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Introduction

The Annual Report for 2021 is provided to the community of Doonside Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Doonside Public School
Cnr Kildare Rd & School Pde
Doonside, 2767
www.doonside-p.schools.nsw.edu.au
doonside-p.school@det.nsw.edu.au
9622 3575
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Message from the principal

Doonside Public School caters for the academic, social and emotional needs of children from a range of socio-economic,
language and cultural backgrounds. The Annual Report provides a snapshot of achievements and performances
throughout 2021. However this overview does not provide detailed information on school procedures or on the way the
school community influences student learning and school culture.

Doonside Public School has a long tradition of providing a solid foundation for student learning based on explicit teaching
practices and a strong student welfare focus.

Some paintwork and building upgrades have also continued. Many teaching and learning resources have been
purchased and upgraded to ensure that staff and students have access to the most up to date equipment.

Doonside PS Wingarra Preschool staff has continued to build strong relationships with parents and the broader
community and their influence have led to an increase in the enrolment of Aboriginal children in preschool. Funding
support has also helped to strengthen the transition to school program for Aboriginal students. Our preschool is rated
"Exceeding" against the National Quality Framework.  We are looking forward to continuing this program in 2022.

We are committed to:
 • Quality Educational Programs for all students, whilst empowering students to become lifelong learners who are

responsible and independent decision makers.
 • Promoting the educational, social and emotional success of each and every student and strengthening the

continued partnership between the school and its community.
 • Ensuring that Doonside PS utilises all resources efficiently to promote maximum benefit for all students.

I certify that the information in this report is the result of a rigorous school self-evaluation process and is a balanced and
genuine account of the school's achievements and areas for development.

David Galea - Principal
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School vision

School Vision

(What do we aspire to achieve?)

At Doonside Public School we actively work together towards building a holistic environment where respectful
relationships are widespread among students, staff and families, in a learning community who values curiosity, creativity
and collaboration in building knowledge and skills for future focused learners.

School context

Doonside Public School is located adjacent to Doonside Railway Station in the Western Sydney Region of NSW.  The
school's history dates back to the late 1930's when local farms were subdivided and allotments were provided for the
settlement of returned soldiers.

Our school population of 303 students (P-6), includes children with 40 languages and 28 cultural backgrounds. The
school has a significant Aboriginal and Torres Strait Islander population of 17.5% and 57.4% of students come a from
non-English speaking background. The experience levels of our staff vary from early career teachers to more
experienced teachers.  Students are supported by the employment of two Aboriginal Education Officers for both
preschool and the K-6 school.

The classroom composition exists of one preschool, ten mainstream classes and three multi-categorical support classes
for students with an Autism Spectrum Disorder (ASD) diagnosis.  Our local community is supported by a number of
government and non-government agencies.  Our preschool caters to our community and families, as well as local and
non local Aboriginal students as a Regional resource.

All aspects of the school's Situational Analysis and the creation of the Strategic Improvement Plan have been developed
through community consultation.

From the findings of our Situational Analysis and community consultation the following areas of focus were identified for
ongoing improvement:

1. Aspirational targets for all students, including all equity groups in the areas of Literacy, Numeracy, well-being and
attendance.

2. Explicit systems to build pedagogical practice through evidenced based practice enriching the learning
environment, experience and academic outcome achievement.

3. Building a strong culture of collection, use and analysis of data to measure growth of teaching and learning and
guide future directions.

All aspects of the strategic improvement plan are built on the agreed mission and values as articulated below.

School Mission

(Why do we exist?)

To encourage students to strive to achieve their goals both social and academic, with opportunities to reach their full
potential in all aspects of their life as they become active members of society possessing the tools and a growth mindset
to tackle the unknown future as confident, creative individuals.

School Values

(How will we act on a daily basis to fulfil our mission and achieve our vision?)

Continuously improving and reflecting on our own practices, guarantees high quality teaching and explicit learning that is
ongoing and positively evolving. We nurture and develop each students' potential and abilities by providing exciting
rewarding and appropriate teaching programmes for our diverse population, ensuring every student learns in a caring,
supportive and enriching environment.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.

Our self-assessment process will assist the school to refine our Strategic Improvement Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1: Student growth and attainment

Purpose

Develop student centred learning environments which empower and inspire learners  ensuring they connect, succeed
and thrive.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Assessment to drive effective teaching and learning cycles
 • A strategic approach to wellbeing

Resources allocated to this strategic direction

Aboriginal background: $9,800.00
Socio-economic background: $293,720.63
QTSS release: $58,638.00
English language proficiency: $48,660.00
Low level adjustment for disability: $43,591.00
Early Action for Success (EAfS): $137,210.00

Summary of progress

Q - To what extent have we achieved our annual progress measures; what lessons have we learned to inform next
steps; what adjustments need to be made to the strategic direction?

D - annual evaluation documents and focus areas;
 • Analysis

Utilising ALAN for Assessment Validation

ALAN is a suite of online tools designed by the NSW Department of Education to support the use of Literacy and
Numeracy Learning Progressions in all NSW schools. ALAN incorporates a selection of diagnostic assessments that are
available to all staff. The assessments range from mandatory, once a year as well as "On Demand Assessments"
available at specific times during the year. Teachers use PLAN 2 to enter student assessment data and to plot next steps
for teaching and learning.

These assessments are well aligned with DOE current best practice and pedagogical models and serve as a source for
teachers to confirm their ongoing teacher judgement of student learning. Teachers utilised ALAN successfully ensuring
that student data reflected student growth and progress. Teachers accessed the platform during hybrid learning to
ensure students' needs were being met given the context of teaching and learning during this time. This tool has
supported teachers to identify students' areas of needs and strength to direct their teaching for a successful approach to
expected student growth.

NAPLAN Analysis

Initial analysis of school data against our targets indicates the following:

Annual measures 2021:

Improvement in the percentage of students achieving in the top two bands in Reading to above system negotiated target
baseline (19.7%). Achieved at 26.7%.

Improvement in the percentage of students achieving in the top two bands in Numeracy to be above system negotiated
target baseline (12.2%). Achieved at 23.9%.

Improvement in the percentage of students achieving expected growth in Reading to be above system negotiated target
baseline (54.2%). Achieved at 61.5%.

Improvement in the percentage of students achieving expected growth in Numeracy to be above system negotiated
target baseline (47.8%).  Achieved at 58.3%.
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Attendance F.I.T

Attendance F.I.T continues to work towards excellence by engaging in weekly meetings to address implementing and
refining the attendance processes and practices within the school. These processes were to monitor attendance
regularly and accurately. Action plans were put in place for prompt action to address areas of need with individual
students. The school celebrated with the community through Facebook, our school newsletter, and presentation day for
students' improved attendance. For 2021 our goal was to make an improvement on the percentage of students attending
school for 90% of the time or more during Semester 1, to be at or above system negotiated baseline target of 65.7%.

Whole school and personalised attendance approaches put in place in 2021 observed an improvement in regular
attendance rate throughout the year. Semester one noted that 71.3% of students attended school 90% or more.

