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Introduction

The Annual Report for 2021 is provided to the community of Windsor High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Windsor High School
Mulgrave & Windsor Rds
McGraths Hill, 2756
https://windsor-h.schools.nsw.gov.au
windsor-h.school@det.nsw.edu.au
4587 7122
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School vision

Windsor High School strives for academic, creative, vocational and sporting excellence by ensuring each student is
challenged with high expectations to achieve the best they can achieve. Enriched learning occurs, guided by expert
teachers in a supportive environment where student wellbeing is of the highest priority. Communication and connections
with the local community are highly valued by all stakeholders, effectively supporting students and their learning.

School context

Windsor High School is a comprehensive high school of 617 students, located in the Hawkesbury. Students draw from
Wiseman's Ferry in the north to Bligh Park in the south. Enrolment is comprised of about 17% ATSI and 7% LBOTE
students. Strong links with our local community strengthen the opportunities provided to our students.

The school has a Support Unit, with four classes that cater for a wide range of disabilities. The school caters for the
academic and cultural needs of our Aboriginal and Torres Strait Islander students through personalized learning
pathways and sequential cultural programs throughout Years 7 to 12.

Highly effective programs, systems and structures are established in the areas of student wellbeing, school organization,
assessment and curriculum. Focused literacy and numeracy programs are proving successful and continue to be our
focus.

Nurturing high expectations is a focus across the school, including a specialized Gifted and Talented program to ensure
academic excellence and engaging extracurricular opportunities. Attendance and student engagement will drive student
achievement in all areas but in particular in literacy and numeracy across Windsor High School through greater
participation of students in learning. Pairing this with further development of a culture of high expectations and increased
focus on student growth (including students knowing their growth goals and working towards them) will lift achievement
of all, including increasing the percentage of students in the top 2 bands of NAPLAN and HSC assessments. We would
also like to see this culture of high expectations translating into an increased number of Year 12 students engaging in an
ATAR program of study, increasing the future options for our students.

A stage 4 specialized class supports students transitioning into high school.  Additional funding is allocated for Learning
and Support teachers who assist in specialized learning support. Homework clubs occur after school hours, supervised
by teaching staff to further support our students academic growth.

There are strong community connections including an active Parents and Citizens, which meets with senior executive on
the third Tuesday of each month for consultative purposes.. Windsor High School actively participates and consults with
the local AECG attending and hosting meetings as required.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Excelling

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1: Student growth and attainment

Purpose

In order to improve student learning outcomes we will develop and sustain whole school processes for collecting and
analysing data. Students will become self-directed learners who are aware of their own progress and feel confident in
working with teachers to help direct future learning.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Improve Numeracy and Literacy through data collection and analysis
 • Improve HSC results

Resources allocated to this strategic direction

Socio-economic background: $52,500.00
Low level adjustment for disability: $10,000.00
Professional learning: $10,500.00
Aboriginal background: $44,400.00
COVID ILSP: $115,000.00

Summary of progress

Improve Numeracy and Literacy  through data collection and analysis

A data team was established and the focus was on providing user-friendly and relevant training in using the various
forms of data available to teachers and schools effectively. Teachers have been trained in the use of Scout to collect and
use relevant data for their classroom teaching, specifically NAPLAN data. Further training occurred in Plan2, Check-In
and Best Start data to inform programs and classroom teaching. All teachers took part in the WAR (Writing And Reading)
Team's training to develop lessons using Super 6 reading strategies. All teachers are able to implement Super 6
strategies effectively, demonstrated by the evidence teachers can: teach the lesson, produce work samples as evidence
and reflect on the effectiveness of their teaching. All teachers were provided feedback on their lesson plans, work
samples and reflections. The Numeracy Team also provided professional development for each faculty - providing
faculties with specific numeracy strategies to incorporate into their  programs and lessons. Again, their lessons and work
samples were considered and feedback was provided by members of the Numeracy Team. Covid tutors were employed
to work with students in small groups to improve literacy and numeracy outcomes.

