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Introduction

The Annual Report for 2021 is provided to the community of Great Lakes College Forster Campus as an account of the
school's operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Great Lakes College Forster Campus
2 Cape Hawke Drive
Forster, 2428
www.glcforster-h.schools.nsw.edu.au
glcforster-h.school@det.nsw.edu.au
6554 6062

Message from the principal

In another year heavily affected by COVID, Great Lakes College Forster Campus staff continued to demonstrate their
flexibility, professionalism and continuing support of students and student achievement. While the scope of school
activities was curtailed, staff were proactive and creative in ensuring the wellbeing of all students. Senior Executive, the
Student Support Officer, HT Wellbeing, Learning and Support staff and Year Advisers conducted regular phone calls
during the learning from home period to connect with our most vulnerable students. Communication with our families was
vital and we refined our social media and email practices to ensure all parents had access to the latest information.
Online platforms continued to form the basis of learning from home programs but staff also provided high quality work
booklets for all students to ensure every student could access the curriculum.

STUDENT WELLBEING

THE LEARNING HUB: Following a successful trial in 2020, the Learning Hub was extended and funded for a full year for
every period. Providing intense learning and social support for disengaged students, the Learning Hub was utilised by
over 160 students, leading to a significant improvement in attendance, engagement, assessment completion and
learning outcomes for the students involved. The Learning Hub also provided an alternative learning space for students
with mental health and self-esteem needs, particularly important with the extra stresses the COVID pandemic has placed
on young people.

DELHUNTIE PROGRAM: While, unfortunately, planned camps and other Year excursions had to be cancelled (and the
staff who repeatedly planned these events while knowing they may be cancelled are to be commended on their
dedication to ensure students would be able to access these opportunities if regulations changed), we were able to offer
all students the chance to participate in the Delhuntie Youth Care Program, a series of outdoor challenges designed to
build self-esteem, resilience, team-work skills and to encourage students to move out of their comfort zone. We were
also able to run, with some adjustment, some of our regular programs such as Drumbeat, Girls With a Purpose and
Heart to Heart.

ALL YEAR 7 IEP's: To better service the needs of all students, Forster Campus is moving towards preparing IEP's
(Individual Education Plans) for all students. To this end, Learning and Support Staff and Year Advisers work closely with
our partner Primary Schools to develop profiles and plans for all 2021 Year 6 students coming to Forster Campus in
2022. These plans will grow with the students over their four years at this campus.

CURRICULUM

A continued commitment to professional learning saw all staff trained in Managing Actual and Perceived Aggression
(MAPA), What Works Best modules on Explicit Teaching, Assessment and Student Feedback, and Effective Classroom
Management. Extended staff meetings focused on the school plan priority areas, and staff commitment to ensuring that
each student could have access to the best possible learning experiences, meant that, despite the restrictions, students
had the opportunity to learn and achieve in many varied fields as evidenced by the examples below.
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EDUCATION WEEK: Education Week is an annual celebration for public education in NSW held during July 2021. This
year's theme was 'Lifelong Learners' as continuous learning is critical for success throughout life. This year Great Lakes
College were asked to contribute through story telling on repurposed surfboards which were displayed at Stockland
Shopping Centre. It was a fantastic opportunity to celebrate the achievements of the Great Lakes Learning Community.
At Forster Campus we celebrate Lifelong Learning by acknowledging the continuity of education through the college from
Years 7-10 to Years 11 and 12 at the Senior Campus, and onto a life beyond school. This is as varied and diverse as the
individuals who pass through and many alumni have gone on to succeed in many different fields.

BRILLIANT BUSINESS KIDS FESTIVAL: Forster Campus had two groups of students compete in the annual National
Brilliant Business Kids (BBK) Festival 2021. The BBK was a culmination of a process that started back in Term 2, Year
10 Geography lessons. During the study of 'The Environmental Management and Change' unit, students were asked to
come up with an environmental issue in our local area that they thought needed solving and had to propose an
innovative solution with an accompanying business plan that could make the solution a possibility. After working in
groups on their business plans for a few weeks, students had to 'pitch' their idea in class as part of one of their formal
assessments.

Videos of the best pitches from the school were forwarded to Robyn Brennan, Economic Development Coordinator for
MidCoast Council and Dennis Christensen, Business Liaison Officer for MidCoast Council, who cast their professional
eyes over each entry to select an overall winner and runner up who would then compete in the BBK Festival 2021. This
event was to be hosted by the University of Sydney's Business School but instead took place via Zoom.

Our two groups selected to compete were: 'Sea a Clear Future' by Milly Walsh, Abbey Briggs and Alira Knight. Their
ideas involved collecting plastic waste from our local beaches and waterways to be made into frames for sunglasses to
be sold. As part of their idea development, the group connected with Amanda Marechal, co-founder and Head of
Education at 'Take 3 for the Sea' who gave the students some very useful tips and words of encouragement via a Zoom
meeting. The second idea, 'CO2 Renewable' by Jake Stuart and Calan MacVean involved a mechanism that could be
attached to a car exhaust to filter carbon dioxide by cooling it to liquid point thus reducing carbon emissions into the
atmosphere.

The BBK Festival 2021 involved various interactive workshops and entrepreneurial themed keynote expert speakers
from companies such as Westpac, Apple, The University of Sydney as well as other growing independent businesses.
The students live pitched their ideas to an expert panel of judges alongside other competing schools from NSW, Qld, SA,
WA and NT. Both teams performed extremely well with 'Sea a Clear Future' placing third in Australia! We could not be
prouder of our students who had the additional hurdle of spending most of their group planning time in lockdown. Thanks
also goes to class teacher Mr Boskovic and Head Teacher HSIE Mrs Honemau for their time, effort and encouragement.

PACIFIC PALMS ART SHOW: Great Lakes College Forster Campus students submitted their works of art to be included
in the local Pacific Palms art show in June 2021. Our students achieved some great results in their sections. Charlotte
Royal: Highly commended landscape painting, Chloe Barrett: 3rd Place Mixed Medium Artwork, Kira Van Namen: 1st
Place Photography, Kynan Leach: Highly Commended Photography, Stephanie White: Highly Commended
Photography, Matilda Yule: Highly Commended Drawing Pencil, Brooke Smart: Highly Commended Drawing Pencil, Lexi
Rayner: 1st Place Pen Drawing, Evie Suna Semark: 2nd Place Painting, Lily Maloney: 1st Place Pastels, Maddison
Holmes-Wearne: 1st Place Mixed Medium.

AGRICULTURE: Year 9 Agriculture students participated in the Cows Creating Careers Program which required looking
after two adorable cows, Ricky and Bucky. The purpose of the program is to introduce students to the dairy industry
whilst learning about caring for calves, dairy cattle nutrition and husbandry.

SENIOR GENETIC COUNSELLOR PRESENTS TO YEAR 10: Year 10 Science classes studied genetics and Bruce
Hopper came to Forster Campus to deliver a presentation during one of their Science lessons. "Genetic Counselling" is
defined as a communication process, which aims to help individuals , couples and families understand and adapt to the
medical, psychological, familial and reproductive implications of the genetic contribution to specific health conditions. Mr
Hopper, who has worked in the field for a number of years, spoke of how that learning could be applied to the real world
to help provide guidance and support to individuals in all walks of life.

SCIENCE CSI-ACCIDENT SCENE INVESTIGATION: Year 7 had the opportunity to observe their very own CSI accident
investigation with victims, Shae Smythe and Braydan Lee acting unsafely when carrying out their experiments, injuring
themselves and making a huge mess. With the help of Year 10 peer leaders, Year 7 then had to figure out what they had
done wrong and why Shae and Braydan were now passed out on the floor, foaming at the mouth. Observations and
testing of powders and liquids were done to determine the cause of the accident concluding that the liquids were vinegar
and soda water while the powder was bi-carb soda. The Year 7 students thoroughly enjoyed the event.

SCIENCE YEAR 8: Students learned about Physical and Chemical changes. They created their own plastic from an
amino acid in milk, extracting it using vinegar to create casein plastic. Students also explored different types of reactions
and what occurs during an exothermic and endothermic reaction.

HSIE YEAR 7: 'Archaeologist discovers the Tomb of Tutankhamun.' Students put on their reporters hats to document the
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discovery in the Valley of the Kings in Egypt by Howard Carter. Students were given a proforma based on a front page of
a newspaper to write out their article. Some students were also wrapped up as mummies after learning the processes
and rituals of mummification.

GEOGRAPHY YEAR 7: Its lockdown and students were learning from home but that didn't stop our Year 7 students
from engaging in the unit, 'Place and Liveability'. Students needed to use specific criteria to determine the liveability of a
location and investigate the challenges faced by people who live in challenging locations. Part of the assessment task
was for students to design their own ideal neighbourhood and could be produced in a variety of ways including the use of
Minecraft, 2D and 3D designs. Our office staff was amazed at what students created when they were delivered to the
school.

PDHPE: Year 9 were treated to a special insight into Gridiron by one of our Practicum teachers from The University of
Newcastle, Mr Will Bennett, under the supervision of Mr Freeman as part of the PE and PAS curriculum. Mr Bennett has
coaching experience in gridiron and was able to obtain equipment for students to wear giving a more in depth gridiron
experience. Giving students the opportunity to play this sport enables them to relate to the cultural significance of an
American sport which is similar to the way Australians value sports like AFL and NRL. Mr Bennett enjoyed seeing the
students participate in a contemporary sport they may have had limited knowledge of beforehand.