School staff, under Executive Leadership, supported the regular attendance of students by providing a caring, engaging
and learning environment which fostered students' sense of well-being and belonging to the school community. Staff
maintained accurate records of student attendance and implemented programs and practice to address attendance
issues when they arose. All staff were responsible for supporting the regular attendance of students by ensuring that
parents and students were regularly informed of attendance requirements and the consequences of unsatisfactory
attendance. All cases of unsatisfactory attendance and partial or full day absences from school were investigated
promptly and appropriate intervention strategies were implemented. Individual Attendance Plans were developed to
address the needs of students whose attendance was identified as a concern and the HSLO or designated ASLO officer
was provided with regular information about students for whom chronic non-attendance was an issue and for whom the
school's strategies were unsuccessful towards the restoration of regular attendance. These processes and procedures
were guided by the School Attendance Policy which details the management of non-attendance.

Attendance

Regular attendance at Doonside Public School  is essential if students are to maximise their learning and social potential.
The school,  in  partnership with  parents, is responsible for promoting the regular attendance of students. While parents
bear the legal  responsibility for the regular attendance of their children, the school staff maintain the duty of care to
monitor partial and whole   day  absences and act accordingly.

For 2021 our goal was to make an improvement on the percentage of students attending school for 90% of the time or
more during Semester 1, to be at or above system negotiated baseline target of 65.7%.

School staff, under Executive Leadership, supported the regular attendance of students by providing a caring, engaging
and learning environment which fostered students' sense of well-being and belonging to the school community. Staff
maintained accurate records of student attendance and implemented programs and practice to address attendance
issues when they arose. All staff were responsible for supporting the  regular   attendance  of  students   by  ensuring
that parents and students were regularly informed of attendance requirements and the consequences of unsatisfactory
attendance. All cases of unsatisfactory attendance and partial or full day absences from school were investigated
promptly and appropriate intervention strategies were implemented. Individual Attendance Plans were developed to
address the needs of students whose attendance was identified as a concern and the HSLO or designated ASLO officer
was provided with regular information about students for whom chronic non-attendance was an issue and for whom the
school's strategies were unsuccessful towards the restoration of regular attendance. These processes and procedures
were guided by the School Attendance Policy which details the management of non-attendance.

FORGE

The Forge Well-being program was introduced into our school during 2021 and provided indicative data of success of our
initiatives in the aspects of well being, with a further reference to attendance rates. Due to third party challenges, early
implementation was delayed. Second round collection occurred in Term 4. Data was then analysed based on
improvement and were linked to school practices or supports as described below.

During Term 2, our school-based practices of building and maintaining home connections, with specific reference to
students of concern, were continued. This includes monitoring of attendance, parent referral about concerns or student
referral about issues or concerns. Referrals to specific support for these students are noted (team minutes, LST,
communication minutes, case conferencing). During Term 3 and in learning from home format, the connection remained
the same, with contact ensured on a weekly basis by teachers. For some students, executive staff contacted families to
develop processes to keep students engaged and safe. There was additional support offered to families through the use
of the School Google Sites and the regular offering of a Zoom catch up session, specifically for families.

PBL

The PBL F.I.T was created to reinvigorate PBL throughout the whole school. The aim was to provide staff with lesson
plans throughout the term that addressed areas of concern through analysing data. Student Voice and community
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involvement were areas of focus too as well as any changes necessary to further build a PBL framework that was
effective, sustainable and ultimately promoted positive behaviour.

In Semester 1, a weekly reflection sheet was introduced to further support students in monitoring their behaviour
throughout the week. The reflection sheet was designed to remind students of the expectation of the week and how they
were travelling as well as potentially including strategies to support them when required. In addition, a Kindness
Calendar was created to promote and encourage kindness throughout the school. It included an activity for each day to
ensure all students understood what kindness looks like, feels like and sounds like. Student Voice was included through
some areas of focus (week 1 and week 10) as well as meetings in the playground whereby students had the forum to
express their thoughts and ideas to further assist PBL whole school. Community involvement included by way of
Newsletter and social forums in which the area of focus was shared along with examples on how to support their child. In
addition, a parent workshop was held providing families with an overview on what PBL is, how it works in our school, how
parents can be involved and what it looks like for their children.

Staff were provided with a Professional Learning session on all areas pertaining to PBL to ensure all staff including new
staff had all the relevant information and understanding of how PBL works. This included an overview of the lesson
plans, history of PBL at Doonside Public School, the reward and consequence structure, the different tiers to determine
level of behaviour and the positive language we would like all staff to use. Attached is the presentation presented to all
staff. https://prezi.com/view/vuOIREqzULMtvxkcxGbp/

At the end of each term, the PBL Team conducted a meeting to determine focus areas for the following term. Staff used
Google Forms as a way in which to record positive and negative behaviours. Each negative behaviour was further
broken down into categories, to ensure the team were able to determine areas that require further focus. During the
semester we noticed an increased level of physical aggression both minor and major. We determined that staff generally
created an entry for such incidents due to the behaviour infringing on other students or staff. We expressed the
importance of registering all behaviours to ensure our data was accurate and relevant to the needs of the school.

In Semester 2, we continued to use the triangulation of data used in Semester 1 to determine areas of focus for each
term, build on our Student Voice and community involvement as well as plan an end of year PBL party for students
exhibiting positive behaviour throughout the year.

Implications

Utilising ALAN for Assessment Validation:
 • Further Professional Learning early in term one 2022 for staff in the use of the ALAN assessments and the

Learning Progressions is of high priority.
 • Identified teaching gaps will determine professional learning needs to address identified student learning needs.
 • The analysis of data obtained is a viable source of information about students current learning needs, next steps in

learning and the formation of focus groups guides all programming in Numeracy and Literacy.

NAPLAN Analysis

The continued focus on the improvement in pedagogical practices that enrich student learning, using an inquiry process
to identify focus areas which support professional learning to provide a clear line of sight to evaluate impact and build on
strong practices.

Attendance FIT

In 2022 the team is committed to working together to support a consistent and systematic process using ebs: on-track,
action plan and data to ensure student absence does not negatively impact on learning outcomes and ensure the
continuation of high standards and expectations of students attending school 90% and above.

2022 data should observe the maintaining of the Attendance F.I.T to ensure the continuation of high standards and
expectations of students attending school 90% and above. The F.I.T will strive to excelling theme in the School
Excellence Framework, where teachers, parents and community work together to support consistent and systematic
processes that ensure students absences do not impact on learning outcomes.

Attendance

2022 data should observe the maintaining of the Attendance F.I.T to ensure the continuation of high standards and
expectations of students attending school 90% and above. The F.I.T will strive to excelling theme in the School
Excellence Framework, where teachers, parents and community work together to support consistent and systematic
processes that ensure students absences do not impact on learning outcomes.

FORGE
 • The use of FORGE to continue to ensure the effectiveness of its use in providing an evidence base in the

triangulation of data to measure student well-being.
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 • Revisiting the platform and ensuring support is available so that ALL staff are able to use the database with
confidence and autonomy.

 • Ensuring the introduction of well-being practices targeted at data identified areas of need that can be measured by
Forge, including DoE Well being website and Forge Well-being tool-kits.