Improve HSC results

All Stage 6 students were able to work with tutors to improve their writing skills and decrease the number of assessment
tasks not being completed on time. Considerable improvements were made with assessment submission (warnings for
non-submission dropped to 103 in 2021 from 162 in 2020) and most students used the tutors for assistance - many
having regular meetings. During remote learning, tutors were highly effective, working online and over the phone to
provide student support. All students worked with the tutors to set goals for themselves and nominate a mentor teacher -
unfortunately due to Term 3 remote learning, this system was not fully implemented in 2021. Students who identify as
Aboriginal worked closely with the Aboriginal Education Officer to develop their goals as part of their PLP. Overall, no
significant improvements were seen in 2021 HSC results, however this was largely due to this year group having large
amounts of time in remote learning and many students struggled with this due to limited access to technology. HSC
monitoring has occurred with meetings happening between Head Teachers and classroom teachers, and Deputies and
Head Teachers. After analysis of 2020 results was completed, adjustments were made to programs for 2021. Teachers
continued to develop their use of ALARM for responding and composing in Stage 6 to assist students to develop
responses that include higher order thinking.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement
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Improve the performance of year 9
students in reading:
 •
increase number in top 2 bands by
1.5% from baseline of 7.8% (Upper
bound 18.3%)

Year 9 students in top two bands for reading in 2021 was 10.53%, this
exceeds the target of 9.3% by 1.23%

Improve performance of students  in
year 9 numeracy:
 •
expected growth improves by 2% from
baseline of 59.8% (Upper bound
71.2%)
 •
increase number in top 2 bands by 3%
from baseline of 4.3% (Upper bound
15.8%)

Expected growth of year 9 students in numeracy in 2021 was 37.97%,
which is below the target of 61.8%

Year 9 students in top two bands for numeracy in 2021 was 8.16%, which
exceeds the target of 7.3%

Improve the performance of HSC
students:
 •
increase number in top 2 bands by 1%
from baseline of 12.8% (Upper bound
23.2%)
 •
increase number in top 3 bands by 1%
from baseline of 46.6% (Upper bound
55.6%)

HSC students in top 2 bands in 2021 was 3.57%, which is below the target
of 13.8%

HSC students in top 3 bands in 2021 was 27.68%, which is below the target
of 47.6%

All Stage 6 students engage with a
chosen mentor to determine short,
medium and long term learning goals.

All Stage 6 students set goals - short, medium and long term goals.
Students nominated a mentor, however due to Covid and remote learning,
the mentor system did not progress further this year.

All teachers are trained to collate,
analyse and compare data from
external sources. Sentral systems are
used for collection of internal data by all
teachers.

Teachers attended training in using school systems to collect data online in
Sentral and all faculties are using it. Further training will be completed with
Sentral in 2022 to streamline how the school is using the package for
collection of results, specifically for reporting. Teachers were also trained to
use data from external sources such as NAPLAN and Best Start more
effectively for the students in their classes.

Increase the proportion of Aboriginal
students in top two bands in numeracy
by 5%

Aboriginal students did not achieve the top two bands for numeracy in 2021,
similarly to previous years. More progress is needed to achieve this goal.

Improve the performance of year 9
students in reading:
 •
expected growth improves by 2% from
baseline of 59.2% (Upper bound
69.7%)

Expected growth of year 9 students in reading in 2021 was 44.3%, which is
below the target of 61.2%
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Strategic Direction 2: Pedagogical Practice

Purpose

Our purpose is to ensure students grow in their learning through explicit, consistent and research-informed teaching. Our
teachers will demonstrate the Australian Teaching Standards using data and collaborative teaching practices. This will
develop rich and engaging learning opportunities which will positively impact on classroom culture.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Quality Teaching Rounds
 • Purposeful Programming

Resources allocated to this strategic direction

Professional learning: $5,100.00

Summary of progress

Quality Teaching Rounds

All teachers took part in professional development on the quality teaching rounds and teachers worked in groups to
discuss the effectiveness of teaching seen in two videos. Eight teachers volunteered to participate and observation
teams were developed. Unfortunately at this stage remote learning started and the program could not progress further -
plans are to meet this goal in 2022.

