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Introduction

The Annual Report for 2021 is provided to the community of Glenmore Park Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Glenmore Park Public School
33-41 The Lakes Drive
Glenmore Park, 2745
https://glenmorepk-p.schools.nsw.gov.au
glenmorepk-p.school@det.nsw.edu.au
4733 6204
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School vision

Learning forever to achieve our best. Growing together in a place we all belong.

School context

Glenmore Park Public School was established in 1996 and currently has an enrolment of 660 students, of which 20%
come from a language background other than English and 7% identify as Aboriginal or Torres Strait Islander.  The school
has a highly dedicated and hard working staff comprising of 50 teachers and 21 Support and Administrative Staff.
Glenmore Park Public School has a Support Unit for students with additional needs. There are two Multi Categorical
classes and one Autism class.

The school is strongly supported by the parents/carers and community in general. The school has a Parent Consultative
Group (PCG) with two working parties: Community Partnerships and Fundraising.

The school is aligned with two networks: the Glenmore Park Learning Alliance and the Network of Inquiry and Innovation
(NOII NSW). Our involvement in these two networks add value to our school by providing opportunities for high quality
professional learning as well as facilitating professional relationships of staff across a range of schools, ultimately
benefiting our learners.

Extra-curricular opportunities in Sport, Science, Technology, and Creative and Performing Arts, enable our students to
excel through a range of different experiences.

The school has completed a situational analysis that has identified three areas of focus for this Strategic Improvement
Plan. It is important to note that this builds upon the work undertaken in the previous school planning cycle around
teacher deep engagement with the syllabus and the quality implementation of explicit teaching using assessment data to
differentiate the curriculum.

1. Student growth and attainment:

While we currently achieve higher in Reading than in Numeracy we are  below the state averages. We have had a strong
focus on literacy in general for the last few years which accounts for our improved results. Through our work with Ann
McIntyre (3 Rivers 4 Learning) we identified that while we had strong elements of effective professional learning to
improve student, teacher and leader learning, we were struggling with the sustained action element. Following extensive
investigation, collaborative practice was deemed the way forward to ensure sustained focus.  As the school already has
time built into the timetable for Spirals of Inquiry we will utilise this time to provide opportunities for teachers to plan
together. Utilising the lesson study approach, team teaching and lesson reflection will then become an embedded part of
the learning and teaching cycle as well as the rhythms of learning at the school.

2. Wellbeing and belonging:

We are a PBL school and while the structures are set up, our analysis of the evidence has identified gaps in consistency
and language. Our hunch is that because there are high numbers of early career teachers or teachers new to our school,
the training and induction processes have not captured the importance of this structure to the wellbeing of the students.

As part of the evidence analysed we found that just over 4% of children contributed to 50% of the negative entries in
Sentral. Upon a deeper look, the majority of these children had or were currently going through traumatic situations. A
big focus of staff professional learning from late 2020 has been on trauma informed practices. We have commenced our
new learning phase and begun to forge relationships with some experts in the field. We are currently reassessing how
we use some of the integration funding support - we are looking into options such as a therapy dog and/or a social
worker, particularly for those we know have developmental trauma and a diagnosis of PTSD.

Including the wellbeing and belonging of staff is also important as we believe that we need to develop better debriefing
processes (similar to that in SSPs) following particular types of incidents. Additionally, as a profession we are caring and
kind, and following our research this can potentially lead to secondary trauma if we don't develop the appropriate skills to
deal with high stress situations.

3. Learning partnerships:

Over the last 3 years we have had a focus on strengthening the home-school relationship. However, in our last two
school plans the community element was embedded into all three strategic directions. Moving toward 2021 we believe
that having this focus separated out will be beneficial. We introduced the role of Teacher Community Engagement in
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2019 and this has certainly contributed to the increase of community engagement over the last couple of years.

Following the analysis of the surveys conducted during the situational analysis phase, it was interesting for us to note
that there was a disconnect between what the students and staff indicated we were doing well and what the
parents/carers perceived we were. We have a hunch that if we were to utilise student voice to share to the wider
community what we do, the community would become more informed of the approaches and initiatives we implement.
We have huge traffic through our Facebook page and  in the past using this social media platform has been successful.
Videos are popular, especially those that feature children in K-2.

