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Introduction

The Annual Report for 2021 is provided to the community of Belmore Boys High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Belmore Boys High School
Burwood Rd
Belmore, 2192
https://belmoreboy-h.schools.nsw.gov.au
belmoreboy-h.school@det.nsw.edu.au
9758 2800

Message from the principal

The COVID 19 pandemic had a dramatic impact on the operations of our school in 2021. Our staff, students and parents
had to work in creative ways to ensure continuity of teaching and learning for our staff and students.

At Belmore Boys High School, we take pride in our level of responsiveness to our community needs. Hence, our teaching
and non-teaching staff changed their approaches and routines to ensure that staff and students were supported as our
nation navigated uncertainty with COVID. From learning packs and wellbeing calls to food hampers and sporting kits, our
school teamed up with local service providers to provide support and lessen the impact of COVID on our extended
Belmore family.

While at first glance, some school initiatives/activities might appear to be not achieved or postponed, what actually
happened on the ground at our school through our day-to-day operations was admirable in terms of supporting our
community and ensuring that learning and wellbeing needs of our students are met.

While we continue to respond to the ongoing impact of COVID, we look forward to implementing exciting initiatives
focused on student and community needs in 2022.
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School vision

Belmore Boys' High School's vision is to ensure that every student is valued, celebrated and cared for. Our school is
committed to equipping learners with the intellectual, social and emotional skills and resources required for future
success. Students are guided, challenged and inspired to be the best version of themselves and become tomorrow's
leaders and informed citizens.

Our school provides a culture of inclusion and celebration where staff, students, parents and community partners are
effective contributors to whole school success.

School context

Belmore Boys' High School is a family of approximately 492 students and 60 teaching and non-teaching staff, located in
Southwest Sydney. Our diverse student population represents 34 languages with 98% of students from language
backgrounds other than English. Our FOI is 134 and ICSEA is 949, leading our school to being identified as a socio-
economically disadvantaged setting.

Our school specialises on boys' education, focusing on the academic, social and emotional growth of our students. Our
boys enjoy positive relationships with their teachers and peers, which allows them to be creative and confident learners
who recognise the importance of learning and well-being. Our learning environment provides students with tailored
learning experiences through planned, explicit and differentiated learning activities. Our school also offers a wide
curriculum allowing students to successfully transition into a diverse range of future learning and employment
opportunities.

A comprehensive and vigorous situational analysis was conducted in 2020, leading to the development of the 2021-2024
School Plan. The analysis resulted in the identification of three main focus areas. The areas are:

 • Student Growth and Attainment
 • Empowering Staff and Students
 • Community Engagement and Learning

The focus areas revolve around building student capacity in literacy and numeracy through explicit and remedial
strategies to improve student access to curriculum. Building teacher capacity will empower staff and ensure a long-term
wider impact on student outcomes as students work towards achieving the requirements of their HSC. Our school takes
pride in being an inclusive community, working closely with local partners to ensure success for our students. We aim to
excel in our level of responsiveness and service delivery over the next planning phase.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Excelling

Printed on: 29 June, 2022Page 4 of 29 Belmore Boys High School 8804 (2021)

https://education.nsw.gov.au/teaching-and-learning/school-excellence-and-accountability
https://education.nsw.gov.au/teaching-and-learning/school-excellence-and-accountability


Strategic Direction 1: Student growth and attainment

Purpose

Our school aims to create a culture of reflective learners where students are empowered academically to successfully
transition to future learning and employment through planned, explicit and systematic differentiated learning activities.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Building effective learning support practices
 • Data driven Teaching and Learning to improve literacy and numeracy and HSC achievement

Resources allocated to this strategic direction

English language proficiency: $240,450.00
Low level adjustment for disability: $202,722.00
Integration funding support: $136,100.00
Socio-economic background: $188,213.00

Summary of progress

Building Effective learning support practices

In 2021, a new learning and support strategy was established and implemented. This strategy was about reinforcing a
culture that enables students to have a personalised learning experience at all levels. This is done through:

 • Refined processes and structures that use data to inform planning, delivery and review (Term 1)
 • The provision of PL activities to enhance staff understanding of student support strategies (T1 - T4)
 • The adaptation of teaching and learning programs to reflect strategies of support (T1- T4)
 • Refined assessment strategies that incorporate a range of formative and summative tasks to inform teaching and

learning.
 • Completion of NCCD data
 • A range of PL opportunities for teaching and non-teaching staff in the domain of learning and support

Enablers

The team constituted of teaching and non-teaching staff, all allocated either a full or a partial load of Learning and
Support. Enablers included:

 • Structured meeting times to ensure staff had opportunities to contribute to planning, seek advice and share
concerns and observations

 • A range of PL activities tailored to staff needs, whether teaching or non-teaching, based on their identified students
needs

 • Team commitment to making a difference and changing the perception around learning and support
 • Team resilience and flexibility in terms of mode of delivery, especially during remote learning period
 • Team knowing every student in their class, their needs and how they learn
 • LST teams are collaborative, build the capabilities of all teaching and non-teaching staff and are an integral

component of whole improvement
 • It is evident that school's learning and support strategy has been refined to a much higher level than the previous

plan. Team members (teaching and non-teaching) collaborate and share expertise regarding supported students
whether funded or not. While this strategy makes a real difference for every student identified, wider scale
improvement will take place when all KLAs embed strategies in their planning (programs) to support students with
explicit needs. This will be the focus of the school plan in the 2022 and beyond

Complexities
 • While the LST team worked closely with classroom teachers on differentiating the learning experience in the

classroom, there is still an urgent need for a wide scale program revamp to include learning and support strategies
for identified students in T & L programs

 • During the remote learning period, staff experienced difficulty in ensuring all class observations and feedback
(collected from google classrooms and during phone calls) was relayed to relevant wellbeing and learning support
staff, as there were no face to face opportunities. The magnitude of calls between LST staff and students and LST
staff and their colleagues was huge, thus adding more complexity to already challenging times

Data Driven teaching and learning to improve literacy, numeracy and HSC achievement
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In Data driven practices, a range of strategies have been implemented to improve student understanding and
achievements across the areas of literacy and numeracy. This was done through:

 • Implemented reading programs for students in 7 - 10 using ongoing data collection processes involving, NAPLAN,
YARC, Check In, Best Start as well as internal school data (T1-4)

 • Mapped Year 8 students along numeracy progressions through internal testing. Delivered PL activity to staff on
unpacking data relevant to their classes.