Purposeful Programming

This was planned to start at the beginning of Term 3, but due to remote learning this could not occur. This has been
pushed into 2022 goals.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Quality Teaching Rounds

10% of staff volunteer to participate in
the first round of the Quality Teaching
program, which are evaluated against
the Australian Teaching Standards.
Improvement should be reflected in
both the qualitative and quantitative
data gathered in the QTR in at least
one descriptors.

Professional learning for quality teaching rounds was collaboratively created
with Jane Lidbury and Tim from Education Changemakers.

Professional learning was designed and was delivered at a Thursday
afternoon professional learning session in Term Two. Ms Lidbury led all
staff through a presentation which highlighted the background to quality
teaching rounds, success of quality teaching rounds and the way in which
this program would run at Windsor high school. As part of this professional
learning, teachers watched two separate videos which demonstrated
different classroom situations. After these videos staff sat in groups and
annotated the way in which they would improve the lesson and what
positives came from each lesson. All staff came together as a group to
evaluate these lessons.

At the end of this professional learning session staff were asked to
volunteer to take part in the program. A representative from each faculty
was to be part of the program, where this was possible.

An expression of interest was held after the professional learning in order to
establish a team. A timeline of one week was given to staff.

Eight staff members volunteered for the program from five different
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Quality Teaching Rounds

10% of staff volunteer to participate in
the first round of the Quality Teaching
program, which are evaluated against
the Australian Teaching Standards.
Improvement should be reflected in
both the qualitative and quantitative
data gathered in the QTR in at least
one descriptors.

faculties.

Despite an observation team being developed, the impact of remote
teaching and learning meant we were unable to proceed with the remaining
of the quality teaching rounds as staff were not on site. Ms Lidbury worked
with Glenn from Education Changemakers to come up with the procedures
and policies which would work for Windsor High School regarding quality
teaching rounds.

In regard to the quality teaching rounds, the process was enabled through
the professional learning delivered by Education Changemakers. The
professional learning provided by Education Changemakers was founded
on evidence-based practices. The initial process of setting up quality
teaching rounds was highly successful and it is disappointing that due to
Covid restrictions we were unable to complete this process.

Purposeful programming:
 •
75% of staff can produce high level
programs that reflect best practice in
their faculty areas.

The second part of the strategic direction to involved looking at
programming practices within the school. This was due to start at the
beginning of Term Three. It was at this time when we were completely
remote learning and therefore, we were unable to continue with any of the
purposeful programming activities.

The first part of the activities for QTRs was completed as per the original
timeline however the second round of activities had to be delayed due to
remote teaching and learning restrictions.

In regard to the purposeful programming we were unable to meet any of the
deadlines originally created in our timeline. We will reschedule these in
2022's strategic improvement program.

Implications for 2021 mean that we will be moving all of the activities from
this year to Term 3, 2022.

Purposeful programming:
 •
75% staff use a centralized system to
record marks to track individual student
improvement over time.

All teachers use Sentral markbook to record assessment and examination
marks.
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Strategic Direction 3: Wellbeing and Community Connections

Purpose

To ensure that all students are able to connect, succeed and thrive, there will be a planned approach to developing
whole school processes that support high levels of wellbeing and community connections.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Wellbeing and Relationships
 • Community engagement and partnerships

Resources allocated to this strategic direction

Socio-economic background: $7,000.00

Summary of progress

Attendance

A team was established to review attendance data and to analyse processes to identify individuals and groups requiring
additional support.