One of the areas that stood out to us through the parent/carer survey, is that our community are craving more information
on how to help their children at home. We are unsure if this is directly related to the Learning at Home period of 2020,
however maximising this interest would be beneficial.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Excelling

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Excelling

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1: Student growth and attainment

Purpose

To maximise student attainment across all learning areas, we will continually utilise data and research to collaboratively
improve teaching practices.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Effective Classroom Practice - English
 • Effective Classroom Practice - Mathematics

Resources allocated to this strategic direction

QTSS release: $65,309.00

Summary of progress

Our focus for 2021 was on deepening staff understanding of effective classroom practice, and to reflect on effective
teaching strategies for reading and comprehension. A staff survey was used as a snapshot of current teacher
understanding and helped identify areas of need. Our staff were provided with opportunities to work with a Literacy
Specialist, support staff and all staff participated in professional learning on identified areas of focus to support student
learning throughout the year. Our Literacy Specialist provided professional learning for all staff. K-3 focus on phonemic
awareness and fluency and Understanding texts (comprehension). Deepening staff understanding of how to teach
reading efficiently.  The aim of the professional learning was to further enhance staff understanding of effective
classroom practice, as outlined in the School Excellence Framework and reflection using the What Works Best survey
tool. The evaluation of the findings allowed us to select a focus and learning component for all staff.  Clear, consistent
high expectations in reading, using similar language to explain concepts were gained. Sharing and maximising learning
by using effective teaching methods identified through collaboration ensured all students received consistent
pedagogical practice.  Unfortunately due to the time away from school, we were unable to progress all implementations,
but this will continue to be our focus in 2022.

To improve student application and performance in numeracy, the school focused on collegial teaching and programming
practices across stages - beginning with Mathematics. Using allocated spirals time, year group teams were required to
collectively plan a week-long unit of work which included collaborative teaching and then reflect on the process. The
initial plan was for this to occur every 4-5 weeks throughout the year. As a result of the 2021  Covid-19 epidemic and
ensuing lockdown the timeline regarding this process was greatly impacted. Up until the end of Semester One the
process was running according to the initial plan and was intended to continue as the year progressed, however, due to
the period of Learning from Home and the resulting changes to the running of the school upon our return, we have not
been able to participate in the same way. Discussing the collaboration with team leaders and staff members to gain a
better understanding of the impact and success of the collaborative process - numeracy focus. While the impact of forced
lockdown and at home learning also put a halt on the ability of staff to collaborate and continues to with current
restrictions to contact between staff members whilst at school. The goal will be to encourage teams to return to
collaborative practice in the future (beginning in Semester One of 2022), however, the allocated spirals time will not be
used for this purpose. Despite the disruption to the planned work observation of changes in NAPLAN and Check-in
assessment data pre and post experience with collaborative practice indicates a positive shift in teacher practice and
student learning.

During Semester 1, our CILSP Intervention groups supported our students requiring learning support. They worked
alongside classroom teachers and using data, they were able to target specific groups of students for Literacy and
Numeracy. This data was also used to guide the program and how often the students were seen. During Term 2 SDD,
we aimed to deepen the staff's knowledge on the SEF, focusing on high expectations. This allowed for teachers to start
the conversation on their current understandings and areas they could improve in, this was based on the survey WWB.
This focus will continue in 2022 to ensure all targeted students receive support to improve in identified areas.

All Classroom Teachers and Learning Support Staff continued to work alongside each other this year in providing
support to our students in need, especially in Semester One where our intervention groups were targeted for Literacy
and Numeracy. This funding will continue into 2022 and the program will resume when restrictions have eased. improve
collegial teaching and programming practices within our school - beginning with Mathematics. Using allocated spirals
time, year group teams were required to collectively plan a week-long unit of work which included collaborative teaching
and then reflect on the process. The initial plan was for this to occur every 4-5 weeks throughout the year.
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Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

An uplift of 4% achieving in the top two
NAPLAN bands in Numeracy.

NAPLAN was not attempted in 2020 due to COVID 19. In 2019 the school
scored 26% of students in the top 2 bands in Numeracy. In 2021 the total
decreased by 1% to 25% of students in the top 2 bands.

