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Introduction

The Annual Report for 2021 is provided to the community of Asquith Girls High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Asquith Girls High School
Stokes Ave
Asquith, 2077
www.asquithgir-h.schools.nsw.edu.au
asquithgir-h.school@det.nsw.edu.au
9477 6411

Message from the principal

Asquith Girls High School offers an innovative and diverse curriculum leading towards the Higher School Certificate
(HSC), combining academic and well-being education to meet the needs and aspirations of our students.

The school is committed to developing independent and responsible learners who are able to work cooperatively as
future citizens. The school prides itself on its holistic approach to education and has a strong emphasis on future-focused
learning. Our students are engaged through the provision of enrichment programs, the use of innovative technologies,
and a creative environment where active learners strive to achieve their personal excellence. The Asquith AIM Coaching
initiative encourages our students to develop skills for their personal growth. It empowers students with the necessary
social and emotional capabilities to become resilient leaders who make a positive difference in an ever-changing world.
The COVID-19 challenges in 2021, attested to the importance of developing resilient, agile learners and embracing
community links.

Our well-being platform is based on Positive Psychology and our student behaviour management framework embraces
Restorative Justice and Mediation practices.

The excellent academic and extra-curricular achievements of our students, including Best Start, NAPLAN, Check-in
Assessments, VALID, and the HSC, not only reflect their hard work, but also the dedication of our caring and
professional staff.

It is with great pride that I present this 2021 Annual Report for Asquith Girls High School. I certify that the information in
this report is the result of a rigorous self-assessment process and is a balanced and genuine account of the school's
achievements and future areas of development.

Elizabeth Amvrazis

Principal

Message from the school community

Asquith Girls High School is a wonderful education community and the P&C is very proud to be involved in the school.
We actively engage in the operation of the school and are always available to support our students and staff. Asquith
Girls High School is a leader in girls' education, a testament to the passionate and committed staff and executive at the
school. Not only do Asquith Girls excel in their academic achievements, the school has a culture and atmosphere that
develops girls into confident young women.

The P&C has also been actively involved in staff selection for various roles throughout the school, through the Merit
Selection Panel process.
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We support the school in functions throughout the year such as the Open Night for prospective Year 5 and 6 students,
Meet & Greet social gatherings, Father Daughter Breakfast, and Year 7 Orientation Day. We believe our girls' education
can only benefit from greater interest and commitment by the parents, and we are aiming to encourage parental
engagement.

The P&C is committed to making the school grounds better for the girls and staff. In 2021 we continued to support the
school with maintenance to the gardens and we also contributed a significant amount of money towards the purchase of
new furniture for the gardens and playgrounds.

In 2022 we intend to continue to campaign to our local and federal government representatives for better facilities and
funding. At the end of 2021 a submission was accepted into the Stronger Communities Grant. These funds, if successful,
will go towards the building of a community garden which will enable the school to interact more with the local
community.

We continue to lobby on behalf of Asquith Girls High School to have funding and resources delivered to our school to
ensure our girls continue to receive the standard of education.

Lisa Rothwell

Asquith Girls High School P&C.

Message from the students

The 2020/2021 Prefects, led by the School Captains and Vice-Captains, started their leadership journey in Term 4 with a
wide variety of engaging and meaningful initiatives.

Shortly following the commencement of their roles in 2020, student leaders were running initiatives and proactively
developing their yearly plans. Pink Stumps Day was the first initiative, led primarily by the Media and Sport prefects, and
it resulted in great success. The day consisted of a Teacher v Student cricket game with ice blocks and tasty treats to
raise money for the McGrath Foundation's Breast Cancer initiative. "The Upside Down Christmas Tree", invited students
to place gifts under a tree which were then donated to the Salvation army. To conclude the year, the prefect body
continued the Asquith tradition of student led celebration on the final day of the term. This year, the prefects arranged
"Nostalgia Day". The dress-up theme was to come as something nostalgic to the individual. Many came dressed as a
character from a famous film, or in 2000s clothing to transport themselves back to their childhood. The day had a wide
variety of activities for each student to participate in, ranging from mindfulness colouring to sport. The money raised on
the day was donated to the Starlight Children's Foundation to help give others a brighter Christmas. With the efforts of
the prefect team and continued support from the Asquith community, Term 4 was hugely positive.

Students returned back to school in 2021 excited to participate in events that had been cancelled last year due to COVID
19: namely, the cross country carnival, talent fest. As a school, we were so proud of Abigail who won the Talent Fest
2021. The Prefect team assisted the Social Justice prefects in throwing the annual Multicultural Day. In continuing the
school tradition, students were permitted to wear a traditional and cultural outfit and bring a gold coin donation for our
sister school in Afghanistan. At lunchtime, Quad C was filled with students purchasing crepes and gelato while also
writing a message for the Anti-Bullying notice board. All students then came together to watch a range of performances
from students showcasing their cultures and a fashion parade. In true Asquith style, students felt connected to one
another and enriched by the beautiful cultures placed on display. This term the Prefect team focused its efforts and did
the groundwork to prepare for Spirit Week and other initiatives in Term 2.

During Term 2 the team had various initiatives commencing with the commemoration of ANZAC Day. Spirit Week was
held in Week 3 which included four days of organised activities by the prefect team. Musical Monday involved Spotify
codes across the school, musical bells and karaoke. Monday was also IDAHO Day which included the 'Proud' chalk
mural recoloured. Teddy Bear Tuesday followed which included a picnic on the oval along with small prizes for the best
teddy bears. This was a highly successful event with a large amount of school involvement from all years. Instead of the
traditional Spirit Stick on Wednesday during Wally's Wednesday a cardboard Wally was set up with a set of clues to find
it. For the last day Famous Friday a mufti day was organised with a disco, photobooth and musical bells. Overall the
week was a success with a high level of school spirit and involvement. A mural initiative for Spirit Week was also
submitted which was going to include an annual mural to be added to a 'mural lane'.

The combined AGHS and ABHS Prefect Afternoon Tea was held during Week 5. This event had AGHS host various
schools in the area with activities such as cake decorating, ice breakers, trivia and musical chairs. During the last week
of Term 2 Environment Team has Plastic Free July Week. This included videos and trivia throughout the week regarding
plastic waste. On Friday the week ended with a picnic on the oval which was a major success as the last lunch of the
term and the reintroduction of Covid related restrictions.
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Both the newly-elected 2021-22 Prefect Team as well as the enduring leadership team had many exciting plans lined up
for Term 3 of 2021, including the Investiture Assembly and Year 12 Graduation. Unfortunately due to unforeseen COVID-
19 lockdowns, both teams had to showcase their resilience and adaptability to translate the scheduled events into an
online format. This included weekly Zoom meetings every Monday and Friday, putting together wellbeing centred
activities, such as engaging videos and social media content, and more. Towards the end of the term, as Year 12
entered their alternate assessment task period, the handover of prefect responsibilities was done over Zoom, with both
teams displaying their teamwork and enthusiasm for the future ahead. After the end-of-term holiday, the School Captains
and Vice-Captains gave their last address, thanking the school for their continuous hard work and dedication as well as
for allowing them this excellent opportunity.

The Prefect Team and the rest of the Year 12 cohort graduated in Term 4 of 2021, passing their leadership and
responsibilities on to the incoming Year 12 2022 after working alongside each other in the lead up to the HSC exams.
The dedication and passion exhibited by these student leaders is a testament to the strong culture at AGHS that fosters
student voice, wellbeing and involvement.
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School vision

Our vision is to embrace inclusivity and diversity as a world-class educational lighthouse for girls, where everyone is
inspired to develop respect, curiosity, perseverance, high expectations and moral courage in their local and global
communities.

We strive to challenge our current mindsets and expectations through innovative school-wide practices that create a
culture of aspirations, agility and agency within the global sphere.

School context

Asquith Girls High School is a comprehensive girls' secondary school, which is located within the Hornsby district. The
school enjoys a high standing in its community and is committed to developing independent, responsible learners and
leaders, who are able to navigate through challenges and live productive lives in a complex and dynamic world.

