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Introduction

The Annual Report for 2021 is provided to the community of Prestons Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Prestons Public School
Kurrajong & Box Rds
Prestons, 2170
https://prestons-p.schools.nsw.gov.au
prestons-p.school@det.nsw.edu.au
9602 7435
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Message from the principal

he Annual Report for 2021 is provided to the community of Prestons Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Liz Van Der Meulen

Principal

Message from the school community

Prestons Public School has continued to be successful in delivering a range of quality teaching and learning
opportunities to its student and the community. It has implemented programs to support student welfare and wellbeing.
The Parents and Citizens committee continue to support many initiatives and seek to collaborate with teachers. In 2021,
they had limited opportunity to hold many of their annual school events. However, they successfully supported the school
in holding a mother's day stall and the canteen at the annual school athletics carnival. The continued assistance of the
school community ensures that Prestons Public School retains an energetic and family orientated school where all are
welcome.

Message from the students

Learning at Prestons Public School in 2021 saw a return to the classroom and normal routines after a disrupted 2020.
Students were able to participate in quality lessons and all extra curricula activities in Semester 1. Students were
engaged in school sporting carnivals and weekly PSSA. They were given the opportunity to involved in fundraising
activities for both school-based and community causes. Students returned to Learning from Home during Semester 2 as
a result of COVID-19. They engaged in online learning including Zoom sessions focusing on wellbeing practices. On
return, students found it difficult due to the health restrictions and cohort requirements, however, were able to celebrate
the end of year through celebration assemblies, wellbeing days and the Year 6 Farewell.

Prestons students engaged in ZOOM meetings during learning from
home.
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School vision

Prestons Public School is driven by a shared commitment by all members of our school community to develop and
promote a caring school culture that is built and sustained on the values of excellence, collaboration, inclusivity, trust,
respect and determination. By working together, students, staff and the community aim to establish a whole school
culture that is strongly focused on learning and improvement for every student, teacher and leader. We create innovative
educational environments that effectively meet the needs of future focused learners and create a legacy of excellence for
future generations to follow.

School context

Prestons Public School is situated in the Glenfield Network of schools, and located within the Liverpool Local
Government Area (LGA). The school currently supports the learning of approximately 750 students from Kindergarten to
Year 6. The school enrolment profile is comprised of over 78% of students with a language background other than
English. The socio-economic background of students is diverse. Prestons Public School collaborates closely with the
local high schools and has recently commenced a partnership with Newcastle University as part of a research project on
Quality Teaching Rounds.  Our school uses an inquiry model of professional learning (Spirals of Inquiry) as a key part of
our professional learning plan and is a part of the Network of Innovation and Inquiry (NOII) network.

At Prestons Public School, staff are committed to the provision of outstanding educational, sporting, cultural and social
programs aimed at ensuring all students have the opportunity to realise their potential and achieve their best in all areas.

Prestons Public School promotes a culture of collaboration, inclusivity and a commitment to excellence, which is shared
and supported by the broader community. Innovative educational, future focused, cultural and community programs
emphasise the commitment of Prestons Public School to provide highly effective educational programs for all students.

The whole school focus on high impact professional learning underpinned by the CESE document, 'What Works Best,'
has informed future directions.  The executive team engage in professional readings with an inquiry focus to ensure that
our strategic improvement directions are focused on evidence-based practices that have a high impact on students
growth and attainment.

The leadership team have engaged in consultation that is inclusive of all members of our school community. We have
evaluated school practices against the What Works Best reflection tool.  This has included the analysis of student
assessment data, survey data from staff, students and the broader school community.  Data evidences strong systems to
support collaboration and planning. Teachers use data to inform planning for teaching and learning cycles that support a
high expectations learning culture.

This evaluative process has supported the school to make informed decisions regarding future directions in order to
continue to build upon quality teaching practices to ensure continual school improvement.

Plans are in place to support student growth and attainment through embedding explicit teaching practices supported by
expert use of data.  The school implements cycles of evaluation to affirm whole school approaches to teaching and
learning practices focused on improving student outcomes as evidenced by the triangulation of internal and external
data.  We will continue to build teacher capacity through a culture of high expectations, collaboration and support.

 At Prestons Public School we are committed to creating an optimal learning environment that allows all members of our
school community to feel connected to learning with a strong sense of belonging.  Together, these strategic directions
will enable our school to create the conditions necessary for our students to be successful learners where they are
constantly challenged and continue to improve in their learning.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Excelling

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing

Printed on: 30 June, 2022Page 5 of 36 Prestons Public School 2901 (2021)

https://education.nsw.gov.au/teaching-and-learning/school-excellence-and-accountability
https://education.nsw.gov.au/teaching-and-learning/school-excellence-and-accountability


Strategic Direction 1: Student growth and attainment

Purpose

To improve student outcomes and growth through the delivery of explicit teaching and data informed practices
in literacy and numeracy.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Explicit Teaching - Reading
 • Explicit Teaching - Numeracy
 • Use of data to inform practice
 • Assessment - Assessment Capable Learners

Resources allocated to this strategic direction

Socio-economic background: $25,000.00
Refugee Student Support: $6,781.00
New Arrivals Program: $22,424.00
Integration funding support: $109,944.00
Aboriginal background: $10,000.00
English language proficiency: $22,000.00
Low level adjustment for disability: $125,410.00
Literacy and numeracy: $64,390.00
Literacy and numeracy intervention: $47,089.00
: $6,000.00
Professional learning: $500.00

Summary of progress

Explicit Teaching - Reading
What did we do?

In 2021 our focus was on strengthening and embedding strong foundational skills in reading.  This was achieved through
refining of the Prestons Word Work framework (including phonological awareness, phonics and spelling). Leaders
engaged in new learning and delivered whole school professional learning in the Science of Reading, underpinned by
the research surrounding Scarborough's Reading Rope.  Leaders  supported teachers in the implementation and use of
the Prestons Word Work framework (including phonological awareness, phonics and spelling) as well as using
decodable texts to explicitly teach reading, ensuring a whole school consistent approach to the teaching of the
foundational skills of reading.

Targeted interventions were reviewed and refined to allow for grade interventionists to work in classrooms with teachers
and support our amber and green students to move forward in learning.  COVID Intense Learning Support Teachers
provided small group targeted support to our red students to provide intense support and move these students forward in
learning.  The leadership team engaged in professional reading and discussions around the What Works Best 2020
Update.  Leaders worked with their grade/stage teams to reflect on and evaluate their own practice.  In the area of
Explicit Teaching it was identified that we needed to strengthen teacher understanding of explicit teaching in the area of
reading.  The leadership team, engaged in professional learning to support the explicit teaching of reading. This included
establishing strong systems and processes to support consistent practice across all grades. Collaborative planning time
and Spirals of Inquiry were used to build teacher understanding of the explicit teaching of reading. Teachers were
supported to expertly use data to plan for the explicit teaching of reading.

What we did well?
 • Whole school professional learning was delivered on the Science of Reading, underpinned by the research

surrounding Scarborough's Reading Rope. This formed the basis of staff understanding for improving best practice
in the foundation skills of teaching reading.

 • Prestons Word Work program (phonological awareness, phonics and spelling) continued to be embedded in
classrooms K-6. Collaborative planning structures enabled K-2 teams to discuss/define links between explicit
teaching in phonological awareness, phonics and the use of decodable texts to improve students ability to meet
reading outcomes.

 • A wide range of decodable texts were purchased and provided to teaching staff, to support the explicit teaching of
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reading in grades K-6.

Barriers of implementation
 • Learning from Home affected the continuation and success of explicit teaching in reading, although many teams

embedded daily phonics/phonological awareness activities and the use of decodable texts into online learning
tasks.

 • A large number of new staff meant that our whole school frameworks in the teaching of reading required
reintroduction at several times throughout the year.

Next steps
 • Utilising our newly appointed Curriculum and Instruction Team to provide professional learning and shoulder to

shoulder support to teachers in the effective teaching of reading, specifically targeting our focus areas of the
middle years (3-5).

 • Deepening teacher understanding of the Science of Reading, underpinned by the research surrounding
Scarborough's Reading Rope in both the upper and lower strands so that our students become skilled readers.

