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Introduction

The Annual Report for 2021 is provided to the community of St Clair Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

St Clair Public School
4 Timesweep Drive
ST CLAIR, 2759
https://stclair-p.schools.nsw.gov.au
stclair-p.school@det.nsw.edu.au
9670 1966
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School vision

At St Clair Public School, we strive to prepare all students to become lifelong learners and responsible citizens, ready to
meet the challenges of the future. In partnership with families and the community, we provide relevant and inclusive
learning opportunities for students that assist them to develop the knowledge, critical and innovative thinking skills, and
resilience necessary to succeed.

School context

St Clair Public School is located in Sydney's western suburbs and is a part of the Eastern Creek Network of schools. The
school has an enrolment of 290 students with 10 mainstream classes and 5 multicategorical support classes. 42% of our
students have a language background other than English and 9% of students identify as Aboriginal or Torres Strait
Islander.

The school has a focus on improving student learning outcomes by providing quality teaching and learning experiences,
driven by research based programs, extensive professional learning and thorough data analysis. Through the completion
of our Situational Analysis, the school has identified areas to address 2021 - 2024 targets in reading and numeracy.

We strive to provide an inclusive and engaging education to all students. Quality programs give all students the
opportunity to enrich their learning and succeed at the highest level. A variety of opportunities are provided for students
revolving around our comprehensive Stephanie Alexander Kitchen Garden program, debating, public speaking and verse
speaking, dance, sport, choir and a signing choir. Technology plays an integral role in student learning with access to a
iPads, laptops, coding and robotics resources, desktop computers and a fully equipped technology lab. All classrooms
have interactive whiteboards.

Whole school wellbeing processes and practices enable the school to achieve effective learning and positive behaviour,
creating a productive and harmonious school environment. The school is committed to building stronger connections with
families and seeking regular and authentic feedback from the community to assist the school to achieve continuous
improvement.

Throughout the development of this plan there was consultation with the school community including with our Aboriginal
and Torres Strait Islander families.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Delivering

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1: Student growth and attainment

Purpose

To improve student learning outcomes in reading and numeracy we will develop and sustain whole school processes
ensuring effective reading and numeracy practices are embedded, visible and monitored across the school.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Effective Reading Practice
 • Conceptual Understanding in Numeracy

Resources allocated to this strategic direction

Socio-economic background: $15,750.00
QTSS release: $66,710.21
Literacy and numeracy: $7,194.74
Literacy and numeracy intervention: $47,089.56
Low level adjustment for disability: $162,427.20
COVID ILSP: $209,449.59
Integration funding support: $41,131.00
English language proficiency: $46,847.20
Professional learning: $12,277.00

Summary of progress

This initiative was led by the school funded position of Instructional Leader which supported the Assistant Principals to
collaboratively lead their stages in literacy and numeracy. Collaborative practices were established through 2 hours per
fortnight collaborative learning sessions for each stage.

Effective Reading Practices

At the beginning of Term 1, all K-2 classes including support classes implemented the Initial Lit program based on
synthetic phonics and a reading program. Baseline assessment data was captured early Term 1 on all K-2 students
through Initial Lit screeners. At risk students identified from the data participated in the Mini Lit intervention program.

In Term 1, Years 3-6 staff reviewed existing reading programs and identified areas for improvement based on "Improving
Reading Comprehension Years 3-8". Stage 2 and 3 worked collaboratively to identify an area of improvement based on
data from Check In Assessment, NAPLAN and PAT testing. Teachers explicitly programmed and taught vocabulary
using learning sprints and consistent stage-based programs. Short reading assessments and vocabulary assessments
from Department of Education online assessment resources were utilised to measure student progress and effective
teaching programs. Based on the data from the online assessment, students at risk were identified for the Macq Lit
intervention program and middle students were identified and provided support through "Bump Up" lessons to improve
reading comprehension outcomes.

In Term 3 and 4 both K-2 and Year 3-6 programs were adapted and modified to the remote learning platform to support
students learning from home. The delivery of the Initial Lit and Mini Lit programs slowed down due to the complexity of
delivering the programs remotely. Check In Assessment data, Short Reading Assessment, and Initial Lit Cumulative
Reviews at the end of Term 4 clearly identified areas of student growth but also areas of need. Analysis of the K-2 Initial
Lit data identified clear student progress in phonics, spelling, and decoding but very limited data on reading
comprehension. There was some data for Year 3-6 reading in relation to fluency and prosody which was available from
the WARP assessment (Macq Lit) which was used to identify students at risk only.

