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Introduction

The Annual Report for 2021 is provided to the community of Rooty Hill High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Rooty Hill High School
54 North Parade
ROOTY HILL, 2766
https://rootyhill-h.schools.nsw.gov.au
rootyhill-h.school@det.nsw.edu.au
9625 8104

Message from the principal

In 2021 this school had no choice - we had to do our best and, on a range of measures we did. The 70 day hard lock-
down for COVID-19, the redesign of our work and the further development of a blended digital and face-to-face
curriculum underpinned the changes we made. The following 14 highlights are reflected in detail later in the report.

1. Academic Achievement: Year 12 2021 performed above planned expectations and met the school's targets, with
49% of Year 12 results achieved at Band 4,5 or 6 - 10% more than the previous year and the best results in over a
decade.

2. The families of our students have become poorer and less formally qualified over the last 5 years (FOEI). However
their aspirations, relationship with the school and its staff and support of our work remains a strong cultural feature
of the school. The Community engagement data showed an increase in contact and connection during COVID. In
2022 we will celebrate the 60th Anniversary of the school and we hope to welcome the community back to the
school, and re-establish our Parents and Citizens Association if we can raise the $6000 per annum cost.

3. Academic growth and Progress: Years 7 - 11 results showed significant growth. They are still below state average
and below the school target of an average GPA of 3.5. It should be noted that, in the last 5 Year 7 cohorts enrolled
60% of incoming students were performing below grade average and below Stage 3 benchmarks at end Year 6
and in the fist semester of Year 7. This has significant implications for the balance between revision and explicit
instruction using capabilities and content/concepts and subject based learning.

4. Aboriginal and Torres Islander students demonstrated their overall academic growth at and above the expected
level. All Stage 6 Aboriginal and Torres Islander students met the HSC minimum standards requirements in 2021.
All staff completed cultural competency training with Evolve Communities and the AECG partnership and
Reconciliation Action Plan were embedded.

5. NAPLAN growth in Reading, Writing and Numeracy to Year 9 was significantly above state average. Any measure
using state averages in 2022 must be treated with some caution given the different modes of testing and the
impact of COVID - although patterns over 3-5 years are more robust when used to interpret school trends.

6. Vocational Education (VET): As a result of significant innovation 79% of students studying VET frameworks were
still able to complete qualifications despite COID. Unfortunately this was down on the previous year's completion
which was over 90% and was a direct impact of extended lock-down.

7. Post-school destinations:100 Year 12 students who did the HSC in 2021 received early or first round offers for
university. (UAC SRS "School Recommendation Scheme" Offers - 29 offers / 29 students; Macquarie Leaders and
Achievers Early Offers - 21 offers / 15 students; WSU True Reward Early Offers - 70 offers / 56 students).

8. Student Agency: Secondary school is "hard" and the evidence from 2021 showed the importance of student
agency to student growth and attainment (see Slide 6). Working together students, staff and partners are refining a
model of student agency where students are the central decision makers for their own school journey supported,
where possible by their families. A 3 year study of personalised academic subject based goal setting, reflection
and review will complement the evidence of the impact of the strengths based goal setting embedded in practice in
the last plan.

9. Formative assessment: There is a pattern (2019-2021) in the 'stories behind the curve' showing that the results in
subjects and faculties that best used task based formative assessment measured by specific success criteria,
consistent marking practices (including SOLO) and analysis of students work samples achieved the most authentic
results against the ACARA capabilities and course performance descriptors. Those subjects also had the most
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success with students constructing report comments that were personalised - not replicating "teacher" comments.
10. New Practice: In 2021 there was a focus on deep professional learning that would lead to improved systems of

practice across the school - to stop doing what did not work, to start doing what worked best and to be more
adaptable. There is evidence from across the school that administrative staff, learning support staff and teachers
addressed, made progress towards and achieved professional development goals related to student attendance,
wellbeing, connection, growth and achievement. Of the goals (up to 5 per teacher- including COVID goal) set by
teaching staff, 15% were planned and delivered at APST Proficient; 54% at APST HA and 32% at APST Lead.

11. Theories of Practice: Having clear, research and evidence informed theories and platforms for each strategic
direction was critical to the design and delivery of key strategic projects and initiatives for the school plan. There
was a measurable impact of using evidence as a baseline for the 8 implementation plans (see Posters).

12. Strategic Improvement Plan: The software and systems published by DoE for the new SIP are extremely
cumbersome, repetitive and inflexible. One of the school's major innovations was to adapt tools and practices from
the previous school planning process for use by Professional Learning and Leadership Teams - yearly planners
that included "quick wins" in Term 1 and quarterly reporting; evidence sets and cover sheets to provide ongoing
evidence for the School Excellence Framework criteria, evaluation posters and action recommendations to inform
2022 implementation planning. The school is holding itself to high standards for external validation.

13. School Operations: There were 11 areas in the school's annual operations plan in 2021 and 10 achieved all
milestones - indicating that the school is very well organised and well managed by the teams delegated each of the
roles. While the systems and practices of a large secondary The 2 that did not were impacted by COVID-19
restrictions.

14. Partnering: In 2021 the school continued to leverage key partnering relationships on projects and programs for
students within the SIP. In 2022 the school will adopt new partnering initiatives including the Educational Pathways
Program. Thank you to all community and business partners including Origin, ABCN, Learning Creates, Real
Schools (new).

Message from the school community

Strengths

In 2019 the school's external validation by the Department of Education rated the school as 'excelling' on all 14 of the
School Excellence Framework elements and in 2021 every one of the 10 initiatives and 23 activities in the 2021-2024
school plan was delivered as per the progress measures. These achievements were underpinned by strategic capacity
and capability building, leadership based on teams and collaborations, shifts in the quality of the work practice and the
deep quality of high impact professional learning.

The school's impact and innovation in student growth and attainment, student agency, exemplary personalised and
expansive learning programs, professional practice, leadership and work with strategic partners have all been
recognised. Students at the school are given the opportunity (and are expected) to do their personal best through
extensive and expansive curricular, co-curricular and extra-curricular programs, underpinned by the school's values,
wellbeing initiatives, strength-based approaches and personal responsibility (using Choice Theory).

Our families and students

The school FOEI (family occupation and education index) for 2021 was 125, with 76% of students coming from families
in the lowest 2 quartiles of the distribution. This positions the school one standard deviation below the government school
average - our students enter high school with more challenges than students from more advantaged backgrounds and
over the last 5 years many of our families have become poorer and less well-educated.

Year 7 academic entry data (for the last 8 years) indicates that, in any calendar year, between 60 and 80 percent of
students starting high school at the school are below the state average on grade and stage performance, as well as key
measures of external performance.

The attendance rate has been slightly above state average in the last 3 years and 68.11% of students attended above
90% of the time in 2021. This is above the state average, similar school average and local school groups. We have
identified universal, targeted and intensive responses to meet National Disability guidelines to support students with
health plans, with disabilities and with family circumstances to improve their attendance. It should be noted that a
significant number of students told us and showed us that they "went backwards academically in 2021" and the Tell
Them from Me data pointed to a lack of perseverance (with only 34% of students rating this highly for themselves). The
school's Creativity Perception Assessment revealed that "risk taking" in learning is rated as a poor skill for the students.

The school's data sets show evidence of strong academic and socio-cultural platforms, that are enhanced by high quality
relationships between staff and students. A strong, positive student culture is reflected in both the Tell Them from Me
surveys where the school's results are above the state averages for secondary schools, and in the number of
opportunities students have had to demonstrate engagement and pro-social behaviours beyond those of peers in other
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schools. The school will continue to focus projects, programs and partnering opportunities towards leading for high
expectations and sustaining positive, innovative, responsive, inclusive and collaborative student, staff and community
cultures.

Community consultation and engagement

The school collects detailed data on universal, targeted and intensive community engagement (see later sections). In
2021, during COVID-19 lock-down, the school recorded over 7000 individual family contacts and conducted over 200
enrolment interviews online.

The school has a Reconciliation Action Plan endorsed by Reconciliation Australia and a partnership agreement with the
AECG (Aboriginal Education Consultative Group). The school's Situational Analysis (SA 2020-21) and external validation
(2019) indicated that new personalised and targeted practices designed and delivered in the 2021-2024 school plan:

 • engaged families through intensive, personalised consultation,
 • engaged the community through targeted programs and
 • increased the quality of the school's strategic partnerships with universities, professional and not-for-profit

organisations.

Student, community, family and strategic partner engagement and consultation will continue to be a focus of our work
and leadership practice. It should be noted that parent feedback was extremely positive with over 7500 well-being check-
ins and 200 enrolment interviews done online in Terms 3 and 4 2021 (during COVID lock-down) by our administrative,
teaching and learning support teams. 2022 is the school's 60th anniversary.

The school does not have a Parents and Citizens Association because the state wide fees are too expensive for this
community to raise and the school is not allowed to use community funds held in the school to assist. Parents report that
they would like to see this change at a state level.

Message from the students

As School Captains we would like to thank our teachers and families for their support over the last 6 years and especially
for the years during COVID-19. As a result of all their help 54 of us received early entry offers to university and the
school achieved its upper bound target for the number of students in Bands 4, 5 and 6 at the HSC. There is no doubt that
2022 was a very restricted year with sports, competitions, debating, public speaking and all those other programs that
make school fun and help us to be active citizens limited by the restrictions. We were thrilled that the school could
organise an online graduation and that we did get to have the Formal in December. This is a great school where we have
had many opportunities.

Best wishes for 2022.

Genoveva and Jay
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School vision

Vision: Their present, our future

Our values: PERSIST

Our Belief: We have a moral contract with families to give every student the opportunity to do his or her best. We are
disposed to be creative and innovative in providing the right opportunities for each student.

Our Overall Purpose: To increase learning expectations, agency, progress & achievement for students, staff and the
school through community engagement, innovation and next practice.

School context

School Context updated for 2022:

Rooty Hill High School is located on the lands of the Darug people who have walked these lands for generations.