 • Delivered PL in the areas of Literacy/Numeracy progressions to enhance practice (T1/2)
 • Whole school adoption of writing strategies using learning from progressions. 'Sentence Structure' and 'Spelling'

were themes from T1/T2. 'Spelling' was deferred to 2022
 • Numeracy KLA requirements were identified and embedded into KLA programs (T1/2)
 • Numeracy booklets commenced in mathematics for all numeracy progressions. Other KLAs to create booklets in

preparation for 2022 (T4)
 • A comprehensive analysis of student data from NAPLAN (T3/4)

Enablers
 • Staff leading the literacy and numeracy work. Staff were organised, committed and engaging in their delivery of PL

activities
 • Reading team members were organised and structured in their process, thus needing minimal support to complete

tasks. The reading program is in its second year of implementation allowing for process refinement
 • Numeracy booklets organised this term for delivery as of Term 1 2022. The subject specific numeracy booklets will

ensure commitment and accountability from staff
 • Student assessment data is regularly used school-wide to identify student achievements and progress, in order to

reflect on teaching effectiveness and inform future school planning
 • A significant improvement in reading, as demonstrated by YARC testing, reflects effectiveness of the reading

program (in spite of disruptions due to remote learning period)
 • ILSP team experienced significant improvement in student engagement, including during the period of remote

learning

Complexities
 • Yr 8-10 timetabled reading program experienced many disruptions at the beginning due to lack of availability of

staff (temp/casual release)
 • Term 2: key staff on extended sick leave
 • Term 3: shifting priorities due to remote learning period. Reading program was suspended and staff deployed to

supporting students with online learning and wellbeing
 • Term 4: Reading program mid-term 4 due to staff deployment to other areas in need

There is evidence of internal school data reflecting student improvement.  The YARC test analysis showed that 81% of
students had a positive or neutral increase in reading age and of those that had a negative change, the difference was
very small. There was also a positive increase in comprehension age for 63% of students. The area of concern was the
calculated value for reading rate and it appears that staff may require further training in this area, as there were some
anomalies. Although the improvement measure in 2021 has not been met, there is evidence (through internal data) to the
suggest that foundation of the numeracy and literacy strategy will support the achievement of the 2022 target provided
no further extended lockdowns occur in 2022.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Improvement in the percentage of
students in the top two bands in
Reading to be above the school's
baseline (3.3%) and at 6.7%

The percentage of students in the top two bands in Reading decreased to
2.74% indicating progress yet to be seen towards the lower bound target.
This area continues to be addressed through Year 7 and 8 Reading groups.
While this figure is below the the 2021 progress measure, internal data
reflects effectiveness of the targeted reading programs, in particular in
Stage 4

Improvement in the percentage of
students in the top two bands in
Numeracy to be above the school's
baseline (12%) and at 15%

The percentage of students in the top two bands in Numeracy decreased to
2.82%, indicating progress yet to be seen towards the lower bound target.
This area continues to be addressed through targeted Numeracy groups
and whole school numeracy strategies. While this is below the 2021
progress measure, the school will be refining the whole school numeracy
strategy in 2022 in addition to the employment of a 0.6 numeracy tutor
through ILSP
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Improvement in the percentage of
students achieving expected growth in
NAPLAN Numeracy to move from
62.0% to 65%

Improvement in the percentage of
students achieving expected growth in
NAPLAN Reading to move from 62.2%
to 64.5%

The percentage of students achieving expected growth in Numeracy
decreased to 40.68% indicating progress yet to be seen towards the lower
bound target. This area continues to be addressed through targeted
Numeracy groups and whole school numeracy strategies

The percentage of students achieving expected growth in Reading slightly
decreased to 54.84% indicating progress yet to be seen towards the lower
bound target. This area continues to be addressed through the Year 7 and 8
Reading groups
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Strategic Direction 2: Empowering Staff and Students

Purpose

At Belmore Boys' High School, our well-being approach focuses on creating a safe, supportive and welcoming school
environment where every member of our school community is celebrated, valued and cared for. Our staff engage in
planning and implementing a whole school well-being approach based on empowering students and staff socially and
emotionally. Staff are committed to their own well-being and aware of care strategies that can be implemented towards
self and others.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Empowering Students
 • Empowering Staff

Resources allocated to this strategic direction

Socio-economic background: $300,706.00
Flexible Funding for Wellbeing Services: $28,752.00

Summary of progress

Empowering students

Student Attendance and PBL practices

The school participated in an attendance sprint in Term 4 2020 which informed the Situational Analysis and consequently
School Plan initiatives. New attendance plan was developed and communicated in collaboration with Wellbeing,
Executive and Senior Executive teams. Consultation with parents during P and C led to endorsement of attendance plan
which was then communicated to all staff through a series of PL activities for teaching and non-teaching staff, in addition
to guidelines for parents. Social media is consistently used to communicate school expectations. Complex cases are
identified and case managed by the Wellbeing/Executive teams in collaboration with HSLO and wellbeing services
external to the school. Service providers are also engaged to support students with poor attendance patterns. Rewards
excursions and BBQs were planned for students that met attendance criteria. The enablers of this process are
summarised below:

