
2021 Annual Report

Ashcroft High School

8397

Printed on: 7 August, 2022Page 1 of 32 Ashcroft High School 8397 (2021)



Introduction

The Annual Report for 2021 is provided to the community of Ashcroft High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Ashcroft High School
Maxwells Ave
Ashcroft, 2168
https://ashcroft-h.schools.nsw.gov.au
ashcroft-h.school@det.nsw.edu.au
9607 8011
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Message from the principal

Ashcroft High School's vision statement provides a comprehensive and all-encompassing embodiment of a past, present
and future that together allows for a constant and authentic reference point in supporting the growth of all elements of a
young person's human development. Together with comprehensive research - including that of its own peer-reviewed
work, the school seeks to ensure that every individual graduates with more than numbers on a page. To that end, AHS is
constantly seeking and testing the means to a more thorough and all-inclusive understanding of how we support the
individual's place within their dynamic ecological environment, and how they exit well-prepared to take them through to
the end of this century.

Dr Ted Noon

Principal
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School vision

Learning & walking together, side-by-side, not one in front or behind the other

Our collective responsibility as global citizens.

An all-embracing integrated approach to the growth & development of young people,

Encompassing purpose and the spirit of place and space & its mutuality.

Involving the full spectrum of human development objectives: the whole person;

Delivered through a comprehensive and far-reaching pedagogical platform:

The NSW Quality Teaching model;

Shared & assisted equally by all including government & the interconnected agencies

responsible for young people;

Focused on an early- to post-school years continuum (P-2-P);

Bound by an unequivocal objective of supporting all individuals, families & communities equally, regardless of
background;

Enabled through valuing every individual's intellectual, physical, human,

natural and financial capital;

Formed as a valued part of a whole and enshrined in the Australian cultural identity,

ingrained in its history and future.

School context

Ashcroft High School (AHS) was established in 1964 and has a growing enrolment (22% over three years) projected to
be 635 (2021), including 62% LBOTE and 18% students of Aboriginal and Torres Strait Islander background. AHS
receive equity funding to assist economic and social disadvantage. The school provides a range of innovative integrated
structures to effectively support students' comprehensive development within a school community context. AHS has at its
core a well-developed sense of vision and purpose, from which the person is highlighted at the centre supported by
various interconnecting layers. The whole person focus means all aspects of human development are acknowledged and
developed in order to assist effective educational outcomes. The school is working on an early-years to post years
learning continuum. High-level teaching and learning - the NSW Quality Teaching framework - is embedded in practice
since 2004, and connects to all school programs. In line with its comprehensive learning approach, the school provides
and continues to develop an authentic multi-disciplinary approach to measuring a range of educational outcomes. This
includes in-class (NSW) Quality Teaching data, student learning focus groups, teacher reflective learning journals and
social-emotional wellbeing to inform practice over time. The school promotes research-based practice including the
notion of an Ashcroft Research Centre (ARC) for staff and students. Research also includes a more substantive
understanding of our community - past, present and future and through the notion of place and space inclusive of all
students learning and working together. Ashcroft High School integrates a large allied health team within the learning
context together with a student support services team and learning centre.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework and participated in an external
validation. The Framework is a statement of what is valued as excellence for NSW public schools, both now and into the
future. The Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.
Every four years, our school undergoes an external validation process.

During the external validation process, an independent panel consisting of a Principal School Leadership and a peer
principal considered our evidence and assessment of our school's progress against the School Excellence Framework.

Our self-assessment and the external validation process will assist the school to refine our Strategic Improvement Plan,
leading to further improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability/school-excellence

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Excelling

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Excelling

LEARNING: Assessment Excelling

LEARNING: Reporting Excelling

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Excelling

TEACHING: Data skills and use Excelling

TEACHING: Professional standards Excelling

TEACHING: Learning and development Excelling

LEADING: Educational leadership Excelling

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Excelling

LEADING: Management practices and processes Excelling
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Strategic Direction 1: Student growth and attainment

Purpose

SD1. Quality Teaching

AHS Purpose: Connection. AHSs integrated learning model developed over 17 years, includes the NSW Quality
Teaching framework [QT] which underpins all School Directions and pedagogical practice within a whole-person model.
Through such connection, the school believes there is high-level of consistency regarding practice and the means to
ensuring deep intellectual quality, rigour and improved outcomes across all WP elements. AHS follow the conceptual
framework of 'enacted curriculum' [Ladwig, J., 2014], i.e., pedagogy is at the centre of practice and the curriculum filters
through its enactment.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Pedagogical Practice
 • Implement the continuing whole-school, whole-person integrated focus on learning
 • Consolidation of the Ashcroft Interconnected Community model [AIC] and Educational outcomes
 • Methodology

Resources allocated to this strategic direction

English language proficiency: $170,000.00
Integration funding support: $60,000.00
Socio-economic background: $290,000.00
Aboriginal background: $23,000.00
Professional learning: $60,000.00

Summary of progress

Overall progress was delayed due to environmental circumstances [For example, significant COVID-related issues
including lockdowns]. Nevertheless, structural elements of the School Plan continue as part of a continuum of
progression from previous plans. This is meant to ensure that our direction over the years is embedded in such a way
that the school has well-supported evidence of practice to continue to build upon. The structures, include reporting of
evidence of practice by all teachers - each year [Quality Teaching], and equally what students say about practice from
their perspective as learners.  In addition, AHS has designed and developed a series of draft measures to assess various
aspects of its whole-person model of learning. This is critical in ensuring that multiple transition points are minimised [for
example, multiple gaps between primary and high school; lack of understanding, clarity, support and prior information
about the socio-emotional effects, impacting on students' cognitive functioning, learning and outcomes; that is, what do
we know about each student entering AHS, and how do we support them fully?].

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Objective:

Specifically, AHS seek to enhance all
seven elements of the whole person
[WP] in order to improve and maximise
educational outcomes.