In 2022 we will have a greater focus on reading comprehension as part of the K-2 reading program. Initial Lit reading will
be analysed in line with the new K-2 English syllabus and programs will be adapted accordingly. The Initial Lit (K-2)
phonics, phonological, spelling, grammar and decodable texts program will continue.  For Year 3-6 more consistent
whole stage teaching and assessment reading programs to be developed collaboratively, along with a teaching and
learning scope and sequence. Clear assessment for reading fluency and prosody will be implemented along with
teaching and learning programs to support both. Mini Lit and Macq Lit will continue with the support of Learning and
Support teacher and COVID ISLP funds but some long term Macq Lit student will be moved to more targeted  learning
support.
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Conceptual Understanding in Numeracy

All K-6 students in early 2021 completed the PAT Maths assessments to gather baseline data on student progress. MAI
assessment was completed for 7 of the 10 mainstream classes for Multiplication and Division. Students identified from
this data and internal school assessments were identified for maths intervention or the middle group was identified for
"Bump Up" groups. The Instructional Leader worked collaboratively with stage groups to review current maths
programming and assessment practices and reviewed them in line with current evidenced based research. Stage based
teaching and learning scope and sequences were developed and implemented in Term 2. Consistent practices were in
place for K-2 classes and Year 3-6 were working towards consistent practices through collaborative planning.

Mid 2021 MAI assessments were replaced with Interview for Student Reasoning as it was identified as a more efficient
resource linked to the learning progressions and PLAN 2. Adjustment to the Multiplication & Division and Place Value
focus implementation timeline was required due to the shift to remote learning which slowed and shifted the delivery of
targeted teaching.

All personalised professional learning commenced as scheduled with teachers working collaboratively to implement
ideas from the professional learning. The professional learning scheduled was not completed by all teachers in 2021 as
the recommended assessments and teaching programs were challenging to complete whilst students were working
remotely. Staff feedback found this professional learning built their capacity to teach mathematics conceptually and they
would like to continue the learning.

Future directions are to refine a scope and sequence of teaching, learning and assessment utilising the Department of
Education online resources and assessment tools with a focus of data informing programs. Teachers will collaboratively
analyse data, program and provide feedback in stage teems with the continuation of personalised professional learning
to build capacity.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Improvement in the percentage of
students achieving in the top 2 bands to
be above the school's lower bound
system-negotiated target in reading of
28.4 %.

30% of students achieved in the top two bands in NAPLAN reading
indicating achievement of the lower-bound target.

Improvement in the percentage of
students achieving in the top 2 bands to
be above the school's lower bound
system-negotiated target in numeracy
of 16%.

19.48% of students achieved in the top two bands in NAPLAN numeracy
indicating achievement of the lower-bound target.

Improvement in the percentage of
students achieving expected growth in
NAPLAN reading to be above the
school's lower bound system-
negotiated target of 61.2%

The percentage of students achieving expected growth in reading
increased to 58.33% indicating progress toward the lower bound target.

Improvement in the percentage of
students achieving expected growth in
NAPLAN numeracy to be above the
school's lower bound system-
negotiated target of 60.3%

The percentage of students achieving expected growth in numeracy
remained steady at 54.29% indicating progress toward the lower bound
target is yet to be achieved.

At least 55% of K-6 students in Reading
will perform at or above the average
stanines (4,5,6)  in PAT Reading and at
least 70% of K-6 students in
Mathematics will perform at or above
the average stanine (4,5,6) in PAT
Maths.

At the end of 2021, 99.67% of students performed at or above the average
stanines (4,5,6) in PAT reading. 52.9% of these students scored at the high
or very high stanine (8,9).

In PAT maths, 100% of students across K-6 performed above the average
stanines (4,5,6). 78.7% of students scored at the high or very high stanine
(8,9).
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Delivering in the theme Internal and
external measures against syllabus
standards within the element Student
Performance Measures.

Sustaining & Growing in the element
Effective Classroom Practice.