 • The development of the Attendance Team and its collaboration with Wellbeing Team, Senior Exec and
Administrative staff ensured that the new processes and procedures were executed with clarity and accuracy

 • Whole school (teaching and non-teaching) PL developed and delivered on new processes and how to increase
accuracy

 • Term by term review of attendance presented to staff to increase staff buy-in and accountability
 • High performing wellbeing and attendance team working in collaboration on complex cases to increase

parent/carer understanding of the importance of attendance and developing individual Attendance Support Plans
(ASPs) for targeted students. This allowed us to build the capacity of the staff in these teams and meetings

 • Linking attendance and positive behavioural outcomes to rewards systems and excursions to increase student
incentive. The criteria for these were clearly explained to students and staff

For Student Voice and Leadership

Our Positive Behaviour for Learning system has been based on three particular values: Responsible, Respectful and
Safe Learners. With the increase in student enrolments, and consequently, staff changes, refresher PL sessions for staff
have become necessary.

 • SDD1 incorporated sessions on our PBL value system run by HT Wellbeing. Our beginning teacher induction
program also included additional PBL sessions for new teachers to the profession/school

 • Mobile phone policy was communicated to staff, students and parents. Explicit PBL lessons were run on mobile
phone policy and consequences for policy breaches. The information was communicated to parents through P and
C and social media. Signage was put in all classes, corridors and outdoor areas. Daily classroom visits were
conducted by Senior Executive to ensure students were adhering to school rules

 • TTFM surveys were completed for students. Students with positive sense of belonging, student participation in
sports and clubs were above state average. In 2021 trend data (March), an increase was noted across
social/emotional outcomes for students in comparison with 2020 data. There was a decline in participation
extracurricular activities, which is to be expected with COVID restrictions on schools

 • A wellbeing audit was conducted by the wellbeing team to inform PBL relaunch. Assemblies, PBL lessons and
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social media notifications were coordinated to address particular themes as they occur. Events included Anzac
Day, Mother's Day, National Sorry Day, Reconciliation Week and Refugee Week

 • PBL booklets for Term 2 were published along with supporting materials for the term. This is to provide staff and
students with greater consistency in lesson adoption and delivery, which is an area of concern that was identified
from the T1 survey

Enablers
 • A whole school attendance team with teaching, non-teaching and support staff.  The team liaised regularly to

discuss complex issues and ensure that cases are managed promptly and students are supported in a timely
manner

 • Ongoing training of both teaching and non-teaching staff
 • Reflection and adjustment of school processes as required

Complexities
 • Remote learning period required a change in process and immense volumes of calls and check ins with students

and families to ensure our school processes are responsive to student/community learning and wellbeing needs
 • limited access to technology and minimal digital literacy at a student and community level

Empowering Staff

Staff Wellbeing

School leaders continue to model effective leadership practices in supporting staff wellbeing initiatives through targeted
professional learning, mentoring and coaching opportunities and shoulder-to-shoulder support. There is a culture of
support, acknowledgement and celebration reflected in the participation of staff social events.. Informal staff feedback
reflects a general sense of satisfaction regarding Senior Executive support, in particular during online learning period.  In
Term 2,  a staff wellbeing retreat was organised to support staff wellbeing through mindfulness training. The staff survey
reflected 96% satisfaction rate with speaker, 100% satisfaction with session quality, and all attendees indicated they
would like a continuation of the process with the organisation of a similar future event.

In 2021, a whole school wellbeing check was conducted reflecting  92% of staff indicating our school develops and
sustains respectful partnerships with our community. Approximately 81% of staff believe that our school is responsive to
identifying wellbeing strengths and building on areas of improvement.

Data Driven Teaching and Learning and Collaboration

Empowering staff through PL, staff engaged in learning around three major areas: NAPLAN analysis, Clarity work on
excellence in teaching, learning and leading and collaboration (Project Runway). The PL experience effectively
immersed faculties in unpacking the theoretical underpinnings of collaborative cultures through their participation in
Belmore's Project Runway. Teachers used their critical and creative thinking skills to design a costume made from
recycled materials for the theme 'Teachers as Heroes'. This PL was systematically designed and organised to follow a
sessional format and teachers demonstrated an understanding of the themes of collaboration and clarity in all facets of
the teaching and learning paradigm. The strategic and elaborate organisation of the PL activities was conducive to the
staff engagement in the theoretical and practical objectives of the initiative. This included all staff, teaching and non-
teaching. The NAPLAN analysis work focused on improving staff digital literacy, which was exacerbated due to
prolonged online teaching and learning. Support documents were created to help staff better understand student
performance in the literacy and numeracy domains. The process involved a simultaneous two-pronged approach to
building evidence-based teaching pedagogies. The first is top-down, involving not only PL and coaching from the
leadership team, but, also informing the purpose, requirements and significance of using data to inform practice. The
second is bottom-up, where staff (experts in their classroom and their subjects) were provided a forum to discuss data
that will inform future prevention and interventions strategies that will see all students progressing at the expected rate.
Starting with one prong and then the second, allowed leadership to underscore the importance of using data, followed by
staff efforts to analyse and interpret data. As momentum was built around the use of evidence, leadership commenced
the process of creating whole school literacy resources based on patterns seen in NAPLAN data for Spelling and
Punctuation and Grammar.

This three-tiered program for staff development in WWB, in addition to collaborative practices and improving data literacy
combined, was anticipated to lead towards a significant improvement in teacher quality, and consequently student
outcomes. Due to significant interruptions to teaching and learning, the WWB planned PL activities will be prioritised in
2022.