Developing the social and emotional capabilities of our students underpins the emphasis on well-being at the school. We
are committed to developing resilient and confident learners based on individual strengths and aspirations.

The school provides numerous opportunities for students to achieve personal excellence in a range of areas, including
academic studies, sports, creative and performing arts, design and technology and whole-school leadership.

The school celebrates outstanding student achievement across the comprehensive range of interests and abilities as
measured by exceptional results in external examinations including the Higher School Certificate, NAPLAN, Check-in
assessments, Best Start and VALID. The excellent academic and extra-curricular achievements of our students not only
reflect their hard work, but also the dedication of our caring and professional staff.

This Strategic Improvement Plan is a product of a rigorous situational analysis of the school's performance against the
School Excellence Framework carried out by the school's leadership team in consultation with staff, students, parents,
and caregivers and feedback from the External Validation in 2021.

The revised Strategic Improvement Plan 2022-2025 reaffirms our commitment and ambition to offer students a pragmatic
education that readies them for success. Our value proposition rests on our vision that includes proven capabilities
commonly attributed to being a successful learner plus special emphasis on literacy, numeracy, High Potential and Gifted
Education, Individualised Coaching, Positive Psychology as the wellbeing platform, community engagement, global
education perspective, and responsiveness to change.

Our progress measures aim to further develop a whole-school culture of:
 • Coaching, observation, feedback and continuation of building classroom teacher data literacy to enable deeper

analysis and use of data through explicit professional learning and cross-faculty interactions.
 • High expectations with a strong emphasis on expanding student ownership of and responsibility for learning by

further strengthening the AIM coaching initiative, in particular regarding individual learning goal setting, learner
reflection, agency and aspirations.

 • Educators who have the capacity in applying differentiation strategies to classroom learning and to inform student
improvement.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework and participated in an external
validation. The Framework is a statement of what is valued as excellence for NSW public schools, both now and into the
future. The Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.
Every four years, our school undergoes an external validation process.

During the external validation process, an independent panel consisting of a Principal School Leadership and a peer
principal considered our evidence and assessment of our school's progress against the School Excellence Framework.

Our self-assessment and the external validation process will assist the school to refine our Strategic Improvement Plan,
leading to further improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability/school-excellence

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Excelling

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Excelling

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Excelling

LEADING: Educational leadership Excelling

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Excelling

LEADING: Management practices and processes Excelling

In 2021, Asquith Girls High School undertook external validation. The panel reviewed rich contextual evidence of impact
in the domains of Learning, Teaching, and Leading initiatives. In addition to validating the school's self-assessment, the
panel determined that the school is excelling in the domains of curriculum delivery and Data skills and use, positioning
the school as excelling in 10 of the 14 elements.
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Strategic Direction 1: Student growth and attainment

Purpose

Aspirations

Maximise student learning outcomes in literacy and numeracy to build strong foundations for sustained success,
personal growth and aspirations for individual students using data driven practices across the school.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Evidence-Based Explicit Teaching of Literacy and Numeracy
 • High Expectations in Teaching and Learning

Resources allocated to this strategic direction

Low level adjustment for disability: $58,362.69
English language proficiency: $53,383.14
Integration funding support: $11,000.00
Professional learning: $9,612.00
Socio-economic background: $43,772.92
COVID ILSP: $134,716.40

Summary of progress

The whole Asquith Girls High School community is committed to building educational aspirations and demonstrating high
expectations of learning processes and has a learning culture dedicated to ensuring continuous improvement in student
growth and achievement. In 2021, dedicated Literacy and Numeracy (LAN) coordinators and a High Potential and Gifted
Education (HPGE) specialist were engaged to target student growth in these domains. LAN Coordinators teach
dedicated Stage 4 Literacy and Numeracy classes to provide explicit teaching of literacy and numeracy strategies to
support student growth, one period per fortnight for Year 7, and one period per week for Year 8.  There is evidence of
some growth between pre and post-testing of previous NAPLAN tests, although external data shows there is still further
work to be done in this area. These coordinators have used the LAN progressions to track student achievement in
specific domains and communicate key trends to all stakeholders. Additionally, these coordinators have liaised with
Faculty Head Teachers to share data sources, thereby allowing for greater data triangulation in relation to students'
literacy and numeracy development.  Furthermore, all staff have been provided consistent opportunities to reflect on
students' NAPLAN achievement and make relevant adjustments to their teaching and learning programs.

Literacy programs have focused on targeting inferential reading while problem-solving strategies for complex questions
was the main focus of numeracy programs. These targets were identified as areas for growth through analysis of internal
and external data sources. In NAPLAN, improvements were made in moving up students from the Bottom 2 bands
compared to previous years, however there is still a lack of movement to the higher bands, hence there is further work to
be done in this area. The NAPLAN score distribution in data supports the need for differentiation in programs, particularly
identifying students with additional learning needs, requiring targeted support..

Furthermore, the NAPLAN data identifies a need to focus on HPGE strategies in all classes to lift and extend students.
The HPGE coordinator provided Professional Learning (PL) to upskill staff and collaborate with faculties in programming
to develop activities and provide opportunities for students to acquire and harness their talents and abilities to their full
potential. Further faculty-based support on Literacy and Numeracy PL delivered by the LAN coordinators has been
identified as a mechanism to improve practice, particularly through embedding stronger links of cross-curricular activities
in Stage 4 Literacy and Numeracy programs. This will enable a whole school approach to strengthening literacy and
numeracy skills.

Work has begun in embedding literacy and numeracy progressions in KLA programs and aligning assessment tasks with
progressions to assess and authentically support the development of literacy and numeracy skills. and this will continue
in 2022.

HSC Minimum Standards

The HSC Minimum Standards test data was extremely positive with 100% of Year 12 students achieving at the required
level. Additionally, by the end of Year 11 100% of students had passed the reading test, and 98% of students had
passed the writing and numeracy tests. By the end of Year 10, 100% of students had passed the reading test, 95% of
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students passed the writing test, and 98% of students passed the numeracy test. Consequently, extended writing was
identified as an area for development. To support the development of students below the NMS for Writing in 2021,
students received individualised support from underload, EAL/D and Learning Support teachers using DoE resources
that focus development on individual writing domains, such as, cohesion, vocabulary usage and sentence structure. In
addition, Year 9 students have received fortnightly writing workshops to develop their writing skills.. This will continue in
2022.

HSC Results

Faculties have analysed data sources to identify areas of success and areas for development and use explicit strategies
to achieve the school HSC targets, and an analysis to determine the efficacy of strategies used across all KLAs.  The
2021 HSC results showed improved results with 49.38 %  of students attaining results in the top two bands, up from
38.41% in the 2020 HSC.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

NAPLAN Top 2 Bands

Improvement in the percentage of
students achieving in the top two bands
to be moving towards the school's lower
bound system-negotiated target in
Reading of 35.4%

Improvement in the percentage of
students achieving in the top two bands
to be moving towards the school's lower
bound system-negotiated target in
Numeracy of 40.4%

 • 31.40% of students achieved in the top two bands in NAPLAN reading
indicating progress toward the lower-bound target.
 • 23.26% of students achieved in the top two bands in NAPLAN numeracy
indicating progress yet to be seen toward the lower-bound target.

HSC

Increase the percentage of HSC
courses results in the top two bands to
be moving toward the school's lower
bound system-negotiated target of
47.8%.

 • In 2021 the school achieved 49.38% in the top 2 Bands. The school
exceeded the lower bound system negotiated target by 1.58%.