CAFE AT HOME: Students in the Year 8 TAS elective Cafe@Home were busy designing and decorating cupcakes for
their Term 4 assessment task. The talented students were required to design four cupcakes based on a theme of choice
for a children's birthday party and create their ideas using a range of decoration techniques. Whilst they all looked too
good to eat, the consensus amongst the class was that they were delicious!

FOOD TECHNOLOGY YEAR 10: Students in Year 10 Food Technology completed their final assessment by producing
a grazing box full of delicious treat that they then shared with their friends. The students were required to make one
cooked element either a scone or cupcake and then choose from a variety of other ingredients to complete the project.
Students also styled and took photos of their finished product.

YELLOW ROOM AMAROO WHALE WATCHING EXCURSION: Students in the Yellow Room had been looking at non-
fiction texts, looking closely at the film, Blackfish, which investigates the effects of keeping whales in captivity. It was
wholeheartedly decided to go and see some whales in their natural habitat in our own backyard! Students ran a class
cafe "Sunshine Cafe"', 'for staff to raise funds for the excursion. The cafe helps the students to practice their skills to
assist them in the future such as money handling, food preparation and customer service. Amazement and joy on
students faces watching the antics of numerous whales in pristine conditions was a delight for staff to witness.

MUSIC TECHNOLOGY-FUTURE FILM COMPOSERS AT FORSTER CAMPUS: Music students were very busy using
music technology to create a soundtrack, producing incidental music, sound effects and a character theme to suit the on
screen action. Year 7 students studying Music and the Media, demonstrated skills such as editing loops, recording Foley
and adding volume automation to make their sound effects more effective. Year 10 students applied their skills and
knowledge of the Soundtrap Digital Audio Workstation (DAW) in their unit of Gaming Music. Year 9 also used Soundtrap
to blend the musical styles of different cultures around the world with modern pop/rock genres. Stage 5 elective students
are also preparing performances, some developing their ensemble skills in the supportive classroom environment. These
opportunities were more important in 2021, as COVID restrictions very much limited the ability of the College Band to
rehearse and perform.

NSW MARINE TEACHERS CONFERENCE: 50 teachers from across NSW attended a College Campus hosted Marine
Teachers Association conference. Marine and Aquaculture Technology has long been a popular Stage 5 elective and our
staff have established long standing professional relationships with business within our community such as Dive Forster
at Fisherman's Wharf and the Wallis Lake Fishing Co-op. This conference provides teachers the opportunity to come
together to plan, program, share resources and develop opportunities for our students in their career paths in a
massively growing field. Worimi man Steve Brereton also hosted a lake cruise on the Free Spirit where he generously
shared his knowledge of the importance of our estuary system to the Worimi people.

ABORIGINAL EDUCATION

NAIDOC WEEK: We were fortunate that NAIDOC Week fell during a brief relaxation in some COVID restrictions, which
meant our traditional celebration could go ahead with minimal alterations. As usual our young Koori leaders stepped
forward running the assembly and leading the school in gaining a greater understanding of the theme of Heal Country!
Our Boys and Girls groups performed separate then joint dances, celebrating traditional Worimi culture and evolving new
dances. This generous sharing of the culture of our First Nations students is always a highlight of the year - once again
catered for beautifully by our Home Economics departments preparing a great feast combining traditional ingredients
with modern cooking techniques. All our students joined together to great a mural to celebrate Aboriginal culture and
achievement.

ABORIGINAL REPRESENTATIVE COUNCIL: An important initiative was the development of an Aboriginal student
Representative Council to ensure that all students have the opportunity to have their voices heard at Forster Campus.
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KOORI BOYS AND GIRLS GROUP: The Boys and Girls groups continued to explore their culture with weekly meetings,
workshops and activities. This included a surf skills program in Term 4.

LAND COUNCIL TRAINEESHIPS: Jack Tory, Latrell Simon and Keanu French are to be congratulated on achieving
highly sought after traineeships with the Land Council. These school based traineeships will provide a great platform for
these students through Years 11 and 12 and into work.

INDIGENOUS LITERACY DAY: The National Day of celebration of Indigenous culture, stories, language and literacy
gave an opportunity for all staff and students to explore Aboriginal stories and culture.The Aboriginal Representative
Council set up a display in the school library to build awareness of stories and books told from an Indigenous
perspective.

CAREERS

"MY FUTURE, MY LIFE" YEAR 8: A number of guests from local businesses attended Forster Campus for a careers
themed day speaking about their respective career stories and gave tips to consider as they seek to gain and maintain
employment themselves. Our local guests were: Rachael Abberton, a Planning Engineer from MidCoast Council and
John Mansour and Kelsey Fillery, owners of Flowers by Fillery.

Year 8 students then attended classes where they were asked to start thinking about their own 'dream' careers. Finally,
Careers Adviser, Scott Keough delivered a session to each class which brought everything together with a focus on
potential career pathways and options, and which also gave a glimpse of what the future of work is predicted to look like.
Mr Keough is a valuable resource to our students as they continue their journey through school.

WHITE CARD COURSES: Students in Years 9 and 10 completed their 'Work Safely in the Construction Industry (White
Card)' qualifications at school through OHS Coastal Services. Students were a credit to themselves and to the campus
during what is a long day that demands a lot of attention and concentration. Students are now able to access work
experience and apprenticeship/traineeship opportunities as a result of their successful completion of the course which
may open more doors for them as they look to plan for their future.

FUTURE MOVES: The Future Moves team from Charles Sturt University presented workshops to students in Years 7, 8
and 9. The workshops were designed to get students excited about potential future career options and pathways that
they may not have previously considered.

As part of our partnership with Charles Sturt University, the team accompanied Forster Campus Careers Adviser, Mr
Scott Keough, on visits to Forster Public School and Pacific Palms Public School delivering a workshop to Year 6
students as part of the transition program.

HEALTH CAREERS FORUM: This was hosted by the University of Newcastle at the Manning Education Centre in
Taree. Year 10 students experienced presentations from academics and practising health professionals who gave first
hand career advice about a range of allied health disciplines. These included Medicine, Nutrition & Dietetics,
Physiotherapy, Midwifery, Occupational Therapy, Pharmacy, Medical Radiation Science, Nursing and Speech Pathology.
Students then attended half hour workshops as an insight into life as a health professional.

DEFENCE FORCE PRESENTATION: Stage 5 students were given a presentation by current members of the Australian
Defence Force, which gave them an insight into life in the Army, Navy and Air Force. The different entry routes and
methods were discussed, as were the number of different jobs and opportunities that are available. Students were
impressed with the variety of career options that exist within the Defence Forsce and the level of support that they are
able to access if they choose to follow this pathway.

SPORTING ACHIEVEMENTS

GLC SWIMMING CARNIVAL: With COVID restrictions, three separate swimming carnivals were held across the
College. Although that affected students ability to build connections across the different campuses, it did allow for greater
participation and for more novelty events, which were enjoyed by all. Forster Campus Age Champions: Mia Fowler, 12
Years Girls; Koby Salt, 12 Years Boys; Joshua Cross, 13 Years Boys; Halli Pink, Abby Prior and Chloe Wojcikewycz, 14
Years Girls, Braydan Lee, 16 Years Boys.

ATHLETICS CARNIVAL: The motto of the day was to participate and have fun and support those who were serious
about their participation results. Forster Age Champions: 12 Years Boys: Jax Maharey, 13 Years Girls: Allegra Caldwell;
14 Years Girls: Sophia Blomgren; 15 Years Girls: Genevieve Wayte; 15 Years Boys: Jie Healey; 16 Years Girls: Paige
Budden; 16 Years Boys: Chase Nixon.

ZONE ATHLETICS CARNIVAL: Staff and student volunteers organised and ran the Manning Zone Athletics Carnival at
South Street Ovals in Term 2. Using new sporting equipment and shelters with the College's new logo, schools from the
Manning region took part in a well organised carnival. Forster Age Champions: Under 14's Age Champion: Sophia
Blomgren; Under 15's Age Champion: Silver Mahoney; Under 15's Age Champion Runner Up: Jie Healey; Under 16's
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Age Champion Runner Up: Chase Nixon.

COUNTRY CUP RUGBY LEAGUE U 13' and U15's: Both GLC teams qualified as Manning Champions from the Taree
Gala Day, remaining undefeated in the first leg of the competition. The two teams then travelled to Port Macquarie to
take on the Northern Division winners, with the winning team to continue in the tournament. Both teams suffered narrow
losses in the first game with both of the opposing teams going through as the eventual winners of that stage of the
competition. All students are to be commended on their sportsmanship and representation of the college.

CLONTARF FRIENDLY OZ TAG GAME: Forster Campus hosted this friendly match of Oz Tag with boys from Clontarf
of Chatham High School. The professionalism and culture surrounding the Clontarf team was amazing to witness with
the Forster students quickly taking onboard the high expectations from the visiting school, demonstrating our College
Expectations of Respect and Responsibility, and fostering new relationships with student beyond the College.

BAKER'S SHIELD CRICKET: The under 14 boys successful in winning the Manning Zone event and booked a place in
the Regional finals, before weather and COVID saw the remainder of the competition cancelled.

CHS STATE KAYAKING: Paddlers from all over NSW travelled to Grafton in May for the 2021 Combined High Schools
State Kayaking Champions. Luke McNeil, Dylan Ceccato & Maxim Ceccato were part of the college team from Forster
Campus. Events were held on the Clarence and Mann Rivers.

Luke & Dylan placed in the top three of the SK1 500m with Dylan following this up with gold in the C1 500m. The final
event was the demanding 5000m with the boys finishing on the podium. The next part of the competition was held on the
white-water rapids of the Mann River at Jackadgery. With heavy rain and high water levels the slalom event proved to be
the strength of the Great Lakes paddlers. Luke won CHS Gold and All Schools silver in the Opens and U16 age groups.
Dylan excelled in his second run, completing all 14 gates and earning him the third fastest time of all male competitors
despite being the youngest paddler. Dylan also gained first place in the Open C2 Slalom event.