School data shows that students' progress and achievement on external
measures is consistent with progress and achievement on internal
assessments which is an increase from delivering to sustaining and
growing in 2021.

In 2021 teachers worked collaboratively across stages to share curriculum
knowledge, data, feedback and other information about student progress
and achievement utilising evidence based effective teaching. In the element
of Effective Classroom Practice evidence demonstrates working at
sustaining and growing.
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Strategic Direction 2: Wellbeing and Attendance

Purpose

To ensure that all of our students are able to connect, succeed, thrive and learn, there will be a planned approach to
developing whole school processes that support high levels of wellbeing and improved attendance. The school will
develop students to be resilient and successful through self-regulation by promoting social, emotional and behavioural
engagement in a supportive school environment.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Wellbeing
 • Attendance

Resources allocated to this strategic direction

Professional learning: $6,402.00
Socio-economic background: $2,750.00

Summary of progress

Attendance

Current attendance school practice and procedures were reviewed in line with Attendance Matters resources including
the School Attendance Self - Assessment Sprint. Attendance data was monitored and analysed during LST meetings
and Attendance Team meetings. Both reviews highlighted the need for more consistent whole school practices. Staff
revised school and DoE attendance policies and the impact and barriers to student attendance. The school Attendance
Team was established in May 2021 to support the review, implementation and monitoring of whole school attendance
policy. Staff participated in professional learning to support their understanding of attendance policies and procedures.
The school attendance policy and procedures were updated in June 2021. The School Attendance Self-Assessment
Sprint identified the need for a structured tiered framework to support student attendance. Intervention programs based
on 80-91% attendance were trialled in May and June 2021 using Stage 3 incentive program and attendance planning
sheets. Due to COVID interruptions, the attendance planning was not implemented. A student attendance overview was
created to share with parents during parent/teacher interviews at the end of Term 2 2021 to highlight students'
attendance and the impact on learning. Unfortunately, due to remote learning this form has not been utilised since but
will be used in 2022. Individualised attendance programs were trialled for target students working with families and
students to encourage attendance at school and incentives for regular attendance. This approach to individual
intervention needs to be utilised consistently whole school in 2022.

Wellbeing

A wellbeing team was created in Term 1. Two leaders attended external professional learning for Zones of Regulation.
All staff were trained on Zones of Regulation and required resources were purchased during Term 2. Implementation of
Zones of Regulation was delayed until November due to remote learning. Only the initial lessons were completed with
students with a focus on developing classroom resources such as emotional regulation displays. A staff survey indicated
all classes had implemented the Zones of Regulation lessons in Term 4. Future directions include continued
implementation of Zones of Regulation in classroom and extend the practices to all areas of the school with more regular
evaluation of the implementation.

The Peer Support committee chose the Peer Support Australia program "Moving Forward" to implement in Semester 1
2021. Stage 3 students and teachers participated in training days. All students participated in the 8-week program
"Moving Forward - Resilience" during Term 2. Feedback was sought from teachers and students, noting the growth in
leadership qualities of the Stage 3 students and developing relationships between the younger and older students. Data
from the Tell Them From Me surveys and internal school surveys indicated anti bullying needs to be the next focus.
Implementation of peer support was delayed in Term 3 & 4 and will be reintroduced in 2022.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.
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Annual progress measure Progress towards achievement

Increase (uplift) the percentage of
students attending school more than
90% of the time to be at or above the
system-negotiated target lower bound
target of 75.40%

The number of students attending greater than 90% of the time or more has
increased to 68.9% indicating progress toward the lower bound target.

TTFM Well being data (advocacy,
belonging, expectations) improves to be
at or above the lower bound system-
negotiated target of 87.6% .

81.85% of students indicate a positive sense of Wellbeing (Expectations for
Success, Advocacy, and Sense of Belonging at School) demonstrating
progress yet to be seen towards this school-based progress measure.

The school has implemented evidence-
based programs to support whole
school practices, resulting in
measurable improvements in wellbeing
and engagement to meet the delivering
descriptor for the SEF element of
Wellbeing.

