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Introduction

The Annual Report for 2021 is provided to the community of Fairfield High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Fairfield High School
The Horsley Drive
Fairfield, 2165
https://fairfield-h.schools.nsw.gov.au
fairfield-h.school@det.nsw.edu.au
9727 2111
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School vision

At Fairfield high School we are committed to ensuring that all students develop skills, knowledge and attitudes to be
productive, informed citizens who can successfully participate in society. Our multicultural community is valued and their
language, academic and cultural needs are incorporated into all school plans and programs.

Each student and every staff member is known, valued, cared for and challenged to develop, improve and excel. The
provision of varied experiences to support increased opportunities for success is central to all school decision making.

To achieve academic and social improvement and prepare students for life beyond school we focus on explicit,
differentiated teaching, literacy and numeracy development, student wellbeing and differentiating the curriculum to meet
the needs of all individuals. At our school we strive to empower students to achieve creativity, excellence and success.

School context

Fairfield High School is  a comprehensive, secondary school located in south western Sydney, and caters for the
academic and emotional needs of approximately 1100 students. A well established Intensive English Centre is located
on site as  part of the high school community, which caters for newly arrived students from overseas, refugees and
international students. The school has seven special education classes that support the learning of students with
intellectual disabilities and autism.

The school community is culturally and linguistically diverse with 93.5% of students from a LBOTE (predominantly from
Syria, Iraq, Vietnam and the Pacific Islands) and 1% who are from an ATSI background. 40% of students require some
level of English as an Additional Language or Dialect support (EAL/D). Approximately 50% of students come from a
refugee background.

The school's staffing entitlement for 2021 is 129 teaching staff and 35 non-teaching staff. The school also employs a
Business Manager, two additional Deputy Principals, a Head Teacher Enrichment, a Head Teacher Student
Engagement, three Community Liaison Officers and extra learning support staff. The staff includes a mix of early career
teachers and newly appointed executive staff who are new to their role.

The majority of the school's equity funding will be used to support initiatives developed in the 2021-2024 Strategic
Improvement Plan. The current FOEI is 194, which entitles the school to be substantially funded through equity funds. A
significant amount of the equity funds are being used to implement explicit Literacy and Numeracy support, and establish
a wellbeing hub that is well resourced with external services to provide access to specialist support for all students, such
as a speech therapist, an additional psychologist, a school lawyer funded by Legal Aid and a registered nurse funded
through Refugee Health.

Technology is constantly being audited, updated and implemented, in line with new developments and school directions.
The school's library is a technology hub, with two computer labs for full classes and students to utilise before school,
lunchtime and via the Homework Club. Additionally, Maker Space resources are available for classes and a lunchtime
club. Virtual Reality technology is available for staff and Minecraft lunchtime activities meet the needs of students who
love engaging with technology in a fun way.

The school has close ties to its culturally and linguistically diverse community. There are strong partnerships with
community groups, health services, local clubs, cultural institutions and universities. Students participate in a broad
range of extra curricular activities including sports, music, debating, humanitarian causes and student leadership
initiatives.

Significant equity funds are predominately expended to employ additional human resources. These resources are in the
form of our School Learning and Support Officers (SLSOs), Community Liaison Officers (CLOs) and Technical Support
Officer (TSO) to drive identified programs to improve and support learning outcomes of all students. The community has
high expectations of student success and engagement in all aspects of school life and these extra resources assist the
school to maintain positive and open channels of communication between staff, students, parents and community
members.

The school is committed to continually improving effective classroom practices with targeted staff professional learning
being instrumental in ensuring this. Within the 2021-2024 Strategic Improvement Plan this learning will be directly aimed
at meeting identified school targets in the areas of literacy, numeracy, HSC results, attendance and student wellbeing.
EAL/D pedagogy, quality feedback practices, the High Potential and Gifted Education policy and improving the school
environment are key whole school focus areas, supported by classroom walkthroughs, quality teaching rounds and
structured professional learning.
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Quality feedback practices will be further refined to support the development of more effective assessment practices, in
line with recommendations made in CESE's 'What Works Best' research findings. The aim of this is to have students
make more explicit changes in their work to improve their overall academic outcomes.

EAL/D pedagogy will be embedded in all professional learning and whole school focus areas in a meaningful and explicit
manner. The development of appropriate resources will support the embedding of strategies in programs, assessment
tasks and all teaching practices. Quality Teaching rounds and the implementation of the High Potential and Gifted
Education Policy will be used as a framework to deliver EAL/D professional learning and strategies.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework and participated in an external
validation. The Framework is a statement of what is valued as excellence for NSW public schools, both now and into the
future. The Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.
Every four years, our school undergoes an external validation process.

During the external validation process, an independent panel consisting of a Principal School Leadership and a peer
principal considered our evidence and assessment of our school's progress against the School Excellence Framework.