After this review, there were a number of attendance procedures needing attention to ensure rolls were correct and data
was accurate. Issues such as teachers marking rolls incorrectly and not submitting had made partial attendance difficult
to measure due to the inaccuracies.

A number of students with poor attendance increased as the year progressed. During Term 2, DP Wellbeing worked with
the Year Advisors to ensure they checked their year group's attendance weekly and called parents to question why their
child was not attending school. These phone calls were also seeking explanation for absences. Parents of some
students with exceptionally poor attendance were reluctant to engage with the school. Building relationships between
parents and the school is an ongoing priority and is a focus area for 2022.

Due to a lack of time, attendance checks were only occurring at HSLO/ALSO meetings. The fortnightly wellbeing
meetings allowed Year Advisors to report on students they are currently working with. It was there that Year Advisor's
discussed their strategies, which helped other Year Advisors to improve attendance in their year group.

It was planned in Term 3 to reward outstanding attendance, due to COVID and remote learning, rewarding students did
not occur.

A number of HSLP applications had been submitted for students who were school refuses or their parents were not
engaging with the school. Some students are now engaging with Distance Education, non school options for Year 11 and
12 and employment.

With the establishment of a Head Teacher Wellbeing, new systems and procedures were partially implemented in Term
4 and will continue into 2022.

Currently our attendance data rate is 47.87%, falling short of the baseline target of 54.41%. The focus for 2022 will be to
target the 75-89% students, moving their attendance rate closer to or over 90%.

A focus on students who are late to school will be an additional focus for attendance in 2022. This initiative was planned
to be implemented in Semester 2 of 2021, however, it was placed on hold due to Covid 19 and remote learning. There
will be a push for parents to access the Parent Portal to monitor their child's attendance. An SMS system and regular
phone calls home will continue in 2022.

Wellbeing and Relationships

After reviewing the 2020 (Sept) and 2021 (May) TTFM data - there were only 5 areas linked to student wellbeing that
have increased- value school, positive behaviour, truancy, positive teacher/student relations, advocacy outside of school
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and seek help if bullied. It was pleasing to see that there was an increase in extracurricular activities, and there will be
the reintroduction of Interest Groups. Victims of bullying data has been steady between 2020 and 2021. Areas that need
attention in 2022 are sense of belonging, positive relationships and advocacy at school. Strategies need to be
implemented in future to ensure improved positive relationships at school.

After reviewing the data from 2020 (May) all areas decreased during the Covid 19 and remote learning period. Windsor
High School did not participate in the 2021 (September) TTFM survey due to remote learning. Unfortunately, Windsor
High School were unable to run the annual Wellbeing Week that supports our students to feel a sense of belonging,
building positive relationships with staff and students and to focus on a balanced, positive self.

A number of students have been identified to participate in Wellbeing programs to assist with anxiety, poor peer
relationships and a lack of self esteem. These wellbeing issues are very common among students who have poor
attendance. A number of students from Years 7-10 have been included in RAGE (anger management), Drumbeat, Self
Esteem programs, Building Strong Men & Women. Other students have been mentored individually with the Year
Advisor and Deputy Principal Wellbeing, resulting in improvements in their attendance. Students are also referred to the
school counsellor, the AEO, school chaplain or the Student Support Officer. Agencies such as Wesley Mission,
Hawkesbury Community Outreach Services, Hawkesbury PCYC and ATSI agencies have supported individual students
to assist in building self-worth and provide a mentoring role to help with their attendance.

With the introduction of the Head Teacher Wellbeing in Term 4, new programs were introduced such as the 'Tomorrow'
program focusing on breaking down masculinity stereotypes for Year 10 boys. This was highly successful and will
continue for the next cohort of Year 10 boys in 2022. The Year 10 female students participated in a Self-Worth girls
program run by the Student Support Officers, which was highly effective and allowed our female students to break down
barriers with their peers.

Community engagement and partnerships

Our focus on community engagement and partnerships for 2021 was to improve our social media engagement with the
community. We focused on improving our Facebook engagement by creating a Facebook Coordinator role, a person
who is responsible for posting new events and information on Facebook.