- Lower Strands - Embedding the effective use of decodable texts into explicit/daily reading practices in K-2 , through the
use of professional learning, demonstration lessons, teacher observations and collaborative planning practices.

- Upper Strands - Deepening teacher understanding and knowledge of explicit teaching of comprehension so that they
build background knowledge, vocabulary, develop an understanding of language structures, develop an understanding of
verbal reasoning and literacy knowledge.

 • Deepening teacher understanding of the Prestons Word Work (phonological awareness, phonics and spelling
frameworks) to best support consistent teacher practice across the whole school context (due to many new staff at
PPS).

 • Refining and strengthening our targeted intervention team to have greater impact.
 • Refine new staff induction policies and ensure that Prestons Frameworks for the teaching of English as well as the

Prestons Assessment Schedule are effectively communicated and support structures are in place for all staff.
 • Unpack the new K-2 English Syllabus and prepare for implementation in alignment with our current Prestons

Public School policies and practices.

Explicit Teaching - Numeracy

What did we do?

In 2021 our focus was on evaluating and refining our whole school practices in the teaching of numeracy.  This was
achieved through whole school professional learning in the areas of Quantifying Numbers, Additive Strategies and
Multiplicative thinking as well as strategically building the capacity of mathematics grade team leaders so that they could
become experts  and support their grade teams during collaborative planning and inquiry.

What we did well?
 • The numeracy team engaged in Number Talks professional learning opportunities through myPL in the areas of

Quantifying Numbers, Additive Strategies and Multiplicative strategies, leading to the development of a consistent
Number Talk programming template and a multiplicative strategies formative assessment tool.

 • The Prestons Public School mathematics policy was reviewed and the consideration of suitable mathematics
assessments was discussed: as a result, Essential Assessments was endorsed and will be used as a form of
summative assessment in 2022 in areas of mathematics and numeracy.

 • Focus grades began engaging in online professional learning and demonstration lesson opportunities surrounding
number talks, they engaged in collaborative planning practices responsive to student data in the areas of
Quantifying Numbers and Additive Strategies to develop number talk programs for the return to face to face
teaching.

Barriers of implementation
 • Due to learning from home, modifications of demonstration lessons were required to suit the ZOOM platform for

learning during this time.
 • Due to learning from home, explicit teaching in numeracy was not able to be consistently delivered across classes.

Not all students had access to technology and relied on paper packs which did not provide explicit teaching.
 • Restrictions due to COVID meant that returning to face to face learning was limited to cohort grouping.  This meant

that planned demonstration lessons and lesson observations have been rescheduled until restrictions are eased.

Next Steps
 • Whole school engagement in High Impact Professional Learning opportunities in effective teaching of numeracy

and mathematics, as a whole school focus for professional learning in 2022.
 • Effectively embed number talks in classrooms K-6, beginning with the deepening of staff understanding in

dialogical practices to develop stronger number sense for our students, harnessed by the use of number talks.
 • Unpack the new K-2 Mathematics Syllabus and prepare for implementation and alignment with our current

Prestons Public School policies and practices.
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Use of Data to Inform Practice

What did we do?

In 2021 the leadership team engaged in professional reading and discussions around the What Works Best 2020
Update.  Leaders worked with their grade/stage teams to reflect on and evaluate their own practice.  In the area of Using
Data to Inform Practice it was identified that we needed to refine the Prestons Assessment schedule and data collection
protocols and ensure that these are effectively communicated and support structures are in place for all staff.  Time was
allocated in the whole school timetable for Data Talks, enabling the leadership team to meet regularly with the Deputy
Principal and analyse assessment data in preparation for collaborative planning.  Time was allocated and structures
were put in place for grade teams to collaboratively plan and use data  to inform their planning.  Whole school tracking
books and timelines for collation of data were established to ensure consistent collection of data across the whole
school.

What we did well?
 • School structures such as data talks, Spirals of Inquiry and collaborative RFF enabled teams to use data to inform

practice at a student, class, stage and whole school level.
 • School systems such as tracking books, data collection templates and expectations set out in policies were

established to support the collection of consistent data across the school.
 • Collaboration was prioritised and continued during learning from home, ZOOM was used for collaborative RFF,

Spirals of Inquiry, online professional learning, executive book study and school planning, including implementation
and progress monitoring.

Barriers of implementation
 • Learning from home meant that assessment data was not always accurate and reliable.
 • Learning from home and COVID restrictions impacted on the ability to collaborate face to face with colleagues from

other grades/stages to evaluate data collected.  Zoom, email and other electronic means were utilised.
 • Not all data was submitted on time, this impacted on our ability to analyse whole school progress and impact.

Next Steps
 • Review structures and systems to ensure their consistent use across the school to ensure that clear expectations

and support structures to build data literacy and support all team leaders in the use of data collection, tracking and
use to inform planning.

 • Data analysis at a whole school level has indicated the need for refined targeted intervention strategies that will
provide a whole school, wrap around level of support to move students forward in learning.

Assessment Capable Learners (Formative Assessment)
What did we do?

In 2021 the school embarked on a journey of Visible Learning.  Through a partnership with CORWIN, school leaders
engaged in strong evaluative practices to determine the impact of current programs and identify whole school needs.
Following this collaborative evaluation, which included staff, students and community, it was determined that our
students did not identify themselves as learners.  A whole school action plan was developed to map out an appropriate
pathway to embed sustainable whole school processes to ensure that teachers and leaders develop a common
language and focus on student learning. Included in this action plan are:

Making Learning Visible - Assessment Capable Students - SD 1

Receiving and Interpreting Feedback - SD 1

Knowing and evaluating the impact of our teaching,  - SD 2 and;

Developing Visible Learners - Students seeing themselves as learners. - SD 3

We identified that our students needed to see themselves as learners before they could actively engage in formative
assessment practices and therefore, whilst teachers continued to utilise Learning Intentions in their planning and
teaching, professional learning on formative assessment strategies will be left until 2022.  It was determined that Visible
Learning was interwoven into each of our strategic directions but fell mainly into Strategic Direction 3 - Connecting to
Learning.
What we did well?

 • All beginning teachers engaged in the collaborative completion of the Foundations of Visible Learning module and
all staff completed the Developing Visible Learners online modules, which enabled a whole school staff
understanding of our Visible Learning direction.

 • A thorough analysis of current school practices took place and a clear action plan was developed to map out a
plan to embed sustainable whole school processes which ensure that teachers and leaders develop a common
language and focus on student learning.
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Barriers of implementation
 • Learning from home and cohort requirements upon return to face to face learning meant that staff were not able to

authentically trial visible learning strategies in face to face classrooms, for extended periods of time whilst
learning/working from home.

Next Steps
 • Adjust the Strategic Improvement Plan so that Assessment Capable Students is included under the Visible

Learning umbrella (Strategic Direction 3).
 • Update whole school induction procedures to ensure that all new staff engage in the completion of the Developing

Visible Learners modules.
 • Engage with CORWIN to continue with evaluation of whole school practices and develop and implement an action

plan to embed sustainable whole school processes which ensure that teachers and leaders develop a common
language and focus on student learning.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Achievement of 2022 system-
negotiated targets:
 • An uplift of 8.8% in the top 2 bands in
NAPLAN reading.

In 2021 the percentage of the number of students achieving in the top 2
bands in NAPLAN reading was 21.9%.  This is an increase of 2.4 from our
baseline of 19.5%.

Increase the percentage of students
achieving in the top 2 bands in
NAPLAN numeracy greater than 4.3%
from 12%.

In 2021 the percentage of the number of students achieving in the top 2
bands NAPLAN numeracy was 12.4.%.  This is an increase of 0.4 from our
baseline of 12%

Increase the percentage of students
achieving growth in reading using
Check In equation to NAPLAN bands.

In 2021, using the Check-in equation to NAPLAN bands, Year 6 students
showed an increase of 6.5% in the number of students achieving the top 2
bands in reading (from 17.4% in T3 2020 Check-in assessment to 23.9% in
T2 2021 Check-in assessment )

In 2021, using the Check-in equation to NAPLAN bands, Year 4 students
showed a decline of 2.4% in the number of students achieving in the top 2
bands in reading (from  20.4% in T3 2020 Check-in assessment to 18% in
T4 2021 Check-in assessment )

Increase the percentage of students
achieving growth in Check In numeracy
using Check In equation to NAPLAN
bands.