Although the percentage in the top 2 bands dropped by 1% interestingly the
top band score increased from 7% to 10%.

An uplift of 4% achieving in the top two
NAPLAN bands in Reading.

NAPLAN was not attempted in 2020 due to COVID 19. In 2019 the school
scored 36% of students in the top 2 bands. In 2021 the total decreased by
2% to 34% of students in the top 2 bands.

An uplift of 2% of students achieving
expected growth in Numeracy.

In 2021, 29% of students were at or above expected growth in Numeracy as
opposed to 38% in 2019. This is an downshift of 9%.

An uplift of 2% of students achieving
expected growth in Reading.

In 2021, 43% of students were at or above expected growth in Reading as
opposed to 63% in 2019. This is an downshift of 20%.

An increased percentage of students
achieving in the top two bands
NAPLAN in Reading and Numeracy for
the combined cohort of Years 3 and 5.

An increased percentage of students
achieving expected growth for Reading
and Numeracy for the combined cohort
of Years 3 and 5.

In 2021, 29.5% of students achieved in the top two bands NAPLAN in
Reading and Numeracy.  This is a slight decrease from 2019, which had a
combined result of 31%.

In 2021, the percentage of students achieving at or above expected growth
for Reading and Numeracy was 36%.  This is a decrease from 2019, which
saw a combined percentage of 50.5% for Reading and Numeracy.

Working towards Sustaining and
Growing in effective classroom practice
within the Teaching domain.

Despite the challenges of remote learning and the disruption of the Covid-
19 Pandemic, all stages worked towards sustaining and growing in the
Effective Classroom Practice element.  Opportunities for collaboration,
within and across teams, have been provided through Spirals of Inquiry.  In
2021 Self-assessment against the School Excellence Framework shows the
school currently performing at excelling in the element of effective
classroom practice.

Increase the percentage of Aboriginal
Students achieving top 3 NAPLAN
bands in reading and numeracy to be
above the school's lower bound
system-negotiated target for all
students.

Aboriginal Students scored 43% in the top 3 NAPLAN bands in Reading in
2019.

In 2021, 71% scored in the top 3 NAPLAN bands in Reading.

In Numeracy 28% of Aboriginal Students scored in the top 3 NAPLAN
bands in both 2019 and 2021.
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Strategic Direction 2: Wellbeing and Belonging

Purpose

To ensure that all students and staff are known, valued and cared for in an environment that supports high levels of
wellbeing and engagement.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Student Wellbeing and Belonging
 • Staff Wellbeing and Belonging

Resources allocated to this strategic direction

Summary of progress

Student Wellbeing and Belonging

This year, the Student Wellbeing team initially focused on identifying the processes and policies already in place at our
school.  We looked for ways to strengthen procedures to enhance the sense of safety and connectedness of our
learners.  The team focused on the processes that support students at times of transition throughout the year, the work
that the Student Representative Council does to embed student "voice and choice" in the learning environment, the
embedded Positive Behaviour for Learning (PBL/STARS) program, and the work of the Learning and Support Team in
targeting support to student need.  We gathered data and research on the learning environments that best support
student wellbeing, including trauma informed practices and restorative practices, and began work with an external
psychology provider to implement this approach across the school. This work will continue in 2022 to ensure all practices
are embedded and student application and connection to school continues to grow.

Staff Wellbeing and Belonging

Our focus for 2021 was on the collection of data and information to support the development of new and improved staff
wellbeing processes. A staff survey was used to collate feedback and the first beginning teacher focus group was held to
start discussions in this area. Staff participated in professional learning to commence discussions and reflections of their
own wellbeing. all staff participated in delivery of modules 1 and 2 of the Flourish Program on scheduled staff
development days. A survey about trusted adults and feedback about wellbeing ideas was delivered to all staff towards
the start of Term 2. Data was collated and reflected upon by the staff wellbeing initiative group to determine future areas
of exploration. In addition, initial research was collated on debrief processes from other education systems.  A beginning
teacher focus group was held via zoom to collect data on what worked well in their first year or two and ideas for
improvement Due to the time spent away from school during Semester 2, some activities did not progress to
implementation but will be a focus for 2022.

