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Introduction

The Annual Report for 2021 is provided to the community of Gloucester High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Gloucester High School
Ravenshaw St
Gloucester, 2422
www.gloucester-h.schools.nsw.edu.au
gloucester-h.school@det.nsw.edu.au
6558 1605
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School vision

At Gloucester High School our values of: Care; Achievement; Respect; Effort; and Responsibility are the foundations
which underpin high expectations in student performance and outcomes, and the delivery of educational experiences
with community support to equip our students for post school pathways and opportunities. We value and respect our role
as an integral part of Gloucester and the surrounding districts. We respond strategically to the challenges of isolation and
locality. We are committed to a balanced and relevant curriculum leading to the development of capable citizens who are
well prepared for the challenges of the future and who have the capacity to forge successful lifelong employment
pathways. Our vision is that our students, our teachers and our leaders will improve every year.

School context

Gloucester High School is a comprehensive school serving the communities of the Bucketts Way. Our school has a
student population of approximately 360 students, of which 13% are of Aboriginal heritage. Our students come from both
rural farming backgrounds and from the local town and surrounding villages.

There are three core classes in each of the years 7-10 and two Multicategorical Classes (MC Class) catering to students
in years 8 and 9. Years 11 and 12 are offered a range of course electives and we provide supervised support during
stage 6 study periods.

We have strong wellbeing support structures for our students. This is provided by school counsellor, school psychologist,
head teacher wellbeing, year advisors, boys and girls supervisors and mentors. The school embeds wellbeing lessons
into the years 7-10 curriculum and throughout the year holds whole school wellbeing events and activities that are
inclusive of community. The school wellbeing program is supported by Catholic Care and the local police.

An Aboriginal Team works closely with Aboriginal students to promote Aboriginal perspectives, student leadership and
cultural activities throughout the school. We are looking forward to the establishment of a local Aboriginal Education
Consultative Group (AECG) in the town.

The SRC  actively promotes and leads whole school events, represents the school in the community and is a voice for all
students.

The P&C is active within the school, promoting and supporting school events. They manage the school canteen and the
uniform shop. The Ag Sub-committee supports the agricultural programs within the school financially, with stock feed,
advice, animals and transportation of stock to show events and market.

Students are provided with an array of extra-curricular activities: knock-out sports competitions; in-school computer
activities; Duke of Edinburgh; school musical; Tri-Challenge; work experience; work-placement; HSC study Days;
University Days; public speaking competitions; Science and Engineering Challenge; Beef Week and Agricultural shows;
interschool STEM challenges.

The school has strong links with the community who have assisted school programs and students in-kind: volunteer
reading group, Breakfast Club, work-placement; work experience; school based traineeships; local police; service clubs
(Rotary, Lions, CWA); Year 10 Interviews; Hunter Regional Enterprise Group; Catholic Care; Gloucester Charities;
combined churches for SRE; local farmers.

Significant improvements from the last school plan include: improved Aboriginal student NAPLAN results; year 12
students attaining their post school endeavours (university, TAFE, employment); all stage 6 students were successful in
achieving the minimum standards for literacy and numeracy; the trajectory of value-added for student is trending
upwards; continued strong wellbeing networks in the school and connections beyond the school to support students and
families; students are very conversant with our PBL values and can link these to our merit and discipline systems;
continue the improvement of learning spaces and beautification within the school.

Funds have been used to provide additional time for: Learning and Support Teacher, Head Teacher Wellbeing; Deputy
Principal; Student Learning and Support Officers; Senior Success Program; Literacy and Numeracy coordinator; SASS
for Community Liaison Officer and timetabler; Technical Support Officer and teacher release for data analysis.

The school has completed a situational analysis that has identified the following ares of focus for the school improvement
plan: Student Growth and Attainment through; data driven practice and effective teacher practice and collaboration;
Whole School Wellbeing through; an inclusive classroom, student wellbeing and engagement; and Connecting the
School Community both within the school and the wider community.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Delivering

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1: Student growth and attainment

Purpose

To ensure students consistently perform at high levels on external and internal school performance measures and
reduce equity gaps. Our teachers will develop a strong school culture focused on consistent teacher practice,
collaborative practice, use of student assessment data to inform teaching and innovative programs to enhance student
learning, engagement and academic outcomes.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Data driven practices
 • Effective teacher practice

