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Introduction

The Annual Report for 2021 is provided to the community of Ashtonfield Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Ashtonfield Public School
Norfolk St
Ashtonfield, 2323
www.ashtonfield-p.schools.nsw.edu.au
ashtonfield-p.school@det.nsw.edu.au
4934 3584
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School vision

Every Child Every Moment

Ashtonfield Public School is committed to leading public education in the Hunter Valley in developing highly literate and
numerate students. Our students are future focused innovators, embracing technology with creative and critical thinking
approaches that utilise advanced, forward thinking practices.

School context

Ashtonfield Public School, with an enrolment of 512 students, is situated in the lower Hunter Valley on Wonnarua land.
The school has a Family Occupation Education Index (FOEI) of 83, the student population includes forty-two Aboriginal
students and sixty-two students with a Language Background Other Than English (LBOTE).

The school is held in high regard by its local community with an interested and active parent body working hard to
support the school by providing opportunities for all students. Opening in 2007 and delivering a balanced curriculum with
a clear focus on the academics, the arts and sport, the school looks forward to continuing a long tradition of quality
education. The school  embraces evidence-based approaches in teaching and learning and is committed to every child,
every moment. School funding 2018-2020 initiated the 'Creative Critters' transition to school program and the Phoenix
Park Farm initiative,  and supported music programs including band, choir and Song Room, increased release time for
the staff to better support student wellbeing initiatives, an identified Assistant Principal Wellbeing, opportunities for our
Aboriginal students to connect with culture and enhanced academic support.

A project to upgrade Ashtonfield Public School was completed in August 2021. The project delivered: a new permanent
two storey building, which will provide innovative and flexible learning spaces for 12 classes, an upgrade to the staff and
administration area, an upgrade to the canteen with works on the covered outdoor learning area (COLA). an upgrade to
the hall and library, increase in staff parking with 14 additional spaces., landscaping and walkways.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Delivering

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1: Student growth and attainment

Purpose

In order to maximise the learning outcomes for every student all staff will use data to understand the learning needs of
individual students and inform differentiated learning for all students.

Students become self-directed learners who are aware of their own progress and feel confident in working with teachers
to help direct future learning.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Collection, Analysis and Evaluation of data
 • Differentiated personlised learning to encourage life long learners

Resources allocated to this strategic direction

Refugee Student Support: $1,101.50
English language proficiency: $30,484.89
Low level adjustment for disability: $217,846.65
Literacy and numeracy intervention: $94,179.00
Socio-economic background: $0.00
Integration funding support: $339,286.00

Summary of progress

The focus of SD1 in 2021 was the collection, analysis and evaluation of data, including developing the clear link of
internal and external data to student outcomes in the classroom. This entailed a commitment to engaging in collaborative
analysis of data with colleagues, moderation of activities that support consistent and comparable judgements of student
learning in the area of reading. The secondary objective for SD1 was differentiated personalised learning with an aim to
encourage life-long learners.

A target for 2021 was the use of highly effective teaching practices to improve student comprehension, with the objective
being to find the main idea within a picture, paragraph or text. Teachers were guided through professional learning on
how to deliver evidenced-based practices in phonological awareness and comprehension. This involved the
implementation of quality instruction using Heggerty's Phonemic awareness for Kindergarten and Year 1, and CARS and
STARS for Kindergarten to Year 6. After the school executive completed an analysis of NAPLAN and Check-in
assessment data, it was identified that further development of reading strategies, mainly comprehension, was a
continued goal.  This data was then reviewed with teachers and it showed the need for a whole school focus on
comprehension. Teachers were provided with professional development, with a Year 2 team trialing the implementation
of Teaching sprints on 'Finding the Main Idea', in Term 4.  An important first step for younger years was the inclusion of
an evidenced based program to improve phonemic awareness. This decision was based upon research demonstrating
the strong relationship between phonological awareness and reading success. Kindergarten and Year 1 teachers
undertook professional development, along with collegial discussions to implement Heggerty's Phonemic awareness and
the introduction of decodable texts.