Next year we will work with a range of professionals and other staff to design effective debriefing processes and
incorporate staff feedback into wellbeing week and beginning teacher activities. These tasks are aimed at further
improving overall staff wellbeing and ensuring our staff are mentally focused so that they can best support student
learning.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

More than 81% of students attend
school a minimum of 90% of the time.

We had 81.3% of our students attend a minimum of 90% of the time. 7.2%
of our students attend less than 85% of the time. This data is an
improvement from previous years.  The attendance data from this period
was significantly impacted by the COVID-19 pandemic and remote learning
in Terms 3 and 4.

More than 94% of students report Tell Them for Me was not conducted this year due to Covid, however, our
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having a positive wellbeing when at
school (sense of belonging, advocacy,
expectations for success).

annual Belonging Survey was held at the beginning of 2022 to enable the
executive team to measure student connection and target support where
needed, setting students up for success.  In this survey, 96.3% of students
reported a sense of connection to 2 or more staff members.  This was a
significant increase from 88% in the previous Belonging Survey,
qualitatively demonstrating the impact of wellbeing and belonging initiatives
over a time of change and uncertainty due to remote learning and the Covid
Pandemic.

Working towards Sustaining and
Growing in the theme of High
Expectations within the Learning
Culture domain.

Despite the challenges of remote learning and the disruption of the Covid-
19 Pandemic, all stages are working towards sustaining and growing in the
Effective Classroom Practice element.  Opportunities for collaboration,
within and across teams, have been provided through Spirals of Inquiry.  In
2020, this was through Mathematics and then the focus shifted to Literacy in
2021.

In 2021, Self-assessment against the School Excellence Framework shows
the school currently performing at Sustaining and Growing in the theme of
High Expectations within the Learning Culture domain and sustaining and
growing in the following sub elements: explicit teaching, feedback and
classroom management.

The school community acknowledges
the importance of regular and improved
attendance.

Working towards sustaining and
growing in the element of Learning
Culture..

The community has responded positively to new methods of communication
around attendance, including the use of a school mobile and the Sentral
parent portal.  80.3% of parents reported that the school mobile has made it
easier to contact the school and report absences.  61.9% of parents
reported that the Sentral parent portal was very effective/effective at
developing communication between the community and the school.
 • Self-assessment against the School Excellence Framework shows the
school currently performing at  sustaining and growing in the element of
Learning Culture.

More than 86% of staff report having a
positive wellbeing when at school
(sense of belonging, advocacy,
expectations for success).

Tell Them From Me data was not collected in 2021, however, data was
collected by the Staff Wellbeing and Belonging team, who reported that
94% of all staff had at least two trusted adults that they could speak with at
school.  This data indicates a positive sense of wellbeing, and initiatives
from the Staff Wellbeing and Belonging Team continue to support this area.
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Strategic Direction 3: Learning Partnerships

Purpose

To develop connections with all stakeholders to ensure that all of our students are able to connect, succeed, thrive and
learn.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Learning Partnerships

Resources allocated to this strategic direction

School support allocation (principal support): $15,000.00
Socio-economic background: $10,000.00

Summary of progress

Learning Partnerships was a key focus for the school in 2021. The school year saw the development of new attendance
procedures within the school. This included SMS follow ups through Sentral and a strengthening of teacher/home
communication. Remote learning in Semester 2 has impacted these processes. To support this work the creation of an
attendance flow chart to ensure staff were aware of their responsibilities in regards to following up attendance was
implemented. Professional learning workshops on policy and procedures and whole school practices developed teacher
and leader confidence when developing case management profiles. Work with expert personnel and the Home School
Liaison Officer and the Learning and Wellbeing Officers ensured consistent practices were adhered to across the school.
The school utilised resources from the Department's Attendance Matters platform to support families and students and
school processes. In 2022, Staff will further take on an active role regarding absentees. The goal next year will be to
establish an attendance policy for staff and the school community that is easy to follow and manage. This will be a
collaborative processes ensuring stakeholder contributions.

Partnerships with parents strengthened in 2021, despite the interruptions of COVID-19. This year the Parent Consultative
Group, in consultation with the school, successfully lead many events including the Colour Run and Mother's Day Stall.
These events were well attended and built connection and belonging for our school community.  The impact of COVID-
19 resulted in the cancellation of Semester 2 events and PCG initiatives which we hope to bring back in the coming year.