 • Establishment of a Well-being FIT for 2022 for students, staff and community.

PBL FIT
 • The data from the Google Forms will provide the PBL team with qualitative and quantitative measures to formulate

best next steps, areas of focus and areas of need.
 • In addition, developing a PBL handbook for all staff to ensure consistency, reliability and the overall effectiveness

of our whole school PBL framework.
 • Continuation of PBL FIT for 2022.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Improvement in the percentage of
students achieving in the top two bands
in Reading to be above system
negotiated target baseline 19.7%.

Data demonstrates that 27% of year 3 and 5 students achieving in the top
two skills bands (NAPLAN) for Reading, indicating achievement of the
annual progress measure.

Improvement in the percentage of
students achieving in the top two bands
in Numeracy to be above system
negotiated target baseline 12.2%

Data demonstrates that 24% of year 3 and 5 students are now in the top
two skills bands (NAPLAN) for Numeracy, indicating achievement of the
annual progress measure.

Improvement of the percentage of
students attending school for 90% of
the time or more during Semester 1, to
be above system negotiated baseline
65.7%.

Data indicates that 73.3% of students attended school 90% or more during
semester one. This has met the upper bound system negotiated target.

Tell Them from Me survey - Impact of
leadership is recorded at 81% as
indicated by TTFM data (teacher
survey)

Tell them from me Data indicates that 50% of teaching staff agree/strongly
agree that School leaders lead improvement and change. 33% of teachers
surveyed neither agree nor disagree.

Improvement in the percentage of
students achieving expected growth in
Reading to be above system negotiated
target baseline 54.2%.

The proportion of year 5 students achieving expected growth in NAPLAN
Reading is 62.96% and has exceeded the lower bound negotiated target.

Improvement in the percentage of
students achieving expected growth in
Numeracy to be above system
negotiated target baseline 47.8%.

The proportion of year 5 students achieving expected growth in NAPLAN
Numeracy is 56% and has matched the lower bound negotiated target.

Printed on: 26 May, 2022Page 9 of 51 Doonside Public School 1760 (2021)



Strategic Direction 2: Quality Classroom practice for growth and attainment

Purpose

Proactive explicit teaching and effective feedback drives whole school improvement in teacher capacity and student
outcome achievement.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Explicit teaching for demonstrated growth
 • Effective feedback for Student Growth

Resources allocated to this strategic direction

Summary of progress

Q - To what extent have we achieved our annual progress measures; what lessons have we learned to inform next
steps; what adjustments need to be made to the strategic direction?

D - annual evaluation documents and focus areas;

Analysis

Pedagogical Practice - Research Models

K-2 teachers are developing their knowledge in Effective Reading Practices- Deslea Konza as well as Draw, Talk, Write-
Noelle Mackenzie. All staff had participated in Reading High Impact Professional Development by Sheena Cameron.
Identified staff also participated in Writing High Impact Professional Learning by Sheena Cameron.

During this time of hybrid learning we have not been able to evidence how these professional learning / research models
have impacted student learning in the classroom, although through Google Classroom moderation the Assistant
Principals and Learning Walk F.I.T. were able to observe teachers using relevant components of their newly acquired
knowledge within their planning where possible

Professional Development

The financial management ensured that identified staff undertook further Professional Learning to continue their
professional growth and ensure that all accountabilities were adhered to for student / school improvement.

The leadership team allocated non-educational administration tasks to appropriate non-teaching staff for streamlined
practices to allow a focus on coaching and mentoring that improved teaching and developed aspiring leadership to those
who requested it.

Professional learning emphasised the effective instructional leadership and management skills to facilitate whole school
improvement. Although limited, the continued development of inter-school relationships provided mentoring / coaching
which ensured the ongoing development and improvement of all teachers and leaders.

2021 observed the introduction of the DPS Learning summit, staff were released from their class teaching for a day as a
whole team to engage in High Impact Professional Learning to ensure that they have a core focus on improving the
teaching and learning for reading, writing and Numeracy. The Professional funds were specifically targeted to meet the
core needs of our staff both teaching and non-teaching, and a high level of accountability was implemented to rationalise
the expenditure in each area for each cohort of staff. Staff were expected to demonstrate the learnings from the HIPL in
their everyday teaching practice and for those who were off site provided HIPL to their colleagues, sharing the
knowledge across the school P-6.

100% of staff undertook mandatory training requirements.

Approximately 85% of staff undertook additional self-identified training. Having Professional Learning highly accountable
and directly linked to student data, school evaluations and staff feedback ensured that High Impact Professional learning
was offered (internally and externally) and staff engaged in it. This observed a significant change in classroom practice
where staff were employing best pedagogical practice into their everyday teaching and learning whilst increasing their

Printed on: 26 May, 2022Page 10 of 51 Doonside Public School 1760 (2021)



collaboration with colleagues.

Doonside Learning Community

The Doonside Learning Community began at the beginning of the year with participation in activities by all K-2 teachers
as well as interested staff.

Whilst the Learning Community began strong in semester one, unfortunately there was minimal opportunity to continue
to develop a collaborative working model due to Hybrid Learning. The focus was actionable steps and processes in the
classroom, based on teacher need, for example, setting up an efficient classroom, productive classroom, Literacy
sessions, effective grouping and so forth.

Curriculum F.I.T

The Curriculum F.I.T used the opportunity provided in the earlier part of the year to consolidate and apply knowledge
gained through professional development in Literacy and Numeracy. With the announcement of the new curriculum
reform for K-2, 2022, the Curriculum F.I.T. were given an opportunity to review the new curriculum-Literacy/Numeracy K-
2 draft documents and provide input to N.E.S.A. Meetings were conducted online during hybrid learning to discuss
ongoing developments of the new syllabus. In August with the publication of the final draft, the action plan included
looking at Doonside Public School's current Scope and Sequences K-2 and conducting a gap analysis of current
documentation: Literacy and Numeracy with the view to refining current Scope and Sequences in preparation for 2022.

The use of the SENA diagnostic assessment in Term 1 was replaced in Term 2 with the Interview for Student Reasoning
as a measure of student competency in Number and Place value. Although the impact in the use of IfSR is not clearly
evident at present in programming and planning, data on PLAN2 has confirmed that teachers know their students and
where they are at in their learning, thus reaffirming the teacher's ongoing assessment of student learning. The DoE
provided professional learning in the implementation and use of Decodable Readers and two sets of student reading
books were also distributed to the school.

Collaborative Practice

This year, teachers were given the opportunity to collaborate and program within their stages for a whole day each term.
On these days, teachers were able to up skill themselves in different areas such as programming, technology,
differentiation, assessments, resources and other professional development. It was also an opportunity to build collegial
relationships, share knowledge, strengths and expertise. Teachers planned and programmed together as a stage to
ensure the school's Scope and Sequences were being met and obtain a clear understanding of what has been taught
and where to next. Through the focused initiative teams, cross stage collaboration provided opportunities for teachers to
build on their current understanding and further develop in targeted areas of growth for whole school improvement.