Consistency in learning goals was identified as an area of development across the school to ensure that all students are
challenged and successful. Initial consultation with the  SD team was held, however this was delayed due to COVID-19
and students learning from home. Assessment matrixes were developed for fluency and writing in Years 3-6.  These
matrixes will assist in the creation of individual goals, although this has been inconsistently used in classrooms.
Professional Learning on differentiation was provided to support students in open learning environments, with 100% of
rooms breaking classes into smaller differentiated groups for at least 2 areas of learning, including reading, writing and
mathematics. Teachers were surveyed about differentiation groupings in open learning environments to identify the
benefits and challenges, and made recommendations for 2022.

Next year, in this initiative, the SD1 Team will work with staff to provide feedback to students which will empower them in
their learning. Professional learning will be provided to teachers, with staff collaboratively working together to identify
best practice. This will assist in the development and achievement of learning goals, consistently across all years.
Teaching sprints will be further trialed and implemented across the school with five-weekly sprints planned for as
identified by internal and external assessments. The concepts from these teaching sprints will become embedded
practice in all classrooms to continue to improve students growth and learning.
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Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

55% of Year 3 and Year 5 students
achieve in the top 2 bands in reading in
NAPLAN.

31% of Year 3 and Year 5 students
achieve in the top 2 bands in numeracy
in NAPLAN.

In 2021, 33% of Year 3 students and 35% of Year 5 students achieved the
top 2 bands in NAPLAN reading. Our school data shows in NAPLAN
reading Year 3 students were significantly below State and Statistically
similar school group (SSSG), although Year 5 remained above State and
SSSG average scores. Recent Year 3 Check-in assessment indicated a
substantial discrepancy when compared to NAPLAN reading results.
Check-in assessment reflected that our Year 3 cohort results were above
Stage and SSSG % of correct answers.

In 2021, 28% of Year 3 students and 25% of Year 5 students achieved the
top 2 bands in NAPLAN numeracy. Analysis of NAPLAN and Check-in
assessment data for Year 3 were closely aligned.  Year 5 analysis
illustrated that our students were achieving above State cohort results in
Check-in assessments, however this was not portrayed in NAPLAN.  Year 5
NAPLAN numeracy results continue to have uplift, with the growth being
greater when compared to State and SSSG. Year 5 NAPLAN 'Scores over
time' indicate that Year 5 students have shown a steady increase every year
from 2018 onwards in Reading, Writing, Spelling, Grammar and
Punctuation, and Numeracy.

Continue the uplift of students
achieving expected growth from the
baseline.

The uplift of students achieving expected growth did not continue from 2019
to 2021 in reading, however the school is closer to maintaining uplift in
numeracy with only a 2% decline.

Continue to improve and/or maintain
the uplift of Aboriginal student achieving
in the top 3 bands.

Aboriginal students results in 2021 Year 3 NAPLAN reading have continued
to improve with 100% of students achieving in the top 3 bands compared to
84% in 2019.  Year 5 students in the top 3 bands indicated ongoing
improvement with a 10% increase from 2019 to 2021.

In numeracy, Year 3 Aboriginal students did not maintain or improve uplift
with a decline from 2019 to 2021. Year 5 Aboriginal students, however
demonstrated continued improvement with an increase of 35% in the top 3
bands.
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Strategic Direction 2: High Impact Teaching and Learning

Purpose

At APS, all teachers are committed to identifying, understanding and implementing the most effective explicit teaching
methods with priority to evidence-based teaching practices.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Explicit Instruction
 • Collaborative Teaching Practice

Resources allocated to this strategic direction

Socio-economic background: $34,780.00
Professional learning: $21,000.00
: $5,000.00

Summary of progress

In 2021, we prioritised developing teacher capacity in evidence based practice in literacy and numeracy and forming
collaborative practices to work effectively in innovative learning environments.