Maxim joined the team for the white-water sprints finishing second in the K1 U14's. In the U16's, Luke won Bronze CHS
medal and in the Opens, Maxim again won CHS Gold. Luke and U16 and Maxim U14 recorded third fastest time in the
air age group and winning the All Schools Bronze. The Great Lakes College team brought home the CHS and All School
shields as winners this year. The boys stood out not only as athletes on the water but for their attitude and behaviour
throughout the competition as well as being commended by the organisers for their competitive attitude as well as their
great team spirit.

2021 Swimming Carnival
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School vision

At Great Lakes College Forster Campus, we aim to produce life-long learners; compassionate, socially aware, and
confident in their ability to shape their future. Our highly trained, caring and professional staff members are passionately
committed to ensuring each of our students has a sound grasp of the foundational skills, and boundless opportunities to
explore and develop their own unique talents and strengths to achieve their personal best.

We provide safe, inclusive and supportive environments and have high expectations for all students and staff. Through
excellence in teaching and learning we encourage leadership and teamwork, embrace diversity and celebrate the
achievements of the Campus and College community.

School context

Great Lakes College Forster Campus is one of the two 7-10 campuses that, with the Senior Campus, form Great Lakes
College. The student population has hovered around 600 in the last three years, inclusive of an average of seventy
Aboriginal or Torres Strait Islander students.

The Campus' staffing entitlement for 2021 is: Teachers - 54.558, which includes Principal, two Deputy Principals, eight
Head Teachers, HSLO, Careers Adviser, Librarian, and School Counsellor. Non-teacher entitlement 15.482 and
corporate staff which includes a Student Support Officer, Business Manager and Technical Support Officer.

The school has completed a situational analysis that has identified three areas of direction for this Strategic Improvement
Plan. These are: Student Growth and Attainment, Wellbeing and Building Capacity. The majority of the Campus'
Equity funding will be used to support the 2021-2024 Strategic Improvement Plan's key initiatives through targeted
staffing or initiative implementation.

The Campus offers a high-quality education in a young adolescent learning environment, where wellbeing programs
provide the support for every child's learning successes. Beginning in 2021, in supporting the Campus' Strategic
Directions, new externally provided teacher professional learning will focus on trauma informed and high potential and
gifted teaching and learning strategies. Specific in-school professional learning for key initiatives will also have a planned
strategy in the areas of literacy (reading and writing) and numeracy support through improved data collection, and
analysis to improve personalised and differentiated learning.

The College structure provides a wide curriculum, with many productive pathways for students, and opportunities for staff
to work across the College. This could be as a College sporting team coach, curriculum teacher, on promotion, or for
experience through the College staffing EOI process.

The Campus has a large Support Unit comprising of six classes: two Emotional Disturbance (ED) classes, one Mild
Intellectual (IM), one Behaviour Difficulties (BD/Tut), one autism (Au) and one Multi-Categorical class (MC). These
classes are staffed with highly trained expert teachers and SLSOs.

Forster Campus has a diverse sporting program which encompasses both competitive and leisure-based activities.
Cultural excellence is encouraged through a wide range of well-developed programs in drama, public speaking,
debating, creative dance and music. The Campus enjoys strong links with the local Aboriginal community and is
supported by its representatives. Forster Campus is also fully supported by the Great Lakes College Parents and
Citizens Association.

Forster Campus is a part of the strong Great Lakes Learning Community which comprises of all Public Education schools
in the Great Lakes area.  The Learning Community works collaboratively to provide opportunities for all young people to
learn and grow together within a seamless educational journey.
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Athletics Carnival with Dress Up theme
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing

In the domain of Learning, the results of the 2021 self-assessment process indicate that in the School Excellence
Framework (SEF) Great Lakes College Forster Campus is Sustaining and Growing in all elements: Learning Culture,
Wellbeing, Curriculum, Assessment, Reporting; and Student Performance Measures.

Many themes across the SEF Learning elements were assessed as Excelling: Transitions and Continuity of Learning,
Caring for Students, Individual Learning Needs, Teaching and Learning Programs, Differentiation. Two themes were
assessed as Delivering: NAPLAN and Internal and External Measures against Syllabus Standards. The assessment of
'Delivering' for NAPLAN is based on NAPLAN benchmark of 90% of students achieving at or above national minimum
standards. The assessment of Delivering for Internal and External Measures against Syllabus Standards reflects the
continuing lack of available external data beyond NAPLAN available to a 7-10 Campus.

The disruption caused by the COVID-19 restrictions again required frequent and rapid adjustment to learning approaches
throughout the year. Planned programs and assessments had to be abandoned or significantly adjusted throughout the
year. This particularly affected external Professional Development opportunities and student programs across the school
such as Gifted and High Potential (HP&G) programs which were structured to include mentoring components with our
students and partner public schools.
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Notwithstanding, Forster Campus continued to deliver high quality learning from home experiences, and to provide
academic and social/emotional supports to students affected by the lockdowns, COVID and the Term 1 Floods.
Reflecting the poor access to technology for many students revealed in 2019, all online home learning was
supplemented by the production of comprehensive remote learning work booklets across all KLA's. There are a large
number of families who had internet access and suitable devices at home, but not enough devices to cater for all their
children trying to access online learning at the same time; while others, even with access to suitable technology, reported
in 2019 that they worked better through the physical booklets. The thoroughness of Forster Campus's remote learning
delivery was acknowledged by many parents, and a number of parents of students at multiple schools, including private
schools, rated Forster Campus's efforts the most thorough and effective.

With the 2021-2024 Strategic Improvement Plan mandating Strategic Direction 1 as Student Growth and Attainment, all
staff joined a SD1 team to contribute to the school priority areas: Learning and Support, High Potential and Gifted
Education, Reading and Writing, Teaching and Learning, Numeracy and the Learning Environment. These teams worked
through a cascade model to embed learning and new practice in all faculty programs.

Autonomous writing was further embedded in faculty practice throughout 2021, and NAPLAN value added, HSC
minimum standards tests and internal assessments showed continued improvement in student writing standards. The
Numeracy team led a focus on 'word problems' across all KLA's, and the LEXIA program was trialed in Year 7 to improve
Reading and Language standards. Pre and post testing show considerable improvement in reading comprehension and
word study, though only marginal improvement in grammar.

The Learning and Support and Wellbeing Teams provided considerable support during remote learning ensuring all
students maintained a connection with the school. A priority with students returning to school-based learning was to
support students who may have fallen behind during the remote learning periods. The 'Learning Hub,' trialed in 2019 was
assessed as being highly successful and was incorporated into the School Improvement Plan and extended to provide
intensive support for students with classwork and assignments, and with social support.

Our focus on supporting High Performing and Gifted Education saw key staff complete the HP&G Education Policy
school leaders course, and all staff engaging in the HP&G Tier 1 teachers course.

Forster Campus prides itself on its strong transition programs. Best Start was again implemented to provide greater
information and tailored support for the incoming Year 7 cohort. COVID restrictions meant many scheduled events could
not occur, but the Transition teams were able to communicate remotely to parents and make the necessary adjustments
to school visits to ensure each student remained supported in their transition to High School.

In the domain of Teaching, the results of the 2021 self-assessment process indicate that in all four elements Forster
Campus is Sustaining and Growing. In the themes of Data Literacy and Collaborative Practice and Feedback, we were
assessed as Excelling.

Teachers at Forster Campus continue to focus on identifying, understanding and implementing evidence-based teaching
strategies to enhance learning. In 2021 much planned professional learning had to be restructured due to COVID
restrictions. In addition to online training to prepare for remote learning delivery, all teaching staff completed the Centre
for Education Statistics and Evaluation (CESE) What Works Best in depth online training in the domains of Assessment,
Explicit Teaching and Effective Feedback to improve classroom practice. All staff were also trained in Classroom
Management Fundamentals and Understanding Behaviour to address the greater range of behaviours presenting in
class due to the COVID disruptions.

Teachers continued to demonstrate their commitment to the Australian Professional Standards with over 90% of staff
aligning their Professional Development Plan goals and using these standards to guide constructive feedback and reflect
upon their practice.

In the domain of Leading, the results of the 2021 self-assessment process indicate that Forster Campus is Sustaining
and Growing in all elements. In 2020 the self-assessment identified that we were Excelling in this area. Though we still
assessed as Excelling for the themes of Continuous Improvement, Facilities and Technology, other areas were re-
assessed mainly due to COVID restrictions not enabling optimal levels of Community Engagement or Community Use of
Facilities. Additionally, as 2021 saw the start of a new planning cycle, some themes, such as School Plan were re-
assessed as Sustaining and Growing as a baseline. Staff shortages also affected progress in this domain. Many staff
relieved in higher positions across the College or were seconded to the Department, demonstrating the leadership
building capacity of Forster Campus; however, this did affect the delivery of some programs at this campus.

The Executive Team at Forster Campus has a comprehensive understanding that a high expectations culture must be
driven authentically from the top down. The Executive Team has established a campus based framework with
accompanying processes to ensure that the Performance and Development Framework is genuinely implemented and
that it translates into improved student and staff outcomes. The positive and innovative approaches taken to the
challenges posed by COVID demonstrated the commitment of staff to excellence.