Expected Growth

Improvement in the percentage of
students achieving expected growth in
NAPLAN Reading moving toward the
school's lower bound system-
negotiated target of 71.9%

Improvement in the percentage of
students achieving expected growth in
NAPLAN Numeracy moving towards
the school's lower bound system-
negotiated target of 72.3%

 • The percentage of students achieving expected growth in reading
increased by 0.4%  to 62.16% indicating  progress yet to be seen toward
the lower bound target.
 • Percentage of students achieving expected growth in numeracy
decreased by 2.4% to 46.58% indicating  progress yet to be seen toward
the system-negotiated target.
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Strategic Direction 2: Connection and purpose

Purpose

Agility

Enable a learning culture that creates agile, resilient and connected learners who utilise the skills and capabilities to
tackle current and emerging challenges and opportunities.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Personalised Coaching and Development (AIM Coaching)
 • Educational Purpose and Relevance

Resources allocated to this strategic direction

Professional learning: $57,350.00

Summary of progress

Personalised Coaching and Development (AIM Coaching)

AGHS is committed to nurturing a learning culture that creates agile, resilient and connected learners who utilise their
skills and capabilities to tackle current and emerging challenges and opportunities. This commitment is articulated in all
strategic Strategic Directions with targeted initiatives in Strategic Direction 2 of the Strategic Improvement Plan (SIP). All
staff have a shared responsibility for supporting students to develop positive mindsets and healthy practices through a
structured year 7-12 Asquith Individualised Mentoring Coaching (AIM) initiative and a holistic wellbeing curriculum.

In 2021, our school continued our professional relationship with an academic mentor, who conducted workshops with
students, staff, and parents throughout the year to embed the concept of Habits of Mind into school teaching, learning,
and wellbeing programs and develop a platform on which we could deliver AIM Coaching across the school. This
partnership brought consistency of language across the school for all stakeholders. Observations of AIM coaching
meetings showed an increased level of confidence among teachers in regard to all aspects of the coaching and
mentoring process. This was made possible due to the quality of the training provided by the academic mentor, the
content of the process, and the positive buy-in from all staff as they had a clear understanding of the expectations of the
project. Online learning enabled us to continue the deliver the coaching, however, we were not able to deliver one on one
mentoring in the way the program was designed to empower learners.  Teaching and learning programs were modified to
include Habits of Mind. In 2021, the traditional Parent- Teacher interviews were replaced by a 3 way Student-led Parent-
Teacher conference. This change resulted in students leading the conversation about their learning reflections and
aspirations.  It clearly empowered and promoted learner agency and agility. In 2022 we will continue to deliver the
student-led parent-teacher interviews to further endorse student voice in their learning and provide further opportunities
to consolidate and articulate their successes and their actions for improvement.

Data shows our students, overall, are increasing their level of understanding of Habits of Mind, the value of self-reflection
and the required mindsets to be successful learners. In 2022 we will continue with staff training and parent evening
conferences aiming for all stakeholders to acquire a deeper knowledge and understanding of the value of the AIM
concepts and work towards AIM Coaching to be interwoven into our learning culture's fabric.

To ensure we will achieve our progress measures, in 2022, the delivery of the AIM coaching initiative has been modified
to reflect the identified cohort-specific needs. Specific resources have been set up to accommodate these needs.  Staff
professional learning was imperative to support this change.  This requires targeted training for all staff, especially those
who joined Asquith Girls High School this year, our  Year 7 cohort, and new students across the cohorts.

Educational Purpose and Relevance

AGHS adopts a strategic and planned approach to whole school well-being processes that support all students to
connect, succeed, and thrive. The well-being curriculum is shaped annually by the Wellbeing Team-Student Leadership
Body, Year Advisers and Assistant Year Advisers, Head Teacher Wellbeing, Deputy Principals, Principal, School
Psychological Services, and P&C input- by evaluating relevant data sources such as TTFM and feedback from focus
groups, to ensure the social and emotional wellbeing programs are age-appropriate and relevant to the identified needs
of the cohort. Our comprehensive wellbeing programs align with the NSW Wellbeing Framework for Schools promoting
an inclusive and safe environment through learning, Year Assemblies, whole school Assemblies, student leadership
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activities, and extracurricular activities.  The well-being curriculum is published to all students, staff, and families to
promote a common understanding of our expectations and values.  Our efforts are recognised by our learning community
and praised for their ability to address in-depth student well-being and engagement.  Asquith Girls High School monitors
and refines the whole school approach to well-being and engagement for improved learning outcomes.

The school has implemented an evidence-based change to whole school practices, resulting in measurable
improvements in wellbeing and engagement to support learning. Year Advisers track the TTFM data for their cohort and
conduct focus groups in year meetings to further unpack trends and hear student voices on how to address their needs.
The school collects, analyses and uses data from various sources-student, parents, and staff surveys, and verbal
feedback to monitor and further refine a whole school approach to student wellbeing and engagement. Each year we
contact student conferences to determine the evidence impact of current wellbeing programs and seek feedback for
further improvement.  The collected data advise the next steps in the well-being of whole school practices.  An example
is the students' involvement in accessing the school's Psychological Services. This resulted in the development of the
'How to Ask for Help' posters that are now displayed across the school. The  TTFM data between September 2018 and
2021, despite the impacts of online learning, shows the student sense of belonging has improved from 63% to 67%,
student advocacy has improved from 59% to 66%, and student expectations for success has increased from 70% to
77%.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Wellbeing

TTFM Wellbeing data (advocacy,
belonging, expectations) improves to be
at or above the school's lower bound
system-negotiated target of 72.7%

 • In the TTFM Data between September 2018 and 2021, despite the
impacts of online learning sense of belonging has improved from 63% to
67%, student advocacy has improved from 59% to 66% and student
expectations for success has increased from 70% to 77%.

Attendance

Improvement in the percentage of
students attending school more than
90% of the time to be moving towards
the school's lower bound system-
negotiated target of 86.6%

In 2021, 77% of students had an attendance rate greater than 90%
indicating that more work is required to achieve the target. It is
acknowledged that ongoing lockdowns and the global pandemic have
affected school attendance.

AIM Coaching evaluation surveys
indicate that the school is moving
towards 90% of students report the
program was a meaningful, valuable
and purposeful component of their
educational growth

In 2021, 92% of students reported that the AIM program made a positive
impact on their learning. This is supported by the increase in TTFM data
that shows advocacy increased from 59 to 66% since 2018.
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Strategic Direction 3: Culture of growth

Purpose

Agency

Empower a strong culture of continuous learning where practices are driven by contemporary educational research, data
analysis and evidence of impact to build agency and shared ownership of collective goals.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • High impact professional learning
 • Data practice

Resources allocated to this strategic direction

Aboriginal background: $7,362.43
Professional learning: $38,803.14

Summary of progress

Asquith Girls High School places significant importance on professional learning and made positive progress towards
further enhancing the growth culture that exists within staff throughout 2021. Staff are committed to empowering a strong
culture of continuous learning where practices are driven by contemporary educational research, data analysis and
evidence of impact to build agency and shared ownership of collective goals. The analysis of the professional learning
practices at Asquith Girls High School reveals that staff are dedicated to their ongoing professional development through
their sustained participation in targeted opportunities that align with the Strategic Improvement Plan (20210-2024). The
evidence indicates that the school continues to offer meaningful professional learning opportunities that align with school
and system-priorities to positively impact student learning outcomes. Moving forward, the school will continue to explore
streamlined and differentiated professional learning for all staff, thereby recognising the core elements of effective
teaching and learning and catering to the school's inherent diversity.

Instructional Rounds

Instructional Rounds continues to function as the framework for assessing whole-school practices, building teacher
effectiveness and enhancing collective efficacy. The impact of Instructional Rounds at Asquith Girls High School has
been evaluated through the comparative analysis of patterns of learning and the sustained discussion of relevant survey
data. Specifically, the longitudinal analysis of the collated patterns of learning provides a rich data-set to consider the
achievement of key aims associated with the development of students' critical and creative thinking skills. There have
been notable improvements in the implementation of explicit teaching practices and student understanding of the
relevance of the assigned learning activities. Recent data indicates that significant improvements have been made in a
range of identified sub-elements, including the contextually relevant application of technology to foster improved student
engagement and the increased used of positive behaviour for learning language in classroom interactions. Additionally,
participating staff have been surveyed on their attitudes towards the Instructional Rounds process and its application to
their classroom practice. Qualitative trend data indicates that participants believe that the process prompts increased
reflection on their professional practice in alignment with whole-school priorities.