In early 2021 the school implemented evidence based whole school
wellbeing practices including Zones of Regulation and Peer Support
program demonstrating a planned approach to student wellbeing and
engagement at the SEF level of Sustaining and Growing.
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Strategic Direction 3: Excellence in Teaching

Purpose

To achieve excellence in teaching by implementing whole school wide practices and processes that optimise student
learning through consistent assessment, visible learning and effective feedback.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Visible Learning
 • Assessment

Resources allocated to this strategic direction

Socio-economic background: $136,000.00

Summary of progress

Visible Learning

In Term 1, current practices regarding visible learning and effective feedback were reviewed by staff to identify strengths
and areas of need. In Term 1 and 2, whole staff professional learning was undertaken on AITSL Effective Feedback,
CESE What works Best - Effective Feedback and CESE What Works Best - High Expectations. In late Term 2, each
teacher identified an area to provide specific and targeted feedback to students and to implement learning intentions and
success criteria. Due to remote learning this was delayed until Term 4. During remote learning in Term 3 and 4, teachers
were asked to provide and communicate effective feedback. Students were asked to consider feedback from teachers
before attempting the next phase of work. The quality feedback completed by students correlated to clearly defined
learning goals. A consistent feedback culture enabled students to assess their own work. It also allowed staff to be
reflective in their feedback practices to students. Mid-term 4, Stage 1 teachers trialled a focus on writing using learning
goals. Teachers found students responded well to the individualised goals and feedback. In early 2021 learning
intentions and success criteria were used in Initial Lit lessons K-2 but further work is required to authentically use this
goal to improve student outcomes.

Assessment

PAT testing for Reading and Mathematics was completed in February 2021 and November 2021 to measure and track
student performance and growth over the year. Student achievement from PAT testing Mathematics for Year 3 in
November 2021 demonstrated student achievement was greater then students from national norm referencing. Tracking
and monitoring of student performance and growth via PLAN 2 and the learning progressions was utilised through annual
and on demand assessments. In February 2021, the SIP indicated students monitoring and growth would be tracked via
the Math Interview Assessment (MAI). In Term 2 2021 the Department of Education released an updated assessment
(IFSR) which has been used instead to track and monitor student performance as it is linked to the syllabus, learning
progressions and PLAN 2. Data from the Initial Lit assessment was utilised to identify students requiring additional
support through intervention programs such as Mini Lit. Students involved in an intervention program were tracked and
monitored using the learning progressions in PLAN.

The English assessment scope and sequences for K-2 were completed and implemented as per Initial Lit guidelines. The
assessment schedule demonstrated formative and summative assessment being implemented by K-2 teachers. The
school used systematic and reliable assessment to evaluate student learning over time. The Year 3-6 English
assessment scope and sequence will be completed in 2022. In 2021 a number of different assessment resources were
trialled. It was identified the DoE short assessments were the most suitable resources to monitor and analyse student
progress. These assessments will be complimented with the Check In Assessments, PAT Adaptive Testing and NAPLAN
for Year 3-6. In Mathematics a draft assessment schedule was completed in May 2021. The assessment schedule was
implemented in Semester 1. In Semester 2, the assessment schedule was disrupted due to the difficulty of assessing
students while working remotely. The school planned to utilise the EMU Mathematics Assessment Interview resources in
2021 but mid 2021 the Department of Education release the Interview for Student Reasoning (IFSR) which is linked to
the NSW Mathematics Syllabus and the Numeracy Progressions. The decision was made to only use the MAI as a
diagnostic tool for mathematics intervention programs and the IFSR was utilised in Oct/Nov 2021 to identify student
progress on return from remote learning. Whilst the English Year 3-6 assessment schedule has not been finalised and
fully implemented in 2021, a number of different resources have been trialled in readiness for implementation in 2022.
The mathematics assessment schedule will be modified for 2022 to reflect the updated assessment resources released
by the Department of Education.
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Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Build the professional capacity of staff
to implement effective feedback to
improve student outcomes in reading
and numeracy.

100% of classroom teachers participated in professional learning to
understand how to implement effective feedback to students in literacy and
numeracy.

100% of classroom teachers use
consistent assessment practices to
improve student outcomes in reading
and numeracy

All K-2 classroom teachers used consistent assessment practices for
literacy with some consistent practices in numeracy. In Semester 1, Year 3 -
6 teachers were working towards consistent assessment practices, but
aspects of the initiative were reduced due to the complexities of teaching
remotely in Term 3 & 4.