In 2022 the school will also re-connect with the Glenmore Park Learning Alliance and continue the strong Year 6 into
Year 7 transition and mentor buddy programs - building connections to learning for our students as they move from
Stage 3 to Stage 4 of their learning. The learning partnerships with Principals across the alliance are collaborative and
will continue to develop throughout 2022.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Working towards sustaining and
growing in the theme of Administration
within the domain of Management
Practices and Processes.

We utilise the principal support funds to employ additional SAO time. The
SAO has streamlined a lot of our processes by maximising our use of
Sentral. This has in turn ensured timely communication with the families. By
streamlining our processes, all the information is kept in one location. We
still need to implement further components in Sentral in 2023.
 • Self-assessment against the School Excellence Framework shows the
school currently performing at  sustaining and growing in the theme of
Administration within the domain of Management Practices and Processes.

Sustaining and growing in the theme of
Service Delivery within the domain of
Management Practices and Processes.

We have achieved sustaining and growing in this area. The Covid lock
downs brought with an opportunity to evaluate and improve our
communication with the community. There was a lot of uncertainty at the
time and by simplifying our communication ensure that the whole school
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Sustaining and growing in the theme of
Service Delivery within the domain of
Management Practices and Processes.

community was adequately informed. We did provide families with extensive
one-to-one support throughout the lock down to assisting them to access
and troubleshoot using online forums such as Zoom and Google classroom.
There is still more work to done in this area.
 • Self-assessment against the School Excellence Framework shows the
school currently performing at excelling in the theme of Service Delivery
within the domain of Management Practices and Processes.

Sustaining and growing in the theme of
Community Satisfaction within the
domain of Management Practices and
Processes.

We have achieved sustaining and growing in this area. Covid lockdowns
provided us with the opportunity to receive ongoing feedback from the
community via our social media and the individual, regular contact made
with families. The majority of the families consistently thanked us for the
support they and their children were receiving. Moving forward, we need to
schedule regular opportunities to seek feedback from the community to
ensure we are being responsive to their needs.
 • Self-assessment against the School Excellence Framework shows the
school currently performing at  sustaining and growing in the theme of
community satisfaction within the domain of Management Practices and
Processes.
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Funding sources Impact achieved this year

Refugee Student Support

$763.00

Refugee student support funding is provided to support students from
refugee backgrounds who have been enrolled in an Australian school for
less than three years.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • Support for students in the acquisition of English and/or assistance with
purchasing of uniforms.

The allocation of this funding has resulted in:
Students experiencing a greater degree of connection to school.

After evaluation, the next steps to support our students with this
funding will be:
The school will continue to ustilise this funding to support our Refugee
students being connected to our school.

Integration funding support

$245,000.00

Integration funding support (IFS) allocations support eligible students at
Glenmore Park Public School in mainstream classes who require moderate
to high levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • additional staffing to assist students with additional learning needs
 • staffing release for individual case conferences and development of
Personalised Learning and Support Plans (PLSPs)
 • consultation with external providers for the implementation of social and
emotional programs as well as in class strategies
 • employment of staff to provide additional support for students who have
high-level learning needs
 • intensive learning and behaviour support for funded students
 • release for classroom teachers to liaise with carers and stakeholders to
develop and conduct regular reviews of students' personalised learning and
support plans (PLSP)

The allocation of this funding has resulted in:
Our students with additional needs being supported to achieve educational
success. Our Learning and Support Teacher worked additional days
throughout the year, to provide more intensive support for the higher end
students displaying complex behaviours. Additionally, we utilised some of
these funds to engage a therapy dog company to support some of our
funded students.

After evaluation, the next steps to support our students with this
funding will be:
to continue engaging additional staff as well as the therapy dogs. Consider
budgeting for class teacher release to ensure we stay within the allocated
budget.