With a focus on explicit instruction in numeracy, staff engaged in professional learning delivered by John Fleming.   This
enabled our staff to build their knowledge of effective warm-ups and utilise the explicit instruction model in all aspects of
their numeracy lessons and programs. Staff were provided with the opportunity to work with the Assistant Principal -
Pedagogy to consolidate and embed these practices into their daily teaching. Teams within grade/stage groups worked
collaboratively to identify and target student areas of need and utilise the explicit instruction model in differentiated
mathematics groups. Due to COVID-19 restrictions and learning from home periods, continuation of these professional
learning opportunities could not be provided in Semester 2. While the visits from John Fleming were restricted in 2021,
staff continued to develop their skills in numeracy through peer collaboration and exploring different formats to present
explicit instruction numeracy lessons.

In preparation for the opening of our new innovative learning environments, teachers engaged in a range of professional
learning opportunities to develop their understanding of collaboration, co-teaching partnerships and working in a flexible
future-focused learning environment. Through collaboration with peers, experts and stage groups, teachers implemented
and evaluated current evidence-based collaborative practices into their daily classroom programs to prepare students for
working in an innovative learning environment. By engaging the School Learning Environments and Change (SLEC)
team, teachers were provided with expertise and guidance to create a positive transition into the new learning spaces.
Through intensive preparation prior to the relocation of classes, students and staff made a smooth transition into the new
learning spaces. Teachers established co-teaching partnerships and set up systems and expectations to promote
collaborative practices and high impact teaching and learning opportunities.  Due to COVID-19 lockdown restrictions, this
was interrupted until face-to-face teaching resumed in Term 4.

Moving forward, teachers will continue to engage with experts in Explicit Instruction and Collaborative Teaching Practices
to strengthen their understanding and support their implementation of these initiatives. With the support of Explicit
Instruction coaches for K-2 and 3-6, teachers will participate in targeted coaching and mentoring aligning with their PDP
goals. In K-2, teachers will undertake professional learning to develop a deep understanding of the K-2 English syllabus
and how to design lessons using the explicit instruction model to achieve syllabus outcomes. Primary teachers will
investigate and implement evidence-based practices in the teaching of reading and continue to consolidate their
understanding around numeracy. Further focus will occur on embedding explicit instruction models into innovative
learning environments and collaboratively designing and facilitating high quality learning opportunities. Teachers will
continue to engage with the SLEC team, with particular focus on Collaborative Teaching Practice, and incorporating
aspects of this learning into their daily practice.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.
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Annual progress measure Progress towards achievement

All staff engage in professional
development in Explicit Instruction
focusing on numeracy and successfully
implement strategies following a
consistent school-wide approach. 90%
of teachers demonstrate that EI
numeracy is embedded, evidenced in
programming, lesson observations and
walk-throughs.

Staff build professional capacity by
accessing mentoring in self-identified
areas.

85% of teaching staff engaged in professional learning with John Fleming to
develop explicit teaching strategies in numeracy. Teachers were provided
with opportunities to work closely with John Fleming and receive feedback
on their practice and seek a deeper understanding of explicit instruction in
numeracy. Through analysis of programming and observations conducted
by Assistant Principal - Pedagogy and Stage Assistant Principal, 60% of
classroom teachers demonstrate that EI is embedded into their daily
numeracy teaching programs.

71% of teaching staff participated in coaching and mentoring with the
Assistant Principal - Pedagogy throughout 2021. 42% of teaching staff
identified key areas of development through formal mentoring sessions and
worked with the Assistant Principal - Pedagogy for sustained periods to
build their professional capacity in these areas.

Staff engage in professional learning to
create and implement meaningful
adjustments that cater for individual
student learning needs.

Initiatives that underpin the teaching of
literacy are evaluated and streamlined
to provide consistency of learning
across the school.

68% of teaching staff have accessed support and coaching in implementing
meaningful adjustments from the Assistant Principal - Pedagogy. Teachers
have been up-skilled in one or more of the following areas:
 • Incorporating differentiated activities using Explicit Instruction model
 • Effectively using NSW DoE resources such as PLAN2, ALAN and the
Learning Progressions to monitor and track student progress and use this to
guide and adapt their teaching practice to cater for individual student
learning needs.
 • Carefully analysing data to make adjustments and provide teaching and
learning at point of need.
 • Modifying activities in literacy groups to cater for a wide range of needs
and abilities.
 • Improving delivery during small group instruction.
 • Implementing quality guided reading lessons that target identified points
of need.
 • Building inclusive writing lessons through scaffolds and adjustments.
 • Creating extension opportunities for High Potential students.