In 2021, using the Check-in equation to NAPLAN bands, Year 6 students
showed  growth of 7.9% in the number of students achieving the top 2
bands in numeracy (from 12.8% in T3 2020 Check-in assessment to 20.7%
in T2 2021 Check-in assessment ).

In 2021, using the Check-in equation to NAPLAN bands, Year 4 students
showed growth of 2.2% in the number of students achieving in the top 2
bands in numeracy (from  21.2% in T3 2020 Check-in assessment to 23.4%
in T4 2021 Check-in assessment)

90% of students achieve grade based
expectations in reading.

In 2021, using our school based phonological awareness, phonics and
spelling programs which are based on the literacy progressions and linked
to stage outcomes we achieved the following results. Targeted interventions
are determined based on students not achieving benchmarks.

<style isBold="true">Phonological Awareness</style>

In Year 1, 94% of students achieved at or above stage based outcomes
using our whole school tracking system in phonological awareness.

In Year 2, 100% of students achieved at or above stage based outcomes
using our whole tracking system in phonological awareness.

<style isBold="true">Phonics</style>
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90% of students achieve grade based
expectations in reading.

In Kindergarten, 56% of students achieved at or above stage based
outcomes using our whole school tracking system in phonics. 32% are
working just below and have been targeted for intervention support.

In Year 1, 82% of students achieved at or above stage based outcomes
using our whole school tracking system in phonics. 14% are working just
below and have been targeted for intervention support..

In Year 2, 56% of students achieved at or above stage based outcomes
using our whole school tracking system in phonics. 24% are working just
below and have been targeted for intervention support..

<b style="background-color: initial; font-size: 0.875rem;">Reading</style>

In Kindergarten, 63% of students are at or above stage expected levels
using decodable reader benchmarking.

In Year 1,  54% students are reading at or above stage expected levels
using decodable reader benchmarking.

In Year 2,  79% students are reading at or above stage expected levels
using decodable reader benchmarking.

Using guided reading benchmarks.

I<style isItalic="true">n Year 3, 80% of students are reading at or above
stage expected levels.</style>

<style isItalic="true">In Year 4,  58% students are reading at or above stage
expected levels.</style>

<style isItalic="true">In Year 5, 83% students are reading at or above stage
expected levels.</style>

<style isItalic="true">In Year 6, 89% students are reading at or above stage
expected levels..</style>

90% of students achieve grade based
expectations in numeracy.

In 2021, using our school based Number Talks program and explicit
teaching of numeracy, linked to stage outcomes we achieved the following
results.  Targeted interventions are determined based on students not
achieving benchmarks.

Additive Strategies and Quantifying Number

In Kindergarten, 58% of students are at or above stage based expectations
for Additive strategies and Quantifying Number.

In Year 1, 60% of students are at or above stage based expectations for
Additive strategies and Quantifying Number.

In Year 2, 73% of students are at or above stage based expectations for
Additive strategies and Quantifying Number.

In Year 3, 71% of students are at or above stage based expectations for
Additive strategies and Quantifying Number.

In Year 4, 74% of students are at or above stage based expectations for
Additive strategies and Quantifying Number.

In Year 5, 55% of students are at or above stage based expectations for
Additive strategies and Quantifying Number.

In Year 6, 61% of students are at or above stage based expectations for
Additive strategies and Quantifying Number.

Improvement as measured by the
School Excellence Framework:

As a school we showed growth in the following Learning areas:

Curriculum - Excelling in one of the three themes - Teaching and Learning
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Learning

*Curriculum - Excelling in at least one
of the three themes

*Student performance measures -
Delivering in all themes

*Assessment - Sustaining and Growing
in three or more themes.

and Sustaining and Growing in Curriculum Provision and Differentiation.

Student Performance Measures - Delivering in three of the four themes -
Value Added, Student growth and Internal and External Measures against
syllabus standards and Working towards Delivering in NAPLAN.

Assessment - Sustaining and Growing in all four themes - Formative
Assessment, Summative Assessment, Student Engagement and Whole
school monitoring of student learning.

We achieved growth and achieved two out of the three targets.

Improvement as measured by the
School Excellence Framework:

Teaching

*Effective Classroom Practice -
Sustaining and Growing

*Data Skills and Use - Sustaining and
Growing in three or more themes.

As a school we showed growth in the following Teaching areas:

Effective Classroom Practice - Sustaining and Growing in all four themes -
Lesson planning, Explicit teaching, Feedback and Classroom management.

Data Skills and Use - Sustaining and Growing in all four themes - Data
literacy, Data analysis, Data use in teaching and Data use in planning.

We achieved growth and achieved both targets in this area.

Explicit teaching takes place in all of our classrooms
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Strategic Direction 2: High Performing Teachers

Purpose

In order to create an aspirational whole school learning culture of high expectations and collaboration, we will
create supportive systems that build collaboration and professional learning into everyday practices. We will
establish a professional learning community that recognises and builds upon the capacity of all teachers in our
school.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • High Expectations Culture - Beginning Teacher Support
 • High Expectations Culture - Leadership Pathways
 • High Impact Professional Learning and Collective Teacher Efficacy

Resources allocated to this strategic direction

Beginning teacher support: $13,600.00
Professional learning: $45,348.00
Socio-economic background: $176,058.00
School support allocation (principal support): $31,818.00
QTSS release: $67,272.00

Summary of progress

High Expectations Culture - Beginning Teacher Support
What did we do?

In 2021 our focus was on refining our support structures for Beginning Teachers.  We refined the use of Beginning
Teacher funding to establish an effective and supportive Beginning Teacher network in the school,  including regular and
additional release from face to face teaching, flexible time for beginning teachers which was allocated on a need basis
and regular meetings with a Beginning Teacher Mentor.
What we did well?

 • Beginning Teacher time was structured and protected in the whole school timetable, allowing consistency for the
beginning teachers.

 • Beginning teachers used this time to develop sound knowledge of our school structures and pedagogical practices
as well as time to support their personal professional goal (most of the teachers were working towards a proficient
accreditation status).

 • Regular meetings as a group where professional learning was provided - ranging from behaviour management,
teaching and learning and specific and targeted professional learning.

 • Although we experienced learning from home and cohort requirements, all beginning teachers received their
allocation and engaged in a accredited fortnightly professional learning on Visible Learning (Strategic Direction 1
and Strategic Direction 3).

Barriers of Implementation

 • The positive impact of face to face collaboration and personal connections was missed during learning from home
and cohort requirements.

Next steps
 • Continue to support beginning teachers by embedding Beginning Teacher time within the whole school timetable.
 • Beginning teachers to receive targeted professional learning that supports school based pedagogies and directions

as well as individual PDP goals.
 • Meetings to continue on a fortnightly basis in a tiered approach - one for second year beginning teachers and one

for new beginning teachers (at times, whole group meetings may be held).

High Expectations Culture - Leadership Pathways
What did we do?

In 2021 our focus was on developing a support network for aspiring leaders.  A Highly Accomplished and Lead Teacher
network was established.  Drawing upon external experts and inviting aspiring leaders from schools within the network,
regular Highly Accomplished and Lead Teacher (HALT) meetings were planned and delivered with guest speakers and
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opportunities for aspiring leaders to network and share ideas and practices.
What we did well?

 • Expert teachers engaged in the Highly Accomplished and Lead Teacher (HALT) Network by meeting twice a term
to engage in commencing or investigating in the process of achieving higher levels of accreditation.  Time was
allocated for teachers to collaborate with colleagues and plan their individual leadership pathways.

 • Teachers from across several schools engaged in the Highly Accomplished and Lead Teacher (HALT) process.
 • Aspiring leaders were provided with opportunities to lead grade teams and engage in leadership meetings, book

studies and other leadership opportunities.

Barriers of Implementation
 • Learning from home impacted the HALT Network to some extent. Technology allowed for the Highly Accomplished

and Lead Teacher (HALT) network to continue in some capacity, however, it was not ideal and teachers from
outside of the school did not engage to the same extent.