Our self-assessment and the external validation process will assist the school to refine our Strategic Improvement Plan,
leading to further improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability/school-excellence

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Delivering

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Excelling

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1: Student growth and attainment

Purpose

Our purpose in Student Growth and Attainment is to create a school culture of continuous educational improvement,
aspiration and academic success, where teachers reflectively adapt their practice to implement evidence-based teaching
strategies and quality assessment practices. A regular evaluation of data and the provision of targeted professional
learning will support staff to modify, refine and adapt their teaching and learning strategies so as to effectively address
the specific needs of the students.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Highly Effective, Explicit Teaching Practice
 • Data Literacy, Analysis and Planning

Resources allocated to this strategic direction

Socio-economic background: $527,587.60
English language proficiency: $700,000.00
: $0.00
Aboriginal background: $7,180.09

Summary of progress

Highly Effective, Explicit Teaching Practice

In 2021 the Head Teacher Secondary Studies led extensive professional development in effective assessment practices,
using the Quality Teaching Framework to evaluate, code, modify and improve the quality of tasks, criteria, submissions
and relevance to outcomes being assessed. The Head Teacher Teaching and Learning led a re-organisation of
curriculum to allow for Literacy and Numeracy lessons to be taught by specialist staff in Year 7. These classes were
reported on within each set of academic reports, and skills taught were embedded in all KLA Teaching and Learning
Programs. To enhance the focus on strategies addressing these target areas, all KLAs were required to include literacy
strategies in programs. Learning Intentions and Success Criteria were to be used at the start of all teacher's lessons,
with Quality Teaching Rounds being used to support staff in the implementation of this. Some KLAs included the
Learning Intentions and Success Criteria within programs, further embedding this strategy within current practice. The
Head Teacher EAL/D led the introduction of Collaborative Practice, a structured planning and evaluation cycle between
EAL/D staff and the teachers of the classes they supported. This process included backward mapping and planning
specific tasks to meet the needs of both the students and the end of unit assessment task.

In 2022, a new whole school Literacy and Numeracy Plan will be launched, further embedding evidence based practices
across all KLAs and in all programs. The EAL/D Resource Hub will be launched, for use by all staff to support the
provision of differentiated, explicit teaching. A new Head teacher Secondary Studies - Professional Learning will be
liaising with all key instructional leaders to plan a structured approach to the upskilling of staff in the areas that support
highly effective practice.

Data Literacy, Analysis and Planning

In 2021 data was used to track the effectiveness of remote learning. Databases of student contact details, individualised
needs during lockdowns, completion of work, engagement with teachers and wellbeing information were collected rapidly
and accessed regularly. The absolute essential need to engage with data during this time, led more staff to be aware of
the power of data to drive improved practices. Evaluation feedback from staff indicated staff require more support around
the use of data in teaching and learning, with the majority of responses stating staff felt unfamiliar with how to use data
effectively to measure impact. SPARO was increasingly being used to store data and to link to self assessment, external
validation and annual reporting.

In 2022 a Head Teacher DEAP (Data, Evaluation, Assessment and Planning) will be appointed to lead the improvement
of data use across the school. This Head Teacher will initially use their expertise in SCOUT, NAPLAN, HSC and SPARO
to develop the data literacy of Head Teachers and then expand this to all classroom teachers. Baseline data for all key
program areas will be collected in preparation for the ongoing evaluation of improvement measure progress. A set of
protocols will be developed to support the expansion of data responsibility from only one or two school leaders, to include
all staff. SPARO will become the central place for all evidence and evaluative data.
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Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Mandatory NAPLAN targets

Increase the proportion of students
achieving in the top 2 bands in
NAPLAN Numeracy to 7.10% or above

Increase the proportion of students
achieving in the top 2 bands in
NAPLAN Reading to 5.05% or above

NAPLAN scores indicate an increase in the percentage of students in the
top two skill bands for reading (3.36%) and a decrease in the percentage of
students in the top two bands for numeracy (3.31%).

Mandatory NAPLAN targets

Increase the proportion of students
achieving expected growth in NAPLAN
Numeracy to 66.26% or above

Increase the proportion of students
achieving expected growth in NAPLAN
Reading to 55.00% or above

The percentage of students achieving expected growth in reading
decreased to 45.88% from 66.27% in 2019 indicating that progress has
decreased toward the lower bound system-negotiated target.

The percentage of students achieving expected growth in numeracy
increased to 60% indicating progress toward the lower bound system-
negotiated target.

Mandatory HSC targets

Increase the percentage of course
results in the top 3 bands in the HSC to
32.94% or above

44.01% of students attained results in the top three bands demonstrating
achievement of the system-negotiated upper bound target.

SEF - Learning: Curriculum:
Differentiation

Consolidating Delivering

SEF - Teaching: Effective Classroom
Practice: Feedback

Consolidating Delivering

SEF - Teaching: Effective Classroom
Practice: Explicit Teaching

Consolidating Delivering

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at sustaining and
growing in the element of Learning: Curriculum: Differentiation.

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at delivering in the
element of Teaching: Effective Classroom Practice: Feedback.

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at delivering in the
element of Teaching: Effective Classroom Practice: Explicit Teaching.

Increase the proportion of Aboriginal
students completing the HSC whilst
maintaining their cultural identity

The percentage of Aboriginal students attaining the HSC whilst maintaining
their cultural identity has remained at 100%. The school had one Year 12
Aboriginal student who achieved the HSC credential.
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Strategic Direction 2: Student Wellbeing and Engagement

Purpose

Our purpose in Student Wellbeing and Engagement is to develop a strategic and planned approach to the provision of a
positive school environment maximising the meaningful engagement of students in all aspects of school life. There is a
school-wide, collective responsibility to create a school where students feel safe and where they can connect, succeed,
thrive and learn.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Positive Student Engagement and Wellbeing
 • Planned Approach to Student Wellbeing and Engagement

Resources allocated to this strategic direction

Socio-economic background: $428,539.00
Integration funding support: $13,081.00

Summary of progress

Positive Student Engagement and Wellbeing

In 2021 extensive student wellbeing processes were put in place to support students whilst the school experienced
lockdown and implemented remote learning.  Phone calls, emails, Google Classrooms and mail home were all used to
maintain connection with all students during difficult times. This experience made the provision of positive engagement
strategies and the nurturing of student wellbeing explicit and highly effective. Positive behaviour was addressed via the
CARE Code (Community, Achievement, Respect and Environment) and expected behaviours were clearly articulated in
the PBL Matrix. Signage, behaviour lessons, positive awards and Positive Behaviour for Learning activities reinforced the
positive behaviours expected from students. High expectations were set in terms of punctuality, with a mixture of
consequences and awards used to promote positive attendance patterns. Intensive, individualised attendance supports
were put in place. Staff regularly and accurately monitored student attendance and undertook prompt action to address
issues with individual students. The school community celebrated regular and improved attendance.