Rooty Hill High School is a large, co-educational, comprehensive community school in western Sydney experiencing
rapid demographic change. The enrolment for 2021 was 1123 students. Over 50% of the students enrolled in 2021 were
from non-English speaking backgrounds, including a large number of families from Asia and the Pacific. There is a
significant enrolment of Aboriginal students (6%). The school is committed to promoting its cultural and linguistic diversity
and its partnership with the AECG. The school FOEI (family occupation and education index) for 2021 is 125, with 75%
of students coming from families in the lowest 2 quartiles. This places the school one standard deviation below the
government school average-our students enter high school with more challenges than students from more advantaged
backgrounds. Over the last 5 years our families have become poorer and less well-educated. Over the last 4 years the
school has been recognised for its achievements and innovation in over 20 case studies and invitations to present as a
school of professional practice. Its work in quality teaching and leadership, its exemplary personalised learning
programs, its work with strategic partners and its commitment to innovation have all been recognised. Students are given
the opportunity to do their personal best through extensive and expansive curricular, co-curricular and extra-curricular
programs, underpinned by the school's wellbeing initiatives, strength based approaches and Choice Theory. Parent and
community support of the school is strong and working parents have valued both the use of social media and the positive
contact approach used by the school in personalising learning for each student. Every student has access to an
electronic device and electronic portfolio #MyLearningHub. The school has strong academic and socio-cultural platforms
that are enhanced by high quality relationships between staff and students. A strong, positive student culture is reflected
in the Tell Them From Me surveys and in a number of opportunities students have to demonstrate engagement and pro-
social behaviours beyond those of peers in other schools. The school values, ACARA capabilities and explicit teaching of
literacy, numeracy, ICT and creative&critical thinking are embedded in all learning programs, policies and practices. The
school's results on external measures of performance demonstrate that students perform better when their learning is
focused on progress. At HSC the school average mark difference was +0.78 in 2021 compared with -0.06 at the HSC in
2019. Despite the impact of COVID-19 and the 70 days of hard lockdown 49% of the school's 2021 Year 12 HSC results
were in the Top 3 Bands, which exceeded the school target annual trajectory upper bound. The school will continue to
focus on increasing each student's learning trajectory. The school's 2021 budget based on the RAM (Resource
Allocation Model) was $12,460,491. This was supplemented by additional funding received for permanent beginning
teachers, school funded leave management and equity programs, including the COVID Intensive Learning Support
Program. All teachers working in the school are registered with NESA. For further details and extended statistical
analysis please see the Rooty Hill High School's 2021 Evidence Book.

Strategic Improvement Priorities

From the Situational Analysis (SA) conducted in 2020, three strategic directions were identified. The school uses
evidence-informed practice, high-quality leadership and professional learning, new cultural and work practices,
community consultation and a relentless focus on learning progress to deliver:

 • Student Growth and Attainment,
 • Student Agency and
 • Next Practice

2022:At annual reflection and review of improvement measures for 2021, the school confirmed that its choice of strategic
directions and key initiatives, as well as its operational priorities had created "shift". In 2022 the school will implement 8
initiatives and 17 strategic activities (projects) to continue its focus on progress, improvement and innovation. Please see
the School Plan..
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Baseline data and evidence - 2020 - see the 2020 annual report and school plan

Operational Priorities

The school's 2022 budget based on the RAM (Resource Allocation Model) is $12,216,206. This will be supplemented by
additional funding received for permanent beginning teachers, school-funded leave management and equity programs
and in 2021 the COVID Intensive Learning Support Program.

As part of the Situational Analysis (SA), every aspect of the school's operational plan was evaluated and milestones for
2021 were met despite the continuing impact of COVID-19.

Every student at the school has access to an electronic learning device, the school's Google domain, Google classrooms
and an electronic portfolio #MyLearningHub. The lessons from 2020 and COVID showed us how important it is for a
school with 73% of students in the lowest Family Occupation and Education Index (FOE)I quartiles (see above) to ensure
every student has access to learning using technology platforms and the capacity to use technology fluently in learning
and assessment. After assessing the impact of COVID-19 on student learning and, with the introduction of online
assessment for NAPLAN and other performance examinations, the school has moved from a BYOD (Bring Your Own
Device) program to a school supported digital device program in Years 7 to 9; with BYOD continuing in Years 10-12. This
will be an operational priority for 2021.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Excelling

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Excelling

LEARNING: Assessment Excelling

LEARNING: Reporting Excelling

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Excelling

TEACHING: Data skills and use Excelling

TEACHING: Professional standards Excelling

TEACHING: Learning and development Excelling

LEADING: Educational leadership Excelling

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Excelling

LEADING: Management practices and processes Excelling
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Strategic Direction 1: Student growth and attainment

Purpose

Building on the successful implementation of capability driven curriculum and signature pedagogies we will work towards
achieving targets and increasing student learning trajectories in the content and capability benchmarks in each subject
by initiating and delivering improvement and innovation in learning progressions, academic progress and achievement
and classroom practice. (DoE Goals 3, 4 and 5) (Goal 2, Mparntwe Education Declaration, 2019)

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Learning Progressions
 • Academic Progress and Achievement
 • Classroom Practice

Resources allocated to this strategic direction

School funds - entitlement and community: $104,186.00

Summary of progress

Overall: Of the 11 improvement measures in this strategic direction 6 were achieved, 1 was partially achieved and 4
were not achieved. In the school's extended version of the annual report, there are 3 evaluation posters for this strategic
direction, one for each initiative. The full report is available on request from the school. Please note that over $8m in
base staffing was applied to this strategic direction.

Initiative 1.1 Learning Progressions

Evidence of activity

The Professional Learning and Leadership Team (PLLT):
 • Initiated the planning and implementation of 4 key activities (projects) and designed 2 High Impact Professional

Learning School Development Days.
 • Each faculty/subject team identified an expert who completed professional learning using the Department of

Education and other resources and then led faculty/subject-based High Impact Professional Learning (HIPL).
 • Included Rigorous Reading strategies as part of the Rooty Hill High School lesson observation package
 • Developed and implemented universal numeracy and literacy programs for Years 7-12 in each subject
 • Delivered universal and targeted literacy and numeracy programs across Years 7-9 (to support the COVID ILSP

initiative)
 • Professional Learning and Leadership Team (PLLT) members prototyped the implementation of learning

progressions (ACARA Version 3) into faculty programs and lesson designs

Evidence of process quality

a) What did you do well in the initiative/strategic direction and what made this possible (enablers)?
 • Professional Learning modules were designed and implemented at Australian Professional Standards for Teachers

(APST) Highly Accomplished and the resulting products and practices were rated highly
 • New products and practices were integrated into subject teaching and learning programs - there was positive

evidence from faculty annual reports of the quality of the implementation.
 • The value of "subject teams" and learning cycles (developed during COVID-19 in 2020) ensured that

implementation was completed and validated across the school.
 • Deep data analysis underpinned the design of specific and explicit strategies and resources to support students to

complete more difficult items in NAPLAN.

b) What didn't you do, as well as you would have liked in the initiative/strategic direction, and what made things
difficult (barriers)?

 • As the result of the disruption of COVID-19 at the start of Term 3, the third and fourth activities focused on creative
and critical thinking and subject-based learning progressions linked to course performance descriptors were
deferred.

Evidence of Impact
 • Evidence of growth in literacy and numeracy on the ACER PAT and COVID check-in measures was used as
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formative assessment to identify areas for consolidation and areas for greater focus.
 • Professional Learning was delivered at both School Development Day and Twilight Session, familiarising staff with

literacy and numeracy progressions. Survey data indicates a growing confidence in use of the progressions.
 • Survey data from Professional Learning indicated greater staff capability with learning progressions. after they had

completed HIPL.
 • All teaching and learning support staff (2021) developed greater skill with the learning progressions and how to use

them in classroom practice and in the design and creation of targeted resources (see teaching and learning
programs).

 • Faculty programs started to show evidence of learning progressions used to aid student progress and
achievement.

 • Intensive Literacy and Numeracy program was developed as a result of data analysis, tracking individual student
achievement across the progressions.

 • Year 9 writing showed strong growth, above state average NAPLAN scores. RHHS score was 543, state score
was 541.9.

 • Year 7 writing showed strong growth, above similar school scores. RHHS was 505.2, similar school group was
502.4

 • Continue to work towards excelling in School Excellence Framework elements 1.3.2.3, 1.3.3.3, 1.4.2.3, 1.6.3.3,
2.1.1.3, 2.3.3.3.

Implications for the next phase of this initiative

In 2022, the PLLT will focus the initiative on:

Numeracy:

Increased focus on NAPLAN numeracy skills, with targeted, universal and intensive programs, designed using previous
NAPLAN data focusing on improving student growth and performance in the NAPLAN and minimum standards tests.

 • Universal use of numeracy skill booklets, which teach specific skills from the numeracy progression.
 • The undertaking of faculty audit to ensure that faculty programs include relevant skills from the numeracy

progression.
 • Targeted use of differentiated numeracy booklets, tailored to specific areas of need.
 • Intensive numeracy program, delivered through Learning Support, focusing on strategic skills from the numeracy

progressions for students in years 7-10.

Literacy:

Increased focus on NAPLAN literacy skills, with targeted, universal and intensive programs, designed using previous
NAPLAN data focusing on improving student growth and performance in the NAPLAN and minimum standards tests.

 • Universal Literacy booklets, focusing on selected skills from the literacy progression, delivered in 7-9
 • Undertaking of faculty audit to ensure that all programs have evidence of teaching skills from the literacy

progression.
 • Targeted Peer Tutoring Program (Years 9 and 7 selected students), targeted writing tutorial program for senior

students run through library.
 • Intensive Literacy Program, delivered through Learning Support, focusing on strategic skills from the literacy

progression for students in years 7-10.

Initiative 1.2 Academic Progress and Achievement

Evidence of activity

The Professional Learning and Leadership Team (PLLT):
 • undertook preliminary analysis of all RAP (NESA Results Analysis Package) and FARs (faculty annual report) data

to establish baseline data sets.
 • audited information reported by teachers on the first School Development days and noted that there had been little

impact on student performance from the strategies and practices teachers indicated they used in 2020.
 • worked with teachers in subject teams to plan and implement 'quick-wins' classroom strategies in response to the

collaborative analysis of HSC and ROSA from 2019 with a focus on student performance on written responses
(sources included: HSC 2020; Year 11 and 10 ROSA 2018,2019, 2020)

 • presented a highly attended (based on participation data) optional Twilight Professional Learning session on
"SOLO marking" (in conjunction with SD1.3).