Resources allocated to this strategic direction

Integration funding support: $90,000.00
Low level adjustment for disability: $124,694.00
Location: $5,300.00
Professional learning: $39,700.00
Socio-economic background: $32,050.00

Summary of progress

Our focus for 2021 was to:
 • Improve HSC results in the top two bands above the negotiated lower bound target of 25% and to increase the

number of Aboriginal students attaining the HSC based on 2020 HSC results. This involved teachers explicitly
teaching HSC examination format, funding of teachers in the Senior Success Program to support students during
their study periods, student/parent information evenings and HSC study days at the school and through Aurora
College. As a result, we exceeded our targets for both Aboriginal and non-Aboriginal students. In 2022 we will
continue to fund the Senior Success Program and organise HSC information evenings and study days.

 • Improve the percentage of students achieving in the top 2 NAPLAN bands and improve the percentage of students
achieving expected NAPLAN growth. This involved a whole school approach to literacy and numeracy by funding
0.2 coordinator to consult with faculties to contextually embed this into their programs and lesson delivery. Also, to
facilitate whole school literacy and numeracy professional learning through: Teaching strategies for vocabulary
building; Explicit teaching of subject specific (tier 3) and academic (tier 2) language; Revisiting new information in
weekly revision activities to consolidate learning of both concepts and language; and Collaboration to build teacher
interest and capacity in teaching literacy. In numeracy this involved Maths Olympiad one period a week for the top
year 9 maths class as extension work. As a result, we have exceeded our targets in reading by 6.49% and
numeracy by 10.64%. Next year our focus will be to continue with current strategies and, to further improve literacy
we will target 'high-middle' reading results to push into top 2 bands; evaluate the sources area of need in literacy
for all students including high performing students; and evaluate sources and vocabulary to be developed across
subject areas using a range of strategies.

 • Increase the percentage of Aboriginal students achieving top 3 NAPLAN bands in reading and numeracy and
results for Aboriginal students are equivalent to or exceed the progress and achievement of all students in the
school. This involved professional learning from the Learning and Support Team and Aboriginal Education Team
and funding an Aboriginal support worker to work closely with students and teachers. As a result, 20% of our
Aboriginal students achieved results in the top three bands in reading and 40% in numeracy. Next year we will
continue to fund an Aboriginal support worker to work closely with the Aboriginal Education Team to build
connections with families and the broader community, to support student engagement, to ensure cultural
perspectives are promoted, encourage student attendance, and develop leadership skills to improve overall
academic improvement.

 • Establish baselines for stage 4 students on the Learning Progressions to monitor their improvement in co-
developed learning goals and inform differentiation for individual students. This involved the COVID ILSP tutors
analysing data and mapping learning progressions, professional learning to improve teacher understanding of
student learning levels and supporting teachers to differentiate in the classroom. As a result, all students in the
program have been mapped on the learning progressions and teachers have had minimum professional learning.
Our plan for 2022 is to continue mapping on the learning progressions and to provide professional learning to
teachers.
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Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

 • Improvement in the percentage of
HSC course results in top two bands
to the lower bound negotiated target
25% or above
 • Improvement in the percentage of
HSC course results in top three bands
to the lower bound negotiated target
30.0% or above
 • Increase the number of Aboriginal
students attaining the HSC based on
2020 HSC results and the negotiated
target. (Premiers Priority)
 • Improvement in the percentage of
students achieving in the top 2
NAPLAN bands to be above the
school's lower bound system-
negotiated target in reading of 13% and
numeracy of 11.0%
 • Increase the percentage of Aboriginal
students achieving top 3 NAPLAN
bands in reading and numeracy
 • Improvement in the percentage of
students achieving expected NAPLAN
growth to be above the school's lower
bound system-negotiated target in
reading of 30% and numeracy of 30%

Data indicates progress is being made in meeting or exceeding targets.
 • 26.37% of HSC course results in the top two bands to the lower bound
negotiated target  of 25%
 • 60.03% of HSC course results in the top three bands to the lower bound
negotiated target of 30%
 • 66.6% of Aboriginal students completed their HSC. This indicates
achievement of exceeding the lower band network target of 60.6% and the
upper bound network target of 65.5%
 • The proportion year 7 and 9 students achieving in the top two bands in
NAPLAN. Numeracy is 19%. Reading is 22%. This indicates achievement in
exceeding the school's lower bound system-negotiated target in reading of
13% and numeracy of 11.0%
 • 20% of Aboriginal students have achieved results in the top three
NAPLAN bands in Reading
 • 40% of Aboriginal students have achieved results in the top three
NAPLAN bands in Numeracy
 • 42% percent of students are achieving at or above expected growth in
Reading which has exceeded the lower band target of 30%
 • 41% percent of students achieving at or above expected growth in
Numeracy which has exceeded the lower band target of 30%