Assistant Principal - Pedagogy and Stage Assistant Principals met regularly
to facilitate consistency in the teaching of literacy across the school. This
involved developing a streamlined guided reading scaffold, working
collaboratively to facilitate a culture where data drives the direction of
teaching and learning activities and updating writing scaffolds to both
extend and support students.

Stage teams collaboratively develop
and share numeracy programs in an
agreed format.

Document analysis and interviews with Stage Assistant Principals showed
that an increasing number of teams collaboratively developed and shared
numeracy programs for at least one term. This was enhanced during the
learning from home period, with teachers connecting and collaborating on a
daily basis, with the sharing of resources and programs key to the
maintenance of quality teaching and learning.  Throughout the learning from
home period, teachers collaboratively constructed mathematics programs to
share across grades and stages to maintain a continuity of learning and
ensure consistency. Through ongoing discussions, groups of teachers were
found to collaboratively plan and share numeracy programs when face to
face learning resumed, with a future focus of sharing among whole stage
teams.
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Strategic Direction 3: Connect-> Thrive-> Succeed

Purpose

The school is focussed on building individual and collective wellbeing through a climate of care and positivity.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Caring For Students and Staff
 • Individual Learning Needs
 • Community Engagement

Resources allocated to this strategic direction

Per capita: $29,004.00
Aboriginal background: $53,108.59
6300 School and Community: $1,000.00
Professional learning: $4,000.00

Summary of progress

Our focus for 2021 was on improving well-being, sense of belonging and advocacy across the school for students, staff
and community by breaking down barriers and consulting deeply, beginning with staff. The SD3 Team investigated staff
priorities and as a result, identified a priority of staff input into the assessment schedule. The team investigated how the
school could further involve all staff in developing the timeline for the assessment schedule in 2022.  This involved
Initiatives that enable stronger connections between students and teachers, as well as increasing the attendance rate of
students to optimise their learning and relationship-building skills. The  assessment team was engaged to further involve
all staff in the development of the assessment schedule.

As a result students built positive relationships with teachers other than their own, working towards improving their sense
of belonging and sense of advocacy. While we need to evaluate and improve the existing program, our data is telling us
it is still required into 2022 and beyond. The 'Assistant Principal- Well-being' (APW) role has been vital in monitoring and
improving attendance, forging positive student/staff/parent connections. High quality communication with parents,
students and the Home School Liaison Officer (HSLO) has been instrumental in supporting families to find ways to
ensure their children are at school every day, unless they are sick. In addition, our assessment team surveyed staff
about the current assessment schedule and are now looking at making modifications for 2022 based on staff feedback.
and evidence-based practices.

 Next year our focus will be to continue modifying and improving our well-being practices, which will support further
improvement towards improving student attendance  through building students' sense of belonging and advocacy.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

50% of students K-6 have 3 "Coach
and Connect" (C&C)
sessions/signatures by end of each
term

Decrease the average number of
executive managed incidents of
negative behaviour from the baseline of
5 incidents per week

Given the data collected from students in the Tell Them From Me survey,
our focus was on creating time for teachers to connect with students outside
their class to improve students' sense of belonging and advocacy. "Coach
and Connect" was initiated at the start of Term 1, 2021. Teachers tracked
when and with which student they had made a positive connection. They
praised them and had discussions about their interests and goals. The
teachers tracked their interactions on class rolls that could be accessed by
all staff to avoid doubling up. By end term 2, this data was analysed by
executive. Alterations were made to the timeline due to difficulty staffing the
release time for teachers.  The key successes were demonstrated through
some students having more than expected connections, and teachers
reported positive relationships were forged with students other than their
own. Inconsistency with engagement in the initiative, disruptions to classes
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50% of students K-6 have 3 "Coach
and Connect" (C&C)
sessions/signatures by end of each
term

Decrease the average number of
executive managed incidents of
negative behaviour from the baseline of
5 incidents per week

and difficulties staffing the position were areas that didn't go as planned.
The most significant forms of data were gathered through the tracking sheet
and from teacher feedback. Over the first semester, over 65% of students
K-6 had at least one (some having up to three) positive conversation with an
adult other than their own teacher. Feedback from teachers also indicates
that while they purposefully connected with students, they did not always
record the connection in the system provided. We learned that assigning
teachers certain cohorts and possibly an online check-in registration may
have assisted in ensuring every student had a connection made. Next year,
we will tweak this process and also look into online programs to ensure ALL
students connect with a staff member that they feel can advocate for them,
improving their sense of belonging.