In 2022 there will be an expansion of the PBL strategies with the introduction of positive behaviour theme weeks. Topics
for each theme will be determined by the data collected in Sentral. The teaching of appropriate behaviours will occur,
with a focus on: all choices have consequences and it is up to the individual to make the best choices. Professional
learning will support the explicit teaching of positive behaviours and staff will be supported in their development through
the use of guest presenters, research and role plays. To support the focus on improving attendance, a Head Teacher
Attendance will be appointed.

Planned Approach to Student Wellbeing and Engagement

In 2021 significant resources were directed to the provision of many supports designed to meet the individual needs of
students. Additional welfare staff and external support staff were employed to provide the specialised support required,
such as Refugee Support Officer (RSO), SLSO-Student Health, HT Student Engagement, HT Enrichment, Boys Advisor,
IEC HT Welfare, IEC Year Advisors, Speech Pathologist, Headspace Psychologist and additional release time for
various members of the Welfare Team. Students were aware of who they could go to for help and a 'wraparound'
approach to all aspects of student wellbeing was implemented. Students were supported to Thrive, Succeed and Learn,
with programs such as Breakfast Club, Lunch Bunch, RUOK Day, Harmony Day to help students to meet their potential.
There was a comprehensive Welfare Plan in place and evaluations were regularly conducted within a culture of
continuous improvement. All students had regular opportunities to meet with an identified staff member who could
provide advice, support and assistance to help students fulfill their potential.

In 2022, a centralised data hub of student wellbeing and engagement resources, research and strategies will be
collaboratively collated, developed and launched. External service providers will be assessed as to their relevance to the
school community and new programs will be introduced to address needs that are not yet being met.

Progress towards achieving improvement measures
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The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

SEF - Learning: Learning Culture:
Attendance

Consolidating Delivering

SEF - Learning: Wellbeing: Individual
Learning Needs

Consolidating Delivering

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at sustaining and
growing in the element of Learning: Learning Culture: Attendance. 51% of
students attended school 90% or more of the time, in line with the State
average.

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at excelling in the
element of Learning: Wellbeing: Individual Learning Needs. 18% of students
(200) have a PLaSP to specify individualised support strategies, an
increase of 42% from the prior year. This is due to the strength of the LaST
staff and revision of how LaST is conducted.

SEF - Learning: Wellbeing: Planned
Approach to Wellbeing

Consolidating Delivering

SEF - Learning : Wellbeing:
Behaviour

Consolidating Delivering

SEF - Teaching: Effective Classroom
Practice: Classroom Management

Consolidating Sustaining and Growing

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at excelling in the
element of Learning: Wellbeing: Planned Approach To Wellbeing. 82% of
students resport they feel known and supported in the Tell Them From Me
survey.

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at excelling in the
element of Learning: Wellbeing: Behaviour. 91% report feeling comfortable
with implementing the school's Discipline Policy and there has been a 30%
decrease in warning of suspensions (Level Red).

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at delivering in the
element of Teaching: Effective Classroom Practice: Classroom
Management. 100% of classrooms have PBL School Expectations matrix
displayed and all staff actively use Sentral to record all aspects of student
wellbeing and behaviour. There has been a 33% decrease in negative
referrals to deputy principals.

The proportion of students attending
school 90% or more is at 62.62% or
above

The number of students attending greater than 90% of the time or more has
increased to 57.99% which is on track to achieve the system-negotiated
lower bound target.
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Strategic Direction 3: Collaborative Practice and Effective Partnerships

Purpose

Our purpose in Collaborative Practice and Effective Partnerships is to embed systems and practices that facilitate
educational dialogue, professional growth and meaningful partnerships. A strong learning community will be created by
the provision of research supported professional learning and relevant, planned parent activities to promote positive
relationships.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Positive Parent Partnerships
 • Collaborative Professional Practice

Resources allocated to this strategic direction

Refugee Student Support: $86,181.45
Socio-economic background: $276,877.00
Professional learning: $150,188.50
Beginning teacher support: $182,625.00
Low level adjustment for disability: $627,132.57

Summary of progress

Positive Parent Partnerships

In 2021 Community Liaison Officers were crucial to parent partnerships, leading communication with parents during
remote learning, providing translations, coordinating interpreters and referring students and families to support services,
as required. Zoom conferences, phone messaging, emails and social media were all used extensively to create
meaningful links with parents.

In 2022 there will be a resumption of regular, onsite activities with parents. There will be Families in Cultural Transition
(FiCT) workshops, coffee groups, conversational English sessions, open classrooms, sample lessons and many
information sessions provided for parents and families. Our CLOs will be key to getting these events happening and will
plan with the relevant staff to link school activities with parent partnerships.