 • Results for Aboriginal students are
equivalent to or exceed the progress
and achievement of all students in the
school

Data: Achievement and growth from 2019-2021
 • Year 7: Numeracy increasing trend for all students by 11.5 points
 • Reading for all students downward trend by 35 points and 7.4 points for
ATSI
 • Writing an upward trend for all students by 34.5 points and ATSI by 20.2
points
 • Spelling a downward trend for all students by 7 points and ATSI by 20
points
 • Grammar for all students an upward trend by 5 points and a downward
trend by ATSI of 25.4 points
 • Year 9: Numeracy a downward trend for all students by 5.7 and an
upward trend for ATSI of 12.5
 • Reading a strong upward trend by ATSI of 44.7 and all students stayed
the same
 • Writing a downward trend by all students of 20.3 and an upward trend for
ATSI of 15.7
 • Spelling a downward trend for both groups - all students of 19.9 and ATSI
of 13.4
 • Grammar - a downward trend for both groups. All students of 13.5 and
ATSI of 12.5
 • Strengths: A focus on 'Quick Reads' and 'Quick Writes', 'Quick Smart'
(Maths Program) has benefited our ATSI students more than our non-ATSI
and Maths Olympiad one day a week for year 9 top class. All stage 4
Aboriginal students have co-developed learning goals uploaded into
MGoals.
 • Focus areas for 2022: When assessing against the Premiers Priorities,
overall, most our students are on an upward trend yet there is evidence that
our Aboriginal students are not making the same progress. Not all stage 5
and 6 students have co-developed learning goals. A number of students
chose not to participate in the development of these. This will can be
addressed by the Aboriginal Education Team, with the aim of improving
NAPLAN results for Aboriginal students.
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 • Results for Aboriginal students are
equivalent to or exceed the progress
and achievement of all students in the
school

Expectations for Success from Tell Them From Me survey
 • An upward trend of 13% - an improvement from 2020 with 58% to 2021
with 71%.
Advocacy and Sense of Belonging from the Tell Them From Me survey
 • An upward trend of 4% - an improvement from 2020 with 35% to 2021
with 39%.

 • Stage 4 students establish baseline
to improve their co-developed learning
goals based on the Learning
Progressions

 • Student who participated in the COVID Intensive Learning Program have
been mapped on the Learning Progressions and learning material has been
developed to support improvement in learning outcomes.
 • Professional learning has been provided to teachers to build
understanding around the progressions and differentiation for individual
students.
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Strategic Direction 2: Connect Succeed Thrive and Learn

Purpose

To ensure all our students are able to connect, succeed, thrive and learn through a planned approach. To develop whole
school wellbeing processes that support high levels of wellbeing and engagement. To provide a curriculum that caters for
the needs of all students, that improve educational outcomes.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Inclusive classroom
 • Wellbeing and engagement

Resources allocated to this strategic direction

Socio-economic background: $43,000.00
Location: $17,600.00
Aboriginal background: $44,300.00

Summary of progress

Our focus was on:
 • Researching alternate stage 4 curriculum models for implementation in 2022 to support student transition, cater for

student learning needs and improve student engagement and outcomes. A team of teachers researched
educational papers, visited schools in Newcastle and Sydney with alternate stage 4 models and analysed
information to develop a model to best suit our school's context. The team presented findings to the staff. Staff
agreed to continue the planning, however Covid interrupted the planning process and this was put on hold until
2022. Next year our focus will be to map syllabus outcomes across stage 4 and invite staff from Kurri Kurri High
School to outline their journey in developing an alternate stage 4 curriculum and present data to demonstrate
improvements in students' literacy and numeracy outcomes.

 • Differentiating teaching and learning programs to address individual learning needs and to ensure all students are
challenged and adjustments led to improved student outcomes. This was led by the Learning and Support teacher
who provided professional learning for teachers and worked with faculties to differentiate programs and
assessment tasks. Additional School Learning Support Officer time was funded to support teachers in the
classroom to meet the needs of students with additional learning needs. As a result, evidence demonstrates that
the majority of teachers are differentiating content and assessments, and they are accessing student learning
profiles to cater for individual students. Next year our focus will be to continue the delivery of professional learning
and include specific examples to adjust work for online learning and assessment tasks.