Enablers
 • Recognition of the importance of  supporting staff wellbeing at times of extreme change, complexity and challenge
 • A culture of support which existed was enhanced during  the remote learning phase as staff worked shoulder to

shoulder to support one another with transition to digital learning, wellbeing checks and effective working from
home practices
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Complexities
 • Limited access to face to face support especially in PL activities during the remote learning period
 • Staff wellbeing was adversely affected due to isolation and LGA lockouts
 • Limited staff digital literacy

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Attendance data indicates 55% of
students attending 90% of time is
achieved

The school aims to achieve 73% by the
end of 2021 in students reporting
expectations for success, advocacy and
sense of belonging at school

The number of students attending greater than 90% of the time or more has
decreased by 4%. Internal school data extracted from Sentral indicates that
attendance data is at 73% and a snapshot of SCOUT data indicates that the
number of students attending greater that 90% of the time or more was
52.7%. Sentral data is more descriptive of context information and takes
into account changes in student enrolment

Results in the HSC top two bands are
at 15.7% or above

HSC top 3 bands is at 44.7% or above

The percentage of students achieving HSC results in the top two bands has
increased to 16.95%, indicating achievement of the lower bound target. The
percentage of students achieving HSC results in the top three bands has
increased to 34.32%, indicating progress towards the lower bound target.
This area continues to be addressed through the COVID ILSP, as well as
professional learning of staff in curriculum specific skills.
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Strategic Direction 3: Community Engagement and Learning

Purpose

Our school aims to reinforce its position as a community hub that is responsive to community needs by providing an
inclusive environment that welcomes, involves and works in partnership with its community. Our school is committed to
cross-community collaboration to ensure optimum outcomes for our students.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Collaboration with schools
 • Collaboration with families - learning and communication
 • Collaboration with service providers

Resources allocated to this strategic direction

Socio-economic background: $121,614.00

Summary of progress

Collaboration with schools
 • Term 1: collaboration with local PS to develop subject specific outcome-based transition activities
 • Term 2: Student Leadership Conference (one day event) Primary Schools: Lakemba, Wiley Park, Belmore North,

Belmore South, Punchbowl, Beverly Hills North, Campsie, Harcourt, McCallums Hill.  Target Year Group: Year 5/6
student leaders

 • Term 2: EFP Partnership - introductory training session 1 Target Year Group: Year 4/5
 • Term 3: No activities due to remote learning. Implementation of subject specific projects suspended due to remote

learning
 • Term 4: Implementation of subject specific projects suspended due to remote learning.  Face-to-Face Orientation

Day, moved to 9th of December

Enablers
 • This year's Student Leadership Conference saw a 35% increase in attendance from previous years. One hundred

percent of staff from local primary schools surveyed agreed that the event met its objectives and found the
conference most valuable for their students. Approximately 98% of the 115 primary school students surveyed
indicated they would like to attend future transition events

 • The school is recognised as a leader for its impact on learning progress, its effective practices and continuous
improvement, and its active support of, and improvement in, other schools. This is reflected in the tailored support
our school offers to PSs. Eg HPPS - Science focus, BSPS - Sports Focus, LPS - Sustainability focus etc

Complexities
 • Year Advisers usually contact primary school students in Terms 3 and 4. Collection of data regarding incoming

students usually happens via document sharing and face-to-face feedback. Our wellbeing team identifies students
with particular needs and provides families with the opportunity to visit the school as many times as required to
support transition

 • This year, the school opted against a virtual Orientation Day, as remote learning isn't a strength for our community.
With the postponement of Orientation Day to Week 10, there is limited opportunities for wellbeing staff to visit PSs,
obtain deep feedback from staff and spend time with kids prior to Orientation Day

 • Limited student testing will happen on Orientation Day this year
 • With increased difficulty and challenge as a result of the remote learning period, we are mindful of the wellbeing of

all staff, whether in Primary or High School, thus many of our Term 4 activities have been postponed to Term 1
2022

Collaboration with families - learning and communication

The parental learning packages has been a positive aspect of our school since 2016, with enhancements made every
year. The package is designed to empower families in many ways. The key aim of this package is to create a great
sense of connectedness with our families, while upskilling parents (to improve their living conditions) and promoting them
as lifelong learners. We believe that parents attending school regularly improves alignment between home and school.

 • Delivered P and C learning: Raising Teens program, Road Safety program
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 • Collaborated with TAFE NSW to deliver courses: floristry only (other courses cancelled due to the remote learning
period)

 • Facilitated the distribution of food hampers to families through AusRelief

Enablers
 • Great representation of families at P and C meetings (local and TTFM survey results and WhatsApp feedback)
 • Greater support for school and positive advocacy in local and extended community
 • Improving the living conditions of families from NESB and low-SES communities
 • The school is perceived as a community hub, delivering services and connecting families with services to support

learning and wellbeing
 • Based on parental survey results, all parents agree that the course provided them with opportunities to build

friendships, have shared their learning from the course with those around them, were happy with the school being
the venue of learning for them and experienced a great sense of enjoyment from their participation in the course

Complexities
 • Suspended the rest of parental curriculum due to the remote learning period
 • Suspended parent meetings and focused on communication in a range of languages through social media, phone

contact, WhatsApp, SBS Arabic and Google Classroom, due to lack of access to technology and/or digital literacy
across the majority of families

Collaboration with service providers

There are two types of providers our school connects with to ensure the learning and wellbeing needs of boys are met.
School based programs engage providers working with students at school, while local community-based organisations
provide relief to struggling families.