 • identified (from evidence and research) criteria for applying and evaluating best practice in each subject and
published the findings.

 • bench marked the Year 10 ACER PAT tests to track future patterns and trends (shared by SD1.1) in preparation
for the HSC minimum standards assessment to return in 2022. A revised preparation  "boot camp" was designed
for delivery from start 2021.

Evidence of process quality
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a)  What did you do well in the initiative/strategic direction and what made this possible (enablers)?
 • Designed and implemented higher order scaffolds for tracking evidence and undertaking data analysis to ensure

that new strategies and projects were anchored in research and the theories of practice.
 • Identified strategies that increase the capacity of staff and students to ensure measurable growth in academic

performance and assessment tasks including the application of the principles of SOLO for improved student
performance on assessment and class tasks; and participation in the DoE HSC Strategy.

b)  What didn't you do, as well as you would have liked in the initiative/strategic direction, and what made things
difficult (barriers)?

 • As the result of the disruption of COVID-19 at the start of Term 3, the focus of the activity (project) shifted to the
delivery of an online HSC (and RoSA) in subject teams. While the PLLT continued to meet, much of its time was
spent on supporting subject teams. There is significant evidence of impact at the HSC, less so in the RoSA grades
in years 10 and 11. This will be a focus in 2022.

 • Due to fluctuating staffing, there was an ongoing reduction in members of this PLLT that had a negative impact on
both morale and progress. This will be addressed for 2022.

Evidence of Impact
 • The best results in the school were achieved in the HSC percentage of students in the Top 3 bands where the

target for 2021 of moving up from the baseline target of 37% was significantly exceeded with students achieving
the 'upper bound" with 49.98% of results in the top 3 HSC bands.

 • Progress towards meeting other DoE improvement measures and school progress measures was not as strong as
the HSC results due to significant challenges with learning continuity. There will be more work to be done in 2022,
COVID permitting.

 • Anecdotal evidence from the 'quick wins' task based on Stage 6 data was very strong. This was seen as a change
in perspective, allowing teachers to measure their practices against the data and discuss their impact. In a major
shift in practice, teachers (working in subject teams) shared class data that tracked a cohort's course results by
bands and then by individual student responses in each class to questions and items taken from HSC
examinations in each course.

 • Evaluations from the Term 3 Twilight Professional Learning on "SOLO marking" processes indicated:

 • 68% of respondents were better able to annotate marking criteria to reflect SOLO;
 • 75% were better able to justify marks and written feedback in short answer responses using SOLO;
 • 90% would implement more consistent marking practices enabling comparable judgements of student learning;
 • 94% responded that the questions raised from analysis of HSC data enabled deeper evaluation of teaching and

learning practices and possible interventions

Implications for the next phase of this initiative

In 2022, based on evidence collection in 2021, the PLLT will focus the initiative on:
 • delivering HIPL at SDD 3 on assessment with a focus on HSC assessment.
 • working with colleagues to design HIPL using infographics to be presented to staff throughout the year to

demonstrate and share best practice in assessment, feedback, marking, reporting and recognition including:

 • task based success criteria used as formative assessment to track progress
 • formative assessment practices to promote and implement most effective strategies to improve student

performance.
 • feedback practices that work, including learning circles
 • addressing critical marking criteria
 • effective reporting and improving student comments on their own progress toward academic goals.

 • designing a framework and guidelines for Effective Feedback based on triangulating the school's Assessment,
Feedback, Reporting and Recognition Policy (AFRR revised 2022), best practice within the school (including from
a student's perspective) and academic evidence

 • working with staff groups to analyse feedback given to students on both submitted work and verbal interactions
during class.

 • observing teachers giving feedback as part of the lesson observation requirements for 2022 Professional
Development Plans.

 • ongoing analysis of HSC and RoSA data to identify trends and patterns to inform the design of targeted initiatives
in each subject

 • ensuring teachers in each subject participate in the DoE HSC Strategy to build deep subject (as compared to
teacher) expertise and implementing an HSC Strategy based on the DoE HSC Strategy, with a focus on improving
performance for Year 11 students from Term 1 2022.

 • maintaining close contact with the curriculum reforms made throughout 2022 with a view to planning for the
implementation of the new NSW curriculum in 2024.

 • Continue to work towards excelling in School Excellence Framework elements 1.3.2.3, 1.4.1.3, 1.4.2.3, 2.4.3.3,
2.4.4.3.
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Initiative 1.3 Classroom Practice

Evidence of activity

The Professional Learning and Leadership Team (PLLT) ensured that:
 • 100% of participants completed ENVOY training and demonstrate ENVOY in classroom practice
 • 100% of faculties have subject programs and lesson delivery demonstrating the BBC lesson design tool and the

use of  task based success criteria.
 • 100% of teaching staff completed classroom observations demonstrating increased proficiency in utilising the

classroom observation process for individual and subject team improvement

Evidence of process quality

a)  What did you do well in the initiative/strategic direction and what made this possible (enablers)?
 • Using formative assessment and milestones to reflect on progress and merge activities 1.3.1 & 1.3.3 into one

activity -  'Learning Design and Delivery'
 • Identifying that classroom practice could be further improved with the use of  'Restorative Practice' tools (Activity

1.3.2 - 'Embedding collaborative work practices that improve student outcomes' )
 • Working closely with colleagues to ensure that, despite COVID, HIPL and Professional Development Plans were

delivered.

b)  What didn't you do, as well as you would have liked in the initiative/strategic direction, and what made things
difficult (barriers)?

Having learned to operate effectively online the only significant barrier was the inability of teams to meet face to face and
resume face to face patterns of verbal and non-verbal communication.

Evidence of Impact
 • Progress towards meeting the benchmarks for student progress and performance
 • Progress towards meeting the benchmarks set in the Classroom Observation Package through demonstration of

APST.
 • Evidence in the annual report and progression towards the success criteria of the impact of changed practices

from teacher use of new BBC and other associated professional learning

Implications for the next phase of this initiative

In 2022, based on evidence collection in 2021, the PLLT will focus the initiative on:
 • Continuing to work with other teams on improving classroom, work and leadership practice including refining the

PDP processes to better align with the evidence requirements Australian Professional Standards for Teachers
(APST).

 • Delivering its work through the Professional Practice operational plan using the expertise of the school's
Professional Practice Mentors (PPM).

 • Leading the 'Restorative Practice' initiative with and for the adults in the school and the adults in our students' lives.

 • Revise and develop deeper professional understanding of 'What Works Best' (CESE), APST and other research
based criteria to evaluate and refine the school's classroom observation  tools and protocols.

 • Operationalise the revisions to the lesson design tool (BBC) and audit the effectiveness of the implementation in
each subject.

 • Co-design the high impact professional learning (HIPL) programs for School Development Days with other teams
to promote the purposes and strategies in the SIP.

 • Adding and aligning relational and instructional strategies to each teacher's repertoire and use PDP evidence sets
to determine the impact of making changes.

 • Undertake an action research project to identify and assess the benefits, opportunities and challenges of learning
in multiple environments -online, face to face and hybrid learning and make recommendations for improvement.

 • Assess the implementation and efficacy of whole school platforms and agreed classroom practices and make
recommendations for 2023.

 • Continue to work towards excelling in School Excellence Framework elements 2.1.2.3, 2.1.4.3, 2.3.1.3, 2.4.3.3,
2.4.4.3.

In 2023 this initiative will undertake an audit of the effectiveness of the school's teaching, learning and assessment of the
ACARA capabilities, particularity in critical and creative thinking.

Progress towards achieving improvement measures
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The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Percentage of students achieving
expected growth in numeracy makes
improvement from baseline measure
(62.2%) by end 2021

Not achieved yet:

Year 9 - 57.97%

Year 7 - 55.24%

Percentage of students achieving
expected growth in Reading makes
improvement from baseline measure
(60.1%) by end 2021

Not achieved yet:

Year 9 - 59.79%

Year 7 - 40.82%

Improvement in the percentage of
students achieving in the top 2 bands
approaches or meets the school's lower
bound system-negotiated target in
Reading of 14.4% by 2022

Not achieved yet: 7.9%

Percentage of students achieving
results in the top 2 Bands of numeracy
makes improvement from baseline
measure (6.78%) by end 2021.

Achieved: 10.8%

Percentage of students achieving Top 3
Bands in HSC makes improvement
from the baseline average (37.8%) by
2021

Achieved: 48.98%

Reduction in the percentage of students
achieving Band 1 and 2 in HSC from
baseline average measure (30.8%)
(taken from 2017-2018)

Achieved: 19%

The percentage of students achieving
above expected growth from baseline in
Reading, Writing, Mathematics and
Science approaches the nationwide
norm from ACER-PAT data.

Achieved in NAPLAN Reading, Writing and Numeracy. VALID 2021 was
cancelled due to COVID lockdown.

100% of staff will demonstrate they are
better able to develop and deliver
personalised and individualised
strategies to improve student learning
and progress using universal, targeted
and intensive literacy and numeracy
programs and subject learning tasks
(Australian Professional Standards for
Teachers: Standard 2.5).

Partially achieved:

Staff have completed SDD2

PL on how to align task with

success criteria
 • SDD 3 classroom observation on literacy strategy on RR
 • Optional Twilight session that focused on effective feedback for short
answer HSC responses
 • 95% staff are trained ENVOY
 • 100% of staff will be trained in CTRT by WK10/T4.
 • All Beginning Teachers trained on APST standards and whole school
instructional/relational platforms
 • All executive staff and PPMs have completed NCCD online training

The percentage of students achieving
'C' grade and above in RoSA and HSC
school measures makes improvement
from the baseline average in 2020 by
the end of 2021.

Not achieved yet:

Y10 2020 - 74.5% students achieved C grades or better in RoSA

Y10 2021 - 69.3% students achieved C grades or better in RoSA

Y11 2020 - 69% students achieved C grades or better in RoSA
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The percentage of students achieving
'C' grade and above in RoSA and HSC
school measures makes improvement
from the baseline average in 2020 by
the end of 2021.

Y11 2021 - 67.9% students achieved C grades or better in RoSA

100% of students reach minimum
standards in at least one of the three
assessable areas by the end of Year
10.