Socio-economic background

$137,484.00

Socio-economic background equity loading is used to meet the additional
learning needs of students at Glenmore Park Public School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
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Socio-economic background

$137,484.00

enabling initiatives in the school's strategic improvement plan
including:
 • Learning Partnerships
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • equitable access to specialist resources
 • engage with external providers to support student engagement and
retention
 • professional development of staff in trauma informed practices to support
student learning
 • employment of external providers to support students with additional
learning needs
 • providing students without economic support for educational materials,
uniform, equipment and other items

The allocation of this funding has resulted in:
a quicker turnaround through LST with a high number of assessments
completed which allowed the accessing of appropriate resources and
support in a timely manner. This also strengthened home-school
partnerships as many families had indicated that were unable to afford to
have the assessments completed privately. The relationship with local early
childhood settings is deepening, however, covid affected the complete roll
out of the Teacher Transition strategy.

After evaluation, the next steps to support our students with this
funding will be:
continue to engage the private psychologists to ensure all of our students
have access to what they require regardless of socio-economic background.
Continue to grow the Transition Teacher role in 2022.

Aboriginal background

$45,885.00

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Glenmore Park Public School. Funds under
this equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • employment of specialist additional staff (SLSO) to support Aboriginal
students
 • community consultation and engagement to support the development of
cultural competency

The allocation of this funding has resulted in:
specific and targeted support for our Aboriginal students in literacy and
numeracy as well as strengthening teacher understanding of Aboriginal
perspectives and how to authentically embed into the curriculum.

After evaluation, the next steps to support our students with this
funding will be:
to continue engaging an Aboriginal SLSO to work with our Aboriginal
students. Strengthen the relationship with local elders and our Aboriginal
families.

English language proficiency

$70,407.00

English language proficiency equity loading provides support for students at
all four phases of English language learning at Glenmore Park Public
School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
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English language proficiency

$70,407.00

including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • additional staffing to provide intensive support for students identified in
beginning and emerging phase
 • additional teacher time to provide targeted support for EAL/D students and
for development of programs

The allocation of this funding has resulted in:
the ability for our school to provide support for students from language
backgrounds other than English, specifically those in the beginning and
emerging phases.

After evaluation, the next steps to support our students with this
funding will be:
with the slight increase in our student population requiring EAL/D support, it
will be important that we continue to employ a teacher in this position.

Low level adjustment for disability

$229,422.00

Low level adjustment for disability equity loading provides support for
students at Glenmore Park Public School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • engaging specialist staff to collaborate with classroom teachers to build
capability in meeting the literacy needs of identified students
 • engaging a learning and support teacher to work with individual students
and in a case management role within the classroom/whole school setting
 • providing support for targeted students within the classroom through the
employment of School Learning and Support Officers
 • employment of SLSO to improve the development of students by
implementing speech and OT programs developed by specialists
 • employment of LaST and interventionist teacher

The allocation of this funding has resulted in:
the ability to build the capacity of teachers to cater for students with
additional needs. There were 167 referrals to the LST throughout the year
that required some actions.  By utilising the experience and knowledge of
the LaSTs, our AP support and school cousellor, most were able to be
addressed in house. Some of the more extreme cases required the
expertise of the learning and wellbeing team and external agencies.

After evaluation, the next steps to support our students with this
funding will be:
continue to employ the combination of teachers and SLSOs to ensure
students and staff are supported, especially as we are starting to see the
effects of COVID coming through. Explore items that could be shared on our
Facebook page to provide our community with helpful hints and information
on hot topics.

Professional learning

$42,797.00

Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
Professional Learning for Teachers and School Staff Policy at Glenmore
Park Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities
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Professional learning

$42,797.00

Overview of activities partially or fully funded with this initiative
funding include:
 • engaging a specialist teacher to unpack evidence-based approaches to
teaching mathematics, with working mathematically identified as the focus
area
 • teachers provided with job embedded time to work in teams using the
Spiral of Inquiry as framework to identify gaps in our data and collaboratively
plan next steps
 • engaging a specialist teacher to unpack evidence-based approaches to
teaching reading with a particular focus on explicit teaching

The allocation of this funding has resulted in:
a deeper understanding of effective classroom practices in mathematics
(specifically working mathematically) and in reading (specifically think
alouds). The work in mathematics has seen an uplift of 6% in our NAPLAN
data.

After evaluation, the next steps to support our students with this
funding will be:
continue to engage the expertise of specialists in our targeted areas, and
extend to include wellbeing aspects.