Objective 1

Promote and enhance all human
development elements equally though
the continued strengthening of the
NSW Quality Teaching [QT]

Pedagogical Practice: All teachers have referenced the 2020 AHS Quality
Teaching Coding Report, and set goals and targets according to QT
Elements that are identified as requiring further development. The school
has observed, the continuing [gradual] upward trend of the elements over
time [2004-2020], indicating that notwithstanding various and variable
ecological conditions there is continuing improvement within the culture of
the school's critically important focus on pedagogical practice [changes
include, e.g., staffing mix - including large temporary staff under equity
funding, and large increase in enrolments including highly complex cases].
It is critical - within the school's culture of teaching and learning practice,
that each faculty is 'the holder of pedagogical knowledge about practice'.
This also includes integrated concepts about differentiation, identified
reading and writing elements requiring focus [according to analysis of
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pedagogical model [2004-2021],
focusing on areas identified in the 2020
coding round school report; and
supported by the school's developing
interconnected Whole-Person [WP]
model of learning.

Progress: Matrices have been
developed. Trial has begun, through to
T3/T4 2022. Authenticating measures,
with ability to gauge base level [starting
point] and progress [collaboration Prof
Jim Toglonini [Syd Univ]

student evidence]. Each faculty provided a two-hour presentation report
about these practices, to the senior executive - according to their targets.
This included samples of student work, as well as samples of Teacher
Professional Learning Journals, all of which included how adjustments
will/have occurred.

Objective 2

Under the banner and enhancement of
QT and WP practice, continue to
promote and enable interconnected
differentiated learning functions through
targeted individualised approach and
including various WP elements, and
identified key Focus on Reading and
ReWrite skills; supported professionally
by highly developed teacher learning
[trial of the Teacher Journal matrix]; and
support of all our students including the
many of Aboriginal background and
from various local and global country-
of-origin backgrounds as they connect
to our side-by-side learning focus
underpinned by the notion of Place and
Space.

Progress:  QT coding of all teachers
begun, and including ReWrite skills.
Cross-faculty teams were established,
to utilise key identified themes about
learning - in common. Trial Teacher
Learning Journal matrix begun, and
continuing through to T3 2022. Senior
students [SLC] commenced lessons
with year 7 on Place and Space [What
is 'Culture'?], and to be filmed.

Whole-School, Whole-Person Implementation: Progress has included the
drafting and evaluation of various matrices, including: A] A Whole-Person
integrated with Quality Teaching Elements. This matrix will be trialled in T3
2022, and is currently drafted in such a way that elements of the model
abridge to teacher practice. For example, the 'Spiritual' elements considers
learning as more than factual, but more so about concepts such as awe,
wonder, courage, inspiration, hope, loyalty, empathy, creativity, etc. The
'Aesthetic' element includes students utilising thinking about challenging
concepts through reversal of complexity, to 'this is 'interesting', promote
feelings and attitudes to be explored through to the cognitive. Matrix has
been developed for Teacher Professional Learning Journals, regarding the
intellectual quality of how teacher thinking is promoted by professional
readings and reflections on their own learning linked to QT feedback. New
in 2022, will be high-order challenges of work via cross-faculty projects, that
is, working with other KLAs in undertaking and sharing the same
professional learning. Student feedback - previously undertaken each year
via focus groups, will be trialled in 2022 as an electronic version based on
modified QT elements.

Objective 3

Promote and develop the Ashcroft
Interconnected Community model
[AIC], as a pre- to -post continuum of
integrated learning; develop and enable
research on student physical activity
with connections to motivation and
enhanced social-emotional-physical
health [AHS-WSU]; develop and enable
0-5 years identifying and enhancing
health-learning markers within the
community [AHS-UNSW].

Progress: AIC model - Teacher Liaison
commenced T2 2022, progressing
through to T3/T4. AIC early years to be
negotiated with Sadleir and
Heckenberg T3/T4 [APS plan under
review temporarily]. Governance
started and progressing into T3/T4

Consolidation of the Ashcroft Interconnected Community [AIC] model:
Progress on elements of the model linked to pedagogical practice, have
been moved to 2022. This aspect of the model includes revamping the trial
maths-science teaching in stage 3 [by HS staff] to Sadleir-Heckenberg;
development of a trial Health-Learning matrix [adapted from AEDC], that is,
to follow with students as they progress through their primary years into
high school. The AHS primary liaison teacher will be installed again in 2022,
working with stage 6 teachers as support while engaging with the 'nature of
learning' and learning about the students. In addition, and following the
social-emotional survey [ACER] highlighting girls low 'sense of self', further
discussion about joint support for girls will be discussed.

Target 1 Progress: Data affected by COVID/Lockdown and therefore irregular
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Specific: All Quality Teaching elements,
but especially problematic knowledge,
social support, cultural knowledge,
explicit quality criteria [+ 0.2 each].
Progress: Moved to 2022

* Each faculty has identified their own
specific elements through 2020 coding
rounds [+ 0.2 each]. Progress:
Commenced.

* Student feedback and teacher
learning journals interconnect
supporting evidence and improvement
[Complete trial electronic student
feedback via random lessons; trial draft
teacher journal matrix criteria: random;
de-identified]. Progress: Commenced

Target 2

Specific: Trial matrix, including: 1. QT +
Whole Person; 2. QT + FoR + Faculty
Identified skills; 3. Transfer slips; 4.
Trial ACER PAT test - targeted areas
identified. Progress: Moved to 2022

* 5. Continue development of integrated
Learning +SSS + LC + School Health.
Track its effectiveness [Trial]. Progress:
Moved to 2022

* 6. [Trial] Determine gains according to
learning levels, and according to
assessment used, e.g., Probe; ACER
PAT. [mean = +5% over 1 x year x 3-
years]; 8. [Trial -Stage4]. Progress:
Moved to 2022

* 7. [Trial] Track individual students
according to gaps from initial pre-
assessment and utilise WP elements;
Progress: Moved to 2022

* 8. Evaluate assessment tasks via a
QT backward mapping [following
previous original review]. Progress:
Moved to 2023

* 9. [Trial] revamped cultural 'Place and
Space' program [Aboriginal + all cultural
groups (Via regional Indigeneity)].
Progress: Moved to 2022

* 10. Increase the proportion of
students meeting or exceeding
expected growth for NAPLAN
Numeracy in 2023 by at least 8.2%
from the 2016-2018baseline. Progress:
Moved to 2022/2023

* 11. Increase the proportion of
students meeting or exceeding
expected growth for NAPLAN Reading
in2023 by at least 6.0% from the 2016-
2018 baseline. Progress: Moved to
2022/2023

attendance and engagement patterns. However, overall pattern change
regarding NAPLAN scores leading through to this period indicate: steady
improvement from 2015 to and including 2019; consisting of quite large
increase by SES quartile 3, and large increase by SES quartile 2;  quartile
one has remained consistent; large increase by students of Aboriginal
background from 2017 to and including 2019.  Attendance saw positive
improvement in 2021, but again has seen a decrease in the post 2019
period. Finally, intake analysis data by AHS of year 7 cohort [2021] indicate
significant work to support students regarding reading decoding age [below
to well- below: 45%] and expressive and reception language disorder [27%].
The school combines its three support structures with teachers in
supporting intensive work in this area.