 • A strong culturally inclusive curriculum. This involved employing an Aboriginal School Learning Support Officer
(SLSO) to work with our students to improve attendance and engagement, and be active in the Aboriginal
Education Team in developing whole school initiatives. This also involved a faculty audit of teaching and learning
programs to ensure Aboriginal perspectives were embedded in all areas of their learning. As a result, the SLSO
has a high profile in promoting Aboriginal perspectives throughout the school and all faculties have embedded
cultural perspectives into their programs. However, not all Aboriginal students choose to be involved in
participating in cultural activities and Covid interrupted some school events. Next year the focus is to continue with
this program with the aim of becoming involved in community events.

 • Building student leadership both within the school and the broader community. This involved reinvigorating the
Student Representative Council (SRC). As a result the students were actively involved with a number of school
initiatives but were unable to participate in community events nor the leadership program provided by external
agencies due to Covid restrictions on visitors attending the school. Next year the focus is to access additional
funding for leadership programs and to build leadership profiles within the SRC executive team.

 • Improving student attendance. This involved funding for incentive programs and Breakfast Club to encourage
regular attendance, professional learning for teachers to promote and monitor attendance, liaison with Student
Services Team and regular wellbeing activities and check in with students. As a result student attendance has not
significantly improved due to Covid, there is an increase in Home School Liaison referrals and Child Wellbeing
Reports, and an increase in school data entries for students requiring financial support (food, shelter, uniforms,
activities) and mental health support. Managing this is a systems problem. As a school we have been unsuccessful
in re-engaging some students, through school initiatives, Department of Education support and lack of community
support agencies. Next year we will continue to fund initiatives and continue to advocate on behalf of our students.

Progress towards achieving improvement measures

Printed on: 3 June, 2022Page 8 of 25 Gloucester High School 8371 (2021)



The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

 • Increase the number of who attend
school 90% of the time by 10% based
on attendance data from 2020
 • Increase in Aboriginal students
attending 85% of the time by 1% based
on attendance data from 2020
 • Increase the number of students
reporting positive results by 2% for:
Expectations for Success, Advocacy
and Sense of Belonging from the Tell
Them From Me surveys (TTFM)

 • Increased attendance of students 10% has not been achieved because of
COVID health orders and the impact of COVID lock-downs and community
hesitancy.
 • Increased attendance of Aboriginal students by 1% has not been
achieved because of COVID health orders and the impact of COVID lock-
downs, community hesitancy and being a small cohort means percentages
can quickly change.
 • Increase of positive feedback from students by 2% from TTFM survey.
TTFM snap shot 2 was not completed. This was due to time constraints and
priorities during the first 7 weeks of term 4. Other data sources will be used,
such as remote learning feedback and welfare data from Sentral. TTFM
data base line 2020 vs snap shot semester 1 2021 showed an upward trend
in positivity in many areas including a 2% increase in expectations of
success, 13% increase in expectations of success for ASTI students, and a
4% increase in sense of advocacy and belonging at school.

 • All years 7 and 8 Aboriginal students
have M Goals
 • 0.5 % reduction in negative recorded
behaviours as determined by a 2 year
baseline of incident reports at the end
of 2020
 • All identified students have an
attendance plan
 • All identified students have a
behaviour/learning support plan

 • All Aboriginal students in stage 4 have an MGoal account.
 • 0.5% reduction in negative incidents compared to baseline of 2020 has
been achieved.
 • All students who have attendance concerns have had attendance
meetings with attendance team representatives. Not all students have
official AIPs because of access to the students and time available. With no
external attendance support through HSLO in 2021 meant formal AIPs
where not generated.  Evidence is on Sentral with list of interventions and
school based AIPs created to date.
 • All students who have identified behaviour concerns or have been placed
on suspension for serious behavior issues have a behaviour support plan,
risk assessment or MAPA plan created to help staff manage and reduce the
impact of the behavior.
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Strategic Direction 3: Connecting the School Community

Purpose

To build quality relationships across the school community, broader community, local partner schools and other agencies
to support student engagement and the wellbeing of students and staff. To provide meaningful pathways for post school
opportunities.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Connecting Within The School Community
 • Connecting With the Wider Community