Identified students have a  5% uplift
from their initial referral percentage.

Reduce the average number of days
students are absent by 4%, with the
base line measured through 2019 Term
1 attendance data.

Due to the Learning from Home period, the collection of onsite attendance
data was interrupted. This initiative will be continued into 2022. Higher
levels of engagement with learning from home were noted during this time.

More than 50% of teachers are involved
in whole school decision making
processes around assessment
schedule.

Following meetings around staff well-being, the Strategic Direction 3 team
indicated that they would like more say in the whole school assessment
schedule.  As a result, the Assessment Team have distributed a survey to
all staff for feedback on the 2021 schedule and recommendations for the
2022 schedule, to essentially space assessments out and avoid increased
workload over one short period. Alterations have been made to the original
timeline due to the Learning From Home (LFH) period. One key success so
far is that the survey was sent to all teachers K-6, giving them the
opportunity to think about the issue. Next year, in this area, we would like to
assign time for teachers to meet in stage teams to discuss the survey
questions and then analyse the data they provide. This will ensure we have
quality data from all teachers which focusses on both manageable workload
and what is best for our students.
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Funding sources Impact achieved this year

Integration funding support

$339,286.00

Integration funding support (IFS) allocations support eligible students at
Ashtonfield Public School in mainstream classes who require moderate to
high levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Differentiated personlised learning to encourage life long learners

Overview of activities partially or fully funded with this targeted
funding include:
 • additional staffing to assist students with additional learning needs
 • employment of staff to provide additional support for students who have
high-level learning needs
 • intensive learning and behaviour support for funded students

The allocation of this funding has resulted in:
increased support in accessing curriculum and social skills for students with
additional learning needs.

After evaluation, the next steps to support our students with this
funding will be:
to continue to support identified students one on one through the training
and development of skilled SLSOs.

Literacy and numeracy

$17,000.00

The literacy and numeracy funding allocation is provided to address the
literacy and numeracy learning needs of students at Ashtonfield Public
School from Kindergarten to Year 6.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • resources to support the quality teaching of literacy
 • updating reading resources to meet the needs of students

The allocation of this funding has resulted in:
Kindergarten utilising decodable readers for the first time throughout the
year. The students retained their growth over the holiday and break and
through the COVID 'learning from home' period. Previously students had not
retained their learning to the same degree

After evaluation, the next steps to support our students with this
funding will be:
to continue decodables in Kindergarten, support Year 1 students in rich
texts and bridge the gap for identified students in Year 2.

Professional learning

$25,000.00

Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
Professional Learning for Teachers and School Staff Policy at Ashtonfield
Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Instruction
 • Community Engagement

Overview of activities partially or fully funded with this initiative
funding include:
 • engaging a consultant to unpack evidence-based approaches to teaching
literacy and numeracy
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Professional learning

$25,000.00

 • employing additional staff to provide time for teachers to engage in
coaching and mentoring through targeted discussion, demonstration and
team teaching
 • professional learning for executive staff in strengthening a culture of
sustainable improvement through engagement with Simon Breakspear
 • employment of additional staff to support teachers to differentiate the
curriculum and develop resources and classroom activities resulting in
improvement for students with additional learning needs
 • release time to engage staff in targeted professional learning

The allocation of this funding has resulted in:
68% of teaching staff have accessed support and learning in implementing
meaningful adjustments from the Assistant Principal - Pedagogy. Teachers
have been upskilled in one or more of the following areas:

- incorporating differentiated activities using Explicit Instruction model
- effectively using NSW DoE resources such as PLAN2, ALAN and the
Learning Progressions to monitor and track student progress and use this to
guide and adapt their teaching practice to cater for individual student
learning needs.
- carefully analyse data to make adjustments and provide teaching and
learning at point of need.
- modify activities in literacy groups to cater for a wide range of needs and
abilities.
- improving delivery during small group instruction.
- implementing quality guided reading lessons that target identified points of
need.
- building inclusive writing lessons through scaffolds and adjustments.
- extension opportunities for High Potential students.
- resources available to support students at their individual level.