The evaluation of the collated data indicates that the Instructional Rounds is having a significant impact on teaching and
learning practices and student outcomes at Asquith Girls High School, functioning as a rich data-set to regularly evaluate
whole-school instructional practices. In particular, the regular communication and discussion of Instructional Rounds
findings at staff meetings has fostered meaningful collegial discussions about teaching and learning practices and whole-
school areas for development. This has informed the development of the 2022 AGHS Professional Learning Program.

Additional consideration needs to be made in relation to communicating the Instructional Rounds findings to all
stakeholders within the school community and implementing a more comprehensive approach to consistently improve
collective practice based on these findings. As a result, it has been identified that greater planning for improving
collective practice based on the Instructional Rounds themes will be a vital goal for 2022.

Staff Professional Learning Audit
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As a component of SD3, a representative team from the school delivered a Professional Learning Audit survey to collate
information about staff expertise and professional experience, as well as broader staff attitudes towards the effectiveness
of professional learning. The survey illustrated that staff recognise the value of regular, targeted professional learning,
however, they believe that some school processes need to be refined to foster the improved application of new learning.
Significant portions of staff used the following words to describe professional learning at AGHS - Important (40%),
Collegial (32%), Useful (36%). This indicates that the school culture values professional learning. The analysis of the
associated qualitative responses indicate that staff want differentiated professional learning that addresses their unique
school role. Additionally, staff would like in-built time allocated for the application of new learning. This aligns with the
current PL structure of - Present, Practice, Perfect.

The implementation of cross-faculty meetings has played a positive role in supporting more substantial staff
collaboration. Qualitative data gathered from staff survey responses outlines the positive role of these meetings in
providing a formalised time period for shared reflection on whole-school priorities and their application to the unique
context of faculty-decision making processes. Staff identified the benefits of regular opportunities to engage with other
KLAs to explore whole-school focus areas, with the cross-faculty meetings being identified as a positive method of
professional development. However, it was consistently identified that the presentation of competing priorities during
whole-school meeting times limited the application of these findings. To improve the implementation of these meetings,
additional consideration will be given to applying findings within assessment design and programming.

Celebration of teacher efficacy, teacher success, and achievement may be effective in enhancing a culture of growth.
Devoting time and respect, celebrating the work of teachers, and sharing their stories with the school community should
be considered. Consequently, the 2022 AGHS Meeting Schedule has formalised opportunities for these collegial
celebrations within Faculty/Staff meetings and School Development Days. Furthermore, it is important to create the
conditions for more staff collaboration that integrates these professional celebrations with the school's everyday culture.
The development of the Teacher Learning Centre would provide a visible space designed for meaningful collaboration. In
2021, broader logistical planning has occurred in relation to this focus area. In 2022, a key aim will be to finalise the
development of these spaces.

To develop the ongoing collaboration and innovation central to a culture of growth, it is important to orient focus towards
instructional leadership, rather than administration and compliance. To achieve this, meetings may be structured to focus
on student learning outcomes and pedagogy, with clear timelines provided for implementation, application, and
evaluation. Also, survey data reveals a growing desire for staff to be provided additional opportunities to share their
expertise, rather than most professional learning being delivered by the executive.

To support new and beginning teachers, a targeted mentoring program is proposed to enhance staff efficacy in the core
features of effective teaching, including classroom management, explicit instruction, differentiation, and formative
assessment. This program will build on the existing new teacher induction program, providing staff with regular
opportunities to view best practices in a local context and consider its application to their own classrooms.

Aboriginal Education

Asquith Girls High School places a significant focus and dedication towards meeting the Premier's targets for Aboriginal
students, applying the Department of Education Aboriginal Education Policy, and implementing the 2020-2030 Aboriginal
Education Consultative Group Partnership Agreement. The school and its staff are committed to ensuring that the
educational outcomes for Aboriginal students are as good as or better than those of the general student population and
that all students can confidently express and demonstrate their understanding of Aboriginal heritage and culture, the
history of the interaction between Indigenous and non-Indigenous Peoples, and the heritage and culture of the Guringai
people on whose lands the school is located.

High impact professional learning to improve staff understanding of Aboriginal histories and cultures, and to facilitate
improvements to the resources and strategies of teaching and learning programs was a key initiative of SD3.  Funds
were allocated for teacher release of one representative from each faculty to participate in a full-day Professional
Learning workshop conducted by Aboriginal Education and Wellbeing Advisers from the Department of Education
Tuggerah Office during Term 1. In follow up to this workshop, the faculty representatives, with the support of their Head
Teacher, shared their learning with the rest of their faculty at the School Development Day in Term 2, and work
commenced on updating of teaching and learning programs in Stages 4 & 5 to enable the use of improved strategies and
resources in every KLA. Faculties were then supported to continue this work at faculty meetings throughout the
remainder of the year, with the aim to have finished updating at least one program in each Stage 4 course by the end of
Term 2 and at least one program in each Stage 5 course by the end of Term 4.

Evidence of activity was gathered through the submission of the completed programs on the Aboriginal Education shared
drive, and teacher understanding was measured through the use of TTFM data. The implementation of this model was
mostly successful, with 65% of teachers indicating that they improved their knowledge required to engage with students
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on Aboriginal culture and histories in the Tell Them From Me Survey. In this survey, the same number of teachers (65%)
also indicated that they are confident in their capacity to meet the needs of Aboriginal students. All faculties completed
the required number of program updates, although some faculties required additional guidance and support to meet the
necessary deadlines.

To further build on these achievements in 2022, all teachers should complete further Aboriginal cultural awareness
training at a School Development Day, along with follow-up sessions at faculty meetings, to ensure that all teachers can
demonstrate that they understand and respect the identity, culture, heritage, and languages of their Aboriginal students.
This will facilitate further updates of teaching and learning programs to give every student in the school an understanding
of Aboriginal heritage and culture, and the history of the interaction between Indigenous and non-Indigenous peoples.
Data will be collected in the second half of 2022 to measure the impact of this professional learning and updated
programming on student learning.

Data Practice

Data analysis is vital to enable teachers to check and understand where their students are in their learning and to plan
what to do next. Effective analysis of student data helps teachers identify areas where students' learning needs may
require additional attention and development. As part of the initiatives in SD3, Asquith Girls High School has facilitated
enhanced data practice to ensure that all teachers are effectively using data to inform teaching and learning, which is
targeted to improve student outcomes.

This process commenced with an audit of staff knowledge and skills in relation to data skills and use. This audit involved
the gathering of evidence from three sources - a self-reflection on the application of the themes of the CESE What Works
Best 2020 update, the staff Tell Them From Me Survey, and a survey of staff use of external data sources such as
SCOUT and RAP.

Completion of the CESE What Works Best self-evaluation indicates that 61% of staff rate themselves as having a high or
very high understanding of how to use data to inform practice. This is reinforced by staff Tell Them From Me survey
responses, which indicate the AGHS teachers score higher than the state average for using data to inform practice, with
a school mean of 8.4 (out of 10) compared with the state mean of 7.8.

The evidence from the school-based Data Practice survey showed that staff confidence in the use of SCOUT and RAP
data was more variable. While the majority of staff (63%) had a moderate to a high level of confidence in using SCOUT
and RAP, including using these data sources to make adjustments to teaching practices.  (16%) of staff indicated that
they had little to no understanding of these data analysis platforms.

The frequency of access to these external data sources was fairly high, indicated by 74% of staff accessing SCOUT data
at least once each term, with 13% of staff accessing this data one or more times each week. The level of RAP use is
lower, with 43% of staff accessing it at least once each term. The nature of this data source is the likely reason for the
less regular use of RAP data since it is only used for HSC results whereas SCOUT  gives staff access to multiple data
sets. Importantly, almost all staff (87%) access RAP after HSC results are released.

It is important to note that the progress of this initiative was impacted by the move to remote learning in Term 3, with the
initial plan for the data audit to take place in Term 3 followed by the development of a clear plan for upskilling staff using
this data. The impact of remote learning resulted in this data audit taking place in mid-Term 4, with further planning for
professional learning to enhance staff knowledge and skills in data practice being required in early 2022.