Resources allocated to this strategic direction

Professional learning: $6,500.00
Per capita: $89,870.00
Socio-economic background: $1,000.00
Location: $6,000.00

Summary of progress

Our focus was on:
 • Regular school plan data updates. This involved funding a data coordinator to regularly harvest, analyse and

communicate data to various teams regarding; attendance, wellbeing, discipline, learning and support, student
profiles and standardized test data to improve outcomes. As a result; discipline and wellbeing data was used by
the Executive Team, Learning and Support Team, Wellbeing Team and Year Advisers to identify areas of
concerns and to assess school processes and organization. Standardised test data was used to identify student
learning needs to inform differentiation and improve student learning and engagement. Next year we will continue
to fund a data coordinator to support teachers in planning for best student outcomes.

 • Improving staff culture. This involved employing an external independent consultant to measure, identify areas of
success and improvement and implement strategies to support the Executive Team in improve school culture. This
will be a two year process.

 • External support agencies and post school pathways. The Wellbeing Team facilitated curriculum programs ( Love
Bites; Free to Be; Smooth Sailing; Bullying No Way); Complex case meetings with Department of Education, Child
and Adolescent Mental Health, police and local agencies; and Trauma Informed Practice professional learning.
The careers Advisor and Vocational Education and Training courses provided an opportunity for students to
undertake work experiences and work placement as well as post school options such as university information
days, Try-A-Trade, university scholarships, early university entries and the School-To-Work Program. As a result
Year 12 students have continued to achieve and secure successful post school pathways, with 21.9% employment
and 72.1% further education. Next year we will continue to provide these experiences to our students.

 • Developing and communicating clear structures for parental contact and interactions with the school. This involved
planning to review Code of Conduct procedures, Complaints Handling procedures, developing roles statements for
keys areas of staff responsibilities and improve parents and community communications.   As a result the
procedures need further attention, the role statements are being developed in line with the culture survey (role
clarity being a focus area) and feedback from parents and community indicate we have strong communication
processes in place. Next year we will complete procedures, plan role statements and continue to strengthen
communications.

 • Parents as partners. This involved planning activities to involve parents more in their child's education and to liaise
with businesses and agencies to support students' post school pathway options. As a result not all planned
activities occurred due to Covid restrictions, however, post school pathways indicated the majority of year 12
students received offers to university or accepted apprenticeships or paid employment. Next year we will continue
to build parent and community relations to support students during and post school.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement
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 • 5% Improvement in proportion of staff
feeling that the Grievance processes;
Senior managers and Action on
surveys from the People Matter
Surveys have improved
 • Improvement in staff knowledge and
ability to embed school plan strategic
directions and Increased staff
engagement and contribution to school
plan and strategic directions based on
Head Teacher feedback
 • 10% Improvement in staff attendance
at professional development linked to
the school plan and their PDP

 • The People Matters Survey reflected similar results to the independent
survey undertaken by the school from an external consultancy firm. We
planned to used the baseline data from the independent survey to measure
improvements, however, the survey was not completed until the end of the
year due to Covid interruptions and the length of time it took for the
extensive planning, administration of the survey, analysis of results and
feedback to the school staff. Hence the results will be used in planning for
2022.Areas of focus: Role Conflict related to organisational quality; and
Articulation of Mission.
 • Regular professional learning on the School Improvement Plan to build
staff understanding and active participation in whole school for
improvement.
 • All staff attended professional learning linked to the school plan and their
PDP's.

 • 10% Parents completing the TTFM
survey
 • 10% Improvement in parent
attendance at school information nights
(electives and HSC)
 • 10% Improvements in students
attendance, and positive behaviour
entries and referrals
 • 25% Increase in students positive
post school pathway options
(Employment, TAFE, University)

 • Parents were not provided with the opportunity to participate in the TTFM
surveys this year. Due to the interruptions and unpredictable nature of
COVID restrictions, our students were only able to participate in the
semester 1 survey and unfortunately did not participate in the semester 2
survey. The TTFM survey will be undertaken in 2022.
 • Improvement in parent attendance at school information nights was not
measured due to level 3 Covid restrictions preventing parent teacher
events. However, the events we were able to hold were well attended and
positive feedback was received. The information night for electives was
changed to an virtual online presentation.
 • 10% in improvement in student attendance has been impacted by covid
across past two years and has fallen by 5%. Strong procedures are in place
to monitor and communicate with parents, support from DoE (HSLO and
ASLO) is sought. However the DoE caseload is full and often unable to
directly support the school and families. There is limited support in town and
external agency (DCJ and out of home care agencies) support for families
and individual young people to get mental health, drug and alcohol, and
homelessness support which impacts on school attendance.
 • 10% improvement in Positive Behavior referrals. Once again this was
impacted due to the interruptions with COVID and online learning.
However, there was an increase in the number of students receiving credits
and commendations at the annual year assembly and excellence assembly.
 • Post school pathways for our year 12 students included: 21.9%
employment; 15.5% TAFE; 56.3% university; 6.3% other.
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Funding sources Impact achieved this year