The situational analysis conducted in 2020 led to the formation of Strategic Direction 2 as 'Wellbeing,' and Strategic
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Direction 3 as 'Building Capacity.' In addition to all staff members being part of an SD1 team, each staff member also is a
member of a team under one of the other Strategic Directions. The SD2 teams are: Learning Support, Aboriginal
Education, Community Engagement and Communication and PBL. The SD3 teams are Professional Practice, Student
Leadership and Voice, and Data Analysis.

The Campus strategically deployed its human and financial resources to meet SIP, whole school, cohort and
personalised learning needs. At Forster Campus this was evident in the employment of Student Learning Support
Officers, Technical Support Officer and Aboriginal Student Learning Support Officer, and the employment of 1.4 teachers
and an SLSO for the Learning Hub. This has resulted in measurable improvement to student outcomes and enhanced
service delivery.

Forster Campus has continued to build leadership density through the implementation of the School Plan. Staff are
committed to supporting pre-service teachers in developing their skills and competence to meet the Professional
Standards for Teachers. New staff continue to complete the pre-service teacher supervisor training, meaning that,
despite high turnover, in each faculty there is at least two trained pre-service teacher supervisors. In 2021 more non-
executive staff took on leadership roles within the strategic direction teams and engaged fully with the planning and
reporting processes. This greater ownership across the campus was fully utilised through the collaborative processes
used to produce the 2021-24 Strategic Improvement Plan.

Forster Campus continued to seek and address feedback on school performance to drive continuous improvement
across all facets of the campus.
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Strategic Direction 1: Student growth and attainment

Purpose

To engage students and improve their learning and academic success through consistent and sustained pedagogical
practices that are informed by current evidence-based research.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Reading and Writing
 • Numeracy Initiative

Resources allocated to this strategic direction

Socio-economic background: $15,000.00
Professional learning: $11,700.00

Summary of progress

Our focus area for 2021 was on the introduction of highly effective teaching strategies to improve comprehension and
writing across all subject areas. Staff were upskilled in a range of reading strategies to improve comprehension and
source identification, in sentence structure, and given time to embed strategies into teaching programs. Professional
dialogue was a focus in faculty groups to ensure student learning was at the forefront of teaching. Faculty
representatives collaborated to share curriculum knowledge, data, feedback and other information about student
progress and achievement, which will meet the learning needs of all students. Staff began to implement changes in
teaching and learning programs that led to measurable improvements in reading comprehension and writing.

Next year in this initiative, we will implement regular monitoring of student progress through scheduled, timely
assessments to triangulate data with NAPLAN, student work samples and teacher feedback. Strategies to assess the
validity of implementation need to be explored, along with maintaining high expectations for all. Using student data for
differentiation and planning, and embedding quality teaching practices, are areas to strengthen for staff in support of
increasing the percentage of students achieving in the top 2 bands (or above) in NAPLAN, to be above the lower bound
system negotiated target of 19.1% opposed to upper bound target of 24% in 2022.

Annual Reflection 2021 - Teaching and Learning

The focus for 2021 was the improvement of student academic success through consistent, evidence based pedagogical
practices. Staff completed a range of What Works Best professional modules which increased capacity of teachers to
embed effective assessment, feedback, and high expectations into their daily practice. This resulted in an increased
percentage of staff actively collaborating with staff from other KLA's to reflect and improve on teaching practice. The
Teaching and Learning team discussed what assessment and feedback should look like at GLCFC moving into the
future, to improve student outcomes and best reflect elements of What Works Best.

We are currently gathering quantitative data in the form of student feedback around assessment. This will use student
voice to discover the types of assessment and feedback students are currently receiving, and which forms of assessment
and feedback they feel is most valuable. This will be considered when modifying assessments and feedback/success
criteria in the following years.

Moving into 2022, the Teaching and Learning team will be working within faculties and across KLA's, to implement the
learning that staff have participated in during 2021. The intention of this is to best reflect the evidence demonstrated
through research such as John Hattie's Effect Size, and the What Works Best documentation. Follow up surveys will be
conducted after implementation to measure student growth.

Numeracy

In 2021, the school continued its Numeracy Initiative to lift the number of students achieving in the top 2 bands in
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NAPLAN Numeracy to 12.5%. This initiative commenced Semester 2, 2020, identifying word problems as a school-wide
focus. This focus was informed by internal and external student data. The initiative utilised High Impact Professional
Learning strategies of collaborative action learning cycles and reflection for Numeracy classroom practice and Numeracy
leadership. The initiative's approach was also significantly informed by the DoE Numeracy Guide, What Works Best and
the Building Collective Efficacy paper.

Classroom teachers followed a termly action learning cycle involving staff wide professional learning at the beginning of a
term, followed by time to collaboratively develop KLA-based word problems in Week 3 faculty meetings. Teachers then
implemented the word problem lessons, completed self-reflections and shared practice with each other for the rest of the
term.

Numeracy leaders participated in the above action learning cycles but also underwent ongoing, registered instructional
leadership professional learning delivered by the Campus Instructional Leader. Numeracy leaders read and discussed
leadership readings targeted to their needs in leading the initiative back in faculties. Leaders would then implement the
leadership learning and collaboratively reflect on their experiences in following leader meetings.

COVID lock-down interrupted the teacher and Numeracy leader action learning cycles for the second half of Term 3.

Planned and embedded evaluation metrics were used to monitor the impact and process quality of the initiative. In Term
1, teachers were surveyed to ascertain the confidence level of staff.  80% of participants indicated that their confidence
implementing word problems in their KLA teaching areas had increased since the beginning of the initiative 6 months
prior. Student sample group testing took place at the end of Term 2 and the beginning of Term 3. The data indicated that
unpacking word problems was still a need for over 60% of our students across 7-10. Anecdotal evidence also collected
at this time, indicated that implementation was growing across most faculties, but might be strengthened through
increased executive support and observable example lessons. As a result, refined processes and a recorded example
lesson were rolled out to executive for use with their faculty staff. Teacher feedback from the observed lesson was very
positive with 90% of participants indicating that they found the recording helpful and 84% requesting further example
lessons to view.   Teacher Discussion and Reflection sheets were collected from HT's late Term 4 to determine if
increased HT support had further supported implementation in classrooms. The increase in this documentary data
showed that increased HT support had resulted in further increase in implementation across all faculties. The collection
of this data also demonstrated that HT's had a growing understanding of their support roles in this initiative.

The campus was successful in meeting all of its Numeracy targets but one for this year. We were 2 students short of
meeting our Aboriginal target.

As a result of the data collected this year, the team will continue with the word problem focus. New teaching staff will be
more formally inducted into the initiative. The team will also work to strengthen processes used for HT support and
faculty discussion sessions. The planned data collection that took place this year will be repeated to monitor ongoing
process quality and teacher and student impact.

Beginning Teachers Induction Program

Forster Campus and Tuncurry Campus collaboratively designed the Beginning Teacher's Induction Program for 2021.
Evidence-based resources were consulted including the DoE's Strong Start Great Teachers, materials from the Centre of
Educational Statistics and Evaluation, and The Australian Institute of Teaching and School Leadership.

The program ran weekly with Executive from both campuses delivering the program collaboratively. Beginning Teachers
explored and reflected on examples of best practice, quality resources and their own experiences, while receiving regular
coaching and mentoring as well.

The program was monitored and evaluated for participant experience, efficiency and impact on the practice of our
Beginning Teachers. Termly surveys and focus groups revealed that the program was highly-valued and teachers were
trialing new strategies in their classes. Data collected also indicated that the program had positive effects on Beginning
Teacher wellbeing.

Based on feedback, looking forward the program will incorporate more sharing of practice and discussion time for
participants, and will keep the same professional learning topics.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.
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Annual progress measure Progress towards achievement

NAPLAN

Reading Top Two Bands

Improvement in the percentage if
students achieving in the top two bands
(or above) to be above the lower bound
system-negotiated target of 19.1%
opposed to upperband of 24% by 2022.

Reading Aboriginal Achievement

Increase the percentage of Aboriginal
students achieving top 3 NAPLAN band
in reading to be above the school's
lower bound system negotiated target.

WRITING School Based Target

Increase the proportion of students
achieving in the top 3 NAPLAN writing
bands by 5% Year 9.

Student writing samples demonstrate
continued improvement from 2020
baseline as measured in length,
complexity and mechanics of writing, by
staff analysis using the Consistency of
Teacher Judgement (CTJ) matrix.

Increase by a further 5% of students,
on the first attempt, reaching HSC
minimum standards in reading and
writing by the end of Year 10, including
ATSI students. This is in support Great
Lakes Network lower bound target of
60.9% for 2023, reflecting the Premier's
Priority and the attainment of the HSC
at the Senior Campus.

Approximately 50 Lexia sessions were held over a 17 week period (3 per
week). Post-test results showed 10% improvement to
intermediate/advanced in comprehension, 8% in word study and 1% in
grammar.

Aboriginal reading results in the top 3 bands of NAPLAN increased by 5%
from 28% in 2019 to 33% in 2021. However, there was a decrease in the
top band of 7%.

Our school based target for writing was reached. There was a 9% increase
from 2019 from 23% to 32% in the top 3 NAPLAN bands of Writing. Using
the Consistent Teacher Judgement Matrix for writing, the student writing
samples analysed by staff demonstrated improvement in length and
complexity.

Numeracy

Improvement in the percentage of
students achieving in the top 2 bands to
be above the school's lower bound
system-negotiated baseline in
Numeracy of 12.5%

Increase to above the 2020 percentage
of Aboriginal students achieving top 3
NAPLAN bands in Numeracy. This is to
support Great Lakes Network lower
bound target of 60.9% reflecting the
Premier's Priority and the attainment of
the HSC at the Senior Campus.