After evaluation, the next steps to support our students with this
funding will be:
continuing to recognise that coaching and mentoring has the greatest
impact on student learning outcomes when staff have an identified focus
area and engage regularly in professional discussions, demonstration
lessons and team teaching, this is continuing to be a focus. Executive staff
will utilise strategies from Breakspear's 'Agile Leadership' to embed a
culture of continuous improvement.

Refugee Student Support

$1,101.50

Refugee student support funding is provided to support students from
refugee backgrounds who have been enrolled in an Australian school for
less than three years.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Collection, Analysis and Evaluation of data

Overview of activities partially or fully funded with this targeted
funding include:
 • employment of additional staff for targeted student support
 • additional staffing to map individual students against the EAL/D
progressions

The allocation of this funding has resulted in:
additional focus on beginning and emerging students.

After evaluation, the next steps to support our students with this
funding will be:
to continue to utilise funding to supplement support.

Socio-economic background

$124,474.00

Socio-economic background equity loading is used to meet the additional
learning needs of students at Ashtonfield Public School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
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Socio-economic background

$124,474.00

enabling initiatives in the school's strategic improvement plan
including:
 • Collection, Analysis and Evaluation of data
 • Explicit Instruction
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • supplementation of extra-curricular activities
 • professional development of staff through John Fleming to support student
learning
 • employment of an instructional leader to address literacy and numeracy
learning needs and implement differentiated and personalised intervention
for students
 • employing staff to supervise and monitor progress of student groups
engaging in online tuition in [program]
 • targeted wellbeing program in conjunction with an external provider aimed
at student mental health and to build a sense of belonging
 • assistant principals provided with additional release time to support
classroom programs
 • implementation of literacy and numeracy strategies to support targeted
intervention for students at point of need, in line with identified targets
outlined in the School Improvement Plan
 • incursion expenses
 • technology resources to increase student engagement
 • staffing release for targeted professional learning around peer support
 • release time for AP Wellbeing to provide targeted support to students

The allocation of this funding has resulted in:
teachers increasingly engaging with the AP Pedagogy to identify personal
and school-based areas of development. Utilising a coaching and mentoring
approach, the AP Pedagogy supported teachers in strengthening the
teaching and learning cycle in both literacy and numeracy. In addition, peer
support was implemented in Term 2, all Year 6 students developed
confidence in developing their leadership capabilities.

After evaluation, the next steps to support our students with this
funding will be:
to extend the AP Pedagogy role with additional staffing two days per week.
All teachers K-6 will engage with the AP Pedagogy for development
throughout the year.
Peer support will continue into 2022.

Aboriginal background

$53,108.59

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Ashtonfield Public School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Caring For Students and Staff

Overview of activities partially or fully funded with this equity loading
include:
 • staff release to increase community engagement
 • engaging an Aboriginal Education Teacher to facilitate improved
community engagement, including the engagement of students and their
families with the personalised learning pathway (PLP) process and support
teachers to improve the outcomes for Aboriginal students.

The allocation of this funding has resulted in:
initial consultation and the collection of community data to serve as a
baseline to support future improvements in engaging Aboriginal families.

After evaluation, the next steps to support our students with this
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Aboriginal background

$53,108.59

funding will be:
to supplement Aborginal Education funding for 2022 to secure the position
of Aboriginal Education Teacher(AET) at APS three days per week. The
AET will support the refining the PLP process and authentically engage
Aboriginal families in partnerships with the school. Opportunities for families
and elders will be provided to share their expertise with all students.