Achieved.

Maintain or increase the proportion or
number of Aboriginal students attaining
the HSC whilst maintaining their cultural
identity.

Achieved: 100% Year 12 Aboriginal students in 2021 completed their HSC.
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Strategic Direction 2: Student Agency

Purpose

Building on the successful delivery of personalised learning and expansive education we will create an innovative culture
of student agency based on deep understandings and new practices in learning transfer, engagement and attendance
with opportunities for each student to be known, valued and cared for in planning, progressing and evaluating their own
learning journey towards becoming educated 19 year-olds and active citizens. (DoE Goals 2 and 6) (Goal 2, Mparntwe
Education Declaration, 2019)

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Learning transfer, engagement and transitions
 • Student Learning Journeys

Resources allocated to this strategic direction

School funds - entitlement and community: $10,000.00

Summary of progress

Overall: Of the 5 improvement measures in this strategic direction 5 were achieved, including the attendance and well-
being target. In the school's extended version of the annual report, there are 2 evaluation posters for this strategic
direction, one for each initiative. The full report is available on request from the school. It should be noted that some
student activities planned in this strategic direction moved online and others could not be offered due to the 70 day hard
lock-down and subsequent restrictions. Almost $3m additional staffing was used to fund the key equity programs in this
strategic direction.

Initiative 2.1 Learning transfer, engagement and transitions

Evidence of activity

The Professional Learning and Leadership Team:
 • Worked with key partner, Origin Energy, 20 volunteers from Origin Energy and 10 staff to organise and deliver the

Origin Explorers Day, engaging 230 Year 8 students in learning about emerging careers. . 10 RHHS staff and 20
Origin volunteers.

 • Designed and delivered High Impact Professional Learning (HIPL) on the key SIP themes of attendance and
engagement, exploring the multiple levels of engagement that promote improved attendance.

 • Complete the Tell Them from Me surveys with a 95.8% participation rate.
 • Worked with year advisers and other staff to design and deliver personalised learning conversations with every

student from Year 7 to Year 12.
 • Reviewed the school's well being programs and delivered all of those planned for Terms 3 and 4 online.
 • Identified and put in place initiatives to "connect and engage" students during COVID lock-down including:

 • Weekly well-being infographics and Google meets during lock-down for all year groups
 • Intensive online coaching and well-being support for at risk students
 • Online quizzes, competitions and year based activities.
 • 7500 well-being contacts with families and just over 5000 chats.

 • Conducting over 200 online student application and enrolment interviews for Year 7 2022 and other years
(coordinated by the Administration Team)

Evidence of process quality

a)    What did you do well in the initiative/strategic direction and what made this possible (enablers)?
 • The completion rate for the 2021 Tell Them From Me Survey( TTfM) was 95.8% and this information was used to

triangulate with other evidence on attendance, engagement and participation.
 • Continued the strategy of having a team of student data analysts for each year group who worked with their year

adviser and members of the school's evidence team to analyse the data from the TTfM survey fore their yeqar
group and present the findings and recommendations at year assemblies.

 • Initiated a deep professional conversation about the new DoE Attendance Strategy through HIPL professional
learning activities.

 • Initiated a deep professional conversation about student engagement and connection through HIPL activities
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 • Recognised, as one student said, the "mistakes" made during COVID lock-down in 2020 and  redesigned learning
and well-being strategies for 2021. In particular the school's decisions to remain on the synchronous timetable
online and adding additional staff support to year advisers was a significant factor in maintaining well-being.

 • Established and maintained an Intensive Support Team and revised well-being roles (see also Operations Plan) to
support students at risk. This was critical as the school had no counselling service from 8 May 2021 until the end of
the year. In 2022 the school will start its first MHI class in May 2022 to address rising levels of mental ill-health in
the school.

b)    What didn't you do, as well as you would have liked in the initiative/strategic direction, and what made
things difficult (barriers)?

 • It is important to note that, during COVID lock-down, it was difficult to maintain some of the school's  systems of
agency that are best developed face to face.

Evidence of Impact
 • 61% of students reported a high level of "sense of belonging" in the school 's data from the 2021 Tell Them From

Me survey
 • 100% of students set and made progress towards overall personalised academic goals.
 • Due to COVID restrictions, 100% of Year 6 students and their families completed enrolment interviews with

administrative and learning support staff over the phone or by mobile device. There was very positive feedback
from families about the connections that were made.

 • 502 transition back to face to face school from learning from home surveys were completed, giving the school's
staff evidence about the opportunities and challenges for students and the staff. 100% of students who raised
concerns about returning to school were contacted personally and supported to return.

 • Recognition: 19468 merit awards, 2795 significant achievement awards and 101 #PERSIST awards were recorded
in the school's well-being software and every student was recognised for their academic progress, teamwork,
leadership and /or community services.

Implications for the next phase of this initiative

In 2022, based on the evidence collection in 2021, the PLLT will focus the initiative on:
Consolidating the partnership with Real Schools to design and deliver the Restorative Practices program with students to
sustain a responsible and restorative culture.

Implementing and adapting the DOE Attendance strategy to both improve attendance and meet the needs of this school
and its community.

Use the principles of learning transfer to improve the design and delivery of transition activities.

Use Personalised Learning Conversations in terms 1-4 to:
 • ensure students review their own goals and understand how their personal goals help their cohort and the school

to meet school goals and target measures.
 • increase student agency by increasing student vocabulary and understanding of goal setting processes, the power

of an  "emotional vocabulary" in restorative practices and the language of school excellence (SEF Version 2) and
high expectations (DoE CESE).

Explore, implement and evaluate new entrepreneurial and transition programs including Educational Pathways Program,
Perfect Presence and Learning Grounds in Schools.
Continue to work towards excelling in School Excellence Framework elements 1.2.1.3, 1.2.2.3, 1.2.3.3 and 1.3.2.3
Initiative 2.2 Student Learning Journeys

Evidence of activity

The Professional Learning and Leadership Team:
 • worked with colleagues to  introduce student subject goals in each subject using research and evidence, including

the research of Professor Andrew Martin from UNSW into the impact of goal setting in improving student results.
 • designed High Impact Professional Learning (HIPL) to identify student information sets and ways of setting goals.
 • worked with faculty and subject colleagues in Semester 1 and 2 to pilot and refine faculty goal setting protocols

and practices.
 • established feedback loops with each faculty team to monitor and report on goal setting practices, check-ins,

student self-assessment, student reflection and student self-reporting in academic reports.
 • consulted with the senior student analyst team (learner portfolios)
 • Prototyped new personalised student surveys for portfolio data collection
 • Prototyped a new "PERSIST Values" chart linked to capabilities and skills
 • Completed the Learning Creates Student Agency 'Pulse Check'

Supported students to contribute to the Learning Creates research as YLab associates
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Evidence of process quality

a)    What did you do well in the initiative/strategic direction and what made this possible (enablers)?
 • Deep professional learning about the research and practice of subject based goal setting with staff and purpose

designed lessons with students to understand their own learning data and set their own goals.
 • 100% of students were provided the opportunity to engage with the Subject Specific Goal writing process, set their

own goals and write their own academic reflections in each subject.
 • Ongoing support and monitoring by the PLLT including analysis of subject documents, analysis of goals and

identification of patterns of goal setting ensured every subject teacher and every student participated in goal
setting and reflection.

 • Engagement with students as advisers and leaders in establishing the data for portfolios, engaging with Learning
Creates and recommending strategies for greater student agency.

 • Commitment of the majority of students to doing their best to achieve their goals (or make progress towards them)
during COViD-19.

b)    What didn't you do, as well as you would have liked in the initiative/strategic direction, and what made
things difficult (barriers)?

 • Within the limitations of the COVID-19 hard lock-down, there was not the time for professional learning about the
value of personas in establishing portfolios and ensuring learning journeys can be personalised. This will be a
project for 2022- 2023.

Evidence of Impact
 • The school met its upper bound target for the percentage of students in Bands 4, 5 and 6 at the HSC,
 • 100% of faculties and subjects created and implemented prototype Student Learning Goal writing procedures for

Semester 1 and 2. These will be embedded in practice in 2022.
 • New student report templates included:

 • school recognition information including "merits and significant achievement" awards
 • space for academic reflection comments based on students understanding their own progress and achievement

against the goals for each semester.

 • 100% of students were provided the opportunity to reflect on and refine Subject Specific Goals through Semester 1
and 2 Reflective Student Report Writing processes.

 • The following university, scholarship and partnering opportunities were the result of improved portfolio preparation
and application writing:

 • Year 12 students received 44 WSU True Rewards offers across all rounds
 • There were 17 SRS (Schools Recommendation Scheme) Early Offers to Year 12 - many based on Year 11 results
 • There were 9 Macquarie University Future Leaders & Achievers offers and 3 Wollongong University early offers
 • There were 5 ABCN Scholarships for 5 students in Years 9-12

 • There was ongoing support of students, many of whom are "first in family" to take a university pathway through the
WSU Fast forward program

 • 5 students were successfully selected as Learning Creates YLab associates

Implications for the next phase of this initiative

In 2022, based on evidence collection in 2021, the PLLT will focus this initiative on:
 • Evaluating the impact of the Learning Creates Pulse check in identifying strategies that can be implemented into

the school practice.
 • Using ongoing collaboration with the Learning Creates Student Design Team in planning the school's

implementation strategies.
 • Increasing opportunities for students to develop agency as YLab associates in examining different forms of

assessment and recognition.
 • Consulting and engaging with the Department of Education, Melbourne University 'New Forms of Assessment',

and other educational institutions to identify successful implementation strategies used in the different prototypes
for alternative forms of recognition.

 • Undertaking further work to identify the best elements of a student portfolio and design an initial implementation by
identifying content and designing samples.

 • Designing, implementing and analysing student surveys to inform the creation of learner profiles in Years 9, 11 &
12

 • Using evidence from the surveys and external samples of learner profiles to inform the design principles for Years
9, 11 and 12 portfolios and conduct a trial during Terms 2 and 3 seeking feedback from students on what works
best.