The evidence suggests that there is a need to develop staff knowledge and skills in the specific functionality of SCOUT
and RAP data through differentiated means, as there are significantly different levels of understanding across the staff.
Due to the majority of staff accessing these platforms approximately once each term, it was evident in the survey results
that the time required to refresh their understanding of the functionality of these tools was a source of frustration for
teachers. As a result, the areas for further staff professional learning show that staff would benefit from familiarisation in
navigating the different data tools due to irregular use, which could be achieved through the use of "how-to" guides to
indicate the most efficient way to access relevant data sets and how to use this information effectively. There was also a
clear need for some staff to receive training in the basic functionality of these data platforms. While most staff had a
moderate to a high level of confidence in data analysis and use, it is clear that there is a need for staff to improve their
confidence in how to best utilise the data from these sources to improve classroom practice and this will be a major focus
for 2022.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.
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Annual progress measure Progress towards achievement

Staff TTFM surveys indicate a 25%
growth in staff who report that morale
among staff at my school is good
compared to 2020 levels.

Instructional Rounds show a 25%
growth in staff who are observed
implementing identified focus areas for
professional development as part of
their teaching practice.

Instructional Rounds
In measuring the Instructional Rounds patterns of learning, significant
emphasis has been placed on the observation of staff application of key
professional learning focus areas. This data is outlined below:

Staff Patterns of Learning
 • Increase in the number of classroom activities that address the middle
and high-end of Bloom's Taxonomy.
 • 25% increase in teacher use of Learning Intentions and Success criteria
in lessons.
 • Increase in teacher use of explicit teaching, especially the 'I Do, We Do,
You Do' structure to model successful completion of identified learning
activities.
 • An increase in digital communication platforms, such as Google
Classroom, are being used to provide students with access to differentiated
learning activities.
 • An increase in the number of teachers provides students with increased
agency over their learning through a choice of tasks.
Student Patterns of Learning
 • Increase in the variety of students responding to teacher questions during
lessons.
 • Reduction in students displaying off-task behaviour during learning
activities.

Staff TTFM Surveys

Tell Them From Me data for teachers indicates a positive trend in key
measures, including learning culture, effective use of technology, teaching
strategies, overcoming obstacles to learning, and setting challenging
learning goals. These measures are well above state norms. This indicates
that targets related to High Impact Professional Learning are having a
positive impact on teachers' ability to cater to student learning needs. In
addition to this 60% of staff believe that school leaders clearly communicate
the strategic vision for the school and 59% of staff believe that school
leaders have a positive impact on leading improvement and change.

Staff surveys reflecting on CESE What
Works Best indicates a 25% growth
from 2020 in the number of teachers
who self-identify competency in using
data to inform practice.

Review of data use amongst staff
shows that at least 75% of teachers
regularly access relevant data sets
such as SCOUT & RAP.

Data Practice

Completion of the CESE What Works Best self-evaluation indicates that
61% of staff rate themselves as having a high or very high understanding of
how to use data to inform practice. This is reinforced by staff Tell Them
From Me survey responses, which indicate that AGHS teachers score
higher than the state average for using data to inform practice with a school
mean of 8.4 (out of 10) compared with the state mean of 7.8.

The school based data audit indicated that 74% of staff access Scout data
at least once each term, with 13% of staff accessing this data one or more
times each week. The level of RAP use is lower, with 43% of staff accessing
it at least once each term.
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Funding sources Impact achieved this year

Integration funding support

$80,957.00

Integration funding support (IFS) allocations support eligible students at
Asquith Girls High School in mainstream classes who require moderate to
high levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Evidence-Based Explicit Teaching of Literacy and Numeracy
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • intensive learning and behaviour support for funded students
 • additional staffing to assist students with additional learning needs

The allocation of this funding has resulted in:
All eligible students demonstrating progress towards their personalised
learning goals. All PLSPs were regularly updated and responsive to student
learning needs and progress ensuring eligible students receive personalised
learning and support within their own classrooms.

After evaluation, the next steps to support our students with this
funding will be:
To formally incorporate integration funding decision making into the learning
and support team meeting agenda to ensure funding use is regularly
reviewed. The use of integration funding will be adjusted throughout the
year in response to student PLSPs reviews to ensure funding is used to
specifically address each student’s support needs.

Socio-economic background

$43,772.92

Socio-economic background equity loading is used to meet the additional
learning needs of students at Asquith Girls High School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Evidence-Based Explicit Teaching of Literacy and Numeracy
 • High Expectations in Teaching and Learning

Overview of activities partially or fully funded with this equity loading
include:
 • equitable access to specialist resources
 • providing students without economic support for educational materials,
uniform, equipment and other items

The allocation of this funding has resulted in:
A school-created Head Teacher position, HT School Priorities, to lead key
initiatives including the Learning and Support Team, Covid tuition program
and literacy improvement across the school. Additional resources have been
made available to ensure all students have access to a quality laptop
(particularly relevant during remote learning) as well as supplementing
uniforms, student equipment and health care needs.

After evaluation, the next steps to support our students with this
funding will be:
To continue to ensure all students have equitable access to resources and
that identified students are provided targeted support to demonstrate
improvement in literacy and numeracy.

Aboriginal background

$7,362.43

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Asquith Girls High School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
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Aboriginal background

$7,362.43

student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • High impact professional learning

Overview of activities partially or fully funded with this equity loading
include:
 • community consultation and engagement to support the development of
cultural competency, through connection with local elders and the
implementation of initiatives to improve student understanding of Aboriginal
culture and heritage
 • employment of additional staff to support literacy and numeracy programs,
where every Aboriginal student in Stage 4 & 5 received additional extension
and/or support with literacy and numeracy.
 • release of staff through the Asquith Individual Mentoring (AIM) program to
support development and implementation of Personalised Learning Plans
 • Teacher release to take part in Professional Learning and collaborative
planning provided by Aboriginal Education Learning and Wellbeing Advisers
from the Department of Education to support the development of cultural
awareness and the embedding of Aboriginal histories and cultures in
teaching and learning programs.

The allocation of this funding has resulted in:
Successful implementation of staff Professional Learning aimed at
enhancing teacher awareness and understanding of Aboriginal histories and
cultures, with 65% of teachers indicating that they improved their knowledge
required to engage with students on Aboriginal culture and histories in the
Tell Them From Me Survey. Using this improved understanding, each
faculty produced at least one Stage 4 program and one Stage 5 program
with an enhanced focus on Aboriginal histories and cultures.

Improved outcomes for Aboriginal students in NAPLAN and HSC results.
Asquith Girls High School has a small number of Aboriginal and Torres
Strait Islander students enrolled within the school - in 2021, there was
approximately 1.6% of the student population (12 students) who identify as
Aboriginal (Year 7 - 4, Year 8 - 3, Year 9 - 1, Year 10 - 1, Year 11 - 1, Year
12 - 2). The support provided for Aboriginal students resulted in the
following achievements:
- In Year 7 NAPLAN, AGHS Aboriginal students performed above SSSG
and State averages in Reading, Numeracy, Grammar and Punctuation and
Writing.
- In Year 9 NAPLAN, AGHS Aboriginal students performed above SSSG
and State averages in Reading, Spelling, Grammar and Punctuation and
Numeracy.
- All Aboriginal students in Year 12 (2 students) completed the HSC in 2021,
with one both students achieving at a higher level than their peers. One
student achieved three Band 5 and two Band 4 results; the other student
achieved two Band 5 and three Band 4 results. Both students achieved
marks above the school and state averages for all of their courses.

A clear emphasis being placed on value and respect of Aboriginal identity,
culture and heritage through greater celebration of Aboriginal initiatives
during the year, and further opportunities for Aboriginal students to connect
with their heritage and culture. This resulted in Aboriginal students at AGHS
indicating a higher level of advocacy at school, expectations for success and
student belonging than statistically similar schools in the Tell Them From Me
survey.