Collaborative Professional Practice

In 2021 collaborative practice was the major way professional learning and development was undertaken. The use of
Yammer, Google Classrooms, Sentral and the Google Shared Drive provided technology and resources for staff to
collaborate online. Remote learning saw a marked increase in teacher engagement with online collaboration platforms
and the use of video conferencing to communicate effectively. HSC Analysis, lesson observations, teaching and learning
programs, assessment coding, matrix lesson planning and HPGE tracking were some of the areas that incorporated
explicit collaboration. Teachers engaged in professional discussion and collaboration to improve teaching and learning in
their classes, year groups, stages, faculties or for particular student groups. This included negotiated observations of
classroom teaching practices, with feedback provided to improve professional knowledge and practice. Professional
Learning Communities commenced with an action research/spiral-of-enquiry focused professional learning process that
incorporated research, data, experimentation and evaluation. These processes were used in 2021 to build corporate
knowledge and expertise in areas relevant to staff interests and needs. Teachers engaged in professional learning
targeted to school priorities, the needs of their students, and the achievement of their professional goal, where The
Australian Professional Standards for Teachers underpinning all activities aimed to develop staff capacity in teaching and
learning. Coaching and mentoring were used to support staff at all stages of experience and development.

In 2022 there will be a planned approach to collaboration, led by the Head Teachers Teaching and Learning, Secondary
Studies - Professional learning, Student Engagement, EAL/D and Welfare, each of whom are responsible for different
improvement measures. Leadership development will be a key focus area to support distributed leadership and build
leadership capacity.

Progress towards achieving improvement measures
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The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

SEF - Leading: Educational
Leadership: Community
Engagement

Consolidating Delivering

SEF - Leading: Management
Practices and Processes:
Community Satisfaction

Consolidating Sustaining and Growing

SEF - Learning: Reporting: Parent
Engagement

Consolidating Delivering

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at excelling in the
element of Leading: Educational Leadership: Community Engagement.
Over 200 parents attended the various activities throughout the year, with
more than half of these attending at least two sessions. 89% of parents
reported they felt positive about the way the school communicates with
them. There is great appreciation for the personalised phone calls, parent
meetings, interpreter services the school utilises, sms messaging and
Facebook.

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at sustaining and
growing in the element of Leading: Management Practices and Processes:
Community Satisfaction.  Evaluations and surveys solicit parent input to
assess the effectiveness of the programs available to students and their
families and this feedback guides school planning and decision making. The
37% increase in parent participation in school activities, such as parent
teacher conferences, has helped enhance student engagement in learning
and has reduced the number of N Determinations issued to students in
Years 10 - 12. by 24%.

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at sustaining and
growing in the element of Learning: Reporting: Parent Engagement. 74% of
parents interviewed about the school reports, stated they were satisfied with
the information provided about student progress at the Semester 1 parent-
teacher interviews, where academic reports were issued and discussed.

SEF - Teaching: Learning and
Development: Collaborative Practice
and Feedback

Consolidating Delivering

SEF - Teaching: Professional
Standards: Improvement of Practice

Consolidating Sustaining and Growing

SEF - Leading: Educational
Leadership: High Expectations
Culture

Consolidating Sustaining and Growing

SEF - Leading: School Resources:
Technology
Consolidating Delivering

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at sustaining and
growing in the element of Teaching: Learning and Development:
Collaborative Practice and Feedback. 100% of faculties engaged in
professional learning with a focus on program evaluation and modification.

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at sustaining and
growing in the element of Teaching: Professional Standards: Improvement
of Practice. 12 Professional Learning Communities, involving 160 teaching
and support staff, undertook an action research project, using SMART
goals, based on an academic or wellbeing practice  of their choice and
presented their findings to all staff.

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at excelling in the
element of Leading: Educational Leadership: High Expectations Culture.
Quality Teaching Rounds are used as a strategy to evaluate identified
school policies and practices and to use this data to propose improvements.
One outcome has been the dramatic reduction in negative mobile phone
confiscation due to inappropriate use in the classroom, with the daily
average phone confiscation dropping from an average of 20 a day to an
average of 1 a day. Proactive measures, with the clear articulation of high
expectations, have replaced reactive ones and this has proven extremely
successful.

External validation and self-assessment against the School Excellence
Framework shows the school currently performing at excelling in the
element of Leading: School Resources: Technology. Students have access
to over 400 laptops and desktops throughout the school that are accessed
daily via centralised booking systems. 98% of students successfully used
technology to attain HSC minimum standards.
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Funding sources Impact achieved this year

Refugee Student Support

$86,181.45

Refugee student support funding is provided to support students from
refugee backgrounds who have been enrolled in an Australian school for
less than three years.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Positive Parent Partnerships

Overview of activities partially or fully funded with this targeted
funding include:
 • the Refugee Leadership Program supports newly arrived refugee students
who have been identified as possessing leadership potential.
 • programs such as Fast Forward and the LEAP Program continued to
provide access to EAL/D refugee students to online tutoring, to get to know
a university and to become acquainted with further and tertiary study.
 • external service providers run programs with targeted students, an
example of which is the Seasons for Growth program run by STARTTS. A
community nurse was also funded to operate in the school one day a week.
 • the employment of a Refugee Support Officer in the high school has
further added to the support of refugee students and their families.
 • engage with external providers and specialist to provide intensive
language support to identified EAL/D students