There has been a 44% increase in engagement from 2020 to 2021. There was greater engagement during June, with the
Car Show post reaching 4.4K people and having the most shares out of all the posts in 2021. The end of Term 3 staff
dancing post had received the most amount of likes. There was an increase in Support Unit, TAS faculty posts and
during remote learning, posts promoting wellbeing and self-care were evident. A focus for 2022 is to post more faculty
activities and more school events.

The school website requires greater attention by providing up to date information and visuals.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

The percentage of students attending
90%+ of the time increases by 3% from
the baseline by 2021 in a move towards
system targets.

Our attendance data rate is 47.87%, falling short of the baseline target of
54.41%. The focus for 2022 will be to target the 75-89% students, moving
their attendance rate closer to or over 90%.

Student wellbeing (as measured
through Tell Them From Me) increases
by 2.4% from the baseline by 2021 in a
move towards system targets.

Increase the percentage of students
identifying positive relationships (as
measured through Tell Them From Me)
by 2% from the baseline by 2024.

Currently our actual data for Wellbeing is 52.18. There has been a 10%
decline since 2019, having a 6% decrease between 2020 and 2021.

Increase number of reciprocal links with
local businesses and services including

Links with local businesses were difficult to foster due to Covid restrictions.
This will become a bigger focus in 2022 if restrictions ease. Links with many
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the ATSI community by 2% from the
baseline target identified by the school.

services were established or improved. Connections were strengthened
with the ATSI community through the Deadly Dreaming program from the
Noffs Foundation, who work with students for one hour each week as a
group on cultural knowledge and learning. Deadly Dreaming also provide
counselling and case work for at-risk students that includes their families,
for a wrap-around approach.
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Funding sources Impact achieved this year

Integration funding support

$196,185.00

Integration funding support (IFS) allocations support eligible students at
Windsor High School in mainstream classes who require moderate to high
levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • additional staffing to assist students with additional learning needs
 • employment of staff to provide additional support for students who have
high-level learning needs
 • implementation of targeted programs to differentiate teaching and learning
programs

The allocation of this funding has resulted in:
Students being provided with SLSO support in the classroom, leading to
improved learning outcomes. Woodcock and YARCK testing provides
additional data on learning needs and strategies are developed for
Individual Learning Plans. Appropriate modifications and adjustments were
made and recorded for individual students. Word Wizard and Maths Blaster
programs ran for students whose levels were considerably below their
chronological age. These programs were also provided online during remote
learning.

After evaluation, the next steps to support our students with this
funding will be:
Continue with all programs in 2022. Implement Multi-Lit program. Work
towards improving comprehension, as whilst reading capabilities have
improved, comprehension is yet to improve at the same rate.

Socio-economic background

$681,571.00

Socio-economic background equity loading is used to meet the additional
learning needs of students at Windsor High School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Improve Numeracy and Literacy through data collection and analysis
 • Improve HSC results
 • Community engagement and partnerships
 • Wellbeing and Relationships
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • two school funded Deputies to support behaviour and faculties.
 • 0.4 TSO support
 • teaching resources such as examinations, technology -  laptops to support
remote learning, projectors, and boards, furniture and equipment for
classrooms, new agriculture sheds.
 • resourcing to increase equitability of resources and services
 • providing students without economic support for educational materials,
uniform, equipment and other items
 • additional staffing to implement the 7/8R transition class to support
identified students with additional needs in the first two years of high school.