100% of teachers use explicit systems
for collaboration and feedback to
sustain quality and consistent teaching
practices in reading and numeracy.

Delay in implementing initiatives in Term 3 have required this work to be
postponed to 2022. To date there has been an increase of 30% or of staff
who were able to fulfill this progress measure.
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Funding sources Impact achieved this year

Refugee Student Support

$1,400.00

Refugee student support funding is provided to support students from
refugee backgrounds who have been enrolled in an Australian school for
less than three years.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • resources purchased.

The allocation of this funding has resulted in:
Student supported.

After evaluation, the next steps to support our students with this
funding will be:
as required

Socio-economic background

$235,786.64

Socio-economic background equity loading is used to meet the additional
learning needs of students at St Clair Public School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Effective Reading Practice
 • Conceptual Understanding in Numeracy
 • Wellbeing
 • Visible Learning
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • additional staffing, Instructional Leader, to implement a range of literacy
and numeracy program development to support identified students with
additional needs
 • professional development of staff through Initial Lit and numeracy
programs to support student learning
 • employment of additional staff to support MutliLit program implementation.
 • resourcing to increase equitability of resources and services

The allocation of this funding has resulted in:
student improvement evidenced by:
• Year 3 and 5 NAPLAN Reading above SSSG
• Year 5 NAPLAN percentage in the top 2 bands in numeracy is
above SSSG
• Year 3 demonstrated a major lift in Writing from a raw score 365 in
2018 to 419 in 2021
• Year 5 demonstrated a major lift in writing from a raw score 427 in
2019 to 473 in 2021
• Year 3 and 5 NAPLAN percentage in the top 2 bands in Writing is
above SSSG
• 30% of students achieved in the top two bands in NAPLAN reading
indicating achievement of the lower-bound target.
• 19.48% of students achieved in the top two bands in NAPLAN
numeracy indicating achievement of the lower-bound target.
• At the end of 2021, 99.67% of students performed at or above the
average stanines (4,5,6) in PAT reading. 52.9% of these students scored at
the high or very high stanine (8,9).
• In PAT maths, 100% of students across K-6 performed above the
average stanines (4,5,6). 78.7% of students scored at the high or very high
stanine (8,9).

Printed on: 29 June, 2022Page 12 of 25 St Clair Public School 4531 (2021)



Socio-economic background

$235,786.64
After evaluation, the next steps to support our students with this
funding will be:
Continue to engage an Instructional Leader to support our trajectory towards
achieving targets. Ongoing implementation of the Multi Lit programs to
support English skills in all students.

Aboriginal background

$23,340.00

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at St Clair Public School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • employment of additional staff to deliver personalised support for
Aboriginal students

The allocation of this funding has resulted in:
100% in Aboriginal families engaging in the PLP process and, more
importantly, conversations became more authentic, at times continuing for
more than an hour as a result of the welcoming and informal setting. Tell
Them From Me data indicated 94% of Aboriginal students feel like their
culture is valued at school.

After evaluation, the next steps to support our students with this
funding will be:
Continue with the employment of an Aboriginal Education Teacher focusing
on students and families engaging with their culture to deliver differentiated
and personalised support to Aboriginal students.

English language proficiency

$63,963.52

English language proficiency equity loading provides support for students at
all four phases of English language learning at St Clair Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Effective Reading Practice
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • withdrawal lessons for small group (developing) and individual (emerging)
support
 • provide EAL/D Progression levelling PL to staff

The allocation of this funding has resulted in:
• EAL/D students are more confident and prepared to take risks with
their language use, as noted in teacher observations and work samples.
• Classroom teachers participated in professional learning, where the
EAL/D teacher guided teachers how to use student data, including student
English language proficiency and EAL/D learning progression to improve
oral language and reading outcomes.

After evaluation, the next steps to support our students with this
funding will be:
Ongoing professional learning will identify language and cultural demands
across the curriculum. Personalised and targeted professional development
will be provided to each teacher in the form of mentoring, co-teaching and
co-planning.