31% of students are now in the top two skill bands (NAPLAN) for Numeracy,
indicating achievement of the annual progress measure.

39%  or 4 Aboriginal students have achieved results in the top 3 NAPLAN
bands in Numeracy indicating progress toward  target of  improving on the
previous NAPLAN results of 42% (6 students).

Improvement in the percentage of
students achieving expected growth in
NAPLAN reading to be above the
school's lower bound system-
negotiated baseline of 42%

59% of students were at or above expected growth (Yr 7 2019 - Yr 9 2021)
in Reading for Year 9 NAPLAN, well above the lower bound system-
negotiated target.

A concern was Year 7 growth data (Yr 5 2019 - Yr 7 2021). Only 38% of
students were at or above expected growth, and 34% of students had
negative growth. While Year 7 is baseline data for our school, this possibly
reflects the effect of the 2020 lockdowns and COVID disruption on this
cohort when they were in Year 6. This certainly indicates that we need to
continue our successful Reading strategies and intensify our supports for
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Improvement in the percentage of
students achieving expected growth in
NAPLAN reading to be above the
school's lower bound system-
negotiated baseline of 42%

this cohort over the next two years.

Improvement in the percentage of
students achieving expected growth in
NAPLAN Numeracy to be above the
school's lower bound system-
negotiated baseline of 47.9%

48.2% of students have achieved expected growth in NAPLAN Numeracy
which is above the school's lower bound system-negotiated target of 47.9%

Science: CSI Crime Scene
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Strategic Direction 2: Wellbeing

Purpose

To improve the wellbeing of students by implementing diverse wellbeing programs, using trauma informed practices,
including the PBL framework, while engaging the community to create a positive, safe and supportive environment. This
includes providing opportunities for Aboriginal and Torres Strait Islander students to engage in their cultures and succeed
academically.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Attendance
 • Student Wellbeing
 • Aboriginal Education
 • Trauma Informed Teaching and Learning
 • Community Engagement

Resources allocated to this strategic direction

Socio-economic background: $33,000.00

Summary of progress

Attendance - The introduction of this initiative evolved from our system negotiated targets. The establishment of a
School Attendance Team, in Semester 2 ensured the involvement of key stakeholders in developing a whole school
approach to improving attendance. To make progress against our 2021 target, attendance data was collected and
analysed to assist in refining attendance expectations, allowing us to inform future planning for school improvement with
attendance, and develop supports to work with the local community to raise expectations. Despite an interrupted
semester, due to COVID lock-downs and the impact this had on student's well-being and educational needs, a strong
foundation has been created to target attendance in 2022.

A supplementary focus for attendance in 2021 was to engage the Aboriginal Education Team to support and improve
attendance of our Aboriginal and Torres Strait Islander students to help build their connection to school and their culture,
which will also contribute to achievement of Department of Education requirements. Unfortunately, due to a variety of
factors including COVID lock-downs, overall attendance of our Indigenous students has fluctuated from an average of
75% in Term 1 to an average of 68% Term 2, 76% in Term 3 and 69% in Term 4.

 Student Wellbeing - The Great Lakes College Forster Campus is committed to making all students feel that they
belong at school and that they have someone who will look out for them whilst they are at school. All staff have high
expectations for students to do well. The data from Tell Them From Me surveys indicates that we are doing well in the
area of high expectation, but have some work to do in improving how students feel about being at school. Through
targeted wellbeing programs and teacher professional learning, the school aims to improve how students feel about
being part of the campus and that they have someone who will look out for them.

Trauma Informed Practice. - In 2021, six permanent staff members successfully completed professional learning of the
Trauma Informed Practice, Berry Street Educational Model. (BSEM)  A whole school program has now been developed
for students and staff and is ready for implementation in 2022. This program will align with PBL and be delivered as
PBLS (Positive Behavior Learning Strategies) and will cover four of the five BSEM Domains with the remaining Domain
of Relationship delivered across 2022 staff meetings. The delivery of this program aims to engage and improve student
learning by implementing and embedding daily teaching practice with the evidenced based pedagogical practices and
strategies of the BSEM.

Community Engagement - In 2021 the students, teachers and parents were surveyed using the TTFM questions and
data was gathered to inform better practice across all school systems. Strategies to improve social media platforms such
as the newsletter, website and Facebook were implemented and training in SENTRAL Parent Portal was delivered to
staff.  Data showed that there was an improvement in parent satisfaction. In 2022 further action plans will be
implemented, with strategies to make data gathering more efficient and media platforms more informative.

Progress towards achieving improvement measures
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The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Wellbeing

Tell Them From Me Wellbeing data
(advocacy, belonging, expectations)
improves to be at or above the system-
negotiated target baseline of 59%

Analysis of TTFM data indicates the following trends. This data forms our
baseline for moving forward in meeting the targets set for the school. We
will not be able to judge the impact of wellbeing programs until the students
resit the survey in Term 1 2022.

ADVOCACY AT SCHOOL: students feel they have someone at school who
consistently provides encouragement and can be turned to for advice
 • School average 5.7 (2019) 5.5/10 (2021) compared to state norm of 6
 • Males were sitting at 6.0/10 equal to state norm and girls just below this in
2019 but this has dropped to below in 2021
 • Year 7 strongest each year and drops into Year 8, 9 and 10 consistent
with state trends
 • Long term trend indicates this is declining
STUDENT'S POSITIVE SENSE OF BELONGING: students feel accepted
and valued by their peers and by others at their school
 • This has dropped significantly from 2019 to 2021 falling from 55% to 46%
(sate norm is 67%)
 • Girls are significantly lower, DROPPING FROM 54% IN 2019 TO 42% IN
2021
 • Consistently below state norm of 67%, SITTING AT 55% IN 2019
 • DECREASES FROM YEAR 7 (AT STATE LEVEL) TO YEAR 10 (JUST
BELOW STATE LEVEL)
 • Highest in Year 7 (above 59% in 2019) and decreases towards 10 (well
below state norm), but in 2021 every year group was well below state norm
(Year 7 and 10 the lowest)
 • Males (58-51%) consistently have stronger sense of belonging than
females (54-42%)
 • This would be the biggest area to address
EXPECTATIONS FOR SUCCESS: school staff emphasise academic skills
and hold high expectations for all students to succeed
 • School average is 6.4/10 vs state norm of 6.9/10
 • Maybe students are not recognising that staff do place emphasis on
success (messaging)
 • RESULTS IN 2019 AND 2021 ARE ALL AT OR ABOVE 5.9/10 0N THE
SCORING KEY
 • Year 10, the lowest are lacking confidence to be able to do work. Year 7
and 8 were also low in 2021.
 • Between 2019 and 2021 year cohorts (Year 7 2019 to Year 9 2021 and
Year 8 2019 to Year 10 2021) have declined in expectations

Attendance

Improvement in the percentage of
students attending >90% of the time to
be above the school's system-
negotiated target baseline in
attendance of 48.6%.

Evaluation-2021 target of 48.6% attending greater than 90% of the time
was not achieved. Currently (1/12/2021) we are sitting at 30.5%.

Initiatives
 • Attendance is a regular agenda item for Wellbeing and Learning and
Support Team meetings
 • Increase awareness of why attendance matters, this is done through
social media platform Facebook, schools website, The Dolphin, display
boards, infographics in classrooms
 • Establishment of School Attendance Team

Activities
 • To acknowledge and celebrate improved or 100% attendance fortnightly
PBL points, and verbal commendations from Year Advisors to students
 • Attendance coordinator with assistance of Year Advisors have increased
phone calls to students absent in the fortnight
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Attendance

Improvement in the percentage of
students attending >90% of the time to
be above the school's system-
negotiated target baseline in
attendance of 48.6%.

Impact - Although we did not achieve our 2021 target, we did experience
overall growth in our attendance rate moving from 18.5% (2019) to 23.8%
(2021) to 30.5% (2022). Indicating the strategies introduced in Semester 2,
are assisting in improving our attendance.

Where to from here - In 2022 we will continue to make progress towards
our 2022 system negotiated target of increasing the percentage of students
attending greater than 90% of the time to 57.3%. This will be a multi-
pronged approach targeting school policy and school representation,
teachers' roles and responsibilities, attendance intervention strategies and
acknowledging and celebrating success, with a particular focus on
Semester One.

Aboriginal Education

Improve the cultural identity and
engagement of our Aboriginal students
as identified by the percentage of
Aboriginal students engaged in cultural
connection activities TTFM survey
results (advocacy, belonging,
expectations), the achievement of HSC
Minimum standards and the completion
of Year 10.

In 2022, we will be focusing more on the Teaching and Learning aspect of
Aboriginal Education and aiming to upskill teachers, examine existing
teaching and learning programs to gauge the quality and quantity of cultural
content and look to introduce programs that aim to improve the academic
skills of our Indigenous students. This will hopefully assist in giving our
students the confidence to attend school and achieve, and put them on the
right track to successfully transition to the Senior Campus and finish the
HSC. We will continue to engage students through our cultural activities and
programs, and look to have more input from parents, carers and the wider
community where possible.

The goal for 2021 was to foster the cultural identity of and improve the level
of engagement for our Indigenous student population, enhancing existing
wellbeing programs with the aim of increasing participation rates. By
focusing on making these programs more culturally inclusive, meaningful,
and significant, our aim was to see an improvement in overall attendance,
satisfaction and academic achievement, as students would feel more
comfortable and confident coming to school. We used many data sets to
inform our programs and constantly involved students in the decision
making. We noticed some significant positive changes in attendance rates,
participation levels in cultural activities and programs, and an increase in
positive behaviours. Due to a range of factors, the input from our parents
and wider community was limited in these programs, and we will look to
improve on that aspect in 2022. We will also shift the focus to the Teaching
and Learning of culturally significant material in 2022, by upskilling teachers
and staff, and amending existing teaching programs to reflect a more
culturally inclusive curriculum.