Next steps
 • Continuance of the Aspiring Leaders program at Prestons will build capacity of aspiring leaders by providing

leadership opportunities within the school.
 • Relaunch of the Highly Accomplished and Lead Teacher (HALT)  network is planned for 2022 and will include a

two tiered approach, one for leaders and teachers already on the journey and one for new aspiring leaders and
teachers.

High Impact Professional Learning
What did we do?

In 2021 our focus was on embedding professional learning strategies that have high impact and focus on deepening
teaching practice for ongoing growth in student learning.  The leadership team engaged in professional reading and
discussions around High Impact Professional Learning.  Leaders collaborated to  evaluate our own practice to ensure
that professional learning is driven by student needs, that there is a professional learning culture and structures to
support collaborative professional learning that is cyclic and aligned to teacher practice.
What we did well?

 • Collaborative practices continue to be a strong focus across the school. School structures are established and well
embedded to foster collaboration across grade teams and leadership teams.

 • Leadership teams engage collaboratively through regular and planned book studies to build upon our professional
knowledge.

 • Spirals of Inquiry allows teams of teachers to evaluate student assessment data and evidence of learning to drive
collaboration through inquiry based professional learning that builds teacher capacity and impacts on student
learning outcomes.

 • Professional learning surveys identified teacher needs and linked in with our whole school reading linked to Spirals
of Inquiry) and numeracy initiatives.  Delivery of professional learning was differentiated to meet the varying needs
of staff across the school.

 • Lesson observations and demonstration lessons are embedded into our timetable.

Barriers of Implementation
 • Face to face professional learning was limited due to COVID restrictions and ZOOM as well as online professional

learning were utilised to continue the delivery of professional learning to individuals, teams or whole school.
 • Lesson observations and demonstration lessons are embedded into our timetable, however, learning from home

impacted on this to some extent.  Leaders used Zoom lessons to give demonstration lessons.
 • Opportunities for teachers to observe each other's practice and engagement in the Quality Teaching Rounds

professional learning with the University of Newcastle were limited or paused due to COVID restrictions.

Next steps
 • Quality Teaching Rounds with the University of Newcastle will recommence in 2022.
 • Student needs will inform professional learning in a strengthened way.  Within our Use of Data to Inform Practice

initiative (SD1.3) we are strengthening targeted interventions across the school by refining our data talks which will
take place every 4 weeks with  our interventionists, EALD, Intense Learning and Support Program staff and
Curriculum and Instruction team working together with Assistant Principals to analyse grade data, identify target
students and collaboratively plan strategies for intervention with review at the end of this period.  Within this time,
teams will engage in walk throughs and observations to monitor progress.

 • Curriculum and Instruction team to be established.  A school funded Deputy Principal will lead this team to focus
on supporting teachers using the High Impact Professional Learning (HIPL) model to improve reading and
numeracy outcomes across targeted groups based on analysis of data.

 • Leaders across the school, including Assistant Principals will continue to lead small grade teams using an
instructional leadership model to support teams through collaboration and building collective teacher efficacy
across the school.

 • The leadership team will focus on collective teacher efficacy through book study and professional dialogue to
reflect on and enhance our practice to create a sense of collective teacher efficacy across the school.
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Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Aspiring leaders within the school have
commenced the process of  pursuing
and achieving higher levels of
accreditation.

in 2021 the Glenfield and Liverpool Highly Accomplished and Lead Teacher
(HALT) network was established.  Despite learning from home for Term 3,
14 members continued to engage with this network and were provided with
time to engage with colleagues and evaluate their progress in regards to
commencing the process of achieving higher levels of accreditation.

- 12 out of the 14 members were from Prestons Public school and a further
2 were from other schools.

An increase of teacher understanding,
and implementation of collaborative
practices as measured by teacher
feedback, surveys, observations and
focus groups from the baseline data
established from 2020 surveys.

2021 Collaboration survey of all teachers indicated:

- Collaboration in all teams focused on High Expectations, Explicit Teaching
and Use of Data to inform Practice throughout the year, with explicit
teaching being the main focus for all teams.

- 100% of teachers indicated that, following the What Works Best Focus in
collaborative teams throughout the year, they now have an average to high
understanding of the 8 themes and embed  this understanding into their
teaching.

- Collaborative practices that are built into school structures and routines
are highly valued with 96% of teachers surveyed indicating that Spirals of
Inquiry and collaborative RFF are the most highly valued practices.
Teachers indicated that they would like to see more regular Spirals of
Inquiry time.

- Teachers found that working together to look at evidence of student
learning, analyse data, share ideas was beneficial to ensure consistency of
practice and quality teaching across the school to make a difference to
student learning.

- 100% of classroom teachers were able to continue with collaborative
practices within their team during learning from home.

Improvement as measured by the
school self evaluation using the What
Works Best toolkit in :
 • High expectations
 • Collaboration
 • Use of Data to inform Practice

In 2021, following our school self evaluation and evaluating our practices
using the What Works Best toolkit and a ranking of 1-5, the school achieved
growth in the following areas on :

- High Expectations - from a self evaluated ranking of 2 at the
commencement of 2021 to a 3 at the end of 2021.

- Use of Data to Inform Practice - from a self evaluated ranking of 1 at the
commencement of 2021 to a 3 at the end of 2021.

We remained static in Collaboration where we self evaluated ourselves at 4.
Improved structures to embed teachers observing each other are planned
for 2022 which will move us into the next ranking.

Improvement in the school's self
evaluation in the School Excellence
Framework in:

Teaching
 • Professional Standards - Sustaining
and Growing
 • Learning and Development -
Excelling in at least one of the four
themes.
 • Data Skills and Use - Sustaining and
Growing in at least three of the four

In 2021 the school achieved growth in the following areas as determined by
our school self-evaluation in the School Excellence Framework:

Professional Standards - The school's on-balance judgement for this
element is Sustaining and Growing.  The school achieved Excelling in the
theme Improvement of practice.

Learning and Development  - Sustaining and Growing in all four themes -
Collaborative practice and feedback, Coaching and mentoring, Professional
learning and Expertise and innovation.

Data Skills and Use - Sustaining and Growing in all four themes - Data
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themes. literacy, Data analysis, Data use in teaching and Data use in planning.

Improvement in the school's self
evaluation in the School Excellence
Framework in:

Leading
 • Educational Leadership - Excelling in
at least one of the four themes.
 • School Planning, Implementation and
Reporting - Sustaining and Growing in
all themes.

In 2021 the school achieved growth in the following areas as determined by
our school self-evaluation in the School Excellence Framework:

Educational Leadership - Excelling in three of the four themes - Instructional
leadership, High expectations culture and Performance management and
development. Sustaining and Growing in Community engagement.

School planning, implementation and reporting - Excelling in two of the
themes - School plan and Annual Report.  Sustaining and Growing in
Continuous improvement.

Our teachers collaborate to analyse data, plan and
evaluate our own practice
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Strategic Direction 3: Connecting, Succeeding and Thriving

Purpose

In order to create an optimal learning environment where all members of our school community feel a sense of
belonging and connection to learning, we will develop and promote a caring school culture through our
approach to wellbeing.  Through effective, strategic, well-planned wellbeing practices we will develop the
cognitive, emotional, social, physical and spiritual wellbeing of all students so that they can achieve success
with a strong sense of pride in themselves as citizens and learners.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Connecting to Learning - Attendance
 • Connecting to Learning - Partnerships
 • Connecting to Learning - Visible Learning
 • Belonging to School - Social and Emotional Wellbeing and Trauma Informed Practices

Resources allocated to this strategic direction

Socio-economic background: $22,712.00
Integration funding support: $54,973.00
Aboriginal background: $5,000.00

Summary of progress

Connecting to Learning - Attendance

What did we do?

In 2021 the school focused on improving the attendance rate of all its students. We began to develop whole school
structures to monitor attendance rates and concerns. As part of this process, we developed  whole school attendance
procedures and guidelines which have been communicated to staff and community. As part of our new processes we
began using Sentral to communicate and track absences. In addition, in 2021 we developed strong relationship with
Home School Liaison Officer and established a regular and consistent approach to following up attendance rates of
concern. The Learning Support Team has established attendance as a regular agenda item to discuss attendance
concerns further. In relation to further improving attendance rates between 80% to 90% we began sending attendance
certificates at the conclusion of the term.