Low level adjustment for disability Low level adjustment for disability equity loading provides support for
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$162,427.20
students at St Clair Public School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Effective Reading Practice

Overview of activities partially or fully funded with this equity loading
include:
 • engaging specialist staff to collaborate with classroom teachers to build
capability in meeting the literacy needs of identified students
 • providing support for targeted students within the classroom through the
employment of School Learning and Support Officers
 • targeted students are provided with an evidence-based intervention Mini
Lit, Macq Lit and EMU to increase learning outcomes
 • employment of additional staff to support teachers to differentiate the
curriculum and develop resources and classroom activities resulting in
improvement for students with additional learning needs

The allocation of this funding has resulted in:
The percentage of students achieving expected growth in reading increased
to 58.33% indicating progress toward the lower bound target.
• 30% of students achieved in the top two bands in NAPLAN reading
indicating achievement of the lower-bound target.
• At the end of 2021, 99.67% of students performed at or above the
average stanines (4,5,6) in PAT reading. 52.9% of these students scored at
the high or very high stanine (8,9).

 The school achieved a more consistent approach to student learning
support and interventions with an increased number of learning support
referrals and subsequent collaborative learning support activities.

After evaluation, the next steps to support our students with this
funding will be:
To further expand the impact of the learning support team, the school will
provide additional support for identified students through the employment of
trained SLSOs.

Literacy and numeracy

$7,194.74

The literacy and numeracy funding allocation is provided to address the
literacy and numeracy learning needs of students at St Clair Public School
from Kindergarten to Year 6.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Effective Reading Practice

Overview of activities partially or fully funded with this initiative
funding include:
 • literacy and numeracy programs and resources, to support teaching,
learning and assessment
 • targeted professional learning to improve literacy and numeracy

The allocation of this funding has resulted in:
supporting the implementation of Initial Lit synthetic phonics program and
decodable readers in K-2.

After evaluation, the next steps to support our students with this
funding will be:
continue with the implementation of Initial Lit in all K-2 classrooms and
associated resources required.

QTSS release

$66,710.21

The quality teaching, successful students (QTSS) allocation is provided to
improve teacher quality and enhance professional practice at St Clair Public
School.
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QTSS release

$66,710.21

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Effective Reading Practice

Overview of activities partially or fully funded with this initiative
funding include:
 • additional staffing to support staff collaboration in the implementation of
high-quality curriculum
 • staffing release to align professional learning to the Strategic
Improvement Plan and develop the capacity of staff
 • additional teaching staff to implement quality teaching initiatives

The allocation of this funding has resulted in:
• Two hours per fortnight teachers work collaboratively with stage
colleagues, Assistant Principal and APCI to focus on formative assessment,
data analysis and differentiation of literacy and numeracy programs.
• Teachers are beginning to use learning intentions, success criteria
and have a strong focus on formative assessment. Teachers have now
embedded evidence-based, high impact teaching strategies within their
classroom practice.

After evaluation, the next steps to support our students with this
funding will be:
continue with the collaborative learning for all classroom teachers with to
lead improvement in an area where teachers need support, such as literacy
or numeracy.

Literacy and numeracy intervention

$47,089.56

The literacy and numeracy intervention staffing allocation supports early
literacy and numeracy intervention to students in Kindergarten to Year 2 at
St Clair Public School who may be at risk of not meeting minimum
standards.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Effective Reading Practice
 • Conceptual Understanding in Numeracy

Overview of activities partially or fully funded with this initiative
funding include:
 • employment of interventionist to support the delivery of evidence-based
literacy and numeracy programs and data driven practices
 • implementation of literacy and numeracy strategies to support targeted
intervention for students at point of need, in line with identified targets
outlined in the School Improvement Plan
 • employment of an instructional leader to address literacy and numeracy
learning needs and implement differentiated and personalised intervention
for students

The allocation of this funding has resulted in:
differentiated teaching through on-going formative assessment followed by
targeted literacy and numeracy programs for identified students performing
below the expected level for their stage. This intensive approach has
resulted in improved engagement in learning. Evidence can be seen in a
combination of reading assessment, writing samples, teacher observation
and NAPLAN data. The percentage of students attaining the lower bands in
NAPLAN decreased and the students attaining the middle bands has
increased from 2019 to 2021.

After evaluation, the next steps to support our students with this
funding will be:
engagement of additional teaching staff using other flexible funding to
extend intensive small group reading intervention programs.