Teachers have provided positive feedback and stated that they have found these days to be very useful, engaging and
informative. The F.I.Ts have demonstrated continued growth in the development of their actions plans throughout the
year whereby initiatives put in place have supported the teams in working towards achieving set targets outlined in the
S.I.P. The cross-stage collaboration within the Focused Initiative Teams has enabled staff to continue working towards a
whole school approach in further building practices supported across all areas in ensuring and maintaining whole school
priorities

Student Goals setting

Student Goal Settings was an area of focus in our Learning Walks for Terms 1 & 2. Unfortunately, we were unable to
continue with our student goal settings in Term 3 due to our hybrid home learning. We endeavored to focus on student
goals for Term 4 finding alternative approaches to setting goals during online learning that could be sustained when
learning resumed face-to-face.

In Term 1, student learning goals were introduced, and it was highly encouraged for classroom teachers (CRT) to
discuss student goals with their classes. These were displayed on the walls, student books, tables or in teaching
programs. Through questioning, it was evident that students were not confident in articulating their goals nor
understanding the purpose and processes.

In Term 2, we observed most classrooms either had adapted or completely changed how they presented or developed
their students' learning goals. Student voice had increased and students particularly in the middle years were able to
vocalise their literacy and numeracy goals. We discussed the importance of guiding the students through conferencing
with the student so that their goals were more meaningful, targeted and relevant. Students were becoming more aware
of their goals.

In Term 3, student learning goals were put on hold, as there were challenges for the CRT to conference with each
student to discuss their goals. Another consideration to be made was how they would achieve their goals when the CRT
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was only providing one unit of learning. Upon reflection and evaluation, we decided to continue with the learning goals in
Term 4.

In Term 4, during online learning, teachers discussed how students could develop their goals based on the content that
they were delivering online. Parents were given an overview of what was being taught in Term 4 and were asked to
conference with their child to develop a literacy and numeracy goal.

SEF analysis - Whole staff determination with supporting evidence

Staff engaged in the process of analysing the School Excellence Framework against the school's practices, data
collections, achievements, and areas of continued focus. The staff utilised qualitative and quantitative evidence to
develop an on-balance determination against the School Excellence Framework themes.

Staff were actively engaged and demonstrated a strong understanding of the SEF and how it relates to current best
practice. This led to a maintained core focus on class routine, feedback for all, collaborative approaches through the
coaching / mentoring model.

Implication

Pedagogical Practice - Research models
 • The Curriculum F.I.T. will need to identify and monitor Professional Learning in the areas of Numeracy/

Mathematics, Phonics, Reading and Creating Text.
 • It is recommended that all staff participate in a range of High Impact Professional Learning available on the DoE

professional learning website (Literacy and Numeracy) in 2022 as this aligns closely with current pedagogical and
research models.

 • The F.I.T will require 2022 to observe the refreshing of 2021 Learning summit content to ensure its effective
implementation, linking directly to effective teaching and learning and student growth.

 • Making all Professional Learning the teachers' "Toolbox".

Professional Learning

The leadership team will maintain a focus on intentional Instructional leadership to sustain a culture of effective, evidence
based teaching and ongoing improvement.

Doonside Learning Community

In 2022 this approach will be a P-6 priority, where the leadership re-evaluate the current model of engaging once a
fortnight in line with teachers' individual needs, team needs and the Strategic Improvement Plan (Literacy and
Numeracy) priorities for the set targets.

Curriculum FIT
 • The Curriculum F.I.T will continue looking at the new Syllabus K-2 as well as professional development in the

understanding and use of the new Syllabi.
 • The transitional plan will need to be negotiated and written by the leadership team (Sustaining & Growing -

Learning / curriculum - curriculum provision).

Collaborative Practice
 • Continue to maintain collaborative practices regarding understanding and using data for learning, of learning and

as learning.
 • The learning outcomes for students to continue to be the pivotal component of every teacher's everyday practice

and focus.
 • Continue to implement the Professional Learning Summits and Collaboration days to continue the model of

attaining improvement through collaborative practices.

Student Goal Setting
 • We need to continue exposing, modelling and explicitly teaching about goals to give students more confidence and

control over their own learning.
 • Utilising available data both external and school based to identify a focus for the student as well as determining a

target goal.

SEF analysis - Whole staff determination with supporting evidence

As the levels of achievements against the School Excellence Framework have been determined the school as a whole
collectively needs to consider sustaining the level to ensure that all staff are able to maintain sustainable practices.
Teachers will need to ensure they have the skills and knowledge to expose students to questioning and assessing when
identifying students' needs and use a range of explicit strategies to explain and break down knowledge providing explicit,
specific and timely feedback related to specific success criteria. Teachers will have the opportunity to engage in
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professional discussions and collaboration time to improve their teaching and learning for classes while engaging in
formal meetings with mentors/coaches which will ultimately lead to aspiring leaders gaining the support that they require.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Sustaining and growing in the
themes of "Explicit Teaching" and
"Feedback" within the element
Effective Classroom Practice.

Self assessment against the School Excellence Framework shows the
school is currently performing  at Sustaining and Growing in the themes of
"Explicit Teaching" and "Feedback" within the element Effective Classroom
Practice

Sustaining and growing in the
themes of "Collaborative Practice
and Feedback" and "Coaching and
Mentoring" in the element of
"Learning and Development."

Self assessment against the School Excellence Framework shows the
school is currently performing  at Sustaining and Growing in the themes of
"Collaborative Practice and Feedback" and "Coaching and Mentoring" in the
element of Learning and Development

Tell Them From Me data - strategies
for explicit teaching  80% - teachers
and students.

Tell them from me Data indicates 61% of teachers report that students are
clear about what they are expected to learn.

Students rated explicit teaching at 8.5 which exceeds state norms of 7.5.

Tell Them From Me data - setting
high expectations at 80% - teachers
and students.

Tell them from me Data indicates 66% of teachers and 96% of students
report that high expectations have been set.

Students rated high expectations at 8.7 in line with state norms (8.7).

Tell Them From Me data
demonstrates that 80% of teachers
engage in collaboration.

Tell them from me Data indicates 58% of teachers report that they engage
in collaboration.
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Strategic Direction 3: Responsive Data use for growth and attainment

Purpose

Quality whole school data informs planning, learning, differentiation and support by empowered and collaborative
educators and learners in partnership.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Use of data to build collective Educator efficacy
 • Data informed for continuous improvement

Resources allocated to this strategic direction

Summary of progress

 • Question  - To what extent have we achieved our annual progress measures; what lessons have we learned to
inform next steps; what adjustments need to be made to the strategic direction?

 • Data - annual evaluation documents and focus areas;

 • Analysis

Internal Assessments

(SENA / IfSR) / SA, RR

SENA (T1) IfSR (T3-4), South Australian Spelling, Running Records

Students are assessed on a regular basis to monitor understanding of content and their progress towards achievement
of appropriate outcomes. Student data was collected on a term by term basis and was entered into the school database
(Data Wall). This data reflected their achievements in Reading Levels, South Australian Spelling Test and SENA/IfSR
results. Student data is as follows:

Reading Levels

Running records are administered by teachers as one form of assessment of student reading capabilities and
achievement. Teachers conducted this assessment regularly and formally submitted data on a regular basis each term to
inform whole school priorities, resource allocation and tiered interventions.