The allocation of this funding has resulted in:
• 15 newly arrived refugees from the the IEC into the high school undertook
targeted leadership training and are ready to mentor the newly transitioned
IEC students in 2022. These students report feeling 'valued and honoured'
to be able to assist other students through a process they have
experienced. Mentoring did not occur in 2021 due to minimal enrolments in
the IEC during the COVID pandemic.
•  45 Year 9 and 10 students completed the Fast Forward program, virtually
due to COVID, having university mentors and viewing a virtual university
tour.  91% of them have indicated they have 'learned new information about
possible university pathways'.
• All IEC students and families have one preliminary session with the
community nurse upon enrolment, where they have screening for hearing,
eye sight and general health conditions. Referrals to local community health
services are made for identified students and family members. There were
very low enrolment numbers in the IEC during the pandemic and there was
a need for these meetings to occur virtually.
• The Refugee Support Officer made 831 entries on Sentral in, reporting on
each interaction with a student and/or their family. This expands the
wraparound support provided to students within the school, where the needs
of the refugee students he works with are specifically addressed. Based on
his interactions with families, 53 were referred to food banks during the
pandemic, external agencies were contacted to support specific cases and
many students received individualised support with remote learning and
mental health check ups.

After evaluation, the next steps to support our students with this
funding will be:
• The Refugee Leadership Program will continue in 2022 and expand in the
numbers of students involved.
• The Fast Forward and LEAP programs will resume in person and will
involve mentoring, university visits and sharing scholarship application
information.
• The Community Nurse will resume  face to face meetings with IEC
families, with a predicted 250 families accessing this service throughout
2022.
• The Refugee Support Officer will continue to provide wraparound support
to refugee students and families, and will continue as an integral part of the
Student Wellbeing and Community Teams.

Integration funding support Integration funding support (IFS) allocations support eligible students at
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$13,081.00
Fairfield High School in mainstream classes who require moderate to high
levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Positive Student Engagement and Wellbeing

Overview of activities partially or fully funded with this targeted
funding include:
 • additional School Learning and Support SLSO staffing to assist students
with additional learning needs

The allocation of this funding has resulted in:
• the employment of additional School Learning and Support Officer SLSO
time in the Learning and Support Faculty to support students in classrooms
with additional learning needs. In Much of this support needed to be
provided virtually, including phone, Zoom and Google classroom support.
The targeted students received intensive support and additional students
benefited from in class support when school was operational.
• all eligible students demonstrating progress towards their personalised
learning goals.

After evaluation, the next steps to support our students with this
funding will be:
• the continued employment of specialised SLSO support for funded
students to assist them to access the curriculum.
• continue to ensure that identified students have a personalised learning
and support plan (PLaSP) developed in consultation with their parent/carer.
• PLaSPs will continue to be regularly updated and responsive to student
learning needs.
• all LaST staff will undergo training in Access Requests and the Head
teacher Welfare will continue mentoring and developing these staff to be
able to identify, refer and support students requiring additional support whilst
integrated in mainstream classes.

Socio-economic background

$1,233,003.60

Socio-economic background equity loading is used to meet the additional
learning needs of students at Fairfield High School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Highly Effective, Explicit Teaching Practice
 • Positive Student Engagement and Wellbeing
 • Collaborative Professional Practice
 • Positive Parent Partnerships

Overview of activities partially or fully funded with this equity loading
include:
 • additional executive staffing in the IEC to support identified students with
welfare and social needs
 • employment of external providers such as a Head Space counsellor to
support student wellbeing, engagement and retention
 • employment of CLO staff to support parent and community partnerships
and to facilitate programs and mechanisms which allow parents to access
the school and be more effective participants in their children's learning
 • additional executive staffing to implement programs and initiatives to
support students with additional learning needs especially in the areas of
attendance, wellbeing, transition and engagement
 • professional development and support of aspiring leaders in the school
through the employment of an Executive Development Deputy Principal
 • providing students without economic support for educational materials
with uniform, equipment funds for extra-curricular activities and other items
 • employment of a Technology Support Office to provide equity and access
of technology for students and for staff to effectively implement cutting edge
teaching and learning strategies to improve student learning outcomes
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Socio-economic background

$1,233,003.60

 • resources to support student engagement programs including a school's
Barber Shop and a Talented Football program
 • an allowance for a Boys Advisor role
 • employment of additional EAL/D SLSOs to provide in class support to
newly arrived migrants and refugee students