 • Publishing the RHHS 2023 student portfolio and support documents on design and practice.
 • Learning to use AI and specialist software to identify "personas" to be used in universal, targeted and intensive

instructional and relational strategies.
 • Embedding Student Goals and student academic reflections in the assessment and reporting cycle so that:
 • Students are confident and competent in writing subject specific goals and completing self-evaluation and self-

reflection in semester academic reports.
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 • All subject teams have opportunities to work together to develop support resources, identify student and class
measures to be used, and design lessons for the goal setting, check in and self-reflection process.

 • There is a process to collect and analyse progressive staff and student feedback and collaboration data.
 • There is ongoing research based on qualitative and quantitative analysis of student report comments to review and

reflect on the quality and validity of student learning goals in improving student progress.

 • Continue to work towards excelling in School Excellence Framework elements 1.1.2.3,  1.2.2.3, 1.2.3.3, 1.3.2.3,
1.5.2.3 and 2.2.2.3

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Make improvement from the baseline of
64.1% towards the lower bound of the
Attendance Target.

Achieved: 68.11% in 2021.

Make improvement from the baseline of
74.9% towards the lower bound of the
Wellbeing Target.

Not achieved yet: 69.88% in 2021.

There is prototype increases in
participation, engagement and
evidence of learning transfer between
curricular, co-curricular and extra-
curricular activities from 2019-2020
baseline data.

Achieved: refer to Professional Learning and Leadership Team 2.1.2
evaluation poster

A majority of students set and made
progress towards and/or achieve
personalised academic subject goals
each semester.

Achieved: refer to 2021 Semester 1 and 2 academic reports.

A majority of students in Year 10 to 12
have the opportunity to design a
learning profile and portfolio based on
their individual strengths and transition
pathways.

Achieved: refer to Professional Learning and Leadership Team 2.2.1
evaluation poster
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Strategic Direction 3: Next Practice

Purpose

Underpinned by our values and an embedded culture of innovation and creativity we will support "best practice" with high
quality systems and operations; and create "next practice" that responds to emerging challenge and change. (DoE Goals
7,8,9 and 10)

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Evidence Informed Culture and Practice
 • Community Next Practice
 • Leadership, Culture, Collaborations and Practice

Resources allocated to this strategic direction

Socio-economic background: $0.00
School funds - entitlement and community: $85,550.00

Summary of progress

 • Overall: Of the 6 improvement measures in this strategic direction 6 were achieved to the level expected for 2021.
There are 3 evaluation posters for this strategic direction, one for each initiative. The full report is available on
request from the school.

Initiative 3.1 Evidence-Informed Culture and Practice

Evidence of activity

The Professional Learning and Leadership Team (PLLT):
 • coordinated professional learning on evidence collection and analysis through FARS (faculty annual report)

preparations, presentation and review. The evidence was used to inform the SIP process and identify evidence
sets for each strategic initiative.

 • Designed and implemented an evidence matrix to map PLLT evaluation evidence against the School Excellence
Framework (SEF) elements.

 • Continued to design and publish online learning resources in data collection, data analytics, ethical uses of data
and preparing evidence sets.

 • Coordinated data support for the COVID Intensive Learning Project including coordinating student testing and the
analysis of pre and post-test results from a range of assessment tools, including DoE check-ins.

 • Engaged collaboratively with other PLLT teams and individual staff members to design, implement and review
learning evidence collection and analysis and provided direct support in the use of evidence to each of the 8 SIP
project teams and the the executive staff managing the SIP.

Evidence of process quality

a)    What did you do well in the initiative/strategic direction and what made this possible (enablers)?
 • Identified the importance of the 'story behind the curve' in each set of evidence and worked with colleagues to find

"representative" stories that would inform ongoing faculty teaching, learning and assessment strategies.
 • Worked with the principal and deputy principal to identify key evidence sets for each initiative and use new

templates for evidence reporting, mapping the SIP and evaluation using Moments Theory and "poster" summaries.
This simplified the complex data conflicts in reporting on the SIP. (See Strategic Direction Initiative 3).

 • Identified and shared online assessment and evaluation tools during COVID-19 hard lock-down. that enabled
continuing progress on the SIP and other major projects including the monitoring of progress of students as part of
the school's online implementation of the COVID ILSP.

b)    What didn't you do, as well as you would have liked in the initiative/strategic direction, and what made
things difficult (barriers)?

 • Were unable to complete professional learning and support to PLLT coordinators in identifying the best evidence
sets and annotating them. This work was planned for Terms 2 and 3 when COVID-19 and the hard lock-down had
its greatest impact. The team members were highly focused on developing high quality digital learning and
assessment tools during those two terms (see below). There will be more work on this in 2022.
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Evidence of Impact
 • Measurable and observable improvements in the evidence collection and the annual review processes used by

faculty, well-being, PLLT and operational teams.
 • A higher level of reported staff confidence in managing quantitative and qualitative data and evidence sets to make

meaning of the data and apply that to improving classroom, support and school practice.
 • The introduction of a "highlights" and "lessons learned" approach to choosing "representative" "stories behind the

curve" (ie the reasons why the data patterns looked the way they did in 2021) to refine faculty approaches to
implementing the SIP, NESA and DoE purposes and policies by identifying both emerging issues and high
leverage solutions (see above).

 • Increased staff expertise in collecting and analysing online learning engagement data on the school's digital
platform - Google Workplace for Education Plus. As a result, the school's teaching and well-being teams had
access to deep knowledge about students' learning participation and outcomes during the COVID-19 hard lock-
down period.

 • Improved the evidence mapping against the elements of  the School Excellence Framework Version 2 (SEF 2.0)
using an activity evaluation tool and project posters.

 • The 2021 SEF2.0 self-evaluation process rated the school "excelling" in 13 of 14 SEF 2.0 elements.

Implications for the next phase of this initiative

In 2022, based on the evidence collection in 2021, the PLLT will focus this initiative on:
 • Further adapting professional learning to enhance the evidence-informed practice at RHHS including embedding

the collection and analysis of quantitative and qualitative evidence into every School Development Day as part of
the High impact Professional Learning Cycle.

 • Consolidating the video resource bank and sharing it widely with staff through "muster moments" and other
focused learning sessions.

 • Continuing to work with colleagues to build the capacity of teams and leaders to use evidence in each of the
following areas: evidence of how much, evidence of how well, evidence of impact.

 • Evaluating the Faculty Annual Review process including the updated executive summary presentation format and
extending this to working with the well-being, PLLT and equity teams to enhance their evidence analysis and
presentation.

 • Continuing to engage with members from other PLLTs to expand staff and student capacity in evidence-informed
practice.

 • Undertaking additional  PLLT high impact professional learning in the use of qualitative and quantitative tools for
research and data analysis

 • Continuing to work towards excelling in School Excellence Framework elements  1.4.2.3, 1.4.4.3, 1.5.1.3, 1.6.3.3,
2.1.1.3, 2.2.1.3, 2.4.4.3, 3.4.1.3,

Initiative 3.2 Community Next Practice

Evidence of activity

The Professional Learning and Leadership Team (PLLT):
 • Continued to expand the Reconciliation Action Plan working group to include student, staff, family, community and

partner expertise.
 • Coordinated high impact professional learning through accredited Cultural Competence Training at the Term 3

school development day.
 • Coordinated a whole school introduction and familiarisation to launch the Partnership Agreement between the

NSW Aboriginal Education Consultative Group Inc and the  NSW Department of Education 2020-2030.
 • Reviewed and republished the Rooty Hill High School Reconciliation Action Plan 2021.
 • Created and implemented a community consultation document for recording targeted, intensive and universal

consultations
 • Completed a detailed School Report of Aboriginal Student Retention for the Executive Director Metropolitan South

and West
 • Continued to work towards excelling in School Excellence Framework elements

Evidence of process quality

a)    What did you do well in the initiative/strategic direction and what made this possible (enablers)?
 • The decision of the PLLT to collect and report on multiple levels of community engagement provided a strong

platform for collecting information on online engagement  by students, parents and families.
 • The processes used to engage with and invite Aboriginal and Torres Strait Islander students and their families to

communicate both face to face and online were built on personal connections made by members of the PLLT,
supported by other staff.

 • Remaining connected with key partners during 2021 enabled those connections to return quickly when the school
returned to face to face learning.

b)    What didn't you do, as well as you would have liked in the initiative/strategic direction, and what made
things difficult (barriers)?
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 • One of the critical challenges posed by the COVID-19 hard lock-down was that while the school's evidence of
contact, connection and engagements was very strong, students reported that due to restrictions and "cohorting"
the school "did not feel the same", and parents reported high levels of anxiety about returning and attending school
events.

Evidence of Impact
 • The updated Reconciliation Action Plan was published. As part of that work, every faculty (8) set a goal for the

implementation of the 2021 Rooty Hill High School Reconciliation Action Plan and the Department of Education's
AECG priorities that underpinned their strategies and practices.

 • The report to the Executive Director on Aboriginal Education covered a range of qualitative and quantitative
measures of the progress and performance of Aboriginal and Torres strait Islander students at the school including
the following highlights:

 • There were multiple pathways for success beyond completing Year 12. They included opportunities for students to
access trades, traineeships and early entry programs. The value of every learning journey was recognised in the
report.

 • Aboriginal and Torres strait Islander students performed above their cohorts in terms of engagement and
outcomes during COVID-19 hard lock-down.

 • Those students living with parents and grandparents and/or extended family groups reported a greater sense of
belonging at school, better attendance and higher academic performance.

 • Other factors such as poverty and mobility were significant for students identified as being at risk of not completing
school.

 • There were 7,532 family contacts made during the 70 days hard COVID-19 lock-down period resulting in high-
levels of reported community satisfaction. In addition over 200 enrolment interviews were held online with very
positive feedback from community members and prospective enrolments.

 • More than 10 major school events were "moved online" to enable celebration of the work of students and the
inclusion of families. These included Presentation Assemblies, weekly Year Meets and the Year 12 Graduation.
The school received very positive feedback on the efforts made to remain connected.

Implications for the next phase of this initiative

In 2022, based on the evidence collection in 2021, the PLLT will focus the initiative on:
 • Using the school's 60th anniversary (with a focus on harmony and diversity) as an opportunity to re-engage and

reconnect the best of the traditions , the present culture  and the future prospects of the school and its community.
 • Building on the current process of consulting and connecting with the community by strengthening more innovative

approaches to consultation, including

 • Working with other PLLT groups to evaluate our partnering approaches and the effectiveness of engagement with
partners.