School support allocation (principal
support)

$47,182.00

School support allocation funding is provided to support the principal at
Glenmore Park Public School with administrative duties and reduce the
administrative workload.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Learning Partnerships
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • employment of SAO to take on some of the administrative burden from the
principal.

The allocation of this funding has resulted in:
allowing the principal to focus on teaching and learning more consistently as
the SAO was completing a lot of the data collection and ensuring
compliance in various areas, including health and safety.

After evaluation, the next steps to support our students with this
funding will be:
continue to employ a SAO in this position, ensuring that anything that can
be delegated from the principal to them occurs.

Literacy and numeracy

$28,996.00

The literacy and numeracy funding allocation is provided to address the
literacy and numeracy learning needs of students at Glenmore Park Public
School from Kindergarten to Year 6.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • staff training and support in literacy and numeracy
 • targeted professional learning to improve literacy and numeracy

The allocation of this funding has resulted in:
allowed time for teachers to deepen their understanding in the effective
strategies when teaching literacy and numeracy. The funds were used
alongside the professional learning allocation.

After evaluation, the next steps to support our students with this
funding will be:
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Literacy and numeracy

$28,996.00

continue to track trends in our data and direct the funds to support the
teachers to deepen their pedagogical practices.

QTSS release

$195,926.00

The quality teaching, successful students (QTSS) allocation is provided to
improve teacher quality and enhance professional practice at Glenmore
Park Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Effective Classroom Practice - English
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • additional staffing to support staff collaboration in the implementation of
high-quality curriculum
 • assistant principals provided with additional release time to support
classroom programs
 • staffing release to align professional learning to the Strategic Improvement
Plan and develop the capacity of staff

The allocation of this funding has resulted in:
timely in classroom support for teachers from their assistant principals.
Through team teaching, demonstrating lessons and observations, teacher
practices have strengthened.

After evaluation, the next steps to support our students with this
funding will be:
continue to provide assistant principals with a reduction of teaching time to
ensure that the support for all teachers continues and remains timely. This
will also help support the beginning teachers early in the year.

Literacy and numeracy intervention

$44,847.00

The literacy and numeracy intervention staffing allocation supports early
literacy and numeracy intervention to students in Kindergarten to Year 2 at
Glenmore Park Public School who may be at risk of not meeting minimum
standards.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • employment of classroom teacher to provide intensive learning support for
students requiring additional support, focusing on literacy and numeracy

The allocation of this funding has resulted in:
by working alongside the COVID ILSP staff, a high number of students were
targeting for intensive support in reading and number. Students made
significant growth, especially in their reading.

After evaluation, the next steps to support our students with this
funding will be:
continue to provide intensive support for identified students. Explore
evidence based mathematics programs in an attempt to get the same uplift
within these focus groups as we did in reading.

COVID ILSP

$221,250.00

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
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COVID ILSP

$221,250.00

 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • employment of teachers/educators to deliver small group tuition
 • providing targeted, explicit instruction for student groups in literacy -
understanding texts
 • providing targeted, explicit instruction for student groups in numeracy -
quantifying numbers

The allocation of this funding has resulted in:
The Learning Hub was created as the space where all of the intensive small
group work would occur. The space was set up in a way to reflect the small
group instruction. Ninety five percent of the students involved in the targeted
groups increased their reading levels by a minimum of 6 levels. Students
reported enjoying attending Learning Hub as they felt they were successful
and got the assistance they required. The results in numeracy were not as
strong as reading but improvements in student achievement have been
noted.

After evaluation, the next steps to support our students with this
funding will be:
Investigate an evidence based number program to assist the staff delivering
the small group instruction. Continue to provide small group instruction in
both of these focus areas, targeting years 1, 2 and 3 - as the years most
effected by covid.
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 319 319 319 319