The allocation of this funding has resulted in:
Financial assistance is provided to those students in need, to cover cost of
uniforms, learning materials and excursions. A small class provides support
to those students in Years 7 and 8 who do not transition easily into the
mainstream high school environment. The class is designed to give students
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Socio-economic background

$681,571.00

individualised learning opportunities and a supported transition into
mainstream by Year 9. Extra classroom teachers are employed to sustain a
breadth of curriculum, particularly in the senior years where school numbers
are smallest. Small class sizes mean students are given individualised
learning support in their classes. Covid had a great impact on the learning
and wellbeing of students in 2021. A lack of access to technology in homes,
meant that remote learning was a great challenge. Teachers created both
online and paper resources to ensure that students continued learning.
Many wellbeing programs also had to adapt, some going online or 'over the
phone' to allow students to thrive in the learning environment, further
allowing them to focus on their learning effectively both in person and
remotely.

After evaluation, the next steps to support our students with this
funding will be:
The transition 'R' class will be provided only to Year 7 in 2022, as the
transition of Year 8 students into the mainstream throughout Year 8 has
become problematic, with gaps in curriculum that are very difficult to
overcome. Food provision for breakfast and lunch will be provided by the
school, in conjunction with our Chaplains, after the withdrawal of support by
Hawkesbury Helping Hands.
Data on curriculum breadth will be collected and analysed to compare the
high cost of staffing to provide very small senior classes, at the expense of
larger junior classes in mandatory subjects.

Aboriginal background

$115,663.00

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Windsor High School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Improve Numeracy and Literacy through data collection and analysis
 • Improve HSC results
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • employment of additional staff to deliver personalised support for
Aboriginal students
 • community consultation and engagement to support the development of
cultural competency
 • employment of specialist additional staff (SLSO) to support Aboriginal
students
 • staffing release to support development and implementation of
Personalised Learning Plans
 • employment of specialist additional staff (AEO) to support Aboriginal
students
 • engaging an Aboriginal Education Officer (AEO) to facilitate improved
community engagement, including the engagement of students and their
families with the personalised learning pathway (PLP) process

The allocation of this funding has resulted in:
An Aboriginal Education Officer was appointed and allocated responsibility
for overseeing Aboriginal students and programs, such as NASCA and
Deadly Dreaming, and coordinating Personalised Learning Plans for all
Aboriginal students. The NASCA program was provided for Years 7, 8, 9
and 10 students, including online through remote learning. Learning support
was provided to Aboriginal students to assist them in the classroom,
including Student Learning Support Officers, and to provide face to face
tutoring. The focus was on improving basic skills and helping students with
time management in completing and submitting tasks. Aboriginal students
who were identified as being significantly below their chronological reading
age were placed into our Word Wizards Literacy Program with excellent
results in improving reading age levels. NAIDOC celebrations were funded
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Aboriginal background

$115,663.00

for all students and teachers, to provide an inclusive celebration of our First
Nations students and their cultures.

After evaluation, the next steps to support our students with this
funding will be:
The Aboriginal Education Officer will further develop the role, with a focus
on working with teachers to provide expert knowledge on incorporating deep
understanding of First Nations people and places. Once Covid restrictions
ease, focus will return to providing extra-curricular activities for Aboriginal
students, particularly excursions to culturally relevant sites and universities.

English language proficiency

$2,400.00

English language proficiency equity loading provides support for students at
all four phases of English language learning at Windsor High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • provision of additional EAL/D support in the classroom and as part of
differentiation initiatives

The allocation of this funding has resulted in:
Each of the students with EAL/D funding have had support in the classroom
and via zoom and phone calls during Remote Learning in Term 3.

After evaluation, the next steps to support our students with this
funding will be:
As numbers of EAL/D students increase in our school population with
changing demographics in our drawing area, a more structured approach to
in-class assistance will be developed and student achievement will be
monitored and tracked.

