surveys.

Staff:

What's working well
 • Knowing students well and sharing information on them more efficiently
 • Specialist teachers on their own subjects
 • Staff collaboration
 • Combining content from KLAs is working well
 • Integrated content starting to make sense
 • Great staff and support
 • Content introduced in SUMS then reinforced in separate lessons works well
 • Having one (integrated) assessment means students are not overly stressed particularly in first year of high school

Areas of development
 • Need more specialist lessons in Stage 4
 • Need more 'Co-Lab' time for Staff
 • SLSO support
 • Need additional time for scaffolding content for students with additional learning needs
 • Some staff don't seem to be able to mesh the integrated content together
 • Slower to progress with larger groups in combined lessons

Students:

What's working well

Survey comments from students:
 • The best Canvas course is Better Living as everything is easy to find.
 • I like the TECH course best because they are all labelled what week it is correctly and easy to navigate our

challenges.
 • TECH is good because it gets attached to assignments which is easily accessible and the layout of how to send

them is good.
 • TECH is easy to navigate and find work and upload work.
 • Child Studies is good as it is all set out for the week with very clear instructions.
 • I think my French course is set up well because every lesson has a discussion board and all modules are really

organised meaning it's easier to find stuff.
 • The best course is English; it has the days and date on the lessons' titles.
 • Advanced English is the best Canvas course.
 • English clearly shows the work for that day.
 • English always puts up discussions and modules are set up clearly.
 • PDHPE is setup the best my reasoning is it's not confusing it's all there to see.
 • PDHPE is organised lessons published at the start of each week.
 • PDHPE is easy to navigate and find work and upload work. PASS is easy to understand the work and resources

needed for work.
 • Community and Family Studies is easy to identify by the way it's set out.
 • For HSIE, we are given what we are supposed to do in a neat and organised way.
 • HISE is good because all lessons are posted and there's an announcement telling us what lesson to do.

Areas of development:

Survey comments from students:
 • Sometimes the feedback doesn't show up.
 • No submissions made have been marked in some subjects.
 • I don't receive much feedback.
 • I don't seem to receive marks for things.
 • Some subjects do tend to overload on work, but that is easing.
 • Feeling in all subjects that there is more work than usual.
 • Feeling a bit overwhelmed with the work load and am struggling to keep on top of it all.
 • Some subjects are very confusing causing me to be behind in most of the work.
 • Some subjects are giving out to much work and expecting it all done when we have 4 other subjects.

Parents:

What's working well
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 • Parents have reported anecdotally at P & C meetings, parent forums and teacher/parent evening high levels of
satisfaction with Toronto High School. There has been continued positive feedback about the emphasis on school
climate.

 • Learning expectations, follow up and support
 • Clear communication and expectations
 • Access to staff
 • Consistency

Areas of development
 • Playground shading for the Year 7 cohort
 • Quality of some uniform items
 • Additional wellbeing support for students while impacted by COVID
 • Careers programs and support for students transitioning to the workforce
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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