 • Term 1: Wellbeing/Senior Executive team liaised with service providers regarding programs in T4 2020 and T1
2021

 • Term 1-4: Students were matched to programs based on student needs and program objectives. Programs
commenced

 • Term 1-4: School based programs included Raise mentoring, YES program, WSU FastForward and PATHE
programs, UTS academy program, Barnardo's service providers, STARTTS counselling services, Get Connected
and PCYC Belmore

 • Term 1-4 : Ausrelief, Human Appeal Australia and Sydney Community Connect supported families all year with
more intensive support during lockdown.

 • Term 4: In League in Harmony/ NRL lift engaged students in Yrs 7/8 in Term 4

Our school managed to provide tailored support to students and families throughout the year, including the Remote
Learning Period. Our staff recognise that student success is achieved when schools work in collaboration with families,
consequently leading to the provision of school-based programs and external community support for families.

Enablers
 • Positive partnerships were established in 2016 and strengthened over the years through a culture of support and

celebration of our extended local community.
 • Knowledge of students needs and matching them with program outcomes
 • Engagement in a range of providers with a variety of outcomes that suit a diverse group of students with different

needs across year groups
 • A relationship of trust and support with families leading to the school being identified as a community hub

Complexities
 • An extended period of Remote learning resulting in loss of face-to-face support for students
 • P and C meetings did not take place on school site, resulting in an increase in workloads for staff, as phone

contact needed to take place
 • Limited access to technology, limited digital literacy among students and families
 • General poor morale in our LGA due to intensive restrictions and poorly resourced dwellings
 • Language barriers increasing the burden on schools to provide multilingual support for students and families
 • Student voice was collected through verbal feedback and limited Google Classroom feedback. In 2022, there will

be a greater effort in organising activities to include more opportunities for students to provide the school with
feedback

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.
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Annual progress measure Progress towards achievement

 • Baseline is at 72.2% of students
reporting expectations for success,
advocacy and sense of belonging at
school. The school aims to achieve
73% by the end of 2021

Data, as per Scout dashboard (73.48%), indicates that our school has met
and exceeded our target of 73% for 2021. Data extracted directly from
TTFM survey indicates that our school is well above NSW Government
Norms in student Sense of Belonging (85%), Expectations for Success
(score of 8) and Advocacy (score of 7.4)

 • An increase in total enrolment by at
least 3% from 2020 figures

In 2021, an increase in total enrollment of 10.6% was noted in comparison
to 2020 figures

In 2021, 70% of Year 7 students were from the 5 local primary schools the
transition team has collaborated with extensively over the years.
Approximately 19% came from non-local schools with lower levels of
collaboration. The remaining group came from a diverse group of non-local
public and private schools
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Funding sources Impact achieved this year

Integration funding support

$136,100.00

Integration funding support (IFS) allocations support eligible students at
Belmore Boys High School in mainstream classes who require moderate to
high levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Building effective learning support practices

Overview of activities partially or fully funded with this targeted
funding include:
 • LST Staff (including LaST and SLSO staff) have been thoroughly involved
in the development of Learning Support Plans for students identified with
learning needs. The LST (including LaST and SLSO staff) worked closely
with funded students, which built their confidence to develop these plans
with the students
 • The Learning Plans that have been developed by the team were
discussed with the teaching staff that the LaSTs are working with to ensure
that they are meeting the students’ needs
 • All Learning Support teachers received training and professional
development opportunities to ensure they were equipped to support
individual students
 • All low ability junior classes received additional SLSO support, as well as
funded senior students
 • The Learning Support teachers assisted classroom teachers in
differentiating the curriculum so as to make it more accessible to students
with various learning needs
 • Differentiation of the curriculum was also addressed at teacher
professional learning and development activities throughout the year
 • Throughout learning from home period in Term 3, mode of delivery
changed. Regular phone contact had to take place, due to lack of
technology access for students and staff were supporting student wellbeing
and learning

The allocation of this funding has resulted in:
A collaborative Learning Support Team that builds the capabilities of all
teaching and non-teaching staff and is an integral component of whole
school improvement.
Professional learning that is differentiated and then analysed and evaluated
for impact on the quality of teaching and learning.
Students with identified disabilities or learning needs being supported by the
Learning and Support Team, even throughout the learning from home
period.

After evaluation, the next steps to support our students with this
funding will be:
Learning Support Team members, both teaching and non-teaching, to
collaborate and share expertise regarding supported students, whether
funded or not.
To continue to develop, implement and monitor ILPs that are supportive of
student learning and wellbeing in collaboration with staff, students and their
families. While this strategy makes a difference for every student identified,
further differentiation is required across all KLAs to ensure that all students
are challenged at their level.

Socio-economic background

$610,533.00

Socio-economic background equity loading is used to meet the additional
learning needs of students at Belmore Boys High School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Empowering Staff
 • Data driven Teaching and Learning to improve literacy and numeracy and
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Socio-economic background

$610,533.00

HSC achievement
 • Empowering Students
 • Collaboration with schools
 • Collaboration with service providers