The following progress measures are identified. Scores and comments are
based on the Year 7-9 trend period 2015-2021 - unless otherwise stated
[including the mean (baseline) for this timeframe], and comparison to like-
schools. Year 7 data and comments, are mindful that the students have only
joined AHS for four months. Lockdown COVID effects to be noted for 2021.

* 10. Increase the proportion of students meeting or exceeding expected
growth for NAPLAN Numeracy in 2022 from the 2015-2021 baseline.
Progress: 2021 data shows a 5-percentage point decrease from the
baseline: Note. Year 7 Numeracy scores since 2017 have trended below
like schools.

* 11. Increase the proportion of students meeting or exceeding expected
growth for NAPLAN Reading in 2022 from the 2015-2021 baseline.
Progress: 2021 data shows a 3.7% percentage point decrease from
baseline: Note. Year 7 Reading scores since 2017 have trended below like
schools. Growth in NAPLAN Writing [year 7-9], however, has had a
significant and consistent upward trend [8.1% above the 2015 baseline].
AHS is investigating this trend, and also differences between Reading and
Writing especially impacts regarding home and early entry into year 7
trends.

* 12. Increase the proportion of students in the top two bands for NAPLAN
Numeracy in 2022 by at least 5.7% from the 2017-2018 baseline. Progress:
2021 data shows the proportion of students in the top two bands for
Numeracy was lower than baseline by 2.1 percentage points.

* 13. Increase the proportion of students in the top two bands for NAPLAN
Reading in 2022 by at least 6.3% from the 2017-2018 baseline. Progress:
2021 data shows a similar proportion of students in the top two bands for
Reading to the baseline with a minor drop of 0.4 percentage points.

* 14. Increase the proportion of students in the top three bands for the HSC
in 2022 by at least 5.0% from the 2017-2018 baseline. Progress: 2021 data
shows the proportion of students in the top three bands of the HSC
increased by 8.74 percentage points which exceeds the progress measure.

* 15. Contribute proportionately to the Liverpool Network 2023 target of a
50% increase in the number of Aboriginal students who complete their HSC
whilst maintaining their sense of cultural identity. Progress: Retention of
Aboriginal students progressing to the HSC is 88.2% at the school which
contributes significantly to achievement of the Network target.
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* 12. Increase the proportion of
students in the top two bands for
NAPLAN Numeracy in 2022 by at least
5.7% from the 2017-2018 baseline.
Progress: Moved to 2022/2023

* 13. Increase the proportion of
students in the top two bands for
NAPLAN Reading in 2022 by at least
6.3%from the 2017-2018 baseline.
Progress: Moved to 2022/2023

* 14. Increase the proportion of
students in the top three bands for the
HSC in 2022 by at least 5.0%from the
2017-2018 baseline. Progress: Moved
to 2022/2023

* 15. Contribute proportionately to the
Liverpool Network 2023 target of a 50%
increase in the number of Aboriginal
students who complete their HSC whilst
maintaining their sense of cultural
identity. Progress: Moved to 2023

Note: Factor concern regarding COVID
and ramifications in low SES homes
[e.g., attendance]

Target 3

Specific: through: 1. Pre- to -post
continuum of learning [primary - pre-
schools]; 2. Re-establish PS-HS liaison;
3. A Health-Learning profile P-2-P;
Progress: Moved to 2022/2023

* Continue advocacy for 'the Gaps: The
Forgotten Suburbs' [TN]. The missing
pieces [data] that support transition to
HS, including effective measurement
[Progress = 10 areas x level of
achievement] Progress: Moved to
2022/2023

* Enable research on, 1. PA + health
markers [AHS-WSU]; 2. 0-5 years:
identifying early indicators about health
as it impacts on learning [AHS-UNSW]
[Data= preliminary indicators
established] Progress: Moved to
2022/2023
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Strategic Direction 2: Students Leading Learning

Purpose

AHS Purpose: Connection. To continue to develop the significant role of students within the Student Leadership
Council (SLC) as it links to learning through the avenue of four portfolios that include Quality Teaching, Global
Perspectives, Healthy Schools and School Welfare. The SLC is a critical centrepiece and focus regarding the active role
of students in their learning. While students are active participants in all classrooms - including ongoing feedback about
learning - a range of initiatives by the SLC highlight the means to higher level leadership and learning. This includes
integrated co-curricular programs across a range of learning contexts, creativity, research, feedback about learning, and
providing presentations to various audiences. The 'individuality and voice' of students is embraced in a way that seeks to
promote all young people and to extend their learning in a holistic way, while expanding their horizons through a deeper
understanding and responsibility about local and global affairs.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Engage in processes about the School Plan and Directions
 • Promote, develop and enable a range of initiatives as they connect to the school plan.
 • Promote, develop and enable increased student leadership and identified skills matrix.
 • Methodology

Resources allocated to this strategic direction

Socio-economic background: $300,000.00
Per capita: $150,000.00
Low level adjustment for disability: $130,000.00

Summary of progress

While progress on the initiatives within the School Plan have been impeded by the circumstances of 2021 [especially
COVID-related], some progress is nevertheless reported. The School Plan was presented to the Student Leadership
Council [SLC] senior members so they provide their valuable insights, learn about the nature of future planning from an
educational [schooling] perspective, and build their school-community leadership skills. Student have taken a first
session in which they designed their ideal school [what are the key features of contemporary schooling?]. Each of the
four SLC portfolio groups have commenced their continuing projects [to be expanded upon in 2-22], and include
adjusting and presenting the theme around the school's purpose about 'Place and Space' : the nature of 'culture', and
how each individual - while part of various subgroups within society, come together as one with connections to their
origins, and enabling relationship with all others.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Objective 1

Promote and enable a deep
understanding of the school's purpose,
plan and directions.