Low level adjustment for disability

$246,965.00

Low level adjustment for disability equity loading provides support for
students at Windsor High School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Improve Numeracy and Literacy through data collection and analysis
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • engaging specialist staff to collaborate with classroom teachers to build
capability in meeting the literacy needs of identified students
 • engaging a learning and support teacher to work with individual students
and in a case management role within the classroom/whole school setting
 • support for students in Life Skills; Individual Learning Plans; HSC Special
Provisions
 • employment of LaST and interventionist teacher
 • development of a needs-based learning and support program in which
specialist staff collaborated with classroom teachers to build capacity in
meeting the literacy needs of identified students
 • additional teachers to lower class numbers and improve curriculum
breadth

The allocation of this funding has resulted in:
Individual Learning Plans have been created for identified students and
shared with all staff. Professional learning was provided to teachers to
improve the modifications and adjustment strategies in the classroom and in
Teaching and Learning programs. NCCD data was used to identify key
adjustments needed for individual students. SLSOs are used to support
students in classrooms and Word Wizards was used to meet the needs of
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Low level adjustment for disability

$246,965.00

students with a reading age significantly below their chronological age.
Various sources of data collection, such as Naplan, Check-In, Woodcock
and Best Start tests, assisted in the identification of students requiring
additional support. HSC Special Provisions applications were collated and
lodged, with training provided for students at school in using tools such as
E-Reader pens. Special Provisions provided for students in all formal
examinations twice yearly for all year groups. During remote learning family
case management was taken on for those families struggling with children
with specific learning needs who are unable to learn independently online.
LaSTs supported students and their families through the challenges
presented by online learning, sharing communication with class teachers
and Year Advisers.

After evaluation, the next steps to support our students with this
funding will be:
Training teachers to use data to inform their programming and teaching
strategies. More effective tracking of EALD students, including consistent in-
class support. Improve communication of students covered under NCCD
and teacher reporting of adjustments and modifications. 7R class to have
increased support from LaSTs to make differentiation and modifications
using individual ILPs. Processes to communicate ILPs to be overhauled,
including explicit communication with teachers regarding individual students.

Flexible Funding for Wellbeing Services

$19,169.00

The flexible funding for wellbeing services allocation is provided to support
student wellbeing at Windsor High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • School funded SSO to  work with vulnerable students to improve mental
health

The allocation of this funding has resulted in:
Counselling support for students three days a week, on top of School
Counsellor days. Students with ongoing mental health issues have been
able to access both short and long term counselling at school and are linked
in with external providers when  appropriate. Specialised programs
developed and provided to individuals and small groups of students
according to specific needs, such as social skills development.

After evaluation, the next steps to support our students with this
funding will be:
This service is integral to our school population, where demand for
counselling is always larger than time can provide. Next year the SSO
position will become full time and will be job shared by two people - one
counsellor and one social worker. SSOs will continue to work closely with
counsellors and Year Advisers to support students.

COVID ILSP

$203,500.00

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Improve HSC results
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • Employing/releasing staff to coordinate the program
 • Employment of teachers, educators and para-professionals to; identify
small group tuition, design learning programs and resources aligned to
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COVID ILSP

$203,500.00

literacy and numeracy outcomes, implement and monitor student progress
and regularly record progress into Plan2.
 • Establishing consistent school processes by releasing staff to analyse
Check-In data in order to identify curriculum outcomes requiring CILSP
support, design and implement a process for identifying students requiring
access to support and designing explicit teaching and learning programs in
Literacy and Numeracy to improve student achievement in literacy and
numeracy.
 • Releasing staff to collaboratively analyse student achievement and
consistently evaluate the effectiveness of the literacy and numeracy
program for 2021.

The allocation of this funding has resulted in:
• Consistent and significant student achievement for the students involved in
the Year 7 numeracy program where 93% of students demonstrated growth
greater than 0.4.
• Consistent and significant student achievement for the students involved in
the Year 8 literacy program where 68% of students demonstrated growth
greater than 0.4.
• Parent and carer feedback for students involved in the literacy and
numeracy programs indicated strong support for the work of teachers and
tutors and the positive difference noticed in their attitude towards learning.