The level of achievement of students is as follows.

29% of Kinder students have achieved L8;

48% of Yr1 students have achieved L18;

73% of Yr2 students have achieved L24.

38% of Yr3 students have achieved L28.

69.8% of Yr4-6 students have achieved level 28+.

Interview for Student Reasoning

The introduction of the IfSR/Number and Algebra assessment was implemented throughout Years K-6. Used as a
standardised diagnostic, reporting and planning tool, data obtained from this assessment was used to monitor student
achievement and growth. During 2021, at the request of staff, further Professional learning was delivered to reinforce or
introduce the practice of administration and evaluation of this assessment. We presented IfSR, unpacking the tasks to
enable teachers to correctly and consistently identify the student learning phase. This consistency allowed for clear
identification of "where to next" for student learning and assisted in identifying appropriate teaching strategies to achieve
these. Information obtained from the IfSR were transferred to ALAN/PLAN 2 for further analysis.
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The level of achievement of students is as follows for Quantifying Numbers Including Place Value

4.44% of Early Stage 1 students achieved Level 6 on progressions

47.2% of Stage 1 students achieved Level 8 on progressions

33% of Stage 2 students achieved Level 10 on progressions

13.6% of Stage 3 students achieved Level 12 on progressions

School's focus on internal assessment models as a means of internal moderation and consistent practices in determining
student achievement.  With a loss of face-to-face learning opportunities, there has been a demonstrated reduction in the
achievement levels of students in Reading and Numeracy compared to expectations for annual progress.

Years K, 1 and 3 did not meet the annual progress measure whilst years 2 and 4-6 did. Unfortunately, none of the
Numeracy annual progress measures were met for Numeracy. COVID has demonstrated impact on student
achievement, whilst teacher focus, and explicit teaching has also shown a need for clear focus.

South Australian Spelling Test

The consistent use of the South Australian Spelling assessment has been implemented throughout Years K-6. Used as a
standardised diagnostic, reporting and planning tool, data obtained from this assessment guided the development of a
spelling scope and sequence as well as a monitor of student achievement and growth. Data levels demonstrated that a
number of students have a spelling age which exceeds chronological age allowing lesson discrimination and tasks to be
aligned with their areas of growth and attainment. Students identified having a minimal growth have been catered from
lesson differentiation, referral to LST to intensive intervention where required. Teachers are improving in proficiency at
analysing their student's spelling results and determining a developmental pathway in learning to spell.

F.I.T - Data

The Data FIT project was announced in Term 1, 2021 with the development of the team. Initial meetings occurred with a
draft action plan being developed in reflection of the targets identified within the SIP and measured against the SEF.
Acknowledging other school priorities, the implementation of the project did not commence in earnest until Term 2 with
the draft action plan being tabled. Professional learning opportunities were sought; however, it was noted that the
availability of such activities was rare. Use of structures from alternative educational systems (Queensland DoE and
Victorian DoE) as the framework of operation for our team, along with consolidation of evidence informed practice that
occurred during 2020 utilising "Clarity" by Lyn Sharrat as a Network priority. Professional Learning in the aspects of data
literacy and evaluative thinking were implemented to develop consistent processes across all classes and all stages.
Further to this was the engagement in professional learning from High Impact Teaching in the areas of rubric
development to specifically ensure consistency of teacher judgement across all stages and classes enabling the
authentic triangulation of data.

As a result of this professional learning and focus, the project progressed during Term 3, through collaborative practices
in the identification of student focus areas based on data and the corresponding identification of appropriate teaching
strategies required to address them. At this juncture there was the ability to identify teacher learning needs that must be
addressed. Through Principal consultation, the executive team were included in the Data F.I.T and this is envisaged to
support implementation and practice development.

Aboriginal Student Data (Specific)

School based data was collected through the year to monitor student growth and achievement against determined
benchmarks in literacy and numeracy. Students were assessed using SENA, IfSR, South Australian Spelling and PM
Benchmarking and this data is representative of the school-based set. In addition, students' learning was evaluated using
classroom-based assessment tasks and this data was used to inform the observation of achievement identified in the
PLAN2 data sets. Data gathered from IfSR informed both sets.

For our Aboriginal students, a variety of data was collated and used to inform daily practice and future priorities in line
with school and Premier's targets. Aboriginal students represent 18.7% of our student body, a total of 58 students (as at
08.09.2021).

Attendance: 53.4% of Aboriginal students attended at 90% or above in Semester 1.  This is below the school target
which aspires to "Improvement of the percentage of students attending school for 90% of the time or more during
Semester 1, to be above system negotiated baseline (61.7%)". 48.2% of Aboriginal students in K-2 attending 90% or
above in Semester 1. 58.6% of Aboriginal students in Years 3-6 attended 90% or above in Semester 1. 27.5% of
Aboriginal students attending at between 80-90% in Semester 1. 12.06% of Aboriginal students in K-2 attending at
between 80-90% in Semester 1. 15.5% of Aboriginal students in Year 3-6 attended at between 80-90% in Semester 1.
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Of students attending 100% of the time in Semester 1, Aboriginal students constitute 7% of the whole school total. These
students were all Years 3-6.

Spelling: End of year expectations at age level against the South Australian Spelling Test. 12.7% Kindergarten
achieving above expectation with 21.2% on track. Year 1: 16.6% of students achieving at expectations; 16.6% of
students above expectations and 66.6% of students below expectations. Year 2: 40% of students achieving at
expectations; 60% of students achieving below expectations. Year 3: 28.5% of students achieving at expectations;
14.2% of students achieving above expectations and 57.1% of students below expectations. Year 4: 14.2% of students
achieving at expectations; 57.1% of students achieving above expectations and 28.5% of students below expectations.
Year 5: 22.2% of students achieving at expectations; 33.3% of students achieving above expectations and 44.4% of
students achieving below expectations. Year 6: 40% of students achieving at expectations; 40% of students achieving
above expectations and 20% of students achieving below expectations.

Numeracy: The numeracy data represents the compilation of scores gathered from the administration of the SENA or
IfSR assessments. Benchmark levels are determined against Quantifying Numbers in the Learning progression and in
reference to the Literacy/Numeracy Strategy and Early Action for Success. Students receiving the determination of being
"on track" are within one level of their benchmark. Kindergarten: Level 6 - 0% of students achieving the benchmark with
40% on track for the end of year. Year 1: Level 7 - 16.6% of students are achieving the benchmark; 16.6% of students
are working above expected benchmark; 8.3% of students are on track to achieve; 58.3% of students are not achieving
the benchmark. Year 2: Level 8 - 40% of students are achieving the benchmark; 20% of students are on track for
achievement; 40% are not achieving the benchmark. Year 3: Level 9 - 42.9% of students are on track with 57.1% of
students not meeting the  benchmark. Year 4: Level 10 - 28.6% of students are achieving the benchmark; 28.6% of
students are on track for achievement while 42.8% of students are not achieving the benchmark. Year 5: Level 11 -
44.4% of students are on track to achieve this benchmark while 55.6% of students are not. Level 6: Level 12 - 60% of
students are on track to achieve this benchmark, while 40% are not.