Overview of activities partially or fully funded with this equity loading
include:
 • HT Wellbeing provided PL sessions on our PBL value system to all
teachers and Tell Them From Me surveys were completed for students
 • Mobile phone policy was communicated to staff, students and parents.
Explicit PBL lessons were run on mobile phone policy and consequences for
policy breaches. Signage was put in all classes, corridors and outdoor
areas. Daily classroom visits were conducted by Senior Executive to ensure
students were adhering to school rules
 • A wellbeing audit was conducted by the wellbeing team to inform PBL
relaunch. Assemblies, PBL lessons and social media notifications were
coordinated to address particular themes as they occur. Events included
Anzac Day, Mother’s Day, National Sorry Day, Reconciliation Week and
Refugee Week
 • Wellbeing/Senior Executive team liaised with service providers regarding
programs. Students were matched to programs based on student needs and
program objectives. School based programs included Raise mentoring, YES
program, WSU FastForward and PATHE programs, UTS academy program,
Barnardo’s service providers, STARTTS counselling services, Get
Connected, PCYC Belmore and In League in Harmony
 • HT Wellbeing coordinated with external providers: AusRelief, Human
Appeal Australia and Sydney Community Connect, to support families
throughout the year, with more intensive support during learning from home
period
 • With COVID-19 and learning at home, students from low socio-economic
backgrounds found difficulty accessing the resources needed to continue
their learning. Community Liaison Officers and all members of the Learning
and Support Team assisted in supporting parents and students in
understanding and accessing the materials needed
 • By working closely and in collaboration with local primary schools,
outcome-based transition activities such as the Student Leadership
Conference and EFP Partnership, were developed. Other transition
activities scheduled to run in Term 3 were cancelled due to the learning from
home period
 • Year 8 students were mapped along numeracy progressions through
internal testing, and PL activities were delivered to staff on unpacking data
relevant to their classes. KLA requirements were then identified and
embedded into KLA programs
 • PL in the areas of Literacy/Numeracy progressions was delivered to all
staff to enhance practice
 • Numeracy booklets commenced in Mathematics for all numeracy
progressions. Other KLAs to create booklets in preparation for 2022
 • All staff, led by the Deputy Principal, completed a comprehensive analysis
of student data from NAPLAN
 • Classrooms were improved through the purchase and installation of
interactive whiteboards to ensure all classrooms had the technology and
conducive environment to improve teaching and learning outcomes for
students
 • The external school environment was improved by commencing the
resurfacing of various playground areas as student numbers have
increased, to create more play areas for students, in order to improve their
wellbeing

The allocation of this funding has resulted in:
Staff and student investment and engagement in the PBL system,
increasing recognition and celebration of positive student behaviour,
resulting in a reduction of negative behaviours, as well as suspensions.
Improved student outcomes were also achieved due to mobile phone policy.
Students with positive sense of belonging, student participation in sports
and clubs were above state average. In 2021 trend data (March), an
increase was noted across social/emotional outcomes for students in
comparison with 2020 data. There was a decline in participation
extracurricular activities, which was to be expected with COVID restrictions
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Socio-economic background

$610,533.00

on schools.
A successful transition of students to alternative pathways or specialist
settings, as well as a re-engagement of students in learning and attendance.
There was also an increase in student aspiration to tertiary education
through the connection with university-based programs.
A 35% increase in attendance at the Student Leadership Conference. One
hundred percent of staff from local primary schools surveyed agreed that the
event met its objectives and found the conference most valuable for their
students. Approximately 98% of the 115 primary school students surveyed
indicated they would like to attend future transition events. The school is
recognised as a leader for its impact on learning progress, its effective
practices and continuous improvement, and its active support of, and
improvement in, other schools.
Teachers have become more confident in addressing numeracy skills in
their KLA through targeted PL. The Mathematics numeracy booklets
demonstrated the success of explicit and targeted numeracy lessons.
Teachers have consolidated their commitment to identifying, understanding
and implementing the most effective explicit teaching methods, with the
highest priority given to evidence-based teaching strategies, based on
NAPLAN data analysis.
The internal and external school environments being upgraded, through the
installation of screens and resurfacing of playground areas, to improve both
the teaching and learning and wellbeing of students.

After evaluation, the next steps to support our students with this
funding will be:
To continue to improve upon our current rates of positive incidents recorded
for students from 7-12 by refining and improving the processes put in place
for PBL in 2021. The combination of improved positive student wellbeing
opportunities, celebrations of cultural events and student achievement will
also lead to improved attendance and academic outcomes for all students.
Targeted transition activities continuing to be collaboratively planned and
delivered to suit the needs of both primary and high school students. Also,
by continuing to seek feedback from primary schools and incorporate it into
our planning, this will ensure a successful transition experience, which will
consequently lead to improved learning outcomes for students.
To continue to work closely with suitable service providers to provide
tailored support for our students and families, because student success
requires a school wide collective responsibility that includes boys, families
and local community providers (it takes a village to raise a child).
The implementation of subject specific numeracy skills through KLA
numeracy booklets, and monitoring of improvement to continue to happen
term by term through testing and teacher/student feedback. A numeracy
tutor will also be added to the program in order to conduct small group
intervention. This is important because numeracy and literacy are key skills
that allow students to access curriculum across all KLAs, thus an
improvement in those key skills will drive an improvement in learning
outcomes for students across the whole curriculum.

English language proficiency

$240,450.00

English language proficiency equity loading provides support for students at
all four phases of English language learning at Belmore Boys High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Building effective learning support practices
 • Data driven Teaching and Learning to improve literacy and numeracy and
HSC achievement

Overview of activities partially or fully funded with this equity loading
include:
 • The provision of PL activities to enhance staff understanding of student
support strategies
 • Teaching and learning programs were developed, adapted and
implemented to reflect strategies of support in order to assist the large
proportion of students with Language Backgrounds Other than English as
well as students with other identified needs
 • Processes and structures were refined to use data to inform planning,
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English language proficiency

$240,450.00

delivery and review
 • Refined assessment strategies that incorporate a range of formative and
summative tasks to inform teaching and learning
 • Implemented reading program for students in 7 - 10 using ongoing data
collection processes involving, NAPLAN, YARC, Check In, Best Start as
well as internal school data
 • Whole school adoption of writing strategies using learning from
progressions. Sentence structure and spelling were themes

The allocation of this funding has resulted in:
Teaching and learning programs across the school show some evidence
that they are adjusted to address individual student needs, ensuring that all
students are challenged and all adjustments lead to improved learning.
Regular use of student assessment data school-wide, to identify student
achievements and progress, in order to reflect on teaching effectiveness
and inform future school planning.
A significant improvement in reading, as demonstrated by YARC testing,
reflects effectiveness of the reading program (in spite of disruptions due to
remote learning period.)