After evaluation, the next steps to support our students with this
funding will be:
• The effectiveness of the program in 2021 has strong support to continue
with the same format for 2022.
• Design and implement an orientation program for new teachers and tutors
based upon learning modules for Plan2 and small group tuition.
• Collaborative planning time to consistently deliver explicit, quality learning
programs aligned to curriculum outcomes and progressions.

Printed on: 30 June, 2022Page 16 of 25 Windsor High School 8396 (2021)



Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 227 251 294 306

Girls 213 238 262 268

Student attendance profile

School

Year 2018 2019 2020 2021

7 90.6 88.7 93.3 85.9

8 87.5 86.9 90.1 83.8

9 84 83.6 88.7 83.1

10 83 80.4 87.5 81.6

11 80.8 83.3 85.7 76

12 89.5 86.6 89.2 83

All Years 86.2 85.3 89.6 82.6

State DoE

Year 2018 2019 2020 2021

7 91.8 91.2 92.1 89.7

8 89.3 88.6 90.1 86.7

9 87.7 87.2 89 84.9

10 86.1 85.5 87.7 83.3

11 86.6 86.6 88.2 83.6

12 89 88.6 90.4 87

All Years 88.4 88 89.6 85.9

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
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with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 0 5

Employment 50 31 44

TAFE entry 25 44 17

University Entry 0 0 24

Other 0 6 0

Unknown 25 19 10

Year 12 students undertaking vocational or trade training

48.72% of Year 12 students at Windsor High School undertook vocational education and training in 2021.

Year 12 students attaining HSC or equivalent vocational education qualification

81.8% of all Year 12 students at Windsor High School expected to complete Year 12 in 2021 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Head Teacher(s) 8

Classroom Teacher(s) 38.3

Learning and Support Teacher(s) 1.4

Teacher Librarian 1

School Counsellor 1

School Administration and Support Staff 13.48

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 802,081

Revenue 10,023,925

Appropriation 9,844,308

Sale of Goods and Services 24,365

Grants and contributions 153,249

Investment income 615

Other revenue 1,388

Expenses -9,997,983

Employee related -8,802,881

Operating expenses -1,195,101

Surplus / deficit for the year 25,942

Closing Balance 828,023

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 373,660

Equity Total 1,155,031

Equity - Aboriginal 115,663

Equity - Socio-economic 789,128

Equity - Language 2,400

Equity - Disability 247,840

Base Total 7,293,879

Base - Per Capita 141,540

Base - Location 0

Base - Other 7,152,339

Other Total 468,827

Grand Total 9,291,397

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2021 SSSG State School Average
2019-2021

Biology 60.3 65.7 71.9 63.6

English Standard 64.0 63.8 68.8 63.7

Mathematics Standard 2 57.9 58.9 66.1 62.7
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Parent/caregiver, student, teacher satisfaction

In the area of social engagement student participation in sports and clubs and positive student relations were above state
average. Intellectual engagement shows that students continue to feel challenged in English, Mathematics and Science
classes and many feel confident of their skills in these subjects. Drivers of student engagement show that we have
positive student-teacher relationships, expectations for success, advocacy at school and outside school and a positive
learning climate. Over 60% of students who identify as Aboriginal feel good about their culture whilst at school.

The Tell Them From Me Partners in Learning Parent Survey has revealed the following strengths in the school:
 • The school supports learning, particularly with expectations for homework being completed on time and with

teachers encouraging students to work hard.
 • Parents encourage their children to do well at school by supporting their learning at home, encouraging them and

praising them when they do well.
 • Communication with parents is effective, using Facebook, SMS, email and phone and reports are written in

language that parents can understand.
 • Parents feel welcome when they come to the school and the administrative and support staff are very helpful.
 • The school supports positive behaviours by having clear rules that students are aware of and teachers have high

expectations that students will be attentive during lessons.

Some areas for improvement in 2022 include:
 • developing parent aspirations for their child's educational future - only 17% of parents indicated that they expected

their child to attend university post-school.
 • increasing a sense of safety at school and when travelling to and from school.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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