Based on data from the 2021 Tell Them From Me Student survey, more
than 80% of students either felt good about their culture at school or were
undecided. This indicates a strong sense of belonging at GLCFC and
correlates to the high attendance rates in cultural activities. 1 in 3 students
felt their teachers understood culture with a further 40% neither agreeing or
disagreeing. This implies that more professional development opportunities
are required for staff, and this will be a focus for 2022.

Trauma Informed Practices

Planned allocation of teachers to begin
professional learning in Berry Street
Trauma Informed Education Model to
better support all students.

In 2021, six permanent staff members successfully completed professional
learning of the Trauma Informed Practice, Berry Street Educational Model.
(BSEM)  A whole school program has now been developed and is ready for
implementation in 2022. This program will cover four of the five BSEM
Domains with the remaining Domain of Relationship delivered across 2022
staff meetings. The delivery of this program aims to engage and improve
student leaning, by implementing and embedding in daily teaching practice
the evidenced based pedagogical practices and strategies of the BSEM.

Community Engagement

An improvement of parent satisfaction
in communication from 54% to 60% as

Evidence of Activity

The target for 2021 was to reach 60% parent satisfaction in communication.
Considering the disruptions due to Covid 19, the Tell Them From Me
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analysed in the TTFM parent survey
data. Areas of strength and areas in
need of improvement are identified and
processes developed and/or improved
to better support and inform the school
community.

(TTFM) Parent Survey results were positive, indicating that 58% were
satisfied; however, 33% were still undecided. In 2022, the Community and
Engagement Team will be working with the Department of Education
Safeguarding Kids Together team, to analyse areas in need of improvement
and implement an action plan; as well as aiming to increase further our
percentage of parent satisfaction with communication.

What has worked well?

One of the focus areas this year was to improve parent satisfaction with our
school communication systems; including the website, newsletter, reports,
text, emails, SENTRAL Parent Portal and telephone. The SENTRAL Parent
Portal was used in preference to the website for all student assessment
notifications, targeting the parents concerned rather than cluttering the
website. 80% of parents surveyed felt that the website was useful in some
way and over 5000 visits to the school's website by September 2021,
indicate the importance of it as a marketing tool.

A targeted approach towards improving the variety and frequency of our
Facebook posts was implemented, resulting in growth from 1100 to 1400
followers by November 2021. 70% of parents surveyed, feel that our social
media is useful in some way.

88% of parents felt that the school newsletter and text messages are useful
in some ways of communicating. The new format newsletter and roster for
different faculties to make a variety of article contributions, have improved
the aesthetic of the newsletter.

Landscape Painting by Xavier McNamara
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Strategic Direction 3: Building Capacity

Purpose

To build the capacity of staff and students at Forster Campus by increasing opportunities for student voice and
leadership, staff professional learning and growth, and to develop a data driven culture to plan for and assess success.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Student Leadership & Voice
 • Professional Practice
 • Data Analysis

Resources allocated to this strategic direction

Socio-economic background: $1,756.00
Professional learning: $8,900.00

Summary of progress

Professional Practice

The aim of the Professional Practice Team was to improve the classroom observation processes and the engagement
and attitude of teachers participating in professional learning opportunities.  Prior to 2021, many teachers had indicated
that they did not have sufficient time to complete observations and/or did not value the process.  At the beginning of
2021, the Professional Practice Team looked at the observation templates that were available to staff and noticed there
were many different ones available. A discussion is yet to be had on the final template to be used and staff access to
support materials.

Many staff indicated that limited time was provided for Professional Learning opportunities on School Development Days.
They felt that too much time was spent on tasks that were unrelated to their core job of teaching, and also that too many
programs were being implemented by too many teams and so were not executed effectively.  The Professional Practice
Team are going to look at Professional Learning opportunities for teachers to build their capacity and support them in
their teaching role into and beyond 2022.

Data Analysis

The aim of the Data Analysis team was to assist Strategic Direction groups in building their confidence in data collection
and analysis. The team members completed the CESE - What Works Best - Use of Data to Inform Practice professional
learning to help with their data analysis skills. This PL was completed by 86% of the team and enabled members to
obtain deeper understanding of the data analysis methods more relevant to the SIP. The Data Analysis Team were also
represented in many of the Strategic Direction One groups which enabled us to discuss and advise what data collection
and analysis methods were used for each of the groups. The end of year survey results showed that the expertise of the
Data Team was largely unutilised by the groups, as data collection methods were already organised prior to the teams
inception. Furthermore, it showed that team leaders were generally confident with their data skills and the relevant
expertise for their groups.

The Data Analysis Team requires a new direction for 2022 so that the expertise of the team can be utilised and an
impact seen for the school. This new direction is envisaged to be a smaller group of teachers who can independently
collect and analyse data from sources such as SCOUT. The data that is collected and analysed can be used to quantify
student growth and provide information on areas of concern. External PL for these teachers can be organised to help
improve teacher skills in using SCOUT data and NAPLAN analysis.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Student Leadership & Voice The SRC has developed a plan to consult school community on target
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Student Representative Council is an
established vehicle for authentic
student voice.

areas for 2022. A survey was conducted during voting for 2022 student
leaders and was found to be a succesful means of collecting data. This
method will continue to be used in future years to lead the direction of SRC
activities.

Increase of 20% of teachers from 50%,
that have engaged in at least 2
classroom observations and applied
any feedback to improve teacher
practice and student learning
outcomes.

Continuance of the Beginning Teacher
Induction and investigation into access
by all college staff of a cross campus
program.

Due to staff shortages and the impact of COVID this year, the improved
classroom observation process did not proceed as planned and as such will
remain a focus area for 2022. In early 2022 the team will explore other ways
in which classroom observations can occur at the school in an ongoing
more sustainable way. The team will look into this progress measure once
staffing shortages have been addressed.

Staff have demonstrated an increase in
confidence after receiving assistance
from the Data Analysis team to collect
and analyse data with a focus on
surveys.

The Data Analysis Team have been
upskilled in Data Analysis through
professional learning.

A surveys resource was provided to strategic groups to assist with survey
data collection. Many of the SIP teams did not utilise the expertise of the
Data Analysis Team as they were already confident in their data analysis
skills.

86% of the Data Analysis Team members have completed professional
learning (CESE- WWB - Data Use to Inform Practice).

At least 50% improvement in RAP data
processes.

Staff are beginning to understand
processes regarding the finalisation of
Student Reports.

There are 2 additional staff who are proficient in most processes and 2 who
are now beginning in the areas of data entry and associated follow ups of
processing RAP data.

Mr Keough and the Baker Shield Cricket Team

Printed on: 7 June, 2022Page 21 of 37 Great Lakes College Forster Campus 8534 (2021)



Funding sources Impact achieved this year

Integration funding support

$122,001.00

Integration funding support (IFS) allocations support eligible students at
Great Lakes College Forster Campus in mainstream classes who require
moderate to high levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • additional staffing to assist students with additional learning needs
 • staffing release for targeted professional learning
 • employment of staff to provide additional support for students who have
high-level learning needs
 • intensive learning and behaviour support for funded students

The allocation of this funding has resulted in:
Ongoing feedback from staff, students and key stakeholders showed that
100% were highly satisfied with support provided. The allocation of this
funding has resulted in an increase of student growth in NAPLAN results.
The school’s value-add results have also improved achieving at or above
expected growth.

After evaluation, the next steps to support our students with this
funding will be:
The allocation of this funding has resulted in all eligible students
demonstrating progress towards their personalised learning goals. All
PLSP's were regularly updated and responsive to student learning needs
and progress, ensuring eligible students receive personalised learning and
support within their own classrooms.

After evaluation, the next steps to support our students with this funding will
be to formally incorporate integration funding decision making into the the
the, temporary DP Learning role for 2022 Learning and Support Team
meeting agenda to ensure funding use is regularly reviewed. The use of
integration funding will be adjusted throughout the year in response to
student PLSP's reviews to ensure funding is used to specifically address
each student’s support needs.

Socio-economic background

$375,355.00

Socio-economic background equity loading is used to meet the additional
learning needs of students at Great Lakes College Forster Campus who
may be experiencing educational disadvantage as a result of their socio-
economic background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Reading and Writing
 • Student Leadership & Voice
 • Attendance
 • Trauma Informed Teaching and Learning
 • Student Wellbeing
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • additional staffing to support identified students with additional needs
 • supplementation of extra-curricular activities
 • staff release to increase community engagement
 • providing students without economic support for educational materials,
uniform, equipment and other items
 • resourcing to increase equitability of resources and services
 • professional development of staff through Berry Street Education Model,
Business Manager Network, LaST Network, DoE Student Support courses,
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Socio-economic background

$375,355.00

HPGE , DoE Trauma Informed Practice to support student learning.
 • employment of additional staff to support The Learning Hub, SLSO's in
classrooms and for Lexia and Aboriginal Literacy and Numeracy support,
Business Manager, program implementation.