Progress

Senior Student Leadership Council
[SLC] members worked with the
principal and senior executive staff on
developing 'their ideal school', a
prelude to working through the current
AH School Plan. Student ideas were
recorded and of a high order. T3 will

Engaging with the School Plan: Senior SLC students completed the first
phase of the AHS Plan with their own interpretation of what they believe to
be their ideal school. This process provided an insightful perspective from
the various groups within the student body. Students saw schooling through
a broad range of perspectives about citizenship and moral purpose, and
various elements that could be defined within the whole-person model. This
process formed an impressive prelude to the follow-up session where the
senior student body will dissect the School Plan and allocate its various
elements to the four portfolios of the SLC.
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include senior SLC students working
through elements of the Plan and how
they see their role articulating, enacting
and critiquing implementation.

Objective 2

Promote and further develop a deep
connection to the intellectual elements
of learning, through enhanced
understanding of a local and global
focus about human co-existence
including the environment, place and
space, and the essence and
practicalities of learning within a whole-
person model.

Progress

Student Leadership Council [SLC]
senior students have been supported
by their portfolio [QT and Global
Perspectives] mentor teachers in
reviewing early attempt at 'cultural
integration and perspectives'; have
refined and presented trial lessons to
year 7 students which has been filmed
and will be presented to staff. Early
evaluation is of a high-order
understanding both by senior and junior
students.

Healthy Schools portfolio surveyed and
presented results about sample AHS
students' sleep, technology use and
physical activity engagement. Initial
findings presented to executive staff.

Healthy Schools portfolio provided
coaching programs to APS students.

Global Perspectives portfolio, has
coordinated delivery of hampers to the
community throughout 2021.

Objective 3

Promote and enable further active
engagement through the continued
enlisting of students willing to
participate at this level; in each of the
four portfolios, via inter and intra
programs that explore, interrogate, and
enable a deep understanding - through
the prism of the school's learning
model; provided through activities that
align to the school's stated purpose;
and in doing so promote enhanced
skills for each individual that aligns/links
to the central purpose.

Progress

Draft Student Leadership [Council]
matrix has been developed, and will be
trialled in T3 2022. The design is
mindful of ensuring positive
encouragement of membership, while
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also acknowledging standards of
leadership across the key areas of how
high-level leadership is defined.

Target 1

* Specific: Engage in the development
and promotion of the school plan and
the interconnected community model
[AIC]; to include various forums and
modes of delivery, and ways in which
students are active in its delivery [Draft
Plan]. Progress: Commenced T4 2021

* Each portfolio to develop an action
plan according to the school's vision
and intent, and providing strategies and
targets that also highlight inter- and
intra-ventures. [Draft Plan].

* Student feedback supporting evidence
and improvement [trial electronic
student feedback]. Progress: To assess
in 2022

Target 2

* Specific: SLC portfolio groups will
enact the following projects as they link
to the school plan:

* The Global Perspectives group - in
conjunction with other portfolios such
as the Quality Teaching team, will
refine their original delivered work on
the range of various cultural and
religious groups representing students
[deliver in 2021-22]. Progress: To
Consolidate T1-T2 2022

* The SLC will support the school's
ideals regarding 'Place and Space',
including the notion of 7th generation
thinking and links to Indigenous
cultures including the history of the
local area [deliver in 2022-23].

* Engage in data collection on various
health-related issues for students, such
as sleep, technology use, proposed
physical activity research [See also
draft AHS-WSU project, 'capturing
motivation and physical activity'].
Progress: Delivered 2021. To be
assessed via updated data processes
in 2022.

* Engage in a recognition and
celebration of high-level student work -
written, visual and performance - which
will be judged according to criterion for
selection in the Ashcroft Research
Centre Journal [ARC site]. Progress: To
reset for T3/T4 2022

The Student Leadership Initiatives: The senior students have developed a
draft revised version of their 'Place and 'Space ' initiative. That is, the
underpinning motive is to draw together various understandings of 'cultural
perspectives' [the broad context], so as to reach through aspects of 'cultural'
history and seek commonality about origins and as it relates to
contemporary perspectives. The project - as do all essential underpinnings
of student leadership - links to students learning across KLAs [related, for
example, to background knowledge]. In addition, each SLC portfolio has
enabled further progress to be installed throughout 2022 regarding survey
results about student habits [sleep, technology use, physical activity];
coaching of primary students in various sports, and the Global Perspectives
team supporting the local community through the delivery of hampers.

Student Leadership Skills matrix: The draft matrix has been developed, and
will be trialled in the second semester 2022. The belief is to promote various
elements of effective student leadership, while maintaining promotion of
high numbers of students in the leadership group.
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* Continue the coaching program for
students in the feeder primary schools,
promoting leadership and support of
younger students in physical activity.
Progress: Commenced T4 2021

* Promote local and global ideals
related to awareness of equity issues,
such as the environment, and fairness
and care about socio-emotional health
of students. Progress: Moved to T3/T4
2022

* Classroom learning feedback [NSW
Quality Teaching] continued, and
adapted according to electronic
feedback and randomised class
processes [see D1]. Progress: Moved
to 2022

Target 3

* Specific: increased membership has
been an ongoing goal [Target = from
18% to 20%] Progress: Moved to 2022

* A skills matrix developed, and linked
to the students' academic learning
objectives and school report. Progress:
Commenced and drafted T4 2021. To
be trial 2022

* A student leadership forum, with a
wide-ranging agenda linked to portfolio
goals and designed by students in
conjunction with teacher leaders.
Invitations to DoE staff, community
leaders, other schools - teachers and
leaders [2022]. Progress: Moved to
2023