Integration funding support

$105,000.00

Integration funding support (IFS) allocations support eligible students at
Gloucester High School in mainstream classes who require moderate to
high levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Data driven practices
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • Increasing the Learning and Support teacher allocation from 0.8 to 1.0
above entitlement to integrate activities that support student improvement
within the classroom
 • Develop Learning Support profiles for students and communicate to whole
school
 • Staffing release to build teacher capacity in behaviour interventions and
curriculum adjustments
 • Adjust literacy and numeracy teaching and learning programs,and deliver
interventions that are informed by improved teacher assessment practices
 • Supporting students to meet Minimum Standards
 • Intensive learning support for funded students

The allocation of this funding has resulted in:
All students with additional learning needs and those on Integrated support
funding had learning support plans which are used to support teaching and
learning and inform NCCD returns.
All teaching and learning programs cater for differentiation based on the
learning profiles of individual students within each class. This is evidenced
in the program audit.
NAPLAN data shows students have exceeded the targets set.
Plan 2 data is extensively used by the COVID intensive learning program
tutors to map students bench mark and progress.
Behaviour support plans are provided for students with identified needs.
All year 12 students met the Minimum Standards.

After evaluation, the next steps to support our students with this
funding will be:
Maintain current practices to strengthen the learning and support for all
students to improve learning outcomes

Socio-economic background

$275,050.00

Socio-economic background equity loading is used to meet the additional
learning needs of students at Gloucester High School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Data driven practices
 • Effective teacher practice
 • Inclusive classroom
 • Wellbeing and engagement
 • Connecting With the Wider Community
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • Funding for BYOD to be loaned students in years 7,11,12 who could not
purchase their own device.
 • Fund Technical Support Officer to work with students and teachers to
maximise use of, and manage devices for teaching and learning.
 • Employment of additional SLSO time to support students during online
learning and use of systems in the classroom.
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Socio-economic background

$275,050.00
The allocation of this funding has resulted in:
Improved student engagement due to equitable distribution of resources in
particular the management of BYOD and employment of a Technical
Support Officer (TSO). The TSO also provides professional learning during
staff meetings to support teachers in maximising the use of platforms and
the interactive boards.

After evaluation, the next steps to support our students with this
funding will be:
Continuation with the BYOD into years 8, 9 and 10 to ensure all students 7-
12 are operating under BYOD program. Continue to fund the employment of
a TSO to support teachers and students with maximising the use of theses
devices and programs to support student and teacher learning.

Aboriginal background

$44,300.00

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Gloucester High School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Inclusive classroom

Overview of activities partially or fully funded with this equity loading
include:
 • Professional Learning - engage with community group to deliver cultural
perspectives and connection to inform teaching, student engagement and
building relationships.
 • Strengthen the Aboriginal Education Team - to support student initiated
and lead whole school events
 • Employment of an Aboriginal Student Learning Support Officer to work
with our Aboriginal students with literacy, numeracy and culture

The allocation of this funding has resulted in:
Teaching and learning programs are embedded with Aboriginal
perspectives.
More Aboriginal students are taking on leadership roles to develop whole
school culture activities.
Positive wellbeing data for our Aboriginal students: Belonging 4% increase,
Advocacy 12% increase, High Expectations 13% increase.

After evaluation, the next steps to support our students with this
funding will be:
To continue build student leadership, improve educational outcomes,
promote whole school and community events and strengthen community
relationships.