Reading:

Reading assessment is administered through use of PM Benchmarking Comprehension and levels are determined at
those guided by the Literacy/Numeracy Strategy and Early Action for Success. Students deemed to be "on track" are
within one reading range from the determined benchmark. Kindergarten: End of year expectation is Level 8. 0%
achieving (as at 08.09.2021) with 30% of students on track for end of year. Year 1: Level 18 - 25% achieving the
benchmark; 16.6% achieving at above benchmark; 58.3% of students not yet achieving the benchmark. Of those not
achieving benchmark, 16.6% are on track for the end of year. Year 2: Level 24 - 100% of students are not yet achieving
benchmark, however, of these, 60% are on track. Year 3: Level 28 - 85.7% of students are yet to achieve the benchmark
while 14.3% are achieving above benchmark. Year 4: Level 28+ - 85.7% of students achieving the benchmark, while
14.3% are on track to achieve. Year 5: Level 30 - 88.8% of students yet to achieve the benchmark, while 44.4% are on
track to achieve.  There are 11.1% of students achieving above benchmark. Year 6: Level 30+ - 80% of students are on
track to achieve the benchmark while 20% are not anticipated to achieve this.

Student Leadership: The 2021 student leadership roster included the following opportunities - School leader (captain,
vice-captain or prefect), SRC, Sport House Captain and Library Monitors.  Aboriginal students are represented in all
areas.

Student leadership - 27.2%, SRC - 13.6%, Sport House Captains - 33.3%, Library Monitors - 33.3%

Student Representation: Students had a variety of representative opportunities during the school year.  Due to the
restrictions in place for COVID 19 during 2021, these opportunities were somewhat limited. Sport was one area where
students had a chance to participate in some way.  The percentage of Aboriginal Students that constituted our teams are
as follows:

1.  Swimming carnival (zone) - 0%

2.  Cross Country carnival (zone) - 18.7%

3. Athletics Carnival (zone) - Field events = 30.2%; Track events = 35.7% (These students qualified but were unable to
attend due to cancellation of the carnival).

4.  Multicultural Perspective Public Speaking - 8%

5. PSSA Netball - 30% of the team

6. PSSA Soccer - 12.5% of the team

7. PSSA Touch Football - 32% of the team
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8. PSSA League Tag - 24% of the team

Student data indicated that strategies implemented to support cultural curriculum and cross curricular priorities in the
area of Aboriginal Education provided students with opportunities to celebrate and learn about and through their culture.

SEF analysis - Whole staff determination with supporting evidence

Staff were engaged through the process of using the School Excellence Framework to evaluate the school's practices,
data collections, achievements and areas of continued focus. The staff utilised qualitative and quantitative evidence to
demonstrate the areas of the School Excellence Framework that allow a determination of whole school achievement to
be reached.

Implication

Internal Assessments
 • Shared accountability, educational leadership, explicit teaching, high expectations and data analysis for learning

will be the priority instructional focus areas for 2022 whole school specific to Reading. High quality and targeted
professional development will be the foundation for this practice and much needed student growth.

 • Through instructional leadership a continuation of professional learning focusing on reading fluency and
comprehension, number, additive strategies, multiplicative strategies and number and algebra strands to reinforce
evidence-based practice for building ongoing professional capacity. Through the engagement of the new K-2
syllabuses for K-2 and focus on the current for 3-6 teachers will be engagement in-depth data discussions, gap
analysis, consistent teacher judgment and High impact professional learning.

 • The Learning and support programs will be re-designed to match that of the COVID ILSP program to ensure higher
impact of lesson delivery, whilst higher accountability will be passed through the executive in their roles of
coaching and mentoring.

Data FIT
 • The consistent and considered approach to developing a strong framework of practice for the collection and use of

data for student learning and to guide teacher professional self-evaluation.
 • Implementing devices that enable teachers to measure their impact on student outcome achievement both

quantitative and qualitative.
 • Broadening the scope of the project to include CTJ as the natural progression for data triangulation through the

design and implementation of developmental rubrics.
 • Assessment tasks will be evaluated to determine the effectiveness of the measure to demonstrate student

learning.
 • The continued development of a culture of using data to inform practice, to identify strategies and to measure

effectiveness will continue.
 • Improvements in monitoring Professional Learning undertaken with the intention to identify a direct correlation to

positive impact on student learning through triangulation of available data sets.

Aboriginal Education
 • Implementation of cultural curriculum, reviewing practices of PLPs as well as engagement with opportunities such

as ILF, Indigenous Veterans Day, Heartbeat etc.
 • Further investigation into correlation between student growth data in relation to representative or extracurricular

opportunities will occur.

NAPLAN Equity
 • Improvement of relationships between CRT and families
 • Practices of reverse engagement - initiating conversations from the families first
 • Accessibility opportunities using technology or supports (lessons learned from Learning From Home  2021).

SEF analysis - Whole staff determination with supporting evidence

As the school has not reached its performance measures target for "Data Skills and Use", 2022 SIP activities will be
realigned for a clear and concise focus on High Impact Professional Learning in data concepts, analysis and use of
student assessments. The Data F.I.T. will promote practices that develop consistent and comparable judgement of
student learning, design and deliver quality assessment tasks and identify teaching and learning gaps for improvement in
student outcome achievement and building teacher capacity. The School Excellence Framework will continue to serve as
the metric for evaluation. Improvements in monitoring Professional Learning undertaken with the intention to identify a
direct correlation to positive impact on student learning through triangulation of available data sets.

In the element of "Student Performance Measures" we will continue to implement the processes identified as having
achievement impact on this target in order to meet 2022 target of maintaining our "Sustaining and Growing" status.

Progress towards achieving improvement measures
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The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Sustaining and growing in the
themes of "Student Growth" and
"Internal and External measures
against syllabus standards" within
the element of Student Performance
Measures.

Self assessment against the School Excellence Framework shows the
school currently performing  at Sustaining and Growing in the themes of
"Student Growth" and "Internal and External measures against Syllabus
Standards" within the element of "Student Performance Measures

Sustaining and growing in the
themes of "Data Literacy" and "Data
use in teaching" within the element
of "Data Skills and Use".

Self assessment against the School Excellence Framework shows the
school currently performing  at Delivering in the themes of "Data Literacy"
and "Data use in teaching" within the element of "Data Skills and Use". The
2021 set target of "Sustaining and Growing" was therefore not met.

Reading with Comprehension
Benchmarks - School identified

50% Kinder PM Level 8

55% Year 1 PM Level 18

60%Year 2 PM Level 24

65%Year 3 PM Level 28

70%Year 4+ PM Level 28+

Data demonstrates that 29% of Kindergarten students have achieved PM
Benchmark Reading level 8.

Data demonstrates that 48% of Year 1 students have achieved PM
Benchmark Reading level 18.

Data demonstrates that 73% of Year 2 students have achieved PM
Benchmark Reading level 24.