COVID ILSP

$209,449.59

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
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COVID ILSP

$209,449.59

school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Effective Reading Practice
 • Conceptual Understanding in Numeracy

Overview of activities partially or fully funded with this targeted
funding include:
 • employment of teachers/educators to deliver small group tuition
 • releasing staff to analyse school and student data to [identify students for
small group tuition groups/monitor progress of student groups]
 • providing targeted, explicit instruction for student groups in
literacy/numeracy - [focus area]
 • employing/releasing staff to coordinate the program
 • leading/providing professional learning for COVID educators

The allocation of this funding has resulted in:
• the majority of the students in the program made significant
progress towards their personal learning goals
• teachers reported students involved in the Mini Lit and EMU
program were significantly more confident in literacy and numeracy in the
classroom
• Year 1 Mini Lit Screener in February 2021 showing an improvement
in student’s results from 23/100 to 97/100 in December 2021.
• Macq Lit students at the end of 2021 demonstrated a growth of word
attack skills and reading fluency on average of 40%.

After evaluation, the next steps to support our students with this
funding will be:
continue the implementation of literacy and numeracy small group tuition
using data sources to identify specific student need. The school learning
and support processes have been revised and will now involve regular
monitoring of students as they transition back into classrooms. Providing
additional in-class support for some students to continue to meet their
personal learning goals will also be a priority.

Integration funding support

$41,131.00

Integration funding support (IFS) allocations support eligible students at St
Clair Public School in mainstream classes who require moderate to high
levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Effective Reading Practice

Overview of activities partially or fully funded with this targeted
funding include:
 • additional staffing to assist students with additional learning needs
 • staffing release for individual case conferences and development of
Personalised Learning and Support Plans (PLSPs)
 • intensive learning and behaviour support for funded students

The allocation of this funding has resulted in:
all eligible students demonstrating progress towards their personalised
learning goals. All PLSPs were regularly updated and responsive to student
learning needs and progress ensuring eligible students receive personalised
learning and support within their own classrooms.

After evaluation, the next steps to support our students with this
funding will be:
continue to use integration funding to be adjusted throughout the year in
response to student PLSPs reviews to ensure funding is used to specifically
address each student’s support needs.
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 152 153 173 161

Girls 131 118 118 123

Student attendance profile

School

Year 2018 2019 2020 2021

K 89 91 89.4 92

1 93 88.9 87.4 91.9

2 90.7 92.9 90.1 93.5

3 92.4 90.3 92.3 90.5

4 90.3 91.1 90.9 92.5

5 92.2 91.1 90.1 90.6

6 92.9 93 90.8 91.8

All Years 91.4 91.1 90.2 91.8

State DoE

Year 2018 2019 2020 2021

K 93.8 93.1 92.4 92.8

1 93.4 92.7 91.7 92.7

2 93.5 93 92 92.6

3 93.6 93 92.1 92.7

4 93.4 92.9 92 92.5

5 93.2 92.8 92 92.1

6 92.5 92.1 91.8 91.5

All Years 93.4 92.8 92 92.4

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.
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Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

Printed on: 29 June, 2022Page 18 of 25 St Clair Public School 4531 (2021)

https://education.nsw.gov.au/policy-library/policies/school-attendance-policy?refid=285839


Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 6

Classroom Teacher(s) 18.31

Literacy and Numeracy Intervention 0.42

Learning and Support Teacher(s) 1

Teacher Librarian 0.6

Teacher ESL 0.2

School Administration and Support Staff 7.62

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 572,239

Revenue 5,071,583

Appropriation 5,017,365

Sale of Goods and Services 19,062

Grants and contributions 34,688

Investment income 468

Expenses -4,979,259

Employee related -4,627,357

Operating expenses -351,902

Surplus / deficit for the year 92,324

Closing Balance 664,563

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 40,923

Equity Total 486,249

Equity - Aboriginal 23,340

Equity - Socio-economic 236,519

Equity - Language 63,964

Equity - Disability 162,427

Base Total 3,077,576

Base - Per Capita 79,157

Base - Location 0

Base - Other 2,998,420

Other Total 1,103,937

Grand Total 4,708,686

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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Parent/caregiver, student, teacher satisfaction