The allocation of this funding has resulted in:
Overview of activities partially or fully funded with this equity loading include:
* Targeted Reading, Autonomous Writing, Trauma Informed Practice, SRC -
Student voice, The Learning HUB, HP&G Education, Aboriginal Literacy and
Numeracy, Low Level Disability and Principal Support.
The allocation of this funding has resulted in student improvement
evidenced by improved Lexia results and the improved quality of collected
student writing samples from the CTJ and Writing Team.
* Several staff have been trained in BSEM and Trauma Informed Practice
PL is planned for delivery in 2022.
* The Leadership Team has been more visible and regularly wear specially
designed Student Leadership Shirts and name badges.
* 162 students attended the Learning Hub with an increase in school
attendance for those students.
* Senior executive have completed all HP&G courses, and whole staff
professional learning created a positive shift in attitudes of staff and a
greater awareness of staff accountability to make accommodations for
HP&G students in their classrooms.
* Analysis of SCOUT data shows that 14% of Indigenous students in Year 9
achieved a result in the top 2 bands in the Reading Component of NAPLAN
in 2021. In the Numeracy component of NAPLAN 9 for 2021, 0 students
achieved a result in the top 2 bands. In general, for the first 3 terms, we are
above the lower band target.
* An improvement in overall attendance, completion of assessments,
decrease in SENTRAL entries and improved mental health and self esteem
for all students attending the Learning HUB. Staff, students and parents are
highly satisfied with the support provided.
* Principal Administrative Support

After evaluation, the next steps to support our students with this
funding will be:
After evaluation, the next steps to support our students with this funding will
be:
* To continue to engage the literacy and numeracy team on autonomous
writing and LEXIA to support our trajectory towards achieving targets, with a
plan to address the Semester 2 2021 groups who were interrupted by
COVID.
* Roll out the TIP/ BSEM program to all staff and students.
* The Leadership Team will continue to be very visible within community and
conduct events to increase the profile of the SRC Leadership Team.
* Continue to offer the GRIP course for SRC leaders.
* Continue the Learning HUB Project for 2022 which will support the
identified system based targets for all students.
* To continue to build HP&G Education expertise across the school by
implementing and embedding of strategies into programs with emphasis on
differentiation, through whole staff PL.
* Although the Aboriginal students value added data was positive there is
still a need for a more focused approach on literacy, numeracy and
attendance.

Aboriginal background

$102,414.00

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Great Lakes College Forster Campus.
Funds under this equity loading have been targeted to ensure that the
performance of Aboriginal students in NSW public schools, across a broad
range of key educational measures, improves to match or better those of the
broader student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
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Aboriginal background

$102,414.00

include:
 • employment of additional teacher to work as a full-time Literacy and
Numeracy mentor with students performing below the expected stage level
 • community consultation and engagement to support the development of
cultural competency

The allocation of this funding has resulted in:
* Engaging an Aboriginal Education Officer (AEO) and an Aboriginal SLSO
to facilitate improved community engagement, including the engagement of
students and their families with the personalised learning pathway (PLP)
process.
* The allocation of this funding has resulted in an increase in Aboriginal
families engaging in the PLP process and, more importantly, conversations
becoming more authentic.

After evaluation, the next steps to support our students with this
funding will be:
After evaluation, the next steps to support our students with this funding will
be engaging a literacy and numeracy focused Aboriginal SLSO to deliver
differentiated and personalised support to Aboriginal students.

English language proficiency

$2,400.00

English language proficiency equity loading provides support for students at
all four phases of English language learning at Great Lakes College Forster
Campus.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • provision of additional EAL/D support in the classroom and as part of
differentiation initiatives
 • additional teacher time to provide targeted support for EAL/D students and
for development of programs

The allocation of this funding has resulted in:
Improved English proficiency leading to improved access to the curriculum

After evaluation, the next steps to support our students with this
funding will be:
After evaluation, the next steps to support our students with this funding will
be to capitalise on teacher confidence and their capacity to design
integrated writing units that reflect the needs of EAL/D learners

Location

$8,381.88

The location funding allocation is provided to Great Lakes College Forster
Campus to address school needs associated with remoteness and/or
isolation.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this operational
funding include:
 • Allocation of funds towards the set up and ongoing resource costs for The
Learning Hub.

The allocation of this funding has resulted in:
An improvement in overall attendance, completion of assessments,
decrease in SENTRAL entries and improved mental health and self esteem
for all students attending the Learning HUB. Staff, students and parents are
highly satisfied with the support provided.

After evaluation, the next steps to support our students with this
funding will be:
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Location

$8,381.88

To continue to fund the Learning Hub for 2022.

COVID ILSP

$294,597.85

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • employment of teachers/educators to deliver small group tuition
 • providing targeted, explicit instruction for student groups in
literacy/numeracy
 • employing/releasing staff to coordinate the program
 • development of resources and planning of small group tuition

The allocation of this funding has resulted in:
Overall results showed an improvement in literacy -
Yr 7 by  14%
Yr 8 by 13%
Yr 9 by 9%
Yr 10 by 6%
Numeracy
Yr 7 by 22%
Yr 8 by 15%
Yr 9 by 7%
Yr 10 by 9%

COVID Intensive Support goals :
* All children made a strong start in life and learning and make a successful
transition to school
* Every student in COVID tutoring is known, valued and cared for in our
school
* All students are engaged and challenged to continue to learn
* Many young people have a strong foundation in literacy and numeracy;
deep content knowledge; and confidence in their ability to learn, adapt and
be responsible citizens
* All students supported in the most appropriate way to improve their literacy
and numeracy skills

After evaluation, the next steps to support our students with this
funding will be:
After evaluation, the next steps to support our students with this funding will
be to continue the implementation of literacy and numeracy small group
tuition using data sources to identify specific student needs. The school
learning and support processes have been revised and will now involve
regular monitoring of students as they transition back into classrooms.
Providing additional in-class support for some students to continue to meet
their personal learning goals will also be a priority. Dependent on 2022
funds we will continue with implementing the program with any required
adjustments.

Low level adjustment for disability

$367,187.62

Low level adjustment for disability equity loading provides support for
students at Great Lakes College Forster Campus in mainstream classes
who have a disability or additional learning and support needs requiring an
adjustment to their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities
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Low level adjustment for disability

$367,187.62

Overview of activities partially or fully funded with this equity loading
include:
 • engaging specialist staff to collaborate with classroom teachers to build
capability in meeting the literacy needs of identified students
 • engaging a learning and support teacher to work with individual students
and in a case management role within the classroom/whole school setting
 • providing support for targeted students within the classroom through the
employment of School Learning and Support Officers
 • targeted students are provided with an evidence-based intervention to
increase learning outcomes
 • employment of additional staff to support teachers to differentiate the
curriculum and develop resources and classroom activities resulting in
improvement for students with additional learning needs
 • employment of LaST and interventionist teacher

The allocation of this funding has resulted in:
* Provision of additional support has contributed to fewer behavioural
referrals and incident reports.
* The program has contributed to an increase in student attendance,
improved functional skills and streamlined processes for student transition in
and out of the specialised learning centre, high quality interventions within
the school setting, reduced suspensions, and an increase in completion of
homework and assessment tasks.

* The allocation of this funding has resulted in an increase of students
achieving at expected growth in NAPLAN results. The school achieved a
more consistent approach to student learning support and interventions with
an increased number of learning support referrals and subsequent
collaborative learning support activities.

After evaluation, the next steps to support our students with this
funding will be:
After evaluation, the next steps to support our students with this funding will
be to further expand the impact of the learning support team, the school will
provide additional support for identified students through the employment of
trained SLSOs.
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 294 291 308 325

Girls 310 303 305 280

Student attendance profile

School

Year 2018 2019 2020 2021

7 90.1 85.8 89.8 84.6

8 86.1 87.4 89.1 80.8

9 86.1 83 89.1 78.5

10 83.6 82.1 84.6 78.4

All Years 86.5 84.8 88.3 80.6

State DoE

Year 2018 2019 2020 2021

7 91.8 91.2 92.1 89.7

8 89.3 88.6 90.1 86.7

9 87.7 87.2 89 84.9

10 86.1 85.5 87.7 83.3

All Years 88.7 88.2 89.8 86.2

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance
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Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 0 0

Employment 3 0 0

TAFE entry 11 0 0

University Entry 0 0 0

Other 0 0 0

Unknown 2 0 0

Of the 11% of students attending TAFE, the vast majority are doing so as part of a full time apprenticeship or traineeship.
Of the 84% of students that went on to attend Year 11 at the Senior Campus, some are attending TAFE as part of their
HSC pattern of study and a small number also secured a school-based apprenticeship or traineeship.

There was a small increase in the number of students seeking alternative pathways, rather than progressing to Year 11,
compared to 2020.

Year 12 students undertaking vocational or trade training

0% of Year 12 students at Great Lakes College Forster Campus undertook vocational education and training in 2021.

Refer to Great Lakes College Senior Campus.

Lifelong Learning Artwork
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 8

Classroom Teacher(s) 35.87

Learning and Support Teacher(s) 2.2

Teacher Librarian 1

School Counsellor 2

School Administration and Support Staff 16.48

Other Positions 2

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.

While professional learning, at times, was disrupted due to COVID restrictions, professional learning funds were still able
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to be expended on online professional learning courses, extra Beginning Teacher professional learning, and whole staff
professional learning supporting school strategic directions.

All staff were trained or had their training updated in MAPA (Management of Actual or Potential Aggression) during Staff
Development Day 1 and 2, and release time was provided to enable all teaching staff to complete the online courses:
Classroom Management Fundamentals, and Understanding Behaviour. Further training was provided to support the
school initiatives on High Potential and Gifted Education, Reading, the Writing Project and Numeracy, and greater in
depth understanding of the What Works Best framework. Whole school staff meeting and faculty meeting time was
devoted to ensuring these initiatives were firmly embedded in teaching programs and practice.