Data demonstrates that 38% of Year 3 students have achieved PM
Benchmark Reading level 28.

Data demonstrates that 69.8% of Years 4 to 6 students have achieved PM
Benchmark Reading level 28+.

Numeracy Benchmarks - School
Identified-

Quantifying Numbers Including
Place Value

50% ES1 - Level 6 on progressions

60% S1 - Level 8 on progressions

70% S2 - Level 10 on progressions

75% S3 - Level 12 on progressions

44.4% of Early Stage One  students are achieving within level 6 of
Quantifying Numbers including Place Value of the Numeracy progressions.

47.2% of Stage One students are achieving within level 6 of Quantifying
Numbers including Place Value of the Numeracy progressions.

33% of Stage Two students are achieving within level 6 of Quantifying
Numbers including Place Value of the Numeracy progressions.

13.6% of  Stage Three students are achieving within level 6 of Quantifying
Numbers including Place Value of the Numeracy progressions.

Increase the percentage of equity
students achieving equivalent to or
above all students in the school.

NAPLAN

Year 3 Students

2021 NAPLAN data indicated no students identifying as Aboriginal for Year
3. Average NAPLAN over time scores indicate zero difference in the level of
achievement 2017-2018 (last available data) between Aboriginal and non-
Aboriginal students, with the exception of significant differences in the areas
of Writing and Spelling (for the available cohort).

Year 5 Students

Average NAPLAN over time scores indicate a significant improvement in the
level of achievement 2017-2021 between Aboriginal and non-Aboriginal
students, with the exception of Grammar and Punctuation.   The decrease
in the achievement gap indicated movement towards achievement of
Premier's Priority targets and NSW DoE targets for Aboriginal students

Equity Students - Low SES

As the students in our school are highly represented in both Quartile 4 and
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Increase the percentage of equity
students achieving equivalent to or
above all students in the school.

Quartile 3 for FOEI, any and all areas of focus identified above support the
learning needs of this Equity group. Student growth and attainment data is
representative of students from all identified Quartiles and therefore all
future directions/focus areas are representative of this cohort. There are no
specific areas of need or trends that can be attributed entirely to Low SES
status.

Equity Students - EAL/D and LBOTE

Our school population is representative of a high number of students from
LBOTE and EAL/D families therefore all areas of focus identified above
support the learning needs of this Equity group.   Student growth and
attainment data is representative of students from this subset and therefore
all future directions/focus areas are representative of this cohort. There are
no specific trends that can be attributed entirely to EAL/D or LBOTE.
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Funding sources Impact achieved this year

Integration funding support

$64,027.00

Integration funding support (IFS) allocations support eligible students at
Doonside Public School in mainstream classes who require moderate to
high levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • additional staffing to implement [program/initiative] to support identified
students with additional needs

The allocation of this funding has resulted in:
An additional School Learning Support Officer was employed to assist
mainstream teachers through the use of Integration Funding Support for two
students with diagnosed disabilities. The additional staff member ensured
the two students who received this allocation were supported to engage with
the curriculum and address their wellbeing needs. This ensured access to
engagement and achievement opportunities for both students in all school
settings and eliminated barriers for them. Students, their families and
support agencies indicated satisfaction and support with the strategies
implemented which addressed the child’s growth and attainment.

After evaluation, the next steps to support our students with this
funding will be:
Through the continuation of the funding employment of an SLSO to ensure
that students are emotionally, academically and socially supported. The
SLSO will continue to work with the classroom Teacher to ensure that they
are an asset to the students' learning throughout the year. Integration will be
incorporated through decision making  into the learning and support team
agenda to ensure funding  used is regularly reviewed. The use of Integration
funding will be adjusted throughout the year in response to students'
learning to ensure funding is used to specifically addresses each students'
support needs.

Professional learning

$25,120.71

Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
Professional Learning for Teachers and School Staff Policy at Doonside
Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • equitable access to specialist resources
 • professional development of staff through [program] to support student
learning
 • employment of external providers to support students with additional
learning needs
 • employment of additional staff to deliver personalised support for
Aboriginal students
 • staffing release to support development and implementation of
Personalised Learning Plans
 • employment of additional staff to support literacy and numeracy programs
 • release time to engage staff in targeted professional learning
 • release time for staff to provide targeted support to students, including
mentoring and tutoring
 • implementation of instructional rounds to strengthen quality teaching
practices
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Professional learning

$25,120.71

The allocation of this funding has resulted in:
Professional learning in 2021 continued to be delivered on a weekly basis
pre and post Hybrid Learning to all staff and on a case by case basis for
identified staff within the school. Weekly sessions were tailored to address
school priorities and initiatives and to support the introduction of any new
programs.  During Hybrid learning staff were engaged in Professional
Learning with a clear focus on pedagogical practices and by providing such
High Impact Professional Learning which incorporated into face to face
learning. It was used to meet accountabilities such as implementation and
progress monitoring of our Strategic Improvement Plan, teacher
accreditation maintenance and mandatory training (e-Emergency care,
anaphylaxis, child protection etc.).

Professional Development continued to be a significant strategy for working
towards the achievement of our goals and targets as outlined in our
Strategic Improvement Plan. It supports teachers to achieve the goals they
have identified in their PDP and Beginning Teacher Action plans where
appropriate.

A small number of teachers initiated their teaching accreditation process
during 2021 with one successfully achieving proficient status. Follow up and
reviewing of the process commenced during return face to face in Term 4
for those who were unable to complete it during remote learning.

All staff had an active PDP for 2021 and with the return to face to face was
followed as per practice.
Staff had an opportunity to participate in a variety of High Impact
Professional Learning which resulted in improved teaching and learning.
Funds that the DoE provided the school for PL were clearly mapped out and
specifically allocated to set targeted focus areas, as well as concentrating
on gap analysis data catering for student needs and strengths.

After evaluation, the next steps to support our students with this
funding will be:
Through the development of the 2022 Implementation Progress Monitoring,
the team will ensure that Professional Learning funds are clearly allocated to
specific areas of focus for example reading, comprehension and writing, that
ensure the Strategic Improvement Plan initiatives align with system
identified targets. This will ensure continuous improvement for all students
and staff. A key focus for 2022 will be monitoring the impact of HIPL on
student learning and achievement.