Low level adjustment for disability

$144,694.00

Low level adjustment for disability equity loading provides support for
students at Gloucester High School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Data driven practices
 • Effective teacher practice
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • Employment of Technical Support Officer to support whole school
implementation and management of Bring your own Device (lap top)
Program
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Low level adjustment for disability

$144,694.00

 • Engaging a learning and support teacher to work with individual students
 • Integrating whole school practices to support students with additional
learning needs
 • Funding additional time for Learning and Support Teacher

The allocation of this funding has resulted in:
Improved student engagement and educational outcomes
Strong procedures and support provided by employing a full-time Learning
and Support teacher to improve student outcomes
Professional learning for teachers
Equitable access for all students with electronic devices

After evaluation, the next steps to support our students with this
funding will be:
To continue with the BYOD program and expand in 2022 to include years 7-
12 and fund the TSO position.
To continue to fund the Aboriginal support position will be funded in 2022 .
To continue to fund a full-time Learning and Support teacher.

Location

$39,800.00

The location funding allocation is provided to Gloucester High School to
address school needs associated with remoteness and/or isolation.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Data driven practices
 • Inclusive classroom
 • Wellbeing and engagement
 • Connecting With the Wider Community
 • Other funded activities

Overview of activities partially or fully funded with this operational
funding include:
 • Employment of staff to manage Edval Timetable
 • Teacher relief to implement standardised tests
 • Funding teacher to implement the Tell Them From Me Survey.
 • Funding the management of the BYOD lap top program
 • Funding research and development of the an alternate stage 4 curriculum

The allocation of this funding has resulted in:
Improved delivery of lessons particularly during Covid restrictions
Consistent administration of standardised test
Equity for all students
Consistent timetable management
Whole school endorsement for a stage 4 alternate curriculum

After evaluation, the next steps to support our students with this
funding will be:
To continue with the BYOD laptop program and expand this across year 7-
12 in 2022.
To continue to fund the management of the timetable.
Further investigate and plan an alternate stage 4 curriculum for
implementation in 2023
The school will continue to have students undertake the Tell Them From Me
survey each semester better support wellbeing needs of students.

Professional learning

$46,200.00

Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
Professional Learning for Teachers and School Staff Policy at Gloucester
High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Data driven practices
 • Effective teacher practice
 • Connecting Within The School Community
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Professional learning

$46,200.00

Overview of activities partially or fully funded with this initiative
funding include:
 • Funding a teacher to manage Quality Teaching Rounds
 • Engaging a teacher to unpacking evidence- based approaches to writing
and reading and provide professional learning to teachers
 • Engaging external consultant to undertake a school culture survey

The allocation of this funding has resulted in:
One third of teachers have participated in the Quality Teaching Rounds
Program.
Teachers are more supported to embed evidence-based approaches to
writing and reading into teaching and learning programs.
An independent external consultant working with the school to improve
culture.

After evaluation, the next steps to support our students with this
funding will be:
Quality Teaching Rounds will be a focus of our 2022 school plan and will be
funded accordingly.
The coordinator for providing professional learning to teachers of writing and
reading will continue into 2022
The school culture improvement program will continue in 2022 with the
guidance from the external consultant.

School support allocation (principal
support)

$20,608.00

School support allocation funding is provided to support the principal at
Gloucester High School with administrative duties and reduce the
administrative workload.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • Provided additional time for School Administration Manager (SAM) to
manage the increasing administration, compliance and financial role
 • Additional School Administration Officer (SAO) time to manage the
increasing administration and compliance roles

The allocation of this funding has resulted in:
Additional funded time for SASS to manage the increasing administrative
and compliance workload.
Clear and consistent procedures and practices being streamlined.

After evaluation, the next steps to support our students with this
funding will be:
Allocated in a similar manner for 2022.
Allocated to manage communications with parents and the community.

COVID ILSP

$198,141.00

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • Employment of teachers to develop, implement and monitor small group
tuition; evaluate and communicate the program.
 • Release teachers to analyse student data to identify and group students
with similar learning needs in the focus areas of literacy and numeracy.
 • Release teachers to develop and lead professional learning to support the
program.
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COVID ILSP