In 2021 the school trialled a leveled recognition system, requiring students to fulfill specific criteria in order to achieve a
bronze, silver or gold award. This system was introduced as a part of the school's comprehensive Positive Behaviour for
Learning (PBL) program. The criteria was based around being safe, being respectful and being a learner. At the end of
2021, feedback was sought from students, parents and staff. Responses were used to gather data as s snapshot of
overall satisfaction levels. These included:

Students

What they liked about this system included comments such as:
 • It makes you feel proud of yourself.
 • You got awards.
 • It made you respect the rules.
 • It was easy to follow.
 • It helps kids be a bit better.
 • It was a good reminder of expectations.
 • I felt motivated to improve.
 • I was happy that parents were happy.
 • You tried your best and felt like you were doing a great job.
 • Makes you feel good.
 • It helps you work hard and you get rewarded for your hard work.
 • It makes students behave in class and on the playground.
 • Makes me work harder

What they didn't like included comments such as:
 • Too many criteria to earn a gold award.
 • I found it stressful.
 • It was difficult to follow all the criteria every day.
 • The criteria was too hard.
 • You have to start again at the beginning of the year.
 • Always having to wear a hat.
 • If you don't get it, it's torture watching other people get it.
 • You have to come to school every day.
 • I had to work for it.
 • I was rarely here (not my fault).
 • Puts pressure on kids.
 • Feel disappointed / let down if we don't get it.

Parents & Carers

What they liked about this system included comments such as:
 • This is a great system for students to learn and teach them the value of punctuality, good manners and school

rules and regulations.
 • Love the idea as it's a great way to motivate kids.
 • Children will work hard to learn more skills.
 • I think it's a great incentive for encouraging positive behaviour.
 • I like that it gives kids an extra award to look forward to, so they don't feel left out.
 • Great system, especially for the school leaders.
 • Great incentive for the kids.
 • I feel like it's clear for the kids on what they need to reach in relation to the awards and going towards them being

able to go for Captain. It also gives a guidance on what makes a good Captain.

What they didn't like included comments such as:
 • Three of my children gained gold, I fear my fourth child is is inherently disorganised due to executive dysfunction

and impacted negatively feeling he can never achieve what's expected.
 • Some children have trouble meeting the criteria due to reasons out of their own control.
 • This seems like a good system for most children, however maybe a different tier system needs to be made for

children with behavioural disorders / issues. Quite frankly, even the Bronze tier would be out of reach for many
which may lead to them not even trying to meet it.

 • I didn't get any feedback on why my children didn't get an award unless I actively searched it out from the teachers
and my children didn't know either.

 • I wasn't overly fond of the system having multiple children who each try their hardest and only one reached gold. I
found it difficult to explain to the others in the same household why they did not reach gold despite their best efforts
to achieve it (one who didn't get gold got more mini merits and merit awards than the child who got gold).

 • This system didn't learn anything for my children.
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 • The system has to expectation that all children do all of these goals perfectly for a whole term and doesn't allow for
the one off incident judged by the teacher. Children not achieving the goals because of this one off incident feel
very discouraged and then the system has no merits in the child's mind.

Overall, 67% of parents and carers thought the system should remain and 33% felt it shouldn't.

Staff

What they liked about this system included comments such as:
 • Students enjoyed receiving the award.
 • There is recognition for students who always followed the criteria of each level.
 • Students who consistently followed rules were rewarded.
 • Students reflecting and taking ownership of their level of meeting the criteria.
 • Detailed explanation of the set of criteria students needed to work towards to get an award.
 • Having specific criteria.

What they didn't like included:
 • Adding /deleting some of the set criteria.
 • A streamlined approach needed to handing out the awards across the school. Some teachers gave awards to all

students while others were quite tough and only presented a few.
 • The criteria was too much for me to keep track of, in terms of lots of criteria.
 • It is too time consuming for teachers to check off all the requirements for each level every term. There didn't

appear to be consistent teacher judgment for handing out the awards.
 • Criteria (could be refined/reduced) especially for bronze.
 • Criteria could be revised for support unit students

Overall 33% of staff surveyed felt the system should remain with 67% believing it shouldn't.

After a comprehensive look at the survey results it was decided to not continue this system in 2022 but to instead refine
and continue the Trade Up Recognition system, incorporating elements of the criteria to enable more students to earn
mini merits on a more regular basis.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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