After evaluation, the next steps to support our students with this
funding will be:
To continue to support the successful implementation of the reading
program through targeted PL opportunities for staff in the area of testing. A
wider scale review of programming will be initiated to ensure learning and
support strategies are included in the planning phase for every KLA. This is
important because every student needs to be challenged and supported
through a meaningful learning experience relevant to their needs.

Low level adjustment for disability

$202,722.00

Low level adjustment for disability equity loading provides support for
students at Belmore Boys High School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Building effective learning support practices

Overview of activities partially or fully funded with this equity loading
include:
 • Completion of NCCD data
 • A range of PL opportunities for teaching and nonteaching staff in the
domain of learning and support
 • Students with identified disabilities or learning needs were supported by
the Learning and Support Team
 • All Learning Support teachers received training and professional
development opportunities to ensure they were equipped to support
individual students
 • The Learning Support teachers assisted classroom teachers in
differentiating the curriculum so as to make it more accessible to students
with various learning needs

The allocation of this funding has resulted in:
Both teaching and non-teaching staff, through targeted PL, having the
confidence to support students with identified disabilities or learning needs,
even throughout the learning from home period.
Teachers being supported by Learning Support teachers in differentiating
the curriculum, based on their training and understanding of individual
students with learning needs.

After evaluation, the next steps to support our students with this
funding will be:
To continue to provide targeted support for students with identified
disabilities or learning needs through the Learning Support Team as well as
differentiated curriculum through classroom teachers in order to ensure that
the curriculum is accessible to them.
Ongoing PL activities for teaching and non-teaching staff as required to
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Low level adjustment for disability

$202,722.00

meet the needs of students identified with disabilities or learning needs.

Flexible Funding for Wellbeing Services

$28,752.00

The flexible funding for wellbeing services allocation is provided to support
student wellbeing at Belmore Boys High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Empowering Students

Overview of activities partially or fully funded with this initiative
funding include:
 • The Attendance team was developed and its collaboration with Wellbeing
Team, Senior Exec and Administrative staff ensured that the new processes
and procedures were executed with clarity and accuracy
 • Whole school (teaching and non-teaching) PL developed and delivered on
new processes and how to increase accuracy
 • Term by term review of attendance presented to staff to increase staff
buy-in and accountability
 • High performing wellbeing and attendance team worked in collaboration
on complex cases to increase parent/carer understanding of the importance
of attendance and developing individual Attendance Support Plans (ASPs)
for targeted students. This allowed us to build the capacity of the staff in
these teams and meetings
 • Attendance and positive behavioural outcomes were linked to rewards
systems and excursions to increase student incentive. The criteria for these
were clearly explained to students and staff
 • During the remote learning period in Term 3, the attendance focus had to
shift to family support and engagement during and extremely trying time for
our community. New digital tools and processes were developed. Families
with significant wellbeing concerns that required additional support were
tracked with the assistance of SLSO and SASS staff

The allocation of this funding has resulted in:
Increased levels of attendance across the board, particularly students
attending at or above 90%. With increased attendance leading to increased
student outcomes (educational and wellbeing). However, the remote
learning period affected attendance rates in Term 4 due to the reluctance of
families to return students to school.

After evaluation, the next steps to support our students with this
funding will be:
To maintain or improve upon our current attendance rate of approx. 73% by
refining and improving the processes put in place for attendance in 2021.
We will strengthen the positive relations we have with our community
through targeted opportunities to increase understanding around the
importance of attendance and its impact on greater student outcomes.

COVID ILSP

$300,548.00

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • In-class support and small group tuition for students identified as ‘Working
Towards’ targets (academic, attendance, wellbeing)
 • Liaising with subject teachers to create scaffolds for EALD learners
 • Wellbeing support for high challenge, high support subjects (Eng Adv)
 • Time management and study sessions
 • Feedback on essays (focus on grammar, punctuation and structure)
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 • Home contact and documentation on SENTRAL
 • Growth goal setting plan for those not completing set work and not
utilising support
 • Fading scaffold for all students so as to encourage independence
 • Surveys to gauge student voice and ascertained extra support was
needed in high challenge, high support subjects (subsequently, support
shifted to those areas)
 • ILSP staff require to attend Zoom sessions, as we needed to be across
the content as the demands of the workload when learning remotely
 • Focus shifted to improving literacy for target students, as we anticipated
this would have the greatest impact across other subjects

The allocation of this funding has resulted in:
Improvement in time management for students
Improvement in study habits
High expectations aligned with school (PBL) and staff expectations
Students felt known, valued and cared for (a big investment was made
understanding the needs of learners in particular as needs changed during
remote learning)
Improved student engagement

Evidence of impact includes:
Collective teacher efficacy improved based on feedback collected from staff
Quality submissions seen across target students (essay writing and
adherence to scaffolds for targeted students - reflected in work samples
collected)
High level of engagement from students in ILSP compared with other
students (reflected in survey results and student voice focus groups)
Student data showed that initially 25% of participants' attendance fell below
the 90% threshold. At the end of 2021, we only had one student in this
category with an attendance of 89.6%. Progress report comments indicated
the greatest opportunity for growth rested in having students revise
coursework more frequently and in seeking clarification when unsure. This
encouraged the ILSP team to hold student study sessions and in assisting
students in navigating email and Google Classroom to gain access to
clarification from teachers
Since the introduction of ILSP, we have seen a 35% increase in students
admitting they are now 'trying their best at school' which aligns with high
expectations at BBHS
Almost every aspect of student wellbeing (including exercise, support-
seeking strategies and sustaining good relationships) has seen an
improvement since the start of the program
87% of participants stating they had noticed an improvement in study habits
and academic results since joining the program