The allocation of this funding has resulted in:
• seven out of eight KLAs demonstrated an improvement in the top three
bands of the HSC, when compared with the five year average of these
results. Music, Visual Arts and Advanced English had no students in the
bottom two bands. In Extension 1 Mathematics, all 7 students achieved a
Band 6 or a notional Band 6.
• increased specialist support for all enrolled IEC students, most of whom
have experienced varying levels of trauma before their arrival in Australia.
• 37 students accessed the Headspace counsellor and 80 students
participated in ‘stress management’ and ‘being mentally healthy’ workshops
as they prepared for the HSC.
• outstanding communication and support for our school community. CLOs
were instrumental in referring a myriad of enquiries to staff about the
academic and psychological needs of the students during the COVID
lockdown. Translations were vital during this time and the school’s
SchoolStream App was used by the CLOs to communicate with our non-
English speaking community.
• the employment of additional School Learning and Support Officers in the
Learning and Support Faculty to support students in classrooms with
additional learning needs. In 2021, 200 PLaSPs were developed to provide
individualised support for identified students. The SLSOs were instrumental
in supporting all of these students during the extended remote learning
times during 2021. SLSOs made phone calls, worked with students on
Zoom conferences and joined all relevant Google classrooms to provide
assistance for students.
• the Head Teacher Engagement led virtual Positive Behaviour for Learning
activities, created Study Skills resources online for HSC students doing
remote learning and developed a SRC wellbeing initiative, where the 24
SRC students and school captains mentored students and sought student
feedback via the Google Classrooms. 61% of students reported feeling a
positive sense of belonging in the Tell Them From Me survey, indicating the
remote learning engagement initiatives had a positive impact for many
students.
• 50 students participated in the Barbershop program, with 100% of them
reporting the program helped them to enjoy school more. During remote
learning, the barber continued his mentoring of the students by holding
weekly video sessions and all participating students engaged with these
activities.
•  In all areas of Year 7 NAPLAN (Reading, Writing, Spelling, Grammar &
Punctuation and Numeracy) the school’s average scaled growth is markedly
higher than both similar school groups and the State. In all areas, except
Grammar & Punctuation, there was a much higher percentage of students
'At or Above Expected Growth' as compared to similar schools. In Spelling
and Numeracy, the students performed above the State percentage.
•  In all areas of Year 9 NAPLAN (Reading, Writing, Spelling and Numeracy)
except Grammar & Punctuation, the school’s average scaled growth was
markedly higher than both similar school groups and the State. In all areas,
except Grammar & Punctuation, there was a higher percentage of students
'At or Above Expected Growth' as compared to similar schools. In Numeracy
the student's results were above the State percentage.
•  The value-added data for Year 9 - Year 12 indicates that Fairfield High
School is at Excelling which has been consistent over the last 5 years
(except for a decline in 2020 due to the complexity of COVID-19 educational
challenges).

After evaluation, the next steps to support our students with this
funding will be:
• to continue to employ additional staff to meet improvement measures,
such as Head Teacher Student Engagement, Head Teacher DEAP, Head
Teacher Attendance, Head Teachers in the IEC, Deputy Principal -
Leadership, Refugee Support Officer, Community Liaison Officer, Business
Manager, Boys Advisor, Technology Support Officer and a variety of
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Socio-economic background

$1,233,003.60

SLSOs.
• Student Assistance - to allow all students to equitably access the
curriculum.
• Fund welfare and engagement programs e.g. the Barber Shop, Creating
Chances and Shine Girls Program.

Aboriginal background

$7,180.09

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Fairfield High School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Highly Effective, Explicit Teaching Practice

Overview of activities partially or fully funded with this equity loading
include:
 • the employment of an ATSI Coordinator to support the academic and
welfare needs of  indigenous students and the development and monitoring
of Personalised Learning Pathways.
 • funds used for professional learning and student assistance to help meet
the specific learning needs of our indigenous students.
 • employment of additional staff to deliver personalised support for
Aboriginal students

The allocation of this funding has resulted in:
• 100% Aboriginal students have a Personalised Learning Pathway.
• 100% of Aboriginal HSC students successfully completed the HSC.
• 76% of Aboriginal students have an attendance rate above 85%.
• 2 Aboriginal students received scholarships in recognition of improved
engagement with education.

After evaluation, the next steps to support our students with this
funding will be:
• the continuation of an ATSI Coordinator who will be responsible for the
academic and welfare needs of our indigenous students and the
development and monitoring of Personalised Learning Pathways.
• the establishment of an Aboriginal Education Team to lead the
implementation of the FHS Aboriginal Education Initiatives.
• the creation of an indigenous garden, in conjunction with local Aboriginal
elders and community members.

English language proficiency

$700,000.00

English language proficiency equity loading provides support for students at
all four phases of English language learning at Fairfield High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Highly Effective, Explicit Teaching Practice

Overview of activities partially or fully funded with this equity loading
include:
 • additional staffing through the employment of an extra EAL/D teacher to
support our newly enrolled exiting Intensive English Centre students.
 • employment of an additional bilingual SLSO to support communication in
the classroom
 • employment of additional staff to support delivery of targeted initiatives
 • provision of additional EAL/D support in the classroom and as part of
differentiation initiatives

The allocation of this funding has resulted in:
• two additional EAL/D SLSOs provided high level support in classes each
week.
• NAPLAN reading results showed an increase in the number of students in
the top 3 bands by 30%, and a reduction in the lower two bands by 25%.

Printed on: 1 July, 2022Page 15 of 28 Fairfield High School 8550 (2021)



English language proficiency

$700,000.00
After evaluation, the next steps to support our students with this
funding will be:
• the continued employment of an EAL/D Head Teacher and 6.0 FTE EAL/D
teachers to continue the work to build the capacity of all teachers to teach
EAL/D students.
• implement a collaborative model across the whole school where EAL/D
teachers and all teachers across all KLAs work together to develop
resources, activities and strategies to improve student learning outcomes for
all EAL/D students.
• support all staff with EAL/D professional learning to be delivered by the
Network EAL/D Leaders.

Low level adjustment for disability

$627,132.57

Low level adjustment for disability equity loading provides support for
students at Fairfield High School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Collaborative Professional Practice

Overview of activities partially or fully funded with this equity loading
include:
 • engaging a learning and support teacher to work with individual students
and in a case management role within the classroom/whole school setting
 • providing support for targeted students within the classroom through the
employment of School Learning and Support Officers
 • employment of SLSO to improve the development of students by
implementing speech and OT programs developed by specialists
 • employment of Speech Pathologist to develop phonological awareness,
articulation, receptive, expressive language and self-regulation for identified
students
 • employment of 3.7 FTE LaST teachers to provide in class support and co-
teach and co-design programs for students with learning difficulties.