 • Doing further work on implementing and monitoring the actions required by faculties to check their progress in
working towards or achieving their AECG/RAP aligned goal.

 • Considering our human assets within the existing school community (staff and students) to clarify and activate
areas of strengths and/or connections in the community that would add value to our work and culture.

 • Investigating and evaluating  different universal, targeted and intensive models of parent voice and decision
making, both those already in place and those that could become new initiatives in 2023.

 • Continuing to work towards excelling in School Excellence Framework elements 2.4.3.4, 3.1.4.3, 3.4.2.3

Initiative 3.3 Leadership, Culture, Collaborations and Practice

Evidence of activity

The Professional learning and Leadership Team (PLLT):
 • Designed processes and tools to monitor and evaluate the progress of all SIP initiatives. Working with the Strategic

Direction 3.1 initiative the PLLT designed:

 • an annual planner that could be annotated each term as evidence of activity and progress
 • an evidence cover sheet with links to the School Excellence Framework Version 2 (SEF 2.0). Australian

Professional Standards for Teachers at Lead level (APST Lead). This evidence cover sheet presents evidence in a
form that is suitable for external validation and SEF 2.0 validation.

 • A summary poster for each initiative to show its annual progress towards both the SEF 2.0 elements, the
improvement measures and the SIP evaluation.

 • A capacity matrix to ensure the school's SIP and operational plans can address all SEF 2.0 elements at excelling.

 • Uploaded activity evidence sets and evidence cover sheets with annotations to SPaRO each term.
 • Mapped evidence sets against the  SEF 2.0 elements
 • Coordinated evidence review meetings with each PLLT group before SPaRO uploads.
 • Maintained records of activities and events as records of progress on the SIP including meeting minutes (with

initiative reports presented every 2 weeks), professional practice calendars, Professional Practice Mentor (PPM)
meeting minutes, templates for SIP activities, PDP goals tracking tool, PLLT evaluation posters, professional
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learning outlines and resources, professional learning applications and evidence of allocated funding. Please also
see the operational plans.

 • Worked with other PLLT members to design and deliver more than 24.5 hours of accredited high impact
professional learning to increase the knowledge and capacity of all staff of the strategies and new practices being
used in each strategic direction.

 • Demonstrate high impact leadership practices at faculty and whole school levels to deliver SIP priorities.
 • Worked towards publishing the Highly Accomplished School website, a professional practice website for use in and

beyond the school.
 • Worked with a group of 13 staff aspiring to APST Highly Accomplished - the HALT group.
 • Designed and delivered high impact professional learning addressing: Practices.
 • Continued to work towards excelling in all 14 School Excellence Framework elements.

Evidence of process quality

a)    What did you do well in the initiative/strategic direction and what made this possible (enablers)?

As this strategic direction is focused on 'Next Practice" there were many opportunities during the challenges of COVID-
19 and the 70 days of hard lock-down to explore new and innovative practice with the adults in the school as well as with
students.

 • Built the leadership capacity of PLLT leaders and members through Executive Meeting A week HIPL to plan,
design, implement, monitor and evaluate SIP activities and ensure progress and achievement of identified SIP
measures.

 • Committed time, expertise and mentoring to the design of all professional learning for all staff. The result was
highly evaluated 50 hours of APST Highly Accomplished professional learning for teachers and 30 hours of
strategic professional learning for all staff.

 • Converting HIPL to high quality online, interactive professional learning and extending this to improving the quality
of online meetings.

 • Made significant improvements in the implementation processes for PDPs that resulted in greater impact. There
were four areas for improvement: using descriptors, annotations, accountability, leadership practice.

 • Systematically adapted the complexities of the SIP to be both user-friendly and specific to our context using
sophisticated evidence, planning tools and processes from other industries so initiative teams had more time to
focus on the work.

 • Worked in teams including the HALT (highly accomplished and lead team), the PLLT teams. subject teams,
professional practice mentor teams and other teams all focused on delivery their cross-school, team and SIP
projects.

 • Streamlined processes for PDP goals, SASS, SLSO goals and assisted Head Teachers, PPMs and SAMs to work
collaboratively with team members to plan and implement goals aimed at promoting best and next practice.

 • Focused on learning about "practice" using an evidence based approach to shifting and improving practice at all
levels of the school.

b)    What didn't you do, as well as you would have liked in the initiative/strategic direction, and what made
things difficult (barriers)?

 • The impact of the COVID-19 hard lock-down was seen in the shift away from staff being able to focus on additional
areas of their own professional practice (eg seeking higher levels of  accreditation) to focus on what students
needed.

 • Workload intensification was a major challenge which will continue into 2022.

Evidence of Impact
In relation to the improvement measure of having staff address higher standards or levels in their Professional
Development Plan goals:
Achieved baseline data - 22% of SASS and SLSO goals at 'developing'.

Achieved baseline data - 21% of SASS and SLSO goals at 'demonstrating'.

Teachers - Increased lead level PDP goals from baseline data of 25% in 2019 to 40% in 2021. This has exceeded
planned progress measures of 25% of teachers

 • 100% of PLLT leaders prepared and analysed data demonstrating progress towards achieving SIP progress.
 • There were 24.5 hours of whole school staff high impact professional development using a combination of face to

face and online learning.
 • Demonstrated the following elements of the SEF 2.0 framework at excelling- 2.3, 2.4, 3.1, 3.2
 • As a result of more innovative practice in the the design, implementing, monitoring, evidencing and evaluating of

SIP the school as invited to present its practices as exemplars to the principal network and other principal groups.
 • Demonstrated in the evidence sets the school's progress towards and achievement of  DoE Goal 7 - Education is a

great place to work and our workforce is of the highest calibre.
 • Published a PDP evidence report. Significant change in practice created greater impact in teaching, leadership and

school operations.
 • Observed measurable shifts in practice as a result of HIPL with staff increasing their capacity to identify effective
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and new practice while stopping practice that was described as "busy work".

Implications for the next phase of this initiative

In 2022, based on the evidence collection in 2021, the PLLT will focus the initiative on:
 • Improving practice in teaching, learning, leadership and school operations and systems.
 • Implementing Phase 2 and 3 of Real Schools Australia Project including implementation of the Eastern Creek

Network Schools Plus project.
 • Implementing a new template and set of processes for PDP goals, practices (standards) and the evidence matrix

using new practices identified in the 2021 review and in the NESA samples for proficient teachers - better use of
evidence sets, descriptors, annotations, leadership accountability and leadership practice.

 • Publishing evidence set checklists for use in PDPs.
 • Publishing the Highly Accomplished School website (Professional Practice website).
 • Supporting the progress of the HALT team with at least two teachers formally creating a higher application through

payment of fees.
 • Backward mapping the "demonstrating level" of Excellence in Schools Administration Framework to develop a high

impact professional learning plan for administrative staff.
 • Using the new PDP templates to help accredited teachers shift their goals and evidence to APST Highly

Accomplished.
 • Developing HIPL for leaders including working with Dan Haesler (The Act of Leadership) to learn about and

implement better practice based on the following concepts: recovery, leaning in and leaning out, value of teamwork
and collaboration, leading for agency, balancing the personal and professional demands of leadership roles.

 • Linking leadership learning to DoE SLI Leadership for Learning frameworks - Leadership Mindsets, Leadership for
Learning Analysis, Leadership for Inquiry and Innovation.

 • Reducing the number of SIP activities and ensuring the effective implementation of the 17 strategic projects
(activities) to be implemented through the 8 initiative focus areas.

 • Preparing for external validation in 2023 and continuing to use the Plan, Implement, Review cycle to embed
evaluation into practice through 4 innovative practices introduced in 2021:

 • Annual Planning milestones
 • Quarterly reporting
 • Revised evidence cover page
 • Evaluation posters
 • SEF element mapping document

 • Publishing the revised Assessment, feedback, Reporting and Recognition policy.
 • Reviewing, understanding and implementing emerging NESA, DoE, school and professional policy reform.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

The school will continue to be rated on
SEF self-analysis as excelling on 13 of
the 14 elements in SEF Version 2 in
2021.

Achieved.

The school will design high quality
practices in consultation with the
Aboriginal Education Consultative
Group (AECG), Aboriginal students and
their families to implement the
Partnership Agreement and provide
evidence to meet the "What will we
see" criteria.

The school will provide evidence of the
school's progress towards meeting the
goals of the Reconciliation Action Plan.

The Professional Learning and Leadership Team:
 • completed quarterly reports on universal, targeted and intensive
community engagement.
 • submitted a major report on all elements of Aboriginal Education for
Aboriginal and Torres Strait Islander students to the Executive Director in
August 201, showing that progress towards progress measures was at or
above expectations.
 • ensured that reporting to Reconciliation Australia (RAP) and the AECG
outcome statements contained detailed evidence of progress.

The school will have evidence of
developing high-quality practices as
measured against the DoE Strategic
Goals 7, 8, 9 and 10.

Achieved: refer to the Professional Learning and Leadership Team 3.3.
evaluation poster.
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The school has evidence of measurable
improvement and  "Next Practice" in the
strategic and operational leadership,
work, teaching,  learning, community
consultation and collaborative practices
used across the school and school-
community to improve the quality of the
learning culture and outcomes for
students, staff and community.

Achieved: refer to Professional Learning and Leadership Team 3.3
evaluation poster

The percentage of PDP goals achieved
by teachers at APST highly
accomplished increases from baseline
data (2019 39%) .

The percentage of PDP goals achieved
by teachers at APST lead level
increases from baseline data (2019
25%)

The percentage of PDP goals achieved
by SLSOs and administration staff at
"developing" increases from baseline
data.

The percentage of PDP goals achieved
by SLSOs and administrative staff at
"demonstrating" increases from
baseline data.

Achieved: refer to Professional Learning and Leadership Team 3.3
evaluation poster

Staff, students and families have a
deeper understanding and improved
capacity in data literacy and data ethics
supported by regular reviews of
teaching and learning programs using
multiple sources of evidence including
student assessment data, curriculum
documents, teaching practices and
feedback from parents/carers, students
and staff colleagues (APST 3.6.4).