After evaluation, the next steps to support our students with this
funding will be:
The employment of diverse range of staff to facilitate:
allocated Maths tuition hours for students requiring additional support
Scaffolds for EALD learners to be created in collaboration with teachers
Sample (WAGOLLs) to be offered to students which reflect exemplary
writing submissions which students can aspire to model
Access to study sessions Wednesday afternoons where students can
access teacher assistance and complete past papers
PLAN data to be established to allow for streamlined tracking of student
achievement
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 332 373 431 465

Girls 0 0 0 0

Student attendance profile

School

Year 2018 2019 2020 2021

7 91.5 89 92.3 87.4

8 90.3 87.4 86.4 86.9

9 86.7 88.1 89.8 81.9

10 88.8 84.9 88.3 83.9

11 84.4 85.7 82 83.9

12 85.7 77.9 90.1 84.7

All Years 88 85.9 88.4 85.1

State DoE

Year 2018 2019 2020 2021

7 91.8 91.2 92.1 89.7

8 89.3 88.6 90.1 86.7

9 87.7 87.2 89 84.9

10 86.1 85.5 87.7 83.3

11 86.6 86.6 88.2 83.6

12 89 88.6 90.4 87

All Years 88.4 88 89.6 85.9

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
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with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 0 2

Employment 1.6 1.9 3.8

TAFE entry 8.2 0 7.9

University Entry 0 0 64.7

Other 0 1.9 2

Unknown 0 0 19.6

Year 12 students undertaking vocational or trade training

0% of Year 12 students at Belmore Boys High School undertook vocational education and training in 2021.

Year 12 students attaining HSC or equivalent vocational education qualification

81.8% of all Year 12 students at Belmore Boys High School expected to complete Year 12 in 2021 received a Higher
School Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Head Teacher(s) 6

Classroom Teacher(s) 29.7

Learning and Support Teacher(s) 1.2

Teacher Librarian 1

Teacher ESL 1.6

School Counsellor 1

School Administration and Support Staff 7.18

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 1,457,084

Revenue 7,905,860

Appropriation 7,834,774

Sale of Goods and Services 18,816

Grants and contributions 42,238

Investment income 593

Other revenue 9,438

Expenses -7,459,456

Employee related -6,779,660

Operating expenses -679,797

Surplus / deficit for the year 446,403

Closing Balance 1,903,487

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 136,090

Equity Total 1,053,681

Equity - Aboriginal 0

Equity - Socio-economic 610,533

Equity - Language 240,424

Equity - Disability 202,724

Base Total 5,599,860

Base - Per Capita 106,249

Base - Location 0

Base - Other 5,493,612

Other Total 361,711

Grand Total 7,151,342

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2021 SSSG State School Average
2019-2021

Biology 65.4 68.2 71.9 59.4

Business Studies 56.2 66.8 70.4 61.1

English Standard 63.6 67.8 68.8 62.7

Information Processes and
Technology

58.3 72.1 70.8 57.9

Legal Studies 51.1 67.5 72.0 61.3

Mathematics Standard 2 54.6 62.7 66.1 58.9

Personal Development, Health and
Physical Education

59.1 68.8 70.3 58.4

Visual Arts 71.5 76.7 79.4 71.5
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Parent/caregiver, student, teacher satisfaction

Parent

Parents are an integral part of student learning at Belmore Boys High School. Our school runs a curriculum for parents
aside from meeting times. Parent and Citizen meetings are dedicated to explicit information sessions about school
operations and topics related to students. Guest speakers are invited to educate parents about topics such as raising
teens, women's health and support services available. Our parent curriculum includes course like sewing, floristry,
English proficiency and digital literacy. Based on TTFM parent surveys, our school average was well above norms
across all areas. Parents feel welcome at the school, feel very well informed about their child's learning and that the
school supports positive behavior and learning. Internal surveys indicate that 100% of parents agree that they feel
welcome at the school, that the school provides a caring and safe environment for them and their children and that the
school communicates effectively with them.

Teacher:

Our school wellbeing check staff survey reflects approximately 97% of staff agree that our school engages students in
creative ways to enhance their learning and wellbeing. Over 92% of staff recongnise that our school values the role and
contribution of staff, students and families in building and sustaining school connectedness. Approximately 84% of staff
recognise that our school builds capacity through professional learning activities, to enhance the social, emotional and
learning outcomes of students. Our staff wellbeing conference, our school engaged with Potential Project to work on
mindfulness strategies to improve staff wellbeing. All staff found the conference valuable and and were very satisfied with
the sessions, content and presenter.

Student :

TTFM data shows that between snapshot 1 to snapshot 2 there was a 15% increase in students recording that they were
appropriately challenged. We exceeded the NSW Gov Norm in this domain.

Our school trend reports show significant increase in the social and emotional domain, reflecting an improvement in
positive relationships, students sense of belonging and valuing school outcomes.

Our TTFM data also shows that we have exceeded NSW Gov Norms for 'School-level factors associated with student
achievement'. These include:

 • Quality Instruction
 • Positive teacher-student relations
 • Positive learning climate
 • Expectations for success

TTFM parent survey reflects scores for BBHS above government norms
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Our school trend reports show significant increase in the social and emotional domain  reflecting an improvement
across most domains.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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