What we did well?
 • We established and communicated a whole school attendance procedure that included systems to track students

absences. All classroom teachers are tracking their students' attendance rates and follow processes when there is
attendance rate of concern.

 • Building structures allowing for Learning Support team to identify students with attendance rates of concern and
support classroom teachers to develop strategies to assist students and families

 • Communicating the importance of attendance using school communicating platforms such as Facebook, Skoolbag
and the school newsletter.

 • Utilised Sentral as a key attendance monitoring tool.  SMS are sent to families when students are absent, this has
allowed us to improve on our explained and unexplained absences and communicates the clear message that we
value regular attendance to our families.

Barriers of Implementation
 • Learning from home for over a term highly impacted attendance rates Whilst teacher followed up with students and

ensured that they are engaging in schooling in some form, the pattern of attendance was highly effected.
 • Once returning from learning from home many students have taken a significant amount of days as absence due

to close contact or contracting Covid.

Next Steps
 • Establish incentive program to encourage students who are sitting at 80 to 90% attendance to attend everyday and

on time.
 • Develop and deliver semester attendance reports for every student in conjunction with their academic school

report, identifying the percentage of attendance.
 • Build the belief and knowledge of the importance of attendance across the school community by utilising our
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current whole school communication platforms.
 • Establish regular discussions about attendance in grade team and learning support team meetings

Connecting to Learning - Partnerships
What did we do?

In 2021 our focus was building connections with our whole school community; students, families, networks of schools
and external agencies.  We developed good partnerships with our families during Learning from Home and connections
made during this time via phone, Zoom, social media, Sentral messaging and Seesaw checkins enabled us to continue
to build connections with our families.  COVID restrictions meant that connections with other schools and agencies
needed to be modified or put on hold.
What we did well?

 • We prioritised the allocation of resources to support families during this time and loaned out approximately 180
devices to families so that our students could continue to access learning.

 • Our targeted intervention teachers timetabled regular phone lessons and Zoom lessons with students
 • We strategically used our SLSOs to support student learning and listen to students read in break out rooms with

small groups during targeted intervention sessions.
 • A whole school wellbeing spreadsheet that teachers recorded all phone, email, seesaw and zoom contact on

enabled senior exec to monitor contact with all students.  This ensure that no child was left without contact and
regular checkins.

 • We utilised Sentral messaging, Seesaw and social media to engage with our families, this was highly successful
and we linked with our P&C to ensure that key messages were shared on the P&C facebook page as well.

 • Zoom P&C meetings were held and surprisingly we had a larger number of families join us.  This option will be
continued into 2022 to provide easier access to our families.

Barriers of Implementation
 • COVID restrictions meant that we were unable to have parents onsite, plans for parent cafe, toddler reading and

English and other learning classes have been put on hold until 2022.
 • COVID restrictions meant that partnerships with Newcastle University were put on hold until 2022.
 • COVID restrictions meant that external providers were unable to come onsite and deliver services to students and

staff, these were put on hold until 2022.

Next steps
 • Parent Partnerships: Parent cafe to be reintroduced in 2022, making use of our bilingual EAL/D teachers.
 • Parent Partnerships: P&C to continue using face to face and zoom options.   Following surveys and feedback, the

school will work closely with members of the school community to strengthen this partnership through the creation
of small committees with ownership and workload spread more evenly.

 • Transitions: Review our key transition program (Pre - K, 6-7 ) and re establish links and partnerships with local pre
schools and high schools.

 • Transitions: Re introduce Toddler Reading a key component of our transition to school program which was put on
hold due to COVID, utilise the expertise of bilingual EAL/D teachers and interventionists.

 • Community of Schools: Continue to build networks through our HALT network and  involvement in the NOII
network through Spirals of Inquiry.

 • External Partnerships: Establish links with local agencies such as Liverpool Health, TAFE, multicultural networks
and deliver needs and wants based workshops and support for our families and students, ie speech programs,
parent workshops, computer skills, parent english speaking courses.

 • External Partnerships: Establish links with Western Sydney University, Liverpool Council, to involve our students in
programs which promote student voice and agency.

 • External Partnerships: Recommence partnership with Newcastle University through Quality Teaching Rounds.

Connecting to Learning - Visible Learning
What did we do?

In 2021 the school embarked on a journey of Visible Learning.  Through a partnership with CORWIN, school leaders
engaged in strong evaluative practices to determine the impact of current programs and identify whole school needs.
Following this collaborative evaluation, which included staff, students and community, it was determined that our
students did not identify themselves as learners.  A whole school action plan was developed to map out an appropriate
pathway to embed sustainable whole school processes to ensure that teachers and leaders develop a common
language and focus on student learning. Included in this action plan are:

Making Learning Visible - Assessment Capable Students - SD 1

Receiving and Interpreting Feedback - SD 1

Knowing and evaluating the impact of our teaching,  - SD 2 and;

Developing Visible Learners - Students seeing themselves as learners. - SD 3
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We identified that our students needed to see themselves as learners before they could actively engage in formative
assessment practices and therefore, whilst teachers continued to utilise Learning Intentions in their planning and
teaching, professional learning on formative assessment strategies will be left until 2022.  It was determined that Visible
Learning was interwoven into each of our strategic directions but fell mainly into Strategic Direction 3 - Connecting to
Learning.
What we did well?

 • All beginning teachers engaged in the collaborative completion of the Foundations of Visible Learning module and
all staff completed the Developing Visible Learners online modules, which enabled a whole school staff
understanding of our Visible Learning direction. (included in SD1).

 • A thorough analysis of current school practices took place and a clear action plan was developed to map out a
plan to embed sustainable whole school processes which ensure that teachers and leaders develop a common
language and focus on student learning. (included in SD1).

 • Through our engagement with CORWIN and the executive teams completion of the Evidence into Action sessions,
we collected a range of baseline data linking to our students, teachers and communities understanding of what
qualities make a successful learner, and an expert teacher to inform our PPS learner qualities/dispositions.

 • An action plan was developed  and resources purchased for the implementation of the Prestons Public School
Learner Qualities - This will support the Visible Learning Strand: Students seeing themselves as learners.

Barriers of implementation
 • Learning from Home and cohorting requirements upon return to face to face learning meant that staff were not able

to authentically trial visible learning strategies in face to face classrooms, for extended periods of time whilst
learning/working from home.

 • Learning from Home and cohorting requirements upon return to fact to face learning impacted on the collation of
evidence during our Evidence into Action phase.   We were not able to gain a wide range of student data as only
some students participated in the surveys and class focus groups for data collection during the home learning
phase.  This delayed the implementation of the Developing Visible Learners phase: Prestons  Public School
Learner Qualities.

Next Steps
 • Adjust the Strategic Improvement Plan so that Assessment Capable Students is included under the Visible

Learning umbrella (Strategic Direction 3).
 • Update whole school induction procedures to ensure that all new staff  engage in the completion of the Developing

Visible Learners modules.
 • Engage with CORWIN to continue with evaluation of whole school practices and develop and implement an action

plan to embed sustainable whole school processes which ensure that teachers and leaders develop a common
language and focus on student learning.

 • Embedding the Prestons Public School Learner Qualities into the whole school context through the development of
explicit lessons, promotional whole school materials, award systems, and the use of social media platform/s for
broadcasting and connecting the community to student learning and deepening understanding and purpose of the
Prestons Public School Learner Qualities.

Belonging to School - Social and Emotional Wellbeing and Trauma Informed Practices
What did we do?

In 2021 our focus was to build upon our existing trauma informed practice program: Berry Street Education Model and
embed social and emotional Learning into the whole school ethos to support the mental health and wellbeing of our
whole school community. Grow Your Mind was selected as it is a positive mental health program that is all about
enhancing resilience and wellbeing through understanding evidence based character strengths in themselves and others
and to name and feel a range of emotions.  Grow Your Mind links closely with; Visible Learning: students understanding
their character strengths and linking these to the qualities of a learner, as well as Berry Street Education Model: learning
about body, relationships, character strengths, engagement and stamina. We launched the Grow Your Mind program
across our school by introducing the animal characters which provided a platform for students to name and understand
their emotions and learn how to manage them in a variety of situations.  Following this we collaborated with the
developers of Grow Your Mind and linked our Prestons Public School Learner Qualities to the Grow Your Mind
characters to further embed both of these into our school ethos.
What we did well?