After evaluation, the next steps to support our students with this
funding will be:
In 2022, all teachers will complete Aboriginal cultural awareness training at
SDD2, as well as follow up sessions at faculty meetings, to ensure that all
teachers can demonstrate that they understand and respect the identity,
culture, heritage and languages of their Aboriginal students. This will result
in further updates of teaching and learning programs to give every student in
the school an understanding of Aboriginal heritage and culture, and the
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Aboriginal background

$7,362.43

history of the interaction between Indigenous and non-Indigenous peoples.
This will supplement the existing Aboriginal Education programs and
initiatives to continue to ensure the educational outcomes for Aboriginal
children and young people will be as good as or better than those of the
general student population.

English language proficiency

$120,653.94

English language proficiency equity loading provides support for students at
all four phases of English language learning at Asquith Girls High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Evidence-Based Explicit Teaching of Literacy and Numeracy
 • High Expectations in Teaching and Learning
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • provision of additional EAL/D support in the classroom and as part of
differentiation initiatives
 • withdrawal lessons for small group (developing) and individual (emerging)
support
 • additional staffing intensive support for students identified in beginning
and emerging phase
 • additional staffing to implement co-teaching programs to provide intensive
support for all students from EAL/D backgrounds

The allocation of this funding has resulted in:
English language proficiency 2021 EAL/D census information shows that
approximately 29% of Asquith Girls High School students identified
themselves as being from a Language Background Other Than English
(LBOTE).
Within this group, 44 different languages are spoken. EAL/D teachers
supported more than 50 students to better access the curriculum and
improve learning outcomes. These students needed language and literacy
support in a range of subjects. Eligible EAL/D students were able to study
Stage 6 English via the Preliminary and HSC English EAL/D courses. EAL/D
teachers identified target students, assessed their English language
proficiency and worked collaboratively with teachers using the principles and
practices of EAL/D differentiation. Student progress was measured against
the ESL Reporting Scale and was communicated to parents and caregivers
of EAL/D students receiving assistance via their semester reports.

After evaluation, the next steps to support our students with this
funding will be:
EAL/D students will be supported through the co-teaching model of parallel
teaching. Students will be taught separately by a specialist teacher, covering
curriculum area content with a language development focus. Furthermore,
KLA teachers and EAL/D teachers will plan together, identifying language
and cultural demands, develop content and language outcomes, and share
observational and assessment data to ensure that EAL/D students’ needs
are understood and met across a range of contexts. The EAL/D specialist
teacher will co-design materials or present professional learning for class
teachers to support EAL/D students’ learning.

Low level adjustment for disability

$148,057.09

Low level adjustment for disability equity loading provides support for
students at Asquith Girls High School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Evidence-Based Explicit Teaching of Literacy and Numeracy
 • High Expectations in Teaching and Learning
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
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Low level adjustment for disability

$148,057.09

include:
 • engaging specialist staff to collaborate with classroom teachers to build
capability in meeting the literacy and numeracy needs of identified students
 • providing support for targeted students within the classroom through the
employment of School Learning and Support Officers
 • employment of additional staff to support teachers to differentiate the
curriculum and develop resources and classroom activities resulting in
improvement for students with additional learning needs

The allocation of this funding has resulted in:
At Asquith Girls High School the learning support team consisted of 1.4
staffing, career advisor, the teacher librarian and employment of a full time
SLSO. Adjustments and differentiation to learning and particularly
assessment tasks were made to ensure students were confidently and
successfully meeting appropriate outcomes matched to their learning
potential, that is, ensuring students equitable access to the curriculum.

Stage 4 students were identified as experiencing persistent difficulties in
literacy and/or numeracy engaged in an intervention withdrawal program
which occurred three times a week. The aim of this program was to enable
students to become more automatic in their basic skills in order to move
onto more complex problem-solving skills. The outcome of this program saw
most students having higher scores for Stage 3 and 4 outcomes, working
towards Stage 5 outcomes in literacy and numeracy.

During Learning From Home, the learning support team continued support
through daily check in with students, re-engaging students through small
group Zoom meetings and assisting students to complete tasks. Learning
and support was provided to students as they transitioned back to school,
focusing on completion of mandatory tasks and literacy and numeracy skills.

After evaluation, the next steps to support our students with this
funding will be:
- Literacy programs targeting inferential reading and numeracy programs
targeting problem-solving strategies on complex questions.
- Monitoring of student’s acquisition of skills through external programs such
as “Education Perfect”. This adheres to CESE’s (2020) identification of data-
informed practice as being a key element of effective LAN development.
- Nominating students who may be at risk of not meeting NMS prior to
Senior School (Yr11) through NAPLAN data and assigning tutorial groups to
work on literacy and numeracy skills.
- Increase staff data-literacy through formal and informal professional
learning opportunities, including but not limited to: How To Guides, How to
Videos, whole-staff and faculty-based SCOUT/RAP data analysis.

Professional learning

$105,765.14

Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
Professional Learning for Teachers and School Staff Policy at Asquith Girls
High School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Evidence-Based Explicit Teaching of Literacy and Numeracy
 • High Expectations in Teaching and Learning
 • Personalised Coaching and Development (AIM Coaching)
 • Educational Purpose and Relevance
 • High impact professional learning

Overview of activities partially or fully funded with this initiative
funding include:
 • Partnership with James Anderson to develop holistic Habits of Mind
program for all staff and students, including workshops for teachers
 • Instructional Rounds throughout the year to engage teachers in collegial
observations
 • Casual relief to attend external professional learning courses and school
based conferences
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Professional learning

$105,765.14

The allocation of this funding has resulted in:
At Asquith Girls High School, professional learning forms an integral part of
our broader school identity, providing all stakeholders with the opportunity to
actively engage with new learning and develop their skills and expertise.
Specifically, teachers participated in a range of in-school and external
sessions focused on Literacy, Numeracy, High Potential/Gifted Education
and Habits of Mind. Staff have been able to integrate their new skills into
everyday classroom interactions, creating innovative learning environments
that engage all students.

In relation to Literacy and Numeracy, staff collaborated to develop
comprehensive understandings of current trends in student performance
and evidence-based strategies to prompt improved achievement. Notably,
teachers focused on varied methods to integrate explicit teaching practices
with literacy instruction.

The school engaged in a partnership with the Department of Education
Strategic Support Services to explore contemporary pedagogies to engage
high potential and gifted students. Specifically, teachers developed their
understanding of ways to apply the Maker Model to differentiate instruction
and increase the level of challenge present in learning activities.
Furthermore, the school’s ongoing partnership with the external academic,
James Anderson, resulted in sustained professional development centred
on the use of the Habits of Mind to inform learning activities.

Furthermore, the Instructional Rounds process continued to function as an
embedded method of gathering quantitative and qualitative information
about whole-school teaching and learning practices, particularly the
development of critical and creative thinking. The analysis of data collated
from the Instructional Rounds process indicated that a future area for
exploration will be increasing student opportunities for metacognition in their
learning. Overall, the Instructional Rounds have been a highly successful
professional learning process that have increased the available database
related to student voice and attitudinal trends linked to engagement.

After evaluation, the next steps to support our students with this
funding will be:
To continue to fund teacher and student led Instructional Rounds
(equivalent to one day per staff member) in addition to providing casual
relief for all staff members to attend external professional learning courses
in 2022. Funding for the partnership with James Anderson will also be
extended, including professional learning, as part of Strategic Direction 2.

COVID ILSP

$134,716.40

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • High Expectations in Teaching and Learning
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • employment of teachers/educators to deliver small group tuition
 • providing targeted, explicit instruction for student groups in
literacy/numeracy

The allocation of this funding has resulted in:
2020 and 2021 were difficult years and our students and teachers rose to
the challenges and disruption to regular classroom learning, including both
school and remote learning. The NSW Government continued to boost
student learning through targeted small group tuition. COVID Intensive
Learning Support Program (COVID ILSP) aims to help improve educational
outcomes for students whose learning has been impacted by the pandemic,
delivering intensive small group tuition for students with the greatest needs
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COVID ILSP

$134,716.40

in 2021.

The design of the COVID ILSP program was designed to provide individual
students with targeted support to facilitate the development of their Reading,
Writing and Numeracy skills. The employment of three paraprofessionals
delivered support over a sustained period, thereby providing a formalised
support structure to facilitate student achievement. 73 students were
supported in their development of literacy skills including comprehension,
vocabulary, processing and writing, as well as providing targeted enrichment
opportunities to facilitate the development of students’ literacy and
numeracy skills and attainments.