$198,141.00
The allocation of this funding has resulted in:
Students have shown growth against the Literacy and Numeracy
Progressions.
More students and parents are requesting to be included in the program.
Improved student attendance for those in the program.
Feedback from students and teachers indicate a noticeable improvement in
student confidence with more students offering to read aloud, attempting
new concepts and applying literacy and numeracy skills/strategies to
classroom activities.
Staff and students are noticing growth in literacy and numeracy across other
learning areas and transference of skills into the classroom. However, for a
small group of students these skills have not been sustained after the 10
week program.
Data is regularly communicated to staff to workshop best practice activities
to support the program.
The staff implementing CILSP have become proficient in the PLAN2
program. All staff that attended the staff development have been exposed to
the PLAN2 software and reporting ability.
Teachers have reported that students have had gaps in knowledge filled so
that students are able to successfully access new concepts more easily.
Students are also more willing to take on more challenging learning
activities.
All staff have been provided with an overview of how the progressions can
be used in their KLAs.
Particularly, the English and Maths faculties are readily sharing assessment
data and classroom teacher observations with the CILSP team.
Impact on the school
A close relationship has been built between the CILSP coordinators and the
learning and support team to support individual students.
Mode of delivery did not change from small group withdrawal. This worked
well with students' engagement and positive student feedback.
Staff are making observations of targeted students in relation to literacy and
numeracy in their own KLA areas.
The success of small group withdrawal for the parameters given by the
CILSP best practice guidelines.
Initially, the CILSP was viewed as targeting low and poor learners. Students
were apprehensive to become involved because of how they might be
viewed by others. Targeted students were generally less embarrassed to be
involved in small group withdrawal programs. Students became excited and
looked forward to sessions.

After evaluation, the next steps to support our students with this
funding will be:
The plan for 2022 is to focus on the middle and top band of students to
improve their knowledge, skills and understanding with literacy and
numeracy with the aim to improve overall NAPLAN results of students,
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 176 176 163 164

Girls 195 200 196 178

Student attendance profile

School

Year 2018 2019 2020 2021

7 92 91.9 91.3 88.9

8 90.8 86.9 86.9 85.7

9 89.8 85.1 88.6 83.9

10 89.3 89.6 86 84.9

11 86.5 87.3 83.7 79.8

12 88.9 90.1 88.1 89.5

All Years 89.6 88.5 87.5 85.3

State DoE

Year 2018 2019 2020 2021

7 91.8 91.2 92.1 89.7

8 89.3 88.6 90.1 86.7

9 87.7 87.2 89 84.9

10 86.1 85.5 87.7 83.3

11 86.6 86.6 88.2 83.6

12 89 88.6 90.4 87

All Years 88.4 88 89.6 85.9

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
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with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 4.5 0

Employment 12 14 21.9

TAFE entry 5 14 15.5

University Entry 0 0 56.3

Other 5 0 6.3

Unknown 3 2 0

Year 12 students undertaking vocational or trade training

45.00% of Year 12 students at Gloucester High School undertook vocational education and training in 2021.

Year 12 students attaining HSC or equivalent vocational education qualification

96.9% of all Year 12 students at Gloucester High School expected to complete Year 12 in 2021 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Head Teacher(s) 5

Classroom Teacher(s) 23.2

Learning and Support Teacher(s) 0.8

Teacher Librarian 1

School Counsellor 1

School Administration and Support Staff 7.98

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 1,244,599

Revenue 6,383,028

Appropriation 6,290,942

Sale of Goods and Services 4,469

Grants and contributions 86,863

Investment income 754

Expenses -6,737,654

Employee related -5,517,797

Operating expenses -1,219,857

Surplus / deficit for the year -354,626

Closing Balance 889,973

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 105,262

Equity Total 464,455

Equity - Aboriginal 44,307

Equity - Socio-economic 275,539

Equity - Language 0

Equity - Disability 144,609

Base Total 4,853,741

Base - Per Capita 89,870

Base - Location 39,913

Base - Other 4,723,959

Other Total 330,159

Grand Total 5,753,618

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2021 SSSG State School Average
2019-2021

English Standard 70.0 65.0 68.8 70.7

Food Technology 84.9 66.5 71.0 83.8

Mathematics Standard 2 65.3 60.4 66.1 68.8
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Parent/caregiver, student, teacher satisfaction

Due to Covid interruptions during the latter part of the year, we were unable to complete the second half of the Tell Them
from Me student surveys.

In 2021 the school contracted an independent company to undertake an extensive staff cultural survey. These results
better reflected our school needs and will be used as baseline data for future improvements in the areas of; role conflict
and staff stress with the aim to reduce staff grievances. This survey also highlighted the need to improve the articulation
of our mission, involve staff more in whole school planning, and to clarify goals and related roles.

 Parents were not provided with the opportunity to undertake the Tell Them From Me surveys and the students only
completed semester 1 survey, hence no comparative data is available. The few face to face parent events that were held
resulted in positive feedback, so too was the parent feedback for the online learning provided by teachers and support
from office staff and the virtual parent information presentations.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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