English language proficiency

$30,484.89

English language proficiency equity loading provides support for students at
all four phases of English language learning at Ashtonfield Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Collection, Analysis and Evaluation of data

Overview of activities partially or fully funded with this equity loading
include:
 • provision of additional EAL/D support in the classroom and as part of
differentiation initiatives
 • additional staffing intensive support for students identified in beginning
and emerging phase

The allocation of this funding has resulted in:
increased literacy, numeracy and social support for EALD students K-2.

After evaluation, the next steps to support our students with this
funding will be:
to continue to utilise funding as additional teacher allocation to support
EALD students at their point of need.

Low level adjustment for disability

$217,846.65

Low level adjustment for disability equity loading provides support for
students at Ashtonfield Public School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Collection, Analysis and Evaluation of data
 • Differentiated personlised learning to encourage life long learners

Overview of activities partially or fully funded with this equity loading
include:
 • employment of School Learning Support Officers (SLSOs) to assist
teachers in providing personalised behaviour and learning support.
 • employment of LaST and interventionist teachers

The allocation of this funding has resulted in:
intensive support for identified Tier 2 students K-6 in literacy and numeracy
through targeted groups. Increased utilisation of PLAN data  supported
succession planning and collaboration between staff.

After evaluation, the next steps to support our students with this
funding will be:
to further develop SLSOs to confidently implement programs targeted to
individual students in all classrooms.

QTSS release

$98,775.96

The quality teaching, successful students (QTSS) allocation is provided to
improve teacher quality and enhance professional practice at Ashtonfield
Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
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QTSS release

$98,775.96

 • assistant principals provided with additional release time to support
management of SIP, SINSW building project and classroom programs

The allocation of this funding has resulted in:
additional time used for APs off class to meet with teachers (PDPs) support
students and on call for day to day activities. On class/ off class balance
was maintained. Communication frequent and aligned per stage and team
group. Administration support provided to the Principal throughout the
SINSW building project.

After evaluation, the next steps to support our students with this
funding will be:
to continue to provide time to executive staff in support the SIP and school
projects.

Literacy and numeracy intervention

$94,179.00

The literacy and numeracy intervention staffing allocation supports early
literacy and numeracy intervention to students in Kindergarten to Year 2 at
Ashtonfield Public School who may be at risk of not meeting minimum
standards.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Collection, Analysis and Evaluation of data

Overview of activities partially or fully funded with this initiative
funding include:
 • implementation of literacy and numeracy strategies to support targeted
intervention for students at point of need, in line with identified targets
outlined in the School Improvement Plan
 • Release off-class of a teacher to work as an instructional leader to
address literacy and numeracy learning needs and implement differentiated
and personalised intervention for students

The allocation of this funding has resulted in:
increased small group support for students K-6 in Tier 2 Intervention.

After evaluation, the next steps to support our students with this
funding will be:
to provide targeted coaching and mentoring support for teachers to
differentiate within their own classroom to support and boost students
identified at Tier 2.

COVID ILSP

$203,549.60

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • providing targeted, explicit instruction for student groups in
literacy/numeracy
 • employment of teachers/educators to deliver small group tuition
 • releasing staff to analyse school and student data, monitoring the growth
of identified students and informing where to next.

The allocation of this funding has resulted in:
Kindergarten - more than 10 progressions in both literacy and numeracy
Year 1 - Over 9 in literacy and over 6 in numeracy
Year 2 - More than 10 in literacy and almost 9 in numeracy
Stage 2 (a) groups - More than 9 in both literacy and numeracy
Stage 2 (b) groups - 5 in literacy and 7 in numeracy
Stage 3 (a) groups - Almost 7 in literacy and over 7 in numeracy
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COVID ILSP

$203,549.60

Stage 3 (b) groups - Almost 7 in literacy and 9 in numeracy

After evaluation, the next steps to support our students with this
funding will be:
to redirect the 2022 COVID funding support towards students in K-2 where
data has demonstrated that the most growth was obtained. The funds will be
used to continue to provide small group allocation whilst aligning the
tracking of students and groups within the new guidelines.
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 313 298 267 271