After evaluation, the next steps to support our students with this
funding will be:
to continue supporting targeted students in the development of literacy and
numeracy skills by employing a FTE 1.0 teacher. This is in addition to the
school created (RAM Funded), Head Teacher School Priorities position that
will oversee learning support and the literacy and numeracy support
programs.
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 0 0 0 0

Girls 813 770 720 692

Student attendance profile

School

Year 2018 2019 2020 2021

7 95.5 94.3 95.3 92.4

8 95.1 93.2 93.2 92

9 93.1 94.1 93.1 90.7

10 91.9 93.3 93.2 88.3

11 93.5 92.1 94.1 91.1

12 94.9 93.9 93 91.8

All Years 94 93.5 93.6 91

State DoE

Year 2018 2019 2020 2021

7 91.8 91.2 92.1 89.7

8 89.3 88.6 90.1 86.7

9 87.7 87.2 89 84.9

10 86.1 85.5 87.7 83.3

11 86.6 86.6 88.2 83.6

12 89 88.6 90.4 87

All Years 88.4 88 89.6 85.9

The school has an Attendance procedure that includes daily monitoring of student attendance by class teachers using
PxP roll marking (with a succinct procedure for partial attendance/truancy). Attendance data is analysed and monitored
weekly by Year Advisers the HT Wellbeing and head Teacher School priorities. Attendance concerns are addressed by
the team through open communication with the student and their parent/caregiver. Students are case managed and
discussed at Wellbeing Team meetings with the Senior Executive and HSLO. Students with 100% attendance are
recognised at the XCEL assemblies and the annual presentation day.

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
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absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.

Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment NA NA NA

Employment NA 1 5

TAFE entry 2 3 17

University Entry NA NA 47

Other NA NA 3

Unknown NA NA 28

Year 12 students undertaking vocational or trade training

15.52% of Year 12 students at Asquith Girls High School undertook vocational education and training in 2021.

Year 12 students attaining HSC or equivalent vocational education qualification

99% of all Year 12 students at Asquith Girls High School expected to complete Year 12 in 2021 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 9

Classroom Teacher(s) 37

Learning and Support Teacher(s) 0.8

Teacher Librarian 1

Teacher ESL 0.6

School Administration and Support Staff 9.68

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.

At Asquith Girls High School, professional learning forms an integral part of our broader school identity, providing all
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stakeholders with the opportunity to actively engage with new learning and develop their skills and expertise. Specifically,
teachers participated in a range of in-school and external sessions focused on Literacy, Numeracy, High Potential/Gifted
Education and Habits of Mind. Staff have been able to integrate their new skills into everyday classroom interactions,
creating innovative learning environments that engage all students.

In relation to Literacy and Numeracy, staff collaborated to develop comprehensive understandings of current trends in
student performance and evidence-based strategies to prompt improved achievement. Notably, teachers focused on
varied methods to integrate explicit teaching practices with literacy instruction.

The school engaged in a partnership with the Department of Education Strategic Support Services to explore
contemporary pedagogies to engage high potential and gifted students. Specifically, teachers developed their
understanding of ways to apply the Maker Model to differentiate instruction and increase the level of challenge present in
learning activities.  Furthermore, the school's ongoing partnership with the external academic, James Anderson, resulted
in sustained professional development centred on the use of the Habits of Mind to inform learning activities.

Furthermore, the Instructional Rounds process continued to function as an embedded method of gathering quantitative
and qualitative information about whole-school teaching and learning practices, particularly the development of critical
and creative thinking. The analysis of data collated from the Instructional Rounds process indicated that a future area for
exploration will be increasing student opportunities for metacognition in their learning. Overall, the Instructional Rounds
have been a highly successful professional learning process that have increased the available database related to
student voice and attitudinal trends linked to engagement.

Asquith Girls High School recognises that the NESA accreditation process is a valuable framework for professional
development, providing all staff with descriptors of effective practices that can be used to prompt personal reflection and
ongoing growth. In 2021, all teachers actively participated in the NESA accreditation process, engaging in varied
professional learning activities aligned to system, school and personal goals.

For early-career teachers, a range of school-based support structures were implemented to provide them with a
collaborative environment to develop their understanding of best practice and foster inclusive learning environments that
respond to every students' individual learning needs.

Every beginning teacher participated in a structured mentoring programming led by the Head Teacher - Teaching and
Learning, designed to foster a professional support network centred on reflective inquiry. Specifically, the program
shared evidence-based resources that explored effective lesson planning, lesson observations, formative assessment,
programming, classroom management and other core priorities. These sessions aligned with endorsed resources,
including the What Works Best - 2020 Update and the Strong Start, Great Teachers website.

Additionally, each teacher participated in regular meetings that explicitly outlined the formal requirements for the
Proficient Teacher accreditation process, analysing annotations to gain a multifaceted understanding of the observable
characteristics of exemplar submissions.

Furthermore, all school-based professional learning sessions were aligned to the Australian Professional Standards for
Teachers, allowing staff to use their participation in these events to contribute to their Maintenance of Accreditation
requirements.

Subsequently, teachers survey data indicates an improved understanding of the professional legislative and
administrative requirements linked to accreditation. In 2021, two beginning teachers were accredited at a proficient level,
with the rest working towards this requirement.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 2,093,655

Revenue 9,108,713

Appropriation 8,562,913

Sale of Goods and Services 42,027

Grants and contributions 464,492

Investment income 2,260

Other revenue 37,022

Expenses -9,086,084

Employee related -8,076,006

Operating expenses -1,010,078

Surplus / deficit for the year 22,628

Closing Balance 2,116,284

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 80,957

Equity Total 319,846

Equity - Aboriginal 7,362

Equity - Socio-economic 43,773

Equity - Language 120,654

Equity - Disability 148,057

Base Total 7,484,433

Base - Per Capita 177,591

Base - Location 0

Base - Other 7,306,843

Other Total 277,159

Grand Total 8,162,396

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

The analysis of Asquith Girls High School's 2021 NAPLAN results illustrates the ongoing development of students'
literacy and numeracy skills through targeted interventions and evidence-based teaching practices.

Notably, 2021 results indicate a significant improvement in students' achievement in Top 2 Bands for Reading and
Numeracy, with 34.70% of students being placed in these performance bands, a 2.41% increase from 2019 results. The
school performed above state average in all assessed domains. This positive shift can be attributed to the Stage 4
Literacy/Numeracy program and ongoing internal professional learning fostering the development of shared pedagogies
and instructional practices. .

In the Stage 4 Literacy/Numeracy program, all Year 7 and 8 students have participated in varied learning activities
designed to foster their foundational skills in the identified focus areas. In particular, students have explored strategies to
make inferences in previously unseen texts and complete multiple-step numerical problems. The program coordinators
have consistently evaluated collated quantitative and qualitative data to assess the effectiveness of the assigned
activities and make relevant adjustments to accommodate student learning needs.

In 2021, internal professional learning centred on whole-school instructional practices, particularly explicit teaching,
visible learning and formative assessment. Staff collaborated to evaluate programs, assessment tasks and learning
activities to explicit address identified literacy and numeracy trends. Qualitative trend data garnered from staff
evaluations indicated improved understandings of meaningfully integrating literacy and numeracy into specialist KLAs.