The allocation of this funding has resulted in:
• high quality and targeted  professional learning in the areas of cognitive,
physical, sensory and social/emotional disabilities which reflect the NCCD
categories across the Learning and Support Team, mainstream, IEC and
SEU.
• 200 students have Personalised Learning and Support Plans (PLaSPs) to
support identified students needs, and include support and required
modification of tasks.
• the employment of a Speech Pathologist who worked with 67 students, in
both the high school and IEC, assisting students with expressive and
receptive communication.
• the funding of two additional LaST SLSO positions to provide extra in class
support for the 200 students who have PLaSPs, supporting them to access
the curriculum and complete required assessment tasks.

After evaluation, the next steps to support our students with this
funding will be:
• to continue to employ Learning and Support staff, additional Learning and
Support SLSOs and a speech pathologist to effectively support the
extensive range of student needs.

Professional learning

$150,188.50

Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
Professional Learning for Teachers and School Staff Policy at Fairfield High
School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Collaborative Professional Practice
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Professional learning

$150,188.50

Overview of activities partially or fully funded with this initiative
funding include:
 • engaging a specialist mentor teacher to work with early career teachers
on professional practice and accreditation
 • extra release time for school leaders to assist staff with developing
implementing and monitoring PDP goals as well as providing all staff with
professional learning opportunities both at school and outside of school that
directly link to their stated areas for development.
access to high quality online learning and face to face learning delivered by
school staff and external professional learning providers.

Mentoring, coaching and professional learning communities are used to
develop staff skills and leadership, with a focus on succession planning and
sustainability of programs.

The allocation of this funding has resulted in:
all staff successfully achieving their PDP goals with evidence as well as all
staff being able to attend high quality professional learning linked to the
PDP's and to the schools strategic directions.

After evaluation, the next steps to support our students with this
funding will be:
the continued use of funds to release executive staff to mentor and support
staff they supervise as well as providing all staff the opportunity to undertake
quality professional learning linked to the school's strategic directions and
targets to improve student learning outcomes.

Beginning teacher support

$182,625.00

Beginning teacher support funding is provided to enhance the professional
growth of beginning teachers at Fairfield High School during their induction
period.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Collaborative Professional Practice

Overview of activities partially or fully funded with this initiative
funding include:
 • the Head Teacher Secondary Studies supports the ongoing supervision
and development of beginning teachers. There is a comprehensive program
of support provided via inductions, workshops, mentoring, guest presenters,
external professional learning and mentoring from experienced staff. Those
staff who are in their third year of teaching modelled samples of evidence
collected and how to annotate these in order to meet all accreditation
requirements. Many beginning teachers have also taken on roles within the
student wellbeing team, providing positive contributions to the wraparound
supports provided to students, as required. All beginning teachers also have
access to the schools professional learning funds if needed. Each beginning
teacher is mentored and supported on an individual basis to achieve
accreditation and provided with ongoing support.

The allocation of this funding has resulted in:
all beginning teachers either achieved their NESA accreditation or have
been working solidly towards achieving their accreditation and have become
familiar with school and DoE policy and procedures.

After evaluation, the next steps to support our students with this
funding will be:
a continuation of the school's Beginning Teacher Induction and Mentoring
program conducted by the Head Teacher Secondary Studies and other
specialists within the school.

COVID ILSP

$1,889,471.31

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
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COVID ILSP

$1,889,471.31

enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • employment of 5.4 FTE ILSP tutors to provide small group tuition for
targeted students
 • the provision of small group workshops and testing for Years 10-12 in
HSC minimum standards
 • employment of tutors at the school's Homework Centre to provide extra
tuition for students across a number of KLAs

The allocation of this funding has resulted in:
• a greater proportion of students being able to achieve the HSC minimum
standards, increasing the number of students receiving a HSC.
• the vast majority of students in the program have shown improvement in
both literacy and numeracy as measured by the Progressive Achievement
Tests (PAT).

After evaluation, the next steps to support our students with this
funding will be:
the continued employment of ISLP tutors to continue to work with identified
students in small group tuition in literacy, numeracy, HSC minimum
standards and in the after school Homework Centre.
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 639 620 658 519

Girls 510 484 511 425

Student attendance profile

School

Year 2018 2019 2020 2021

7 90.4 89.7 92.5 89.4

8 90.9 88.5 90.8 86.7

9 89.8 86.7 90.7 85.9

10 83.6 86.2 91.6 84.6

11 85.2 81.2 90.6 85.6

12 85.8 85.8 86.5 84.7

All Years 87.5 85.9 90.5 86.1

State DoE

Year 2018 2019 2020 2021

7 91.8 91.2 92.1 89.7

8 89.3 88.6 90.1 86.7

9 87.7 87.2 89 84.9

10 86.1 85.5 87.7 83.3

11 86.6 86.6 88.2 83.6

12 89 88.6 90.4 87

All Years 88.4 88 89.6 85.9

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
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with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment N/A 2 9

Employment N/A 3 13

TAFE entry N/A 5 9

University Entry N/A N/A 44

Other 14 N/A 15

Unknown N/A N/A 10

Year 12 students undertaking vocational or trade training

52.72% of Year 12 students at Fairfield High School undertook vocational education and training in 2021.