Note. Progress limited by COVID
restrictions

Printed on: 7 August, 2022Page 13 of 32 Ashcroft High School 8397 (2021)



Strategic Direction 3: CENTRUM

Purpose

AHS Purpose: Connection. Centrum [Latin: 'centre'], forms the third layer in the AHS model of learning, and consists of
a range of critically important areas that focus on the centrepiece of student learning - pedagogical practice through
enacted curriculum via a whole-person model of human development - by bringing together all support structures that
assist the full range of students at AHS in that process. These layers consist of the Student Support Services faculty; the
Learning Centre; and the School Health team. Other areas that interconnect include oversight of student issues such as
attendance [Head Teacher, Students], and the Ashcroft Research Centre [ARC]. This area of work was initiated and
developed over the last 15 years, and also includes Ashcroft initiated peer-reviewed research and interconnections with
various Sydney-based universities [Dennis, Noon, Liaw, 2016; Noon, Zadkovich, 2021]

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Promote and enhance the interrelationship between the school's support structures.
 • Promote and enable the Ashcroft Interconnected model [AIC] and the Whole-Person model [WP]
 • Promote and develop a deep interconnection between the school's interconnected model and system structures.
 • Methodology

Resources allocated to this strategic direction

Socio-economic background: $700,000.00
Integration funding support: $60,000.00
Aboriginal background: $79,000.00
School support allocation (principal support): $96,000.00
Low level adjustment for disability: $200,000.00
Refugee Student Support: $830.00
Flexible Funding for Wellbeing Services: $21,000.00

Summary of progress

This School Direction - as it has in previous School Plan iterations - attempts to always draw together the various support
structures that assist students and indeed staff in fulfilling their multiple roles. Over time, it had been observed that ideas
and associated funding from systems would often be ad hoc, reactive, and not connected to or undertaken with a long-
term view about sustainable change. AHS, has ensured that such a task, is effectively supported by peer-reviewed
research. The school has completed two-peer-reviewed published papers [Pub. The Australian Journal of Primary Health
- CSIRO], and determined via their conclusions key recommendations that support high-order means to effective
measurement. This is particularly the case in linking the three AHS support faculties [for example, the School Health
team professionals]. The school will develop effective and authentic evaluative tools with the teams that also connect to
the school's focus on 'educational outcomes' [that is, all elements of human development]. Implementation of the AHS
research-supported AIC model has been adjusted for 2022/2023, with a possible reviewed focus on two of its feeder
primary schools as the interconnected pre-to-post model. A further two research papers are envisaged in 2022/23, linked
to post-school destination and girls sense of self.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Objective 1

Promote and enhance the
interconnection between the three key
areas of student support, together with
other related support structures and the
scope of and impact on student
educational outcomes including
efficacy.

The Interconnection of Centrum Elements: As a result of two published
peer-reviewed papers, the school is in a good position to draw upon the
papers conclusions and build effective evaluation of its unique three-way
support structures [Health Faculty-Student Support Services-Learning
Centre]. Each of these future developed ideas will ideally add to the school's
support of its students within the community model, as well as its AIC
modelling as a generational support structure change into the future.

AIC model progression and Whole-Person: Draft support modelling has
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Progress

AHS's two peer-reviewed papers
[Australian Journal of Primary Health],
have been analysed so as to support
feedback [via conclusions] about ways
the three key Centrum faculties are
connecting, and supporting the schools'
comprehensive health-learning vision
and purpose. This analysis will be used
as part of evaluation in T3/T4 2022

Objective 2

Promote and develop further
consolidation of the interconnections
between the Centrum support
structures, the Ashcroft Interconnected
Community model [AIC] and student
educational outcomes - including the
pre- to -post learning program and draft
model, the school's physical
environment, AHS best-practice
assessment models, and related
research.

Progress

More effective means of supporting
AHS's high-needs students - within the
Centrum integrated model [n = 52], has
included a priority-developed model into
three coded categories [High, Medium,
Low].

Two rounds of socio-emotional [ACER
PAT] have been completed, and
awaiting further analysis. Early
indications provide the need for
considerable attention to female
students, especially coordinating needs
with primary schools around [low]
sense of self.

Current increased enrolments [30%
2018-2022] - together with continuing
considerable high-needs students
[especially social-emotional (e.g.,
anxiety-depression)], has necessitated
employing two further SLSO [support]
staff, and 0.6 psychologist additional
[T3] to join Health Faculty.

Objective 3

Promote, enhance and enable
continued work on the Interconnected
model through relationships between
government, bureaucracy, principals'
councils, the teacher's union,
universities and related research
institutions, feeder primary schools and
the community.

* The cognitive [intellectual], physical,
social, emotional, moral, spiritual,
aesthetic wellbeing.

been extensively undertaken and presented to key groups [including feeder
primary schools]. The model essentially seeks to pull together the various
complexities of a schooling community through enacting an authentic vision
and purpose - as it relates to the school's seven elements of human
development [early-years to post-years] - each supporting the other, each
providing their own outcomes, and overall for achievement of successful
educational outcomes. The model is critically about an earl-years to post-
years continuum, and is investing its intellectual - and some funding
resources, into enabling better preparation [support] of young people prior
to high school entry.
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Progress

Ashcroft Interconnected Community
model [AIC] will be progressed during
T3 [2022] following delays [COVID-
related, flood effects]. Interconnections
include established Teacher Liaison,
shifting focus to Sadleir and
Heckenberg regarding early-years and
health-learning profile.

Research projects: 'Girls, sense of self,
motivation and physical activity is
currently proposed and awaiting ethics
approval [AHS-WSU: Dr T Noon; Dr
Rhiannon White]. Proposed post-years
research being investigated [Dr T
Noon-A/Prof C. Johnson/Prof M.
Simons]. Aim: Tracking students five
years post-school about whole-person
outcomes.

AIC Governance group: currently being
formed. Proposed link to cross-ethnic
school group to visit homes of students
especially with early-year families, as
participants in AIC model.