Moving forward, data analysis indicates a need to authentically embed literacy and numeracy progressions in KLA
programs and aligning assessment tasks with progressions to assess and authentically support the development of
literacy and numeracy skills.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.
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Subject School 2021 SSSG State School Average
2019-2021

Biology 72.2 74.4 71.9 71.9

Chemistry 77.1 72.7 74.1 76.8

Community and Family Studies 79.4 76.2 72.7 77.8

Drama 83.6 78.2 76.1 81.1

English Advanced 84.1 81.9 81.4 80.8

English Standard 74.2 71.6 68.8 72.3

French Beginners 86.7 79.9 76.4 83.6

Geography 79.6 74.9 72.4 81.0

Industrial Technology 81.0 73.1 67.7 77.4

Legal Studies 82.7 76.4 72.0 80.2

Mathematics Advanced 77.1 77.7 77.4 73.8

Mathematics Extension 1 78.9 76.3 79.5 73.7

Mathematics Standard 2 69.9 70.9 66.1 70.3

Modern History 78.5 73.4 69.7 76.6

Personal Development, Health and
Physical Education

76.3 72.8 70.3 74.9

Physics 77.7 73.4 74.8 74.5

Retail Services Examination 73.5 71.3 66.6 73.1

Society and Culture 81.9 79.1 76.0 80.9

Studies of Religion II 61.2 70.1 68.8 68.4

Visual Arts 85.1 82.3 79.4 83.7
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Parent/caregiver, student, teacher satisfaction

Student Tell Them From Me (TTFM) data indicates that there have been significant wellbeing improvements in a number
of student wellbeing measures between 2018 and 2021. There has been an 6.4% increase in positive belonging, an
11.8% increase in advocacy and a 32.5% increase in school pride. All of these factors are also well above state norms.
There has been a decline in bullying and truancy is steady, but both of these measures are significantly lower than state
norms.

TTFM results for valuing education have improved between 2018 (59%) and 2021 (62%), however, they continue to be
below government norms. The school's emphasis on coaching (rather than mentoring or pastoral care) is deliberate to
accentuate student agency and high expectations. Between 2018 and 2021, students with a positive growth orientation
increased from 57% to 63%.

Student focus groups in Term 3 evaluated wellbeing initiatives such as AIM Coaching, Sisters in School, Year Meetings,
Whole School Assemblies and other wellbeing support such as the initiation of the Stage Deputy Principal model and
access to school counselling services. The feedback from these focus groups was then further analysed at the Wellbeing
Conference to identify areas for further growth.

Between 2018 and 2021 parent perceptions of the school being inclusive has increased 7% and student support for
learning has increased 2.9%. This is similar to teacher perceptions of inclusivity which have improved from 81% to 83%
over this time period. Overall, 72% of parents would recommend the school to others. This year, specific feedback was
sought on support for students during remote learning. 89% of parents were satisfied with the resources provided by the
school and 66% believed their students were positively supported throughout this period.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Aboriginal Education - School statement

Asquith Girls High School places a significant focus and dedication towards meeting the Premier's targets for Aboriginal
students, applying the Department of Education Aboriginal Education Policy and implementing the 2020-2030 Aboriginal
Education Consultative Group Partnership Agreement. The school and its staff are committed to ensuring that the
educational outcomes for Aboriginal students are as good as or better than those of the general student population, and
that all students can confidently express and demonstrate their understanding of Aboriginal heritage and culture, the
history of the interaction between Indigenous and non-Indigenous Peoples, and the heritage and culture of the Guringai
people on whose lands the school is located.

In 2021, Asquith Girls High School implemented a range of initiatives to achieve these goals, including high impact
professional learning for staff as part of Strategic Direction 3 in the 2021-2024 Strategic Improvement Plan. Funds were
allocated to teacher release for one representative from each faculty to participate in a full day Professional Learning
workshop conducted by Aboriginal Education and Wellbeing Advisers from the Department of Education Tuggerah Office
during Term 1. In follow up to this workshop, the faculty representatives, with the support of their Head Teacher, shared
their learning with the rest of their faculty at School Development Day in Term 2, and work commenced on updating of
teaching and learning programs in Stages 4 & 5 to enable the use of improved strategies and resources in every KLA. By
the end of the year, each faculty had developed at least one Stage 4 program and one Stage 5 program with an
enhanced focus on Aboriginal histories and cultures. This will be further expanded in 2022 to provide all staff with
additional cultural awareness training in Aboriginal histories and cultures.

Improved outcomes for Aboriginal students is a vital aspect of the school's approach to Aboriginal Education. An initiative
of Strategic Direction 1 of the 2021-2024 Strategic Improvement Plan focused on evidence-based explicit teaching of
literacy and numeracy, where funds were allocated to employ additional staff to support literacy and numeracy programs.
As part of this initiative, every Aboriginal student in Stage 4 & 5 received additional extension and/or support with literacy
and numeracy. In addition to this, as part of the Asquith Individual Mentoring program, our Aboriginal students worked
with their teacher mentor, who then took on the responsibility for completing and updating the students' Personalised
Learning Pathways (PLP).

The Australian Indigenous Mentoring Experience (AIME) program, run in conjunction with the University of Sydney, has
offered a key platform of support for Aboriginal students. In 2021, the implementation of this program was hampered by
the COVID 19 pandemic, although AIME mentors connected with students via Zoom for some sessions during the year.
A revamp of the AIME program in 2022, including the return of tutoring and mentoring programs, and program days at
universities, will continue to provide our students with support in goal setting, planning for the future, tertiary study
options, links with Aboriginal culture, and a focus on current local and global issues.

Asquith Girls High School's Aboriginal Education team promoted shared responsibility for Aboriginal education across
the school, with the aim of ensuring that the school clearly demonstrates the value and respect placed on the identity,
culture, heritage and languages of our Aboriginal students. Each faculty had at least one representative on the Aboriginal
Education team to ensure that this goal was achieved through the implementation of a number of initiatives.
Representatives of the team were regularly involved in meetings of the Hornsby AECG to facilitate meaningful
consultation and communication.

In addition to goals of improving staff and student understanding of Aboriginal histories and cultures, and achieving
improved educational outcomes for Aboriginal students, the team set a priority to ensure the school was an engaging
and culturally safe place to learn. This included greater celebration of significant dates and events, such as
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acknowledgement and celebration of Reconciliation Week, continued priority placed on NAIDOC Week, and the
provision of of more opportunities for Aboriginal students to learn about the culture of their own peoples through
engagement with local elders.

Reconciliation Week was given a much larger focus by the school, with activities including Indigenous Games workshops
and a week long display in the library including the visual screen and the table adjacent to the screen with displays
focused on reconciliation and key information about Aboriginal history and culture. Year 10 student leaders commenced
the week with a presentation on the historical context for Reconciliation Week, discussing the 1967 Referendum and
Mabo. In 2022, the Aboriginal Education Team intends to further expand the Reconciliation Week Activities.

The celebration of NAIDOC Week was slightly different in 2021 due to the commencement of online learning in Term 3.
Local Elder, Uncle Laurie Bimson, joined the school assembly via Zoom to speak about the significance of the theme
Heal Country. Unfortunately, a number of the other planned activities for the week, including an excursion for Aboriginal
students to Ku-ring-gai Chase national Park with Uncle Laurie, were canceled due to the pandemic.

Data analysis indicates that the initiatives being implemented by the team are having a positive impact on students, with
Aboriginal students at AGHS indicating a higher level of advocacy at school, expectations for success and student
belonging than statistically similar schools in the Tell Them From Me survey. These measures have all shown an
increase since 2018.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Anti-Racism - School statement

The school has one trained Anti-Racism Contact Officer. As part the commitment to ensuring Asquith Girls High School
is free of racism and is a productive, safe and enjoyable experience for all students, information regarding DoE complaint
procedures was communicated to students, staff and the wider school community.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.

Multicultural and anti-racism education - School Statement

Asquith Girls High School is committed to providing culturally responsive teaching to ensure equitable learning
experiences for all students.

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

In 2021, approximately 29 % of the school's student population came from a language background other than English.
Students at Asquith Girls High School represent over 44 different national and cultural groups. The school delivers a
variety of programs to support and build a learning environment which is tolerant, culturally inclusive and free of racism
and discrimination. The school has one Anti-Racism Contact Officer who supports both staff and students. The school
develops student and staff knowledge, skills and attitudes in cultural diversity and acceptance through various programs.

Whole school initiatives from 2021 included Harmony Week and Multicultural Day that recognised and celebrated the
diverse cultures within our school community. Students from countries outside of Australia shared their experiences
within the school community and more generally in our country. All students learned about the importance of respecting
differences between people and knowledge of the many cultures that make up our communities.
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