Achieved: refer to Professional Learning and Leadership Team 3.1
evaluation poster
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Funding sources Impact achieved this year

Integration funding support

$35,360.00

Integration funding support (IFS) allocations support eligible students at
Rooty Hill High School in mainstream classes who require moderate to high
levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • additional staffing to assist students with additional learning needs
 • employment of staff to provide additional support for students who have
high-level learning needs
 • intensive learning and behaviour support for funded students

The allocation of this funding has resulted in:
The creation of individual student plans focused on learning and health
needs for each student who received integration funding support
One student completed Stage 6 life skills preparation and is now
employment ready
Two students received consistent individual learning support and
progressed satisfactorily in mainstream classrooms
One student was successfully transferred to an individual learning program
offered at Niland School, Blackett.

After evaluation, the next steps to support our students with this
funding will be:
Increase in-class support for students
Train staff in the use of assistive technologies
Support teachers in learning design around Making Reasonable
Adjustments
Continue to provide high-level support for assessment and in-class tasks

Socio-economic background

$936,127.28

Socio-economic background equity loading is used to meet the additional
learning needs of students at Rooty Hill High School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Evidence Informed Culture and Practice
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • Intensive Support Program created and facilitated for Year 7-9 students
 • Confidence Club targeted 5 year 10 students and 5 students in 7-9 who
participated in DOE Game Changers program
 • Year 11 and 12 Maths tutoring groups established in Senior Classroom
 • SLSO support provided and tracked via NCCD
 • Learning from Home online support provided to all students who self-
referred
 • Support provided to students, Completing Major Work projects, During
Learning from Home
 • Resources for reasonable adjustments created for staff

The allocation of this funding has resulted in:
279 students received individual assistance in learning during 2021 COVID
lockdown period.

1586 students were supported in Learning Centre and Senior Classroom in
Semester 1 2021.
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Socio-economic background

$936,127.28

All Y11 students passed HSC minimum standards test.

Ongoing mathematics/numeracy and English/literacy tutoring available at
Learning Centre which contributes to the reduction of Band 1s in 2021 HSC
and significant school growth in NAPLAN tests.

4 HSC Band 6s and no Band 1s given to the students of 2021 HSC subjects
with major work requirement due to individualised subject specific support
programs

After evaluation, the next steps to support our students with this
funding will be:
Continue to train SLSOs in subject areas and Learning Centre /Senior
Classroom to strengthen support measures

Collaborate with Student Support Officer to provide Life Skills workshops on
navigating Housing, Centrelink and other support services (especially for
students leaving school)

Aboriginal background

$48,224.98

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Rooty Hill High School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • Whole staff Aboriginal cultural awareness training in Term 2
 • Engagement in AFL Indigenous Academy
 • Engagement in NRL School-2-Work program
 • Design and upload of Aboriginal Torres Strait Islander student
Personalised Learning Plans

The allocation of this funding has resulted in:
Aboriginal student online learning engagement during COVID 19 lockdown
was higher than the average for the whole school
All Y12 Aboriginal and Torres Islander students met and exceeded HSC
minimum standards

After evaluation, the next steps to support our students with this
funding will be:
continue to refine Rooty Hill High School Reconciliation Action Plan

English language proficiency

$117,905.39

English language proficiency equity loading provides support for students at
all four phases of English language learning at Rooty Hill High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • EAL/D Personalised Learning Plans
 • EAL/D Survey
 • Online support during COVID online learning period
 • Interpreter  and translation services used to liaise with families
 • EAL/D enrolment interviews for plan creation
 • Alternate pattern of study for Year 11 student to complete HSC. Updates
monitored by EAL/D teacher

The allocation of this funding has resulted in:
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English language proficiency

$117,905.39

Continuing to provide targeted and intensive support for EAL/D students in
the Beginning, Emerging and Developing phases of the EAL/D Learning
Progression across KLA's to allow students to access the content and fill
gaps in their learning.
Support for EAL/D students at Learning Centre and Senior Classroom who
cannot be included in the EAL/D withdrawal groups.
Online support for EAL/D students and their families during hybrid or online
learning

After evaluation, the next steps to support our students with this
funding will be:
Community support with Student Support Officer to identified families that
require further assistance and support
Communication with primary schools to ensure that students enrol at RHHS
in the correct EAL/D phase
Collaboration with Student Support Officer to navigate community systems
and accessing services (e.g. Medicare, Centrelink, etc.)
Continue to provide staff training on supporting refugee students in the
mainstream.
Better processes for information transfer when enrolling students from an
IEC
Student Support Officer to work with identified families that require
additional community supports, through direct interventions or referrals to
multicultural/refugee organisations.

Low level adjustment for disability

$457,655.51

Low level adjustment for disability equity loading provides support for
students at Rooty Hill High School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • Posters for Anaphylaxis, Asthma, ADHD, Anxiety
 • Anaphylaxis buddies program for anaphylactic students
 • IST Vision support for 1 student
 • NCCD tracking document and protocols.
 • Special Provisions (NAPLAN, MIN STDS, PRELIM, HSC)
 • COVID-19 booking, self-referral and support-tracking system
 • Return to School plans created for student with high level injury or
disability
 • NCCD training created and facilitated via Equity Hub website and
Professional Practice Mentors

The allocation of this funding has resulted in:
the extensive use of the school's NCCD resource hub to assist teachers to
improve their adjustment practices as per disability standards for education
employment of 5FTE Learning Support Officers and 0.2FTE Learning
Support Teachers who led the familiarisation and implementation of
Disability Standard for Education at Rooty Hill High School
the support for 8 students with Special Provision to complete their HSC
examinations.
individualised support programs for each students identifies with disability or
learning difficulties.
development of return to school plans for the students with high level injury
or disability

After evaluation, the next steps to support our students with this
funding will be:
Investigate link between Sentral and booking data to inform a strategy that
targets students who need support most (and may not be reflected yet in
Individual Learning Plan and Health Plan data)
Continue using NCCD protocols for information collection. Establish a
protocol for informing parents that their children have been included in
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Low level adjustment for disability

$457,655.51

special programs
Establish a protocol for collecting whole school data for students receiving
10+ hours of extra support in special programs
Update NCCD collection documentation
Develop professional learning to support all staff in better use of adjustment
practices and Life Skills programs
Collaborate with Student Support Officer to advocate and provide additional
supports with NDIS, health and other organisations. Additional support for
families can be organised with referrals to disability advocacy organisations.

Professional learning

$83,228.12

Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
Professional Learning for Teachers and School Staff Policy at Rooty Hill
High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • Implemented Rooty Hill High School Professional Learning design rubric
which is aligned with the DoE professional learning design rubric.
 • Supported 4 teachers achieved accreditation at Proficient level of
Australia Professional Standards for Teachers and 8 maintained their
accreditation at this level.
 • Implemented the new classroom observation documents and the
professional development of classroom observers  at Lead level of the
Australia Professional Standards for Teachers.
 • Hosted introduction to ENVoY training for 56 teachers from the Eastern
Creek Network.

The allocation of this funding has resulted in:
All new teaching staff completed additional 28 hours professional learning in
Choice Theory Reality Therapy and 3 hours in Introduction to ENVOY.
100% teaching and SASS staff completed the PDP process.
14% of the PDP goals set by teaching staff were planned and achieved at
Proficient level of Australia Professional Standards for Teachers, 54% at
Highly Accomplished level and 32% at Lead level.
Designed and delivered 30.5 hours of teacher identified professional
learning at Highly Accomplished level of Australia Professional Standards
for Teachers, addressing School Improvement Plan strategic directions.

After evaluation, the next steps to support our students with this
funding will be:
Continue to provide both external and school developed HIPL across a
range of Relational and Instructional platforms.
100% of staff will engage in Restorative Practices HIPL and these practices
will start to be embedded in school culture., in particular utilising Real
Schools partnership to externally present and internally create bespoke
HIPL for the integration of Restorative Practices in teaching and learning as
well as wellbeing practices.
100% of staff to engage in Professional Learning on relational platforms
ENVOY and Choice Theory
100% of New and Beginning teachers at RHHS to engage in induction
program with 100% of Beginning Teachers being supported by faculty PPM
and HT Mentor through accreditation process.

School support allocation (principal
support)

$51,751.14

School support allocation funding is provided to support the principal at
Rooty Hill High School with administrative duties and reduce the
administrative workload.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities
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School support allocation (principal
support)

$51,751.14

Overview of activities partially or fully funded with this initiative
funding include:
 • 0.5 FTE additional Relieving Senior Administration Manager

The allocation of this funding has resulted in:
Greater efficiencies and time saving in school operations.

After evaluation, the next steps to support our students with this
funding will be:
Continue to use this funding in the same way in 2022.

Flexible Funding for Wellbeing Services

$28,752.01

The flexible funding for wellbeing services allocation is provided to support
student wellbeing at Rooty Hill High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • The school iused these funds to increases time allowances for the 6 year
advisers - with a focus on the delivery of universal, targeted and intensive
well-being programs. In Semester 2 the school continued this funding using
school funds.

The allocation of this funding has resulted in:
There were measurable improvements in the delivery of well-being
programs, with a number moving online during COVID-19 lock-down.
Positive student recognition was at similar levels to other years.

After evaluation, the next steps to support our students with this
funding will be:
A Student Support Officer will be employed in 2022.
Funding of additional allowances to year advisers using school funds will
continue in 2022.