Target 1

* Specific: Utilise the two peer-reviewed
published papers - and where
applicable two further published papers,
to assist linked data sources in order to
enable further consolidation of
connections between the Student
Support Services faculty [SSS], the
Learning Centre [LC], and the School
Health team [SH]. Progress: Moved to
2022

* Investigate capacity for further
improved links between the objective of
Centrum and support for students to
ensure comprehensive holistic
educational outcomes; to more
effectively streamline the large number
of students requiring support and how
to prioritise while maintaining effective
care. Progress: Completed colour-
coded prioritising

* Implement and review the school's
focus on enhancement of socio-
emotional-cognitive health through the
implementation of ACER assessment
tool. Progress: Moved analysis to 2022

* Monitor and adjust the school's best
practice about the staffing of the three
teams; for example, School Health
demands have increased significantly
due to higher levels of student need
[including increased enrolments].
Progress: Moved to 2022

Promoting and Enabling the AIC model via external groups: AHS has
drafted two further peer-reviewed research projects [reported elsewhere],
including 'girls sense of self' [Dr Ted Noon; Dr Rhiannon White]; and a draft
concept about the school's model of post-school 'whole-person' outcomes
[five years hence]; that is, what happens to students in the multi-
dimensional world following school completion - this information to feed
back into the school's evaluation and future planning.

The school's Primary Teacher Liaison will commence in 2022 [following
readjustment of personnel]. and a Governance model - underpinning the
AIC, and involving ex-AHS students, key community representatives and
staff, will form a link to a unique model of a school-community liaison group
targeting feeder families.
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Target 2

* Specific: Continue to develop and
enable the school's innovation
regarding support structures and the
intent of the AIC model, that is,
supporting the model of 'Place and
Space' [therefore, the SLC and
curriculum areas]; pedagogical practice
and the various school-developed
matrix of learning and the whole-
person; and relationships that require
connections to various systems and
their agents. Progress: [AIC modelling].
Various Zoom meetings undertaken
with Feeder Primary schools, NCOSS
and DEL. Articulating the research-
supported background to the modelling.

* Enable draft measurement
innovations that support effectiveness
including the means to effective
educational outcomes. This will include
continued streamlining of connections-
data-outcomes in a way that limits
overlap; provides clear interconnected
notes related to historical information,
with current and future projections.
Such a process, should support regular
reporting. Progress: Moved to 2022

* Increase the proportion of students
with an attendance rate of 90% or more
in 2022 by at least 5.1% from the 2017-
2018 baseline. Progress: 2021 data
shows the proportion of students with
an attendance rate of 90% or more was
impacted by COVID and decreased
slightly from baseline by 3.6 percentage
points.

* Reduce the proportion of students
with an attendance rate of less than
80% in 2022 by at least 6.9% from the
2017-2018 baseline. Progress: 2021
data shows a 0.2 percentage point
reduction in the proportion of students
with an attendance rate of 80% or less
which is significant in the context of the
pandemic.

Target 3

* Promote, enhance and enable the
Interconnected model through
advocacy, including forums and
workshops to connect the school's
modelling between government,
bureaucracy, principals' councils, the
teacher's union, universities and related
research institutions, feeder primary
schools and the community. Progress:
Moved to 2022

* Specific: Promote and enable a pre-
to -post interconnected whole-person
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model of learning [P-2-P], without which
improved outcomes will be hindered.
This will be achieved through work with
feeder primary schools and various
supporting agents, and universities.
[See Target 2 progress notes]

* Undertake a range of research
projects, including a '0-5' research
project [AHS-UNSW] investigating and
identifying health-learning indicators
within the community - guided by the
'Blue-Book' model - to enable the
development of a profile, that leads to
the production of a health-learning
profile to travel with the child through
schooling. Progress: Developed and
consolidated during 2021. Progress,
and any barriers about implementation
to be assessed during 2022

* Undertake a research project in which
a link between students' level of
motivation and sense of self, is
matched with current students who are
presenting at school in early hours to
undertake intense physical activity -
and those students who unable to
attend school with such motivated
desires [AHS-WSU]. Progress: Draft
research submission developed and
submitted for ethics approval. [T
Noon/R White]

* Promote, develop and enable a forum
based on [or similar to] The Barriers to
Effective Educational Outcomes,
including a Highly Socially Segregated
Schooling System and Varied and
Unclear Expectations about Purpose.
The forum will involve all sectors of
educational input, including academics,
union, principal councils. The aim is to
produce a position paper and published
papers. Progress: Moved to 2022

* Production of draft research projects,
through to submission and possible
publication, as form of evaluation.
Progress: Further projects moved to
2022

* Creation of forum agenda, leading to
capacity to garner interest, and
evaluation post implementation.
Progress: Moved to 2022

* Evaluation of impact at school level.
Progress: Moved to 2022/2023
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Funding sources Impact achieved this year

Refugee Student Support

$830.00

Refugee student support funding is provided to support students from
refugee backgrounds who have been enrolled in an Australian school for
less than three years.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Promote and enhance the interrelationship between the school's support
structures.

Overview of activities partially or fully funded with this targeted
funding include:
 • release time to engage staff in targeted professional learning
 • release time for staff to provide targeted support to students, including
mentoring and tutoring
 • intensive English language and learning support to increase educational
outcomes for students
 • professional development for staff around impact of trauma, learning and
wellbeing needs of refugee students

The allocation of this funding has resulted in:
Increased intake over the last four years, resulting in higher need for base-
level assessment of students especially regarding complex health needs.
These areas are missing for nearly all enrolments, and provides significant
gaps to ensure learning is optimised

After evaluation, the next steps to support our students with this
funding will be:
Additional appointments in the school's Health team. Current interconnected
link effectiveness is being assessed

Integration funding support

$120,000.00

Integration funding support (IFS) allocations support eligible students at
Ashcroft High School in mainstream classes who require moderate to high
levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Pedagogical Practice
 • Promote and enhance the interrelationship between the school's support
structures.

Overview of activities partially or fully funded with this targeted
funding include:
 • staffing release for targeted professional learning around [school-
developed and approved professional learning, e.g., 10-hour NESA
approved differentiation and Quality Teaching]
 • staffing release for individual case conferences and development of
Personalised Learning and Support Plans (PLSPs)
 • employment of staff to provide additional support for students who have
high-level learning needs. Funding supports the AHS Learning Centre
staffing, where SLSO's are trained in high-level learning support [including
various assessment tools] and coaching.