 • Implementation coaches were selected.  This team led, and were responsible for the introduction and
implementation of Grow Your Mind.

 • Professional learning was delivered online to all staff.
 • A Grow Your Mind Launch day introduced the program to the whole school community.
 • The implementation coaches developed units of work and prepared resources for all classes to support students

understanding of emotional wellbeing and provide strategies to use when learning to self-regulate themselves.
 • Grow Your Mind was implemented into every classroom and supported by social media and newsletter posts to

involve and inform families.

Barriers of Implementation
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 • COVID restrictions meant that whole school events and lesson plans were modified to be delivered on Zoom.

Next steps
 • Following the linking of the Grow Your Mind Characters with the Prestons Learner Qualities by the implementation

coaches, the Learning Dispositions team and the Grow Your Mind developers, units of work will be refined to
combine and strengthen the messages being delivered and  to promote and support life long skills in our students
regarding emotional wellbeing. This will include the rebranding of the Grow Your Mind animals, resources and
creations of units K-6.

 • Whole school professional learning will be delivered to support the understanding of the linking of the learner
qualities with Grow Your Mind with all staff.

 • Implementation coaches will lead communication with community through social media and community meetings
to further embed the learner quality / Grow Your Mind message within the school community.

 • All 4 learner qualities will be introduced to the school over the year, 1 per term.  The identified Preston Public
School Learner Qualities are:

- Team work: using the Sensitive Octopus and the character strengths of open-mindedness, fairness, flexibility, respect,
empathy, helpfulness and leadership.

- Growth Mindset: using the Elephant and Guard Dog and the character strengths of  bravery, curiosity, determination,
love of learning, open mindedness, affirmations, taking ownership, flexibility, optimism.

- Perseverance: using the Sifting Sooty.  Character Strengths will be developed by the implantation team after evaluation
of the program at the end of Term 2.

- Resilience: using the Wise owl.  Character Strengths will be developed by the implantation team after evaluation of the
program at the end of Term 2.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Increase in the number of students with
a positive sense of wellbeing through
an uplift of 1% from our system
negotiated baseline data.

In 2021 the number of students with a positive sense of wellbeing, as
indicated by the Tell Them From Me survey, was 84.6%, this is a decline of
2.4 from 84.6 in 2020.  However, in all areas we are above the state
average.

- In Sense of Belonging, the number of students with a positive sense of
belonging at Prestons Public School was 73% compared to 65% in the
state.

- In Expectations for Success, the number of students who reported positive
expectations for success at Prestons Public School was 93% compared to
85% in the state.

- In Advocacy, the number of students with a positive sense of advocacy at
Prestons Public School was 87% compared to 70% in the state.

Increase the percentage of students
attending school 90% of the time or
more.

In 2021 the number of students attending school 90% of the time or more
increased by 14.7 from 46.3% in 2020 to 61% in 2021.

Improvement in the school's self
evaluation in the School Excellence
Framework in:

Learning
 • Learning Culture:  Sustaining and
Growing in all three themes
 • Wellbeing: Sustaining and Growing in
all four themes.

In 2021 the school achieved growth in the following areas as determined by
our school self-evaluation in the School Excellence Framework:

Learning Culture - Sustaining and Growing in all three themes

Wellbeing: Sustaining and Growing in three of the four themes and
Excelling in the fourth (A planned approach to wellbeing)

Improvement in the school's self
evaluation in the School Excellence
Framework in:

In 2021 the school achieved growth in the following areas as determined by
our school self-evaluation in the School Excellence Framework:
 • Effective Classroom Practice: Sustaining and Growing in all four themes.
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Teaching
 • Effective Classroom Practice: -
Sustaining and Growing in all four
themes

Our Therapuppy is a great addition to our wellbeing
program
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Funding sources Impact achieved this year

Refugee Student Support

$6,781.00

Refugee student support funding is provided to support students from
refugee backgrounds who have been enrolled in an Australian school for
less than three years.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Teaching - Reading

Overview of activities partially or fully funded with this targeted
funding include:
 • employment of additional staff for targeted student support.
 • intensive English language and learning support to increase educational
outcomes for students.

The allocation of this funding has resulted in:
- students from Refugee backgrounds being highly supported with language
acquisition and wellbeing programs.

After evaluation, the next steps to support our students with this
funding will be:
- further professional learning for all staff to continue to support refugee
students to successfully engage in school.

New Arrivals Program

$22,424.00

The New Arrivals Program funding provides on arrival, intensive English
tuition for eligible, newly arrived English as an additional language or dialect
(EAL/D) students at the beginning and emerging phases of English
language proficiency at Prestons Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Teaching - Reading

Overview of activities partially or fully funded with this targeted
funding include:
 • employing a specialist teacher to provide intensive English language
support focusing on language development to participate successfully in
schooling.

The allocation of this funding has resulted in:
- support for all New Arrival students so that they have been able to
successfully transition into school life and achieve stage appropriate
learning outcomes.

After evaluation, the next steps to support our students with this
funding will be:
- further professional learning for our specialist teachers as well as all
teachers to ensure that the learning and wellbeing needs of our New Arrival
students are being met.

Integration funding support

$164,917.00

Integration funding support (IFS) allocations support eligible students at
Prestons Public School in mainstream classes who require moderate to high
levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Teaching - Reading
 • Explicit Teaching - Numeracy
 • Connecting to Learning - Attendance
 • Belonging to School - Social and Emotional Wellbeing and Trauma
Informed Practices

Overview of activities partially or fully funded with this targeted
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Integration funding support

$164,917.00

funding include:
 • employment of staff to provide additional support for students who have
high-level learning needs.
 • staffing release to build teacher capacity around [behaviour intervention/
curriculum adjustments].
 • staffing release for individual case conferences and development of
Personalised Learning and Support Plans (PLSPs).
 • implementation of targeted programs to differentiate teaching and learning
programs.
 • intensive learning and behaviour support for funded students.
 • release for classroom teachers to liaise with carers and stakeholders to
develop and conduct regular reviews of students' personalised learning and
support plans (PLSP).

The allocation of this funding has resulted in:
- targeted support for students with additional learning needs.
- targeted support for students with wellbeing or social and emotional needs.
- targeted programs to support students who require adjustments and
accomodations.

After evaluation, the next steps to support our students with this
funding will be:
- building capacity of SLSOs to best support students who require
adjustments and accomodations.
- building capacity of all staff to meet the learning and wellbeing needs of
students who require adjustments and accomodations.

Socio-economic background

$223,770.00

Socio-economic background equity loading is used to meet the additional
learning needs of students at Prestons Public School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Teaching - Reading
 • Connecting to Learning - Attendance
 • Connecting to Learning - Visible Learning
 • High Impact Professional Learning and Collective Teacher Efficacy
 • High Expectations Culture - Leadership Pathways
 • Belonging to School - Social and Emotional Wellbeing and Trauma
Informed Practices

Overview of activities partially or fully funded with this equity loading
include:
 • employment of additional staff to support Spirals of Inquiry and
collaborative RFF program implementation.
 • professional development of staff through Grow Your Mind to support
student learning.
 • engage with external providers to support student engagement and
retention in the areas of Visible Learning and Social and Emotional learning
programs.
 • casual staff to release teachers to develop whole school programs to
support learning and wellbeing.

The allocation of this funding has resulted in:
- collaborative practices being embedded into school structures.
- staff engaging in professional learning.
- staff developing and implementing evidence based programs to support
student learning and wellbeing.

After evaluation, the next steps to support our students with this
funding will be:
- continuing to embed collaborative practices within or school.
- employing additional expert staff to lead the implementation of quality
programs to improve student learning. and wellbeing.

Aboriginal background Aboriginal background equity loading is used to meet the specific learning
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$15,000.00
needs of Aboriginal students at Prestons Public School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Teaching - Reading
 • Explicit Teaching - Numeracy
 • Belonging to School - Social and Emotional Wellbeing and Trauma
Informed Practices

Overview of activities partially or fully funded with this equity loading
include:
 • community consultation and engagement to support the development of
cultural competency.
 • employment of specialist additional staff (LaST) to support Aboriginal
students.
 • employment of specialist additional staff (SLSO) to support Aboriginal
students.
 • staffing release to support development and implementation of
Personalised Learning Plans.
 • creation of Aboriginal murals and yarning circle which are used to promote
and enhance Aboriginal culture.
 • funding of Aboriginal shirt for all Aboriginal students.