COVID ILSP

$307,536.90

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • Universal ‘Numeracy Ninjas’ program delivered through Mathematics
 • Targeted small group tuition program delivered through Mathematics and
Science for numeracy
 • Targeted Stage 6 small group tutoring.
 • Targeted small group tuition program delivered through English for literacy
 • Intensive literacy and numeracy programs developed and delivered
through the Learning Support faculty.
 • Intensive focus on students through Learning Support to provide support
to COVID ILSP targeted groups.
 • Production of a Universal Literacy program - Reading Ryu - delivered
through English
 • Development of a scaffolded strategy for recording against Learning
Progressions with a view to guiding student and teacher goal setting around
literacy

The allocation of this funding has resulted in:
Science CILSP tutors indicate that students have improved their confidence
in their personal ability, asking for support and their willingness to take risks
in their numeracy learning
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COVID ILSP

$307,536.90

Science CILSP tutors indicate that as a result of the program they have
observed students improving on 13/18 numeracy learning progressions
identified at the start of the program.
Improved Year 8 reading from 7.5% below state to 1.8% below state
(Check-in data)
Improved Year 8 Number Sense and Algebra from 5.7% below state to
4.3% below state (Check-in data)
Numeracy for Year 8 stayed the same percentage away from state although
the targeted students in both science and maths were further away from
state.
Year 8 literacy, the state improved by 2.8%, RHHS students improved by
8.4%, English targeted students improved by 9.4% and intensive literacy
support groups improved by 2.3%
Year 8's state average for numeracy went from 64.9% to 49.7%. Brody Citko
at the same time went from 21% to 33%.
Improved Stage 3 Number Sense and Algebra through years 7-9 Numeracy
Ninjas program. Average cohort growth of 10.5% in year 7, 9.1% in year 8
and 8.5% in year 9. Four classes had an average growth above 13.5%
between pre and post-test.
Maths CILSP tutors indicate that, because of the program, they have
observed students improve on adding, subtracting and multiplying 2 or
more-digit numbers. Areas for further development are Number, Place
Values and Fractions.
English teachers report developing an understanding of Learning
Progressions and literacy needs across years 7 & 9, with students finding
the universal booklets settling and clear
Show positive growth against year group and class results over Semester 1
and Yearly grade achievements through Targeted Literacy Groups
37 students were targeted through intensive literacy and numeracy sessions
98% of attending students demonstrated the following literacy progressions:
LiS2, LiS3, InT2, InT3, SpK2, SpK3, CrT4, CrT5, GrA3, UnT7, UnT8, UnT9,
UnT1098% of attending students demonstrated the following numeracy
progressions: InF1, InF2, InF3, InF4, InF5, InF6, InF7, InF8, InF9, PrT1,
PrT2, MuS7, MuS9, MuS10, AdS9, AdS10
One Year 9 Student was not able to demonstrate all progression levels and
is a candidate for Life Skills in 2022.
100% of attending students demonstrated growth of at least 2 progressions
in both literacy and numeracy

After evaluation, the next steps to support our students with this
funding will be:
- Expand Do Now program in Mathematics to include 'NAPLAN Ninjas' and
other targeted numeracy skills. The program will be differentiated to meet
the different needs of the year 7, 8, 9 and 10 cohorts throughout the year,
changing each term to target a variety of numeracy skills.
- One period a cycle dedicated in Science and Maths to a whole class
differentiated numeracy lessons run to address targeted skills for middle
ability students
- Continue targeted withdrawal groups to target lower ability students -
possibly run out of Mathematics faculty for Years 9 and 10.
- Continue with targeted Stage 6 small group tutoring in Mathematics
- Tutoring provided through the Science faculty transitions to a universal
program to deliver specific numeracy learning progressions found within the
syllabus documentation. This includes the use of significant figures,
converting units and interpreting and representing data.
- In a high school setting, the team has discussed a range of ways to
implement the program in 2022 with minimal disruption to learning continuity
and maximum impact on progress. Effective use of the small group tuition
model may be a greater number of withdrawal periods, in a shorter time
period.
- Independent learning period to catch up work missed during withdrawal
times
- Extend Do Now program in English to use Reading Ryu booklets across all
terms
- Continue tutoring with targeted groups in years 7 - 9; adding focus groups
for targeted instruction in years 10 - 12
- Target students with greater attendance to maximise the impacts of this
program
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COVID ILSP

$307,536.90

- Improved promotion, reporting and recognition processes to report student
progress to parents and students
- Intensive: Sustained focus on literacy and numeracy separately (ie. Term 1
- Literacy; Term 2 - Numeracy)
- Minimum Standards style model for Universal, Targeted and Intensive
students in NAPLAN.
- Selected student groups for literacy and numeracy based on data and
NAPLAN growth results
- Groups of 6-8 students
- Consider social pairings
- Allocating time to pre and post testing
- SLSO support and facilitation to allow for bigger groups and greater impact
- Consider timetable adjustments
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 517 521 527 513

Girls 548 554 590 586

Student attendance profile

School

Year 2018 2019 2020 2021

7 91.9 92 94.5 92.4

8 89.7 89 93.8 91.5

9 88 89.7 92.1 91.1

10 90.2 88.6 92.7 87.9

11 89.2 89.8 93.1 88.6

12 89.5 92.8 93 92.8

All Years 89.8 90.2 93.2 90.6

State DoE

Year 2018 2019 2020 2021

7 91.8 91.2 92.1 89.7

8 89.3 88.6 90.1 86.7

9 87.7 87.2 89 84.9

10 86.1 85.5 87.7 83.3

11 86.6 86.6 88.2 83.6

12 89 88.6 90.4 87

All Years 88.4 88 89.6 85.9

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
with previous years.
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Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 1.1 9

Employment 0.9 9.8 25

TAFE entry 1.4 3.8 5

University Entry 0 0 51

Other 0 0 3

Unknown 0 0 7

Year 12 students undertaking vocational or trade training

62.41% of Year 12 students at Rooty Hill High School undertook vocational education and training in 2021.

Year 12 students attaining HSC or equivalent vocational education qualification

97.7% of all Year 12 students at Rooty Hill High School expected to complete Year 12 in 2021 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 12

Classroom Teacher(s) 54.5

Learning and Support Teacher(s) 2.6

Teacher Librarian 1

Teacher ESL 0.6

School Counsellor 1

School Administration and Support Staff 12.97

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 2,350,967

Revenue 13,255,617

Appropriation 13,050,727

Sale of Goods and Services 85,099

Grants and contributions 114,896

Investment income 2,896

Other revenue 2,000

Expenses -13,336,702

Employee related -11,781,546

Operating expenses -1,555,157

Surplus / deficit for the year -81,085

Closing Balance 2,269,883

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

It should be noted that all funds shown in the closing balance for 2021 were committed for 2022. Some major asset and
infrastructure works were delayed by COVID-19 including the $630000 for the construction of the new Covered Learning
Area and almost $200000 in other critical works.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 36,242

Equity Total 1,559,913

Equity - Aboriginal 48,225

Equity - Socio-economic 936,127

Equity - Language 117,905

Equity - Disability 457,656

Base Total 10,355,925

Base - Per Capita 275,359

Base - Location 0

Base - Other 10,080,566

Other Total 508,410

Grand Total 12,460,491

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.
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Subject School 2021 SSSG State School Average
2019-2021

Biology 62.5 69.0 71.9 63.0

Business Studies 72.4 67.1 70.4 70.3

Community and Family Studies 75.5 72.7 72.7 73.3

Drama 75.3 70.8 76.1 72.0

Engineering Studies 60.5 69.1 74.1 61.3

English Advanced 73.2 77.1 81.4 72.9

English Standard 65.7 67.5 68.8 64.4

Geography 66.8 67.3 72.4 66.2

Hospitality Examination (Food and
Beverage)

65.8 70.8 70.3 67.3

Industrial Technology 70.7 68.2 67.7 70.0

Investigating Science 73.0 74.9 74.9 73.0

Legal Studies 69.6 67.0 72.0 67.8

Mathematics Standard 1
Examination

64.0 66.3 67.5 60.5

Mathematics Standard 2 62.0 63.5 66.1 61.6

Modern History 57.5 65.7 69.7 63.5

Music 1 77.3 77.6 79.4 75.9

Personal Development, Health and
Physical Education

70.3 67.6 70.3 69.8

Retail Services Examination 68.1 68.5 66.6 69.0

Society and Culture 74.2 72.0 76.0 74.6

Visual Arts 76.3 76.6 79.4 75.9

The school met its upper bound target for students achieving results in Bands 4,5 and 6 at the HSC (please see above).
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Parent/caregiver, student, teacher satisfaction

The school continued its school plan focus on "community engagement" in 2021 and the impact of adapting practices
was a shift in the ways the school worked with families. During the COVID-19 hard lock-down, more than 7500 well-being
checks and over 200 online enrolment interviews were conducted by the administrative and specialist staff.

Families

As part of the COVID response (and the school's "personalised parent" strategy) every family was contacted personally
by a member of the school's administrative team and/or a year adviser. Their capacity to help families "trouble shoot" the
learning from home and transition back to school processes was rated as one of the most effective engagement
strategies ever used by the school. That strategy will continue to be a critical feature of ongoing community consultation
in 2022.

The school ran its Parent/Teacher nights and Year 7 2022 enrolments using online technology and had positive feedback
that this approach suited over 85% of families - especially on cooler winter nights.

New family consultation protocols for 2021-2024 were introduced and the school's "student data analysts" will be leading
the prototype in Term 1 2021.

Students

The school participated in the Tell The from Me survey in 2021 with 95.3% of students completing the questions. The
results again placed the school just below average in "engagement" while revealing some areas of further work in
responding to pockets of poor attendance and "disengagement" that were exacerbated by COVID-19 learning conditions.
The transition back to school in Term 4 was difficult for some students.

Students set their own academic goals in 2021 and wrote their own academic report comments again in 2021. There is
evidence of increasing student agency and there were powerful insights by many students into their effort, progress and
results. Building on the highly successful trial in 2021, students will continue to set subject goals, monitor their own
progress including using feedback from their own experience, their peers and their teachers.

Teachers

For many of the school's teachers, especially beginning teachers, 2021 presented significant challenges with teachers
creating subject teams, learning cycles, master classes, blended learning and new online feedback. The work and effort
of the teachers in continuing to focus on the school's strategic projects as well as managing during disruption must be
acknowledged and their tiredness at the end of the year must be noted. Teachers reported a sense of collective efficacy,
agency, collaboration and team learning. They also reported that the support of families and the community had
sustained their determination to do their best for students and that there were significant moments of pride, insight,
elevation and connection. In 2022 they would like to be able to continue to focus on a "profession-centred" approach to
decision making and learning, in contrast the "control, command and directive" approaches used during the crises in
2021.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Anti-Racism - School statement

While in the past the school has experienced low levels of racism, there were tensions between different cultural groups
during 2021, exacerbated by COVID-19. In 2022, all staff will complete the mandatory anti-racism training and the school
will engage with "Real Schools" organisation to implement Restorative Practices.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.

Other School Programs (optional)

In 2022 the school will recognise and celebrate its 60th Anniversary.
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