The allocation of this funding has resulted in:
Increased intake over the last four years, resulting in higher need for base-
level assessment of students especially regarding complex health needs.
These areas are missing for nearly all enrolments, and provides significant
gaps to ensure learning is optimised

After evaluation, the next steps to support our students with this
funding will be:
Additional appointments in the school's Health team. Current interconnected
link effectiveness is being assessed
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Socio-economic background

$1,290,000.00

Socio-economic background equity loading is used to meet the additional
learning needs of students at Ashcroft High School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Pedagogical Practice
 • Engage in processes about the School Plan and Directions
 • Promote and enhance the interrelationship between the school's support
structures.

Overview of activities partially or fully funded with this equity loading
include:
 • professional development of staff through [program] to support student
learning. The school provides period-release for head teachers - built into
curriculum-delivery and the timetable. This supports their role as the 'leading
learners' [the faculty as the holder of knowledge], and supports continuous
rounds of PD [QT coding and coaching, professional learning journals, etc]
 • additional staffing to implement [program/initiative] to support identified
students with additional needs. AHS supports key support roles through its
equity funding, for example, all School Health Team professionals, release
as school-based head teachers  for each of the school-developed faculty
areas. Staff release is also supported for each of the four SLC portfolio
areas and HT Student Leadership.

The allocation of this funding has resulted in:
Increased intake over the last four years, resulting in higher need for base-
level assessment of students especially regarding complex health needs.
These areas are missing for nearly all enrolments, and provides significant
gaps to ensure learning is optimised. The school's focus is on supporting
students from the moment they arrive - all areas of their development. In
many/most cases, the complexity of issues is significant. Measures of
success [impact] is an area the school is developing further through its
research about this intricate work and how it aligns. For this reporting
period, the school was pleased with year 12 HSC results [2021] in which
students within the top three bands target was met comfortably. This was
despite 'remarkable' odds. Multiple effects as barriers are constantly being
assessed, cohort at a time and within each context.

After evaluation, the next steps to support our students with this
funding will be:
Additional appointments in the school's Health team. Current interconnected
link effectiveness is being assessed

Aboriginal background

$102,000.00

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Ashcroft High School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Pedagogical Practice
 • Promote and enhance the interrelationship between the school's support
structures.

Overview of activities partially or fully funded with this equity loading
include:
 • employment of additional staff in the three support faculties to work with
all students who are below or well-below expected stage and targets upon
entry to AHS.
 • employment of additional staff to deliver personalised support for
Aboriginal students
 • engaging an Aboriginal Education Officer (AEO) to facilitate improved
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Aboriginal background

$102,000.00

community engagement, including the engagement of students and their
families with the personalised learning pathway (PLP) process
 • staffing release to support development and implementation of
Personalised Learning Plans

The allocation of this funding has resulted in:
Increased intake over the last four years [students of Aboriginal background:
7% in 2004, 18% in 2021 (n=97)], resulting in higher need for base-level
assessment of students especially regarding complex health needs. Many
students arrive from various areas across the state; many have broken
educational experiences [including attendance], often aligned to socio-
emotional health effects. The school is pleased with both the intense level of
support provided across the many areas of need, as well as data that
indicates 'average NAPLAN Scores [Aboriginal]' have risen significantly
through to 2021.

After evaluation, the next steps to support our students with this
funding will be:
AHS will continue to allocate its funds accordingly, and is particularly
pleased with the support results for its students, the schooling results
according to NAPLAN and HSC graduates. The school works closely with its
school community group [lead is also president of the Liverpool branch
AECG]

English language proficiency

$170,000.00

English language proficiency equity loading provides support for students at
all four phases of English language learning at Ashcroft High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Pedagogical Practice

Overview of activities partially or fully funded with this equity loading
include:
 • employment of additional bilingual [SLSO] staff to support communication
 • employment of additional staff to support delivery of targeted initiatives,
including a dedicated highly-skilled teacher [language] to support this area
as fulltime.
 • provision of additional EAL/D support in the classroom and as part of
differentiation initiatives
 • additional teacher time to provide targeted support for EAL/D students and
for development of programs
 • withdrawal lessons for small group (developing) and individual (emerging)
support
 • engagement of an EAL/D specialist teacher to model EAL/D strategies,
with the aim of increasing teacher confidence and practice in their
classrooms

The allocation of this funding has resulted in:
Increased intake over the last four years [30%], with commensurate
increase in the proportion of LBOTE students. Students are arriving
manifesting varied learning issues, and many present with low-level literacy
skills [affecting overall educational outcomes]. Progress from school data
[Learning Centre decoding age], shows significant improvement especially
in stage four targeted students. This has been important in also improving
student confidence in their learning.

After evaluation, the next steps to support our students with this
funding will be:
Given the increased enrolments, the school is looking to further develop
targeted support for many students presenting poorly in assessment [upon
school entry].

Low level adjustment for disability

$330,000.00

Low level adjustment for disability equity loading provides support for
students at Ashcroft High School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.
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Low level adjustment for disability

$330,000.00

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Engage in processes about the School Plan and Directions
 • Promote and enhance the interrelationship between the school's support
structures.

Overview of activities partially or fully funded with this equity loading
include:
 • engaging specialist staff to collaborate with classroom teachers to build
capability in meeting the learning needs of identified students
 • engaging a learning and support staff to work with individual students and
in a case management role within the classroom/whole school setting [AHS
Learning Centre, Student Support Services, School Health]
 • providing support for targeted students within the classroom through the
employment of School Learning and Support Officers
 • employment of SLSO to improve the development of students by
implementing speech, OT, Art Therapist, Social Worker, Registered Nurse
[Health Coordinator] developed by specialists [School Health Staff]
 • employment of School Speech Pathologist to develop phonological
awareness, articulation, receptive, expressive language and self-regulation
for identified students
 • employment of an Occupational Therapist to provide intervention
programs that support student needs
 • development of a needs-based learning and support program in which
specialist staff collaborated with classroom teachers to build capacity in
meeting the literacy needs of identified students

The allocation of this funding has resulted in:
The school has over 30% of its students registered on the Nationally
Consistent Collection of Data [NCCD]. The school undertakes extensive
analysis of all new students, especially decoding and language [expressive-
receptive]. Students receive individualised attention via the various support
teams, and great gains are made for most targeted students. The school is
pleased with indicators such as low-level SES [quartile] improvements
[NAPLAN], where often the greatest need is required.