Support students onboard the Amaroo Cruise
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 682,530

Revenue 10,136,098

Appropriation 9,956,502

Sale of Goods and Services 7,599

Grants and contributions 169,590

Investment income 641

Other revenue 1,765

Expenses -10,196,822

Employee related -9,262,405

Operating expenses -934,417

Surplus / deficit for the year -60,724

Closing Balance 621,806

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Yr 8 Maths - Probability
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 109,377

Equity Total 848,731

Equity - Aboriginal 102,414

Equity - Socio-economic 375,838

Equity - Language 2,400

Equity - Disability 368,079

Base Total 7,242,850

Base - Per Capita 157,475

Base - Location 8,382

Base - Other 7,076,993

Other Total 1,006,759

Grand Total 9,207,717

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Year 8 students listening to local presenters as
part of the 'My Future, My Life' activities
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

Year 9 Results

Year 9 Reading - In the Year 9 Reading section 60% of students attained or exceeded expected growth. The campus
achieved a greater percentage of students who attained or exceeded expected growth when compared to the State and
Similar School Group (SSSG) average. Our students were 10.8% above SSSG average and 6.9% above State average
growth. The percentage of male student whose growth attained or exceeded expected growth was 2% above the state
and 7% above SSSG, while the percentage for female students was an amazing 12.4% above the state and 15% above
SSSG. The percentage of Aboriginal students attaining or exceeding expected growth was similar to State and SSSG
averages, indicating that this is an area that requires further attention, with male Aboriginal students exceeding the
growth of female Aboriginal students. This may reflect the different experiences of students during the COVID
disruptions.

Year 9 Writing - In the Year 9 Writing section 54% of students attained or exceeded expected growth, which is 2.2%
above SSSG, and 1% below the State percentage. This remains a considerable improvement on pre-2019 Writing
results, when the Writing Initiative was commenced, though not as strong as the 2019 result. Initial analysis of these
results, triangulated with school data, suggests that the Writing Initiative continues to make a strong positive differences
to student's writing skills, but that the COVID disruptions may have limited progress with this cohort. The percentage of
female students achieving at or above expected growth was marginally above the SSSG and marginally below the State
comparisons. For male students we were nearly 5% above SSSG, and again marginally below the State. For Aboriginal
students this was the worst area of NAPLAN, especially for male Aboriginal students, again possibly reflecting the
interruption to targeted programs caused by COVID.

Year 9 Spelling - In the Year 9 Spelling section 49% of students were at or above expected growth. This is 2% below
SSSG and 8% below the State. It is however a vast (15%) improvement on 2019 results in this domain, and hopefully the
start of a positive trend. Male students were similar to State expected growth and 3% above the SSSG, while for female
students this was the weakest area of NAPLAN compared to SSSG and State. For Aboriginal students, Spelling was the
strongest area of growth with 58.3% attaining or exceeding the expected growth targets. This was 15% better than SSSG
and 10% better than the state. 56% of female Aboriginal students attained or exceeded the expected growth (14% above
SSSG and 7% above State), but for male Aboriginal students the growth was exceptional at 67%, 22% above SSSG and
18% above the State.

Year 9 Grammar and Punctuation - This was the weakest area of NAPLAN for Year 9 students with 44% attaining or
exceeding expected growth, compared to 53% for SSSG and 56% for the State. It reflects a slight decline since 2019,
and highlights an area for future attention. Male students did not perform as well as female students in this area, though
coming of a particularly low base in Year 7 2019. Pleasingly Aboriginal students were much closer to the State and
SSSG percentages than the overall cohort, with female Aboriginal students exceeding the SSSG percentage by 7.5%
and the State % by 6%.

Year 9 Numeracy - This was the strongest area of NAPLAN for Year 9 students overall, with 59% of students at or
above expected growth, 9% stronger than SSSG, and 10% stronger than the State. For female students, 57% attained or
exceeded expected growth (7-8% above SSSG and State), while for male students 62% attained or exceeded expected
growth (12% above SSSG and State). This was, however, the area in which Aboriginal students were weakest compared
to the overall cohort with 38% attaining or exceeding expected growth. While male Aboriginal student growth was better
than the State, female growth was considerably below.

The 2021 NAPLAN results follow a year heavily disrupted by COVID and flooding, including significant periods of
learning from home, and disruption to various school initiatives. While there are overall very positive trends in NAPLAN
data, there is also inconsistency between the different domains of NAPLAN and different groups of students. This
possibly partly reflects the ability of different students and student groups to engage effectively in learning from home,
and the difficulties in schools being able to adequately redress disadvantage when normal operations are interrupted.

Year 7 Results.

Year 7 Reading - 26% of Year 7 students achieved the top two bands in 2021 Reading, compared to 14% for SSSG and
27% for the State. This was an improvement from 15% in 2019 and 12% in 2018. Conversely there was also an increase
in students in the bottom two bands: 32% in 2021 compared to 30% for SSSG and 23% for the State, an increase from
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30% in 2018 and 2019. 22% of female students, 28% of male students were in the top two bands. 50% of Aboriginal
students were in the bottom two bands, the remainder in the middle two bands.

Year 7 Writing - 13.5% of students attained the top two bands in Writing, an improvement again on 2019 and 2018, but
considerably below the State on 22%, but similar to SSSG on 13%. 34% were in the bottom two bands. 5.3% of
Aboriginal students were in the top two bands, and 52% in the bottom two bands, very similar to the State and SSSG.
Again boys outperformed girls with 15.3% of boys and 11% of girls achieving the top two bands.

Year 7 Spelling - In Spelling a similar pattern emerges. 27% of student in the top two bands compared to 22% SSSG
and 33% across the State, and males 31% outperforming females 22%. 27% of students were in the bottom two bands,
more than SSSG and State.

Year 7 Grammar and Punctuation - 20% of students attained the top two bands in this area compared to 16% of SSSG
and 28% State.This was the only area of literacy where girls outperformed boys 23% to 18% in the top two bands.

Year 7 Numeracy - In Numeracy 18% of students attained the top two bands compared to 17% of SSSG and 32% of the
State, and 31% attained the bottom two bands. Male students considerably outperformed female students with 23%of
boys attaining the top two bands and 11% of girls. 58% of Aboriginal students were in the bottom two bands.

Year 7 Summary and Growth - In all areas there was a consistent rise in the number of students attaining the top two
bands compared to 2018 and 2019. The only exception was Numeracy, where 2021 and 2019 were similar, but still a
considerable improvement on 2018. There was also, however, an increase in students in the bottom two bands,
indicating a greater range of needs for the 2021 cohort compared to previous years. Of further concern is the fact that in
all domains growth amongst this cohort was significantly below that of the State and SSSG in all areas suggesting that
this cohort may have been significantly affected by the COVID disruptions during their final year in Primary School. This
indicates that the successful strategies across Reading, Numeracy and Writing that have borne fruit in Year 9, need to be
continued and intensified for this cohort.

Year 9 Music using Digital Audio Workstation
(DAW)
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Parent/caregiver, student, teacher satisfaction

2021 continued to see considerable disruption to schools with the March floods, COVID restrictions, a considerable
period of learning from home, and staff shortages. This made it much more difficult to accurately gauge parent
satisfaction and potentially distorted student feedback. Forster Campus continued to prioritise its relationships and
communication with parents and the community throughout the lockdown period and there was much anecdotal positive
feedback about our efforts.

In 2021 the students, teachers and parents were surveyed using the Tell Them From Me questions and data was
gathered to inform better practice across all school systems. Strategies to improve social media platforms such as the
newsletter, website and Facebook were implemented and training in Sentral Parent Portal was delivered to staff. Data
showed that there was an improvement in parent satisfaction. In 2022 further action plans will be implemented, with
strategies to make data gathering more efficient and media platforms more informative.

The results of the student responses from the Tell Them From Me surveys indicated a decline in student sense of
belonging at school and also in students expectations of success. Again this can be partly explained by the COVID
disruptions and differing experiences of and responses to home learning. Interruptions to our usual transition plans,
meant many programs which emphasise the continuity of learning from Primary School through to the Senior Campus
and post school education, did not run or had to be significantly modified, potentially further affecting students' attitudes
towards school and their sense of belonging.

The target for 2021 was to reach 60% parent satisfaction in communication. Considering the disruptions due to Covid 19,
the Tell Them From Me (TTFM) Parent Survey results were positive, indicating that 58% were satisfied; however, 33%
were still undecided. In 2022, the Community and Engagement Team will be working with the Department of Education
Safeguarding Kids Together team, to analyse areas in need of improvement and implement an action plan; as well as
aiming to increase further our percentage of parent satisfaction with communication.

Koori Girls group making scented candles for Christmas gifts
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Anti-Racism - School statement

Forster Campus has an Anti-Racism Contact Officer, dedicated to developing student awareness of the process for
dealing with incidents of racism and promoting the value of an inclusive school community. At Forster Campus, staff and
students are committed to celebrating acceptance and promoting equality through participating in whole school key
nationally recognised initiatives including Harmony Day and NAIDOC Week. Our NAIDOC Week celebrations are led by
our Aboriginal Education Team and Aboriginal students, AEO, SLSO and Koori girls and boys group leaders,
inconsultation with our local Aboriginal Community.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.

Multicultural and anti-racism education - School Statement

Forster Campus is a diverse learning environment providing opportunities for students from culturally diverse
backgrounds to achieve equitable education and social outcomes. The implementation of evidenced based wellbeing
programs celebrating acceptance, cultural diversity, resilience, self-confidence, self-worth and tolerance encourages
students to be an active and informed global citizens. A student's cultural, linguistic and religious diversity is supported
through program differentiation, and additional resources including Learning and Support Teachers, Wellbeing team,
Learning and Support team, Student Support Officer and senior executive.
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