Year 12 students attaining HSC or equivalent vocational education qualification

83.6% of all Year 12 students at Fairfield High School expected to complete Year 12 in 2021 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 3

Head Teacher(s) 13

Classroom Teacher(s) 54.9

Learning and Support Teacher(s) 3.7

Teacher Librarian 1

Teacher ESL 6

School Counsellor 3.4

School Administration and Support Staff 35.37

Other Positions 43.2

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.
Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.

Printed on: 1 July, 2022Page 21 of 28 Fairfield High School 8550 (2021)



Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 5,018,535

Revenue 19,867,754

Appropriation 19,459,038

Sale of Goods and Services 138,447

Grants and contributions 167,628

Investment income 3,560

Other revenue 99,080

Expenses -21,828,769

Employee related -17,444,179

Operating expenses -4,384,590

Surplus / deficit for the year -1,961,016

Closing Balance 3,057,519

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 114,404

Equity Total 2,634,313

Equity - Aboriginal 7,180

Equity - Socio-economic 1,300,000

Equity - Language 700,000

Equity - Disability 627,133

Base Total 10,784,209

Base - Per Capita 366,186

Base - Location 0

Base - Other 10,418,023

Other Total 4,491,396

Grand Total 18,024,323

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.
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Subject School 2021 SSSG State School Average
2019-2021

Ancient History 55.1 59.6 68.1 54.4

Biology 64.5 63.9 71.9 62.4

Business Studies 61.0 61.1 70.4 54.3

Chemistry 67.2 61.5 74.1 63.2

Community and Family Studies 67.3 66.6 72.7 66.0

Construction Examination 66.6 61.5 72.2 63.8

English Advanced 78.8 72.0 81.4 78.2

English EAL/D 67.7 63.6 70.0 58.8

English Standard 59.7 62.4 68.8 61.5

Food Technology 64.7 58.9 71.0 60.0

Hospitality Examination (Food and
Beverage)

59.7 63.9 70.3 59.7

Industrial Technology 50.2 59.3 67.7 48.9

Investigating Science 65.0 73.4 74.9 53.4

Legal Studies 69.5 61.7 72.0 59.5

Mathematics Advanced 74.6 67.8 77.4 73.6

Mathematics Standard 2 57.8 57.1 66.1 57.7

Modern History 61.6 61.0 69.7 61.7

Music 1 74.3 72.1 79.4 72.1

Personal Development, Health and
Physical Education

60.7 63.6 70.3 58.4

Physics 69.6 61.5 74.8 63.4

Visual Arts 71.8 73.4 79.4 71.8

Despite challenges around restrictions and lockdowns caused by the COVID-19 pandemic the school achieved its best
HSC results in many years. In nearly every subject the results were higher than the schools long term average. In terms
of statistically similar schools groups the schools results were higher in Biology, Chemistry, CAFS, Construction, English
Advanced and EAL/D, Food Technology, Legal Studies, Mathematics Advanced and Standard, Music and Physics. Of
particular note was the Mathematics Extension 1 cohort were all seven students in the class achieved a Band 6 or
equivalent.
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Parent/caregiver, student, teacher satisfaction

The school regularly asks for feedback from staff, students and parents in regards to their satisfaction of the school. In
2021, surveys and focus group meetings were administered and indicated the following:

Students completed the Tell Them From Me survey in 2021. Students indicated a positive attitude and approach to
school with students rating the school higher than the N.S.W. Government school norm in positive behaviour at school,
intellectual engagement, student interest and motivation, effective learning time, relevance, explicit teaching practice and
feedback, positive learning culture and relationships and expectations for success. Students were below N.S.W.
government norms in the areas of truancy especially boys except Year 9 and bullying in the junior school. These areas
are a particular focus in the 2022 School Improvement Plan. Generally students were very happy with the facilities
provided at the school. The drivers of student engagement of quality instruction and positive teacher-student relations
were all above N.S.W. government norms.

Teachers were surveyed about their professional learning requirements and their satisfaction with professional learning.
Of those teachers who responded to the survey 96% stated that they either agreed or strongly agreed that the
professional learning they completed helped them to become more effective in their teaching practice which assisted
them to improve student learning outcomes. 90% of staff stated that the professional learning they undertook was related
to their PDP goals and was shared with colleagues or faculty members. Staff were also surveyed about the modes of
delivery for professional learning which showed a wide variety of preferred professional learning methods. 99% of staff
surveyed stated that the professional learning they had undertaken was either good or outstanding. In terms of areas of
need in professional learning, teachers identified Literacy and Numeracy, assessment, curriculum, differentiation, EAL/D
pedagogy, ICT, leadership, accreditation, wellbeing, student engagement, behaviour management and HPGE as areas
for future focus.

Parents and carers were surveyed through telephone interviews due to COVID-19 restrictions with the assistance of
interpreters regarding their satisfaction with the school and what they would like for the school to focus on in the future.
Parents were generally satisfied with the educational and learning opportunities provided by the school and with the
improvements in the school's physical appearance and facilities. Most parents were satisfied with the safety provided by
the school, the positive behaviour of students generally and the extra support for learning provided by the school. Many
parents expressed concerns around loss of learning during the COVID-19 lockdowns and felt frustrated about not being
able to adequately assist their children at home with learning. Most parents were extremely appreciative of the efforts
that the school demonstrated in order to provide continuity of learning and social support for their children. Some parents
expressed a desire for the school to get air conditioning in classrooms and renovate the student toilets in the future.
Generally parents were pleased about the direction of the school and commented on the increasingly positive reputation
of the school in the community.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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