After evaluation, the next steps to support our students with this
funding will be:
The school is seeking to add further expertise to this area, especially with
increased enrolments, but also because of an increase in many students
presenting with learning issues and associated health concerns. The
transience of many of the families, is also highly correlated

Flexible Funding for Wellbeing Services

$21,000.00

The flexible funding for wellbeing services allocation is provided to support
student wellbeing at Ashcroft High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Promote and enhance the interrelationship between the school's support
structures.

Overview of activities partially or fully funded with this initiative
funding include:
 • staffing release for case conferences and developing intervention
strategies
 • the development and implementation of school-developed programs of
support by the school's various support faculties
 • staffing release to provide individual transition preparation support to
identified students
 • delivery of the Student Services model - support services are centrally
located. Curriculum/assessment differentiation, workshops based on student
need. Adults who care program. Working with outside agencies to deliver
wellbeing programs. Breakfast club. Wellbeing supports - counselling
 • employment of Student Support Officer to support vulnerable students

The allocation of this funding has resulted in:
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Flexible Funding for Wellbeing Services

$21,000.00

The school continues to consolidate and expand its integrated support
services, to great success. Students and their families receive high-level
support that they otherwise may not/do not have access to, or feel unlikely
or uncomfortable in accessing.

After evaluation, the next steps to support our students with this
funding will be:
The school teams are seeking to further expand additional personnel to
assist the growing number of students presenting with needs.

COVID ILSP

$459,215.77

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • releasing staff to analyse school and student data across various
assessments [ACER PAT], including social-emotional. The school is looking
to correlate information with various educational outcomes.
 • releasing staff to participate in professional learning

The allocation of this funding has resulted in:
This funding was critical to supporting already existing targeted work
utilising additional staff. The increased enrolments, the increased significant
gaps in learning and undiagnosed and poorly managed health issues is
critical and requires high levels of support. The additional staff, therefore,
was greatly appreciated.

After evaluation, the next steps to support our students with this
funding will be:
Additional appointments in the school's Health, Student Support services
and Learning Centre team will need to be made. Expanding enrolments -
and issues, necessitates our high need for maintaining this funding and
especially affects from COVID, flu, and rain/floods.

Printed on: 7 August, 2022Page 23 of 32 Ashcroft High School 8397 (2021)



Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 274 283 294 327

Girls 231 242 274 291

Student attendance profile

School

Year 2018 2019 2020 2021

7 83.8 84.8 90.2 86.7

8 84.6 80.1 87.9 82.5

9 81 82 84.4 77.5

10 80.4 77.6 83.8 74.2

11 70.3 72.1 76 72

12 79.2 77.6 78.6 67.6

All Years 80 79.4 84.3 77.9

State DoE

Year 2018 2019 2020 2021

7 91.8 91.2 92.1 89.7

8 89.3 88.6 90.1 86.7

9 87.7 87.2 89 84.9

10 86.1 85.5 87.7 83.3

11 86.6 86.6 88.2 83.6

12 89 88.6 90.4 87

All Years 88.4 88 89.6 85.9

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
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with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment N/A N/A 16

Employment 1 3 35

TAFE entry N/A 1 13

University Entry N/A N/A 32

Other N/A N/A 3

Unknown N/A 1 1

Year 12 students undertaking vocational or trade training

60.76% of Year 12 students at Ashcroft High School undertook vocational education and training in 2021.

Year 12 students attaining HSC or equivalent vocational education qualification

71.8% of all Year 12 students at Ashcroft High School expected to complete Year 12 in 2021 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 7

Classroom Teacher(s) 34.6

Learning and Support Teacher(s) 2

Teacher Librarian 1

Teacher ESL 0.8

School Counsellor 1

School Administration and Support Staff 9.88

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.
Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 133,118

Revenue 9,768,357

Appropriation 9,576,343

Sale of Goods and Services 141,843

Grants and contributions 49,979

Investment income 192

Expenses -9,840,273

Employee related -9,411,896

Operating expenses -428,377

Surplus / deficit for the year -71,916

Closing Balance 61,202

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 136,617

Equity Total 1,868,183

Equity - Aboriginal 93,741

Equity - Socio-economic 1,300,000

Equity - Language 136,449

Equity - Disability 337,993

Base Total 6,449,377

Base - Per Capita 140,022

Base - Location 0

Base - Other 6,309,355

Other Total 401,991

Grand Total 8,856,167

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2021 SSSG State School Average
2019-2021

Ancient History 57.9 59.4 68.1 56.0

Biology 69.2 63.7 71.9 56.2

Community and Family Studies 65.2 66.8 72.7 62.0

English Advanced 72.3 72.6 81.4 69.1

English Standard 64.3 62.2 68.8 61.4

Hospitality Examination (Food and
Beverage)

65.2 63.1 70.3 64.6

Mathematics Advanced 82.9 67.6 77.4 80.9

Mathematics Standard 2 49.8 57.5 66.1 53.0

Personal Development, Health and
Physical Education

61.6 63.8 70.3 58.4
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Parent/caregiver, student, teacher satisfaction

In 2021, the school sought the opinions of parents, students and teachers about the school.

The faculty review process undertaken across terms two and three saw teachers and students reflecting on teaching and
learning very deeply. Teachers were observed and coded by the deputy principals, executive and peer colleagues, and
the executive team by the principal and an executive peer. Following each observation, teachers reflected on these
lessons with critical conversations about learning in their classrooms. Student focus groups were conducted for each
faculty and students provided thoughtful and insightful feedback for all classes.

Parents and community were consulted broadly as we evaluated our ongoing high level work in teaching and learning
and our consolidating work in health support across the school. Again, our Indigenous parent group provided guidance
and feedback on how school directions could best support students.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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