The allocation of this funding has resulted in:
- all students engaging in Aboriginal cultural activities and purchasing the
school Aboriginal shirt, indicating an increased knowledge, awareness and
appreciation of Aboriginal culture.
- all Aboriginal students proudly wearing Aboriginal school shirts and
engaging in cultural activities, demonstrating an increased pride in own
culture by our Aboriginal students.
- additional support being provided to Aboriginal students in learning and
wellbeing.

After evaluation, the next steps to support our students with this
funding will be:
- building the capacity of our teachers to further embed a strong sense of
Aboriginal culture within the school.

English language proficiency

$22,000.00

English language proficiency equity loading provides support for students at
all four phases of English language learning at Prestons Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Teaching - Reading

Overview of activities partially or fully funded with this equity loading
include:
 • employment of additional bilingual staff to support communication.
 • employment of additional staff to support delivery of targeted initiatives.
 • provision of additional EAL/D support in the classroom and as part of
differentiation initiatives.
 • withdrawal lessons for small group (developing) and individual (emerging)
support.
 • provide EAL/D Progression levelling PL to staff.

The allocation of this funding has resulted in:
- increased communication skills for students.
- increased competency in English language skills.

After evaluation, the next steps to support our students with this
funding will be:
- increased professional learning for specialist teachers.
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English language proficiency

$22,000.00

- increased professional learning and support for classroom teachers.

Low level adjustment for disability

$125,410.00

Low level adjustment for disability equity loading provides support for
students at Prestons Public School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Teaching - Reading
 • Explicit Teaching - Numeracy

Overview of activities partially or fully funded with this equity loading
include:
 • providing support for targeted students within the classroom through the
employment of School Learning and Support Officers.
 • employment of Speech Pathologist to develop phonological awareness,
articulation, receptive, expressive language and self-regulation for identified
students.
 • employment of LaST and interventionist teacher.

The allocation of this funding has resulted in:
- specialist programs within the school are supported by SLSOs on a daily
basis which ensures that targeted programs in literacy and numeracy
support student progression in learning.
- specialist programs such as speech therapy are provided to meet the
individual needs of students, ensuring that students with speech and
language difficulties have been supported to access the curriculum and
achieve learning outcomes.
- SLSOs are able to deliver targeted wellbeing support to students on an
individual needs basis.  This has ensured that our students are provided
with support through co-regulation which is building student capacity to self-
regulate and manage their emotions.  This has increased the capacity of
students to engage in learning with greater learning stamina.

After evaluation, the next steps to support our students with this
funding will be:
- further training for SLSOs to work with teachers to deliver learning and
wellbeing programs.

Professional learning

$45,848.00

Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
Professional Learning for Teachers and School Staff Policy at Prestons
Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • High Expectations Culture - Leadership Pathways
 • High Impact Professional Learning and Collective Teacher Efficacy
 • Assessment - Assessment Capable Learners

Overview of activities partially or fully funded with this initiative
funding include:
 • school leaders engaging in professional learning to build their capacity to
lead others.
 • teachers engaging in professional learning to enhance teacher capacity.
 • collaboration opportunities are embedded into the school structures and
culture.
 • resources are purchased to support professional learning and build
professional knowledge.

The allocation of this funding has resulted in:
- enhanced professional knowledge of leaders and teachers.
- improvement in teaching, learning and leading across the school.
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Professional learning

$45,848.00
After evaluation, the next steps to support our students with this
funding will be:
- continued focus on collaboration and building capacity.

Beginning teacher support

$13,600.00

Beginning teacher support funding is provided to enhance the professional
growth of beginning teachers at Prestons Public School during their
induction period.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • High Expectations Culture - Beginning Teacher Support

Overview of activities partially or fully funded with this initiative
funding include:
 • targeted support has been provided to beginning teachers to build their
capacity.
 • regular meetings with beginning teacher mentor take place to support
beginning teachers.
 • additional release time is provide to beginning teachers to support them
as they build their capacity in the profession.
 • additional time is provided for teachers during identified times throughout
the year, for example report writing time.
 • beginning teachers attended a two day residential with NOII NSW.

The allocation of this funding has resulted in:
- a high level of support for beginning teachers.
- beginning teachers developing skills to become expert teachers.
- beginning teachers achieving accreditation status.

After evaluation, the next steps to support our students with this
funding will be:
- continue with beginning teacher focus meetings.
- continue to provide additional time as well as targeted support time.
- continue to network with NOII NSW to support beginning teachers.

School support allocation (principal
support)

$31,818.00

School support allocation funding is provided to support the principal at
Prestons Public School with administrative duties and reduce the
administrative workload.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • High Expectations Culture - Leadership Pathways

Overview of activities partially or fully funded with this initiative
funding include:
 • a business manager was employed (1.0 FTE) to support the principal with
WHS, assets management and school budgeting and managing of budgets.

The allocation of this funding has resulted in:
- high level of compliance with mandatory training.
- high level of compliance with WHS.
- high level of compliance with curriculum and policy requirements.
- high level of management of assets.
- strong financial processes to meet the needs of the school
- the principal able to engage as an instructional leader and focus on
learning

After evaluation, the next steps to support our students with this
funding will be:
- continue with this role, building capacity of SASS staff who are relieving in
SAM role.

Literacy and numeracy

$64,390.00

The literacy and numeracy funding allocation is provided to address the
literacy and numeracy learning needs of students at Prestons Public School
from Kindergarten to Year 6.
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Literacy and numeracy

$64,390.00
Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Teaching - Reading
 • Explicit Teaching - Numeracy

Overview of activities partially or fully funded with this initiative
funding include:
 • resources to support the quality teaching of literacy and numeracy.
 • online program subscriptions to support literacy and numeracy.
 • staff training and support in literacy and numeracy.
 • targeted professional learning to improve literacy and numeracy.
 • employment of an additional Learning and Support intervention teacher.
 • resources to support the quality teaching of literacy and numeracy.
 • purchasing of literacy resources such as quality picture books for guided
and shared instruction

The allocation of this funding has resulted in:
- ability of the school to release grade teams at the same time to engage in
collaborative inquiry and planning for literacy and numeracy.
- purchase of resources to support quality, explicit teaching in literacy.

After evaluation, the next steps to support our students with this
funding will be:
- ongoing purchase of resources to support quality, explicit teaching.
- ongoing collaborative inquiry and planning.

QTSS release

$67,272.00

The quality teaching, successful students (QTSS) allocation is provided to
improve teacher quality and enhance professional practice at Prestons
Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • High Impact Professional Learning and Collective Teacher Efficacy

Overview of activities partially or fully funded with this initiative
funding include:
 • additional staffing to support staff collaboration in the implementation of
high-quality curriculum.
 • assistant principals provided with additional release time to support
classroom programs.

The allocation of this funding has resulted in:
- ability of the school to embed collaborative practices including inquiry and
planning into school structures.
- ability of the school to support teachers through an instructional leadership
model, with the release of executive staff for data talks, lesson observations
and demonstration lessons.

After evaluation, the next steps to support our students with this
funding will be:
- continue with this model to further embed the structures and processes we
have in place that are reflective of the What Works Best Update 2020.

Literacy and numeracy intervention

$47,089.00

The literacy and numeracy intervention staffing allocation supports early
literacy and numeracy intervention to students in Kindergarten to Year 2 at
Prestons Public School who may be at risk of not meeting minimum
standards.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit Teaching - Reading

Overview of activities partially or fully funded with this initiative
funding include:
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Literacy and numeracy intervention

$47,089.00

 • employment of additional LaST to address the identified needs for
students who require additional support in literacy and numeracy.

The allocation of this funding has resulted in:
- a larger number of students were able to access support from our Learning
'and Support Teachers (Interventionists).

After evaluation, the next steps to support our students with this
funding will be:
- continue with this model of additional interventionists.
- refine data talks and build capacity of interventionists to further support
targeted interventions.