Girls 305 302 271 247

Student attendance profile

School

Year 2018 2019 2020 2021

K 94.3 93.9 87.9 94.4

1 93.6 94.5 90.7 93.9

2 94.4 92.2 88.9 94.3

3 95.3 94.3 88.4 93.4

4 93.2 94 89.2 92.8

5 92.7 92.7 92.3 92.8

6 91 91.9 89.4 91.7

All Years 93.5 93.3 89.6 93.3

State DoE

Year 2018 2019 2020 2021

K 93.8 93.1 92.4 92.8

1 93.4 92.7 91.7 92.7

2 93.5 93 92 92.6

3 93.6 93 92.1 92.7

4 93.4 92.9 92 92.5

5 93.2 92.8 92 92.1

6 92.5 92.1 91.8 91.5

All Years 93.4 92.8 92 92.4

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.
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Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 19.52

Literacy and Numeracy Intervention 0.84

Learning and Support Teacher(s) 1.3

Teacher Librarian 1

School Counsellor 1

School Administration and Support Staff 3.96

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 432,033

Revenue 5,374,295

Appropriation 5,296,038

Sale of Goods and Services 4,325

Grants and contributions 73,449

Investment income 483

Expenses -5,529,312

Employee related -4,909,695

Operating expenses -619,617

Surplus / deficit for the year -155,017

Closing Balance 277,015

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 340,388

Equity Total 426,428

Equity - Aboriginal 53,109

Equity - Socio-economic 124,294

Equity - Language 30,485

Equity - Disability 218,540

Base Total 3,694,503

Base - Per Capita 132,626

Base - Location 0

Base - Other 3,561,877

Other Total 546,918

Grand Total 5,008,237

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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Parent/caregiver, student, teacher satisfaction

The 'Partners in Learning' Parent Survey is based on a comprehensive questionnaire covering several aspects of
parents' perceptions of their children's experiences at home and school. The survey also provides feedback to schools
about the extent to which parents feel the school supports learning and positive behaviour and promotes a safe and
inclusive environment. This report provides results based on data from 65 respondents in this school who completed the
Parent Survey between 08 Nov 2021 and 19 Nov 2021.

In addition, our Aboriginal families undertook a phone survey to provide feedback and inform our next steps.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Aboriginal Education - School statement

For the first time, Ashtonfield Public School combined targeted Aboriginal Education funding with two local schools to
employ an Aboriginal Education Teacher (AET). The Aboriginal Education Teacher worked at our Ashtonfield Public
School two days per week throughout 2021.

While settling into the position, the school went into lockdown and students began learning from home. With the top
priority of building community partnerships, this presented an opportunity to make contact with all of our families whilst
they were off work and at home. The AET rang families, introduced herself and talked of her role at the school. Families
were extremely pleased to receive a call and were eager to share their difficulties, frustrations and struggles while they
attempted to parent and home school during a pandemic. Families requested assistance with a range of issues including
accessing technology, understanding the schools' expectations, completing learning tasks online, the availability of
support through the Aboriginal community and family issues including anxiety in their children.

During the calls home, the AET was able to complete individual surveys to garner authentic rich data about the needs of
the community and future direction for Aboriginal education at APS.

Time was spent building beneficial community relationships with local community organisations including Maitland Local
AECG, Mindaribba, Awabakal Health Service, Youth Express and NSW DoE Community Liaison Officers.

Another project completed during lockdown was the creation of digital storytelling videos to support the NSW English
syllabus and could be shared to all students through online learning platforms.

Time was spent creating a rich and comprehensive database of Australian Aboriginal books written by Australian
Aboriginal people. These included children's story books (factual and fiction) that could be purchased for our school
library to provides tools for our students to engage in culture in a meaningful way.

Once students returned to school there was a high need to work with families and classroom teachers to support those in
need of sharing their lockdown experience and those struggling to return to school.

During this time, the role expanded to include in class, small group support for those students found to be struggling
academically, particularly in the area of literacy.

Three Stage 3 students were invited to apply for the Galuwah Scholarship and individual family support was provided
with completing the application, seeking references and support materials and ensuring the smooth flow of the
application through the local AECG and the NSW DoE.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.
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Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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