Girls 340 354 341 323

Student attendance profile

School

Year 2018 2019 2020 2021

K 93 94.1 95.4 93.4

1 93.3 91.1 93.2 93.6

2 95 93.6 92.7 92.8

3 92.7 93.3 91.5 91.8

4 94.3 92.1 89.6 92.9

5 93.9 92.7 92.3 92

6 91.5 91.2 93.7 91.8

All Years 93.5 92.6 92.5 92.6

State DoE

Year 2018 2019 2020 2021

K 93.8 93.1 92.4 92.8

1 93.4 92.7 91.7 92.7

2 93.5 93 92 92.6

3 93.6 93 92.1 92.7

4 93.4 92.9 92 92.5

5 93.2 92.8 92 92.1

6 92.5 92.1 91.8 91.5

All Years 93.4 92.8 92 92.4

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.
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Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 5

Classroom Teacher(s) 26.69

Literacy and Numeracy Intervention 0.4

Learning and Support Teacher(s) 1.3

Teacher Librarian 1.2

Teacher ESL 0.2

School Counsellor 1

School Administration and Support Staff 7.26

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 446,058

Revenue 7,166,316

Appropriation 6,989,842

Sale of Goods and Services 6,674

Grants and contributions 167,749

Investment income 751

Other revenue 1,300

Expenses -7,537,523

Employee related -6,850,107

Operating expenses -687,416

Surplus / deficit for the year -371,206

Closing Balance 74,851

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 301,490

Equity Total 488,951

Equity - Aboriginal 43,885

Equity - Socio-economic 145,298

Equity - Language 70,346

Equity - Disability 229,422

Base Total 5,110,764

Base - Per Capita 166,941

Base - Location 0

Base - Other 4,943,822

Other Total 458,917

Grand Total 6,360,122

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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Parent/caregiver, student, teacher satisfaction

Tell Them From Me

In 2021 the Tell Them From Me survey was not done due to the ongoing restrictions and impacts that COVID-19 had on
the school's everyday organisation.

Parents Carers

2021 saw the successful launching of the Sentral Parent Portal where communications between parents and the school
were streamlined into a central place.

In the first semester of 2021, DP and Strategic Area Leader participated in school attendance training to find more
effective ways to promote better attendance from students. The following structures and procedures were implemented
following the training.

 • Informative material posted on social media platforms, posters hang around the school and at points of entry and
exit.

 • Follow up of repeated absences from classroom teacher
 • Patterns of individual student attendance discussed in Stage meetings.
 • Beginning to establish attendance procedures for staff to follow. The professional development provided a clear

pathway to begin to establish a whole school policy to promote and support student attendance.

However, due to COVID the tracking of data was made almost impossible with regards to student attendance for the
school year.

A committee meeting was held with the chairperson of the PCG, DP and Strategic area leader to discuss parent
involvement in school events. A wish list was established from the PCG leader as to what projects they would like to be
become involved/lead. Parents were invited to and helped run the following events;

 • School colour run
 • Mothers Day store

The restrictions that were put in place for school sites in 2021 in regards to parents being on site at schools resulted in all
events with the PCG being cancelled in semester two and pushed back until 2022.

Community consultation was very evident through the School Excellence Cycle and provided explicit feedback as
evidenced in ongoing discussions and meetings with key stakeholders, inclusive of Parents and community groups, and
Aboriginal Education Consultative Group as indicated in the key activities above and Strategic Direction 3.

School Generated Surveys

Teachers Survey

The focus for 2021 was on the collection of data and information to support the development of new and improved staff
wellbeing processes. A staff survey was used to collate feedback. The first targeted group was the beginning teacher
focus group, however, due to the impact COVID had on school during semester 2 some activities were unable to take
place as staff and students were grouped in cohorts and were restricted in any crossovers to minimize the spread of
COVID 19.

All staff participated in the Flourish Program in Terms 1 and 2 targeting their individual wellbeing. Most staff were able to
take away processes and skills that will benefit them in their professional and personal life.

One unexpected positive impact to support staff wellbeing activities included daily staff room Zoom chats being available
for any staff to join in on a daily basis and check in to have a casual conversation. Other activities included Facebook
posts and competitions as well as after work online activities in teams and across the wider school staff.

Student Survey

Belonging survey: 96.3% of students reported a sense of connection to 2 or more staff members. Any students that were
unable to identify 2 staff members were then followed up by Assistant Principals. Many of these students were new to the
school so were supported in building relationships with additional staff such as SLSOs, Assistant Principals and extra
staff in charge of extra curricular activities such as sports teams performing arts groups.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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