COVID ILSP

$337,282.00

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • employment of teachers/educators to deliver small group tuition through
the MultiLit program.
 • providing targeted, explicit instruction for student groups in literacy -
reading.
 • development of resources and planning of small group tuition through our
Read to Succeed - homework tutoring program for targeted students.

The allocation of this funding has resulted in:
- students have shown improved reading outcomes as shown by MultiLit
assessments.
- parents have developed skills to assist their children in reading.

After evaluation, the next steps to support our students with this
funding will be:
- continue the program with a refinement to ensure targeted interventions
are carefully planned and aligned with assessment data.

Our interventionists work to support students in targeted intervention
programs
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 318 358 349 387

Girls 313 344 355 370

Student attendance profile

School

Year 2018 2019 2020 2021

K 90.4 87.4 89.4 89.4

1 89.8 86.9 84.7 90.5

2 90.4 88.6 87.3 89.5

3 89.3 89.1 85.4 88.3

4 88 87.4 85.6 89.3

5 90.9 87 82.8 89.3

6 91 89.4 84.6 86.7

All Years 90 88 85.8 89.1

State DoE

Year 2018 2019 2020 2021

K 93.8 93.1 92.4 92.8

1 93.4 92.7 91.7 92.7

2 93.5 93 92 92.6

3 93.6 93 92.1 92.7

4 93.4 92.9 92 92.5

5 93.2 92.8 92 92.1

6 92.5 92.1 91.8 91.5

All Years 93.4 92.8 92 92.4

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.
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Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.

We are promoting attendance to build friendships and develop
important learning and social skills.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 4

Classroom Teacher(s) 28.28

Literacy and Numeracy Intervention 0.84

Learning and Support Teacher(s) 1.9

Teacher Librarian 1.2

Teacher ESL 2

School Administration and Support Staff 4.67

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 508,968

Revenue 7,626,877

Appropriation 7,489,432

Sale of Goods and Services 20,219

Grants and contributions 116,265

Investment income 661

Other revenue 300

Expenses -7,477,509

Employee related -6,770,934

Operating expenses -706,575

Surplus / deficit for the year 149,368

Closing Balance 658,336

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Student forums help us to know what our students need.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 171,699

Equity Total 1,072,932

Equity - Aboriginal 29,064

Equity - Socio-economic 438,249

Equity - Language 267,184

Equity - Disability 338,434

Base Total 5,085,390

Base - Per Capita 173,548

Base - Location 0

Base - Other 4,911,842

Other Total 404,853

Grand Total 6,734,874

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Student parliament gives students a voice and guides us in important
decision making
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

Reading

The percentage of students in the top 2 bands in NAPLAN reading showed an increase from 2019 of 5.5.

Year 3 NAPLAN reading showed an increase in average scores from 2019-2021. The average score from NAPLAN
reading increased from 358.5 to 383.9.

Year 3 NAPLAN writing showed an increase in the number of students in the top 2 bands from 2019 to 2021.

Year 3 NAPLAN spelling showed a marked increase in the average score achieved by students from 2019 to 2021.

Year 3 NAPLAN grammar and punctuation showed an increase in the number of students in the top 2 bands from 2019
to 2021.

Year 5 NAPLAN reading showed an increase in the number of students in the top 2 bands from 2019 to 2021.

Year 5 NAPLAN writing showed an increase in average achievement scores from 2019- 2021. This was not reflected in
spelling with data showing a slight decrease in spelling results.

Year 5 NAPLAN spelling showed a slight decrease in the number of students in the top 2 bands from 2019 to 2021,
however, there was a marked decrease in the number of students in the bottom 2 bands.

Year 5 NAPLAN grammar and punctuation showed a slight decrease in the number of students in the top 2 bands from
2019 to 2012.

Numeracy

The percentage of students in the top 2 bands in NAPLAN numeracy showed an increase from 2019 of 2.55.

Year 3 NAPLAN numeracy showed an increase in the number of students in the top 2 bands from 2019 to 2021.

Year 5 NAPLAN numeracy showed an increase in the number of students in the top 2 bands from 2019 to 2021.

Our Prestons phonics and phonological awareness programs are
having a positive impact on our spelling results in the younger years.
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Parent/caregiver, student, teacher satisfaction

The Department of Education, through the Centre of Education Statistics and Evaluation (CESE), has engaged the
Learning Bar to offer its Student Feedback Survey and Focus on Learning Parent Survey to NSW government schools.
These surveys help schools capture the views of students, teachers and parents. In 2021 the parents, caregivers,
students and staff at Prestons Public School were surveyed using these tools. The results were as follows:

Student Survey (Students in Year 4, 5 and 6)
 • Students have a strong sense of belonging. In the Tell Them From Me survey we were above the state and similar

school group for Sense of Belonging
 • 92% of students value school outcomes
 • 83% of students try hard to succeed
 • 86% of students reported they display positive behaviour regularly
 • Students felt that teachers set clear goals for learning, establish expectations and check for understanding. The

school score of 7.6 was above the NSW Government norm of 7.5
 • Students reported they have someone at school who consistently provides encouragement and who can be turned

to for advice.

Parent Survey - survey results are converted to a 10-point scale, a score of 0 indicates strong disagreement, 10
indicates strong agreement and 5 indicates a neutral position (neither agree or disagree). It is important to note that this
survey was conducted during learning from home and cohort restrictions due to COVID and parent access to the school
site was limited.

 • Parents surveyed said they felt welcomed at Prestons Public School. The school score was 6.9
 • Parents at Prestons Public School support learning at home. The school score was 7.1
 • Parents surveyed feel that the school supports positive behaviour. The school score was 6.5
 • Parents surveyed feel that their child is safe at school. The school score was 6.4
 • Parents surveyed feel that the school is inclusive. The school score was 6.2

Teacher Survey - survey results are converted to a 10-point scale, a score of 0 indicates strong disagreement, 10
indicates strong agreement and 5 indicates a neutral position (neither agree or disagree)

 • Teachers surveyed felt supported by leadership at the school. The school score of 7.4 was greater than the NSW
Government norm of 7.1

 • Teachers surveyed used collaboration opportunities to improve student learning outcomes. The school score was
8.1, above the NSW Government norm of 7.8

 • Teachers surveyed create a positive learning culture in their classroom. The school score of 8.3 was greater than
the NSW Government norm of 8.0

 • Teachers surveyed used data to inform practice. The school score of 8.1 shows that teachers use formative and
summative assessments to help them set challenging goals.

 • Teachers surveyed utilise effective teaching strategies to improve student learning. The school score of 8.4 was
greater than the NSW Government norm of 7.9
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Aboriginal Education - School statement

The Aboriginal Education focus group at Prestons Public School aims to enhance and engage the students, community
and staff through promoting Aboriginal culture through implementation of a wide range of initiatives. The following was
achieved during 2021:

 • 3 way Personalised Learning Plans, that involved the student, teacher and family
 • continued to build and promote community relationships through consultation with local AECG to better support our

school community
 • enhance student knowledge and engagement through highly successful school-wide celebrations and teaching

and learning programs
 • postponement of engagement with Uncle Daren Dunn due to COVID
 • engaged Aboriginal artist Zachary Bennett-Brook from Saltwater Dreamtime to enhance Aboriginal culture and

student participation through art
 • Aboriginal students were again provided with a school Aboriginal shirt that was designed in previous years by

Aboriginal students in consultation with Uncle Darren

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Anti-Racism - School statement

Our school commits to the elimination and rejection of all forms of racial discrimination. We are committed to ensuring
that all students, staff and the community do not experience or endure racism within the school environment.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.

Multicultural and anti-racism education - School Statement

Prestons Public School has a large and diverse community with a population of 77.6% of students coming from a
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Language Background Other Than English (LBOTE). The Multicultural Education Committee met regularly and the
following achievements were made during 2021:

* EAL/D students were assessed using the EAL/D Learning Progressions and programs were designed to meet the
English language needs of EAL/D students

* The New Arrivals Orientation Program was implemented to support the development of Basic Interpersonal
Communication Skills to support successful transition into school and the community

* EAL/D and New Arrival Programs continued over Zoom during home learning

Aboriginal students feeling a strong sense of
engagement and pride
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