Socio-economic background

$404,569.97

Socio-economic background equity loading is used to meet the additional
learning needs of students at Doonside Public School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Assessment to drive effective teaching and learning cycles
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • additional staffing to implement [program/initiative] to support identified
students with additional needs
 • supplementation of extra-curricular activities
 • professional development of staff through [program] to support student
learning
 • employment of additional staff to deliver personalised support for
Aboriginal students
 • employment of specialist additional staff (SLSO) to support Aboriginal
students
 • staffing release to support development and implementation of
Personalised Learning Plans
 • engaging a learning and support teacher to work with individual students
and in a case management role within the classroom/whole school setting
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Socio-economic background

$404,569.97

 • employment of additional staff to support teachers to differentiate the
curriculum and develop resources and classroom activities resulting in
improvement for students with additional learning needs
 • support for students in [program name - e.g. Life Skills; Individual
Learning Plans/Profiles; HSC Special Provisions]
 • development of a needs-based learning and support program in which
specialist staff collaborated with classroom teachers to build capacity in
meeting the literacy needs of identified students
 • additional staffing to assist students with additional learning needs
 • employment of staff to provide additional support for students who have
high-level learning needs
 • additional staffing to support staff collaboration in the implementation of
high-quality curriculum
 • implementation of instructional rounds to strengthen quality teaching
practices
 • implementation of literacy and numeracy strategies to support targeted
intervention for students at point of need, in line with identified targets
outlined in the School Improvement Plan
 • technology resources to increase student engagement
 • staff training and support in literacy and numeracy
 • staffing release for case conferences and developing intervention
strategies
 • additional staffing to improve curriculum implementation

The allocation of this funding has resulted in:
Key initiatives and activities for Socio Economic Background are embedded
in whole school strategic directions.
Staffing
The funding provision for staffing was supplemented with further SBAR
allocation. Staffing was assigned to, but not limited to this key initiative,
specifically in the support and improvement of teacher quality through
executive release as explicitly detailed below. Data sets demonstrated
improvement in academic, social and emotional growth and assessment of
the impact of strategic directions reflecting the effectiveness of the key
initiative. It has been embedded in and evaluated through the three strategic
directions, as each direction is reliant on the human resources that are
employed through the allocated funding. This Initiative supported the
coaching/mentoring program implemented which is evaluated further in the
Annual report.
Funding was utilised to release the Assistant Principals from their classroom
positions for 0.8 FTE. This release ensures that all teaching and non-
teaching staff are provided with consistent mentoring/coaching whilst
working alongside the Deputy Principal and the Instructional Leader
ensuring that classroom environments are productive, engaging for students
and that teaching/non-teaching staff are supported to ensure that successful
teaching results in successful learning for all students.

Assistant Principals
As a learning community, Doonside Public School continued to benefit from
the expertise of the Assistant Principal team. These executive members
supported their stage teams as active and reflective learning partners. A
significant element of the role was mentoring and coaching. Our Assistant
Principals collaborated with their teams in the design and delivery of
targeted programs for individual classes or students, development and
monitoring of PDPs, identification of High Impact Professional Learning
opportunities and monitoring of accountability requirements. They offered a
learning partnership in areas of professional need, offered demonstration
lessons where required and modelled exemplary practice and
professionalism in their contact with staff, students, families, community
members and outside agencies. The strength of these interactions has
enriched the success opportunities for all students. Our Assistant Principals
were an integral force behind the success of our school’s academic,
professional, wellbeing and cultural achievements.

Deputy Principal
Funding has been utilised to engage a Deputy Principal who ensures
mentoring for all staff and has a strategic focus on Key Learning Areas with
particular emphasis on Literacy and Numeracy. Our Deputy Principal
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Socio-economic background

$404,569.97

ensured that executives met accountabilities, assisted teaching and non-
teaching staff with their everyday tasks, assisted with the management of
school policies, finances, and student wellbeing and community
engagement. Professional practice was developed through regular coaching
sessions to enable the capacity improvement for all teaching staff from
executive to their teams and student body.  The Deputy Principal is an
integral part of the executive team, who ensured Assistant Principals were
supported to effectively conduct their roles and responsibilities as well as
provided positive and effective wellbeing support to all staff. The Deputy
Principal provided an additional link for community connections ensuring
that our parents/carers, inter-agency and community groups had a
wraparound service ensuring that our students were our core business.

Process
The decision for the increased executive FTE across the school has been
developed through the consultation with students, staff and community. The
process to employ a Deputy Principal and release Assistant Principals from
class was strategic to ensure that the school maintains high expectations,
quality service delivery and continued growth for students. The additional
benefits have been an improvement in staff capacity and confidence along
with improved relationships and outcomes for our community.

Impact
The result of the set Doonside Public School structure resulted in a
decrease in negative behaviours from students. For teaching staff (in
particular those in their first two years of teaching) the practice has
supported the development of their successful teaching, rapport with
students and parents, increased community engagement, increased
academic achievement and successful implementation of new DoE policies
and practices. The additional FTE to provide class free executive has
reinforced the allocation of LaST whole school.
Flexible Funding
Hiring of SAO (x2) supporting the effective operation of the school.
The School Administration Support Staff team consisted of 3 School
Administration Officers, a School Administration Manager, 2 General
Assistants, 4 School Learning Support Officers, 1 Paraprofessional to
support the Intensive Learning Support Program and 2 Aboriginal Education
Officers. Each team member fulfilled their identified role statement, ensuring
that student learning, customer satisfaction and whole school improvement
was their core focus.
The above-mentioned employment consisted of additional staffing. The
additional General Assistant was employed:

1. To assist with the school’s upkeep and maintenance
2. As part of the school’s beautification project.
3. To ensure the preschool learning environment met regulations.

There was an additional SLSO employed to assist mainstream teachers
through the use of Integration Funding Support for 2 students with
diagnosed disabilities. The additional 1.5 FTE employment of SAOs was to
assist with teaching staff and executive staff in completing non educational
administration tasks. The principal support funding was used as part of this
employment of the additional SAO to ensure Doonside Public School met all
Work Health and Safety requirements and accountabilities.

Each SASS team member engaged in the Professional Development Plan
process. Each staff member engaged in discussions with their immediate
supervisor to identify the school’s priorities, their current level of
employment and areas of strength/need.
Resource Purchases
To reinforce the initiatives identified in each Strategic direction there was an
allocation of funds budgeted for the purchasing of curriculum resources. The
resources purchased were identified through staff and student consultation,
program/initiative evaluation and general needs of student learning.
Students received the necessary material to support their learning whilst
teachers were able to provide these for effective quality teaching. Teachers
were able to implement quality pedagogy with the necessary resources to
support student learning and outcome achievement.
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$404,569.97
After evaluation, the next steps to support our students with this
funding will be:
Staffing
Continuation of the positions currently held in the form of instructional
leadership and coaching/mentoring ensures our commitment to the
achievement of our identified targets for SD 1&2.  With an increased focus
on the use of data to inform practice as well as their roles within the Data
FIT, the executive team will be integral in the processes of HIPL, data
analysis and teacher mentoring required to achieve targets set in SD3.
Flexible Funding
To ensure the continuation of student growth and attainment, the effective
use of pedagogical practice and data analysis for improvement, employment
of additional SASS staff is to remain a Human Resource requirement when
planning, budgeting and executing school and priorities.
Resource Purchases
Through continual evaluation and effective consultation, the leadership team
will determine the necessary resources required to ensure students’ learning
continues to progress whilst teachers are utilising resources that support
best practice and pedagogy
Funding will continue to engage the literacy and numeracy mentor to
support trajectory towards achieving targets. data shows that attendance
requires further support and focus. Next year this funding will diversify the
role of additional staff members to focus on improving attendance, literacy
and numeracy outcomes achievement.

Aboriginal background

$165,122.00

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Doonside Public School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Assessment to drive effective teaching and learning cycles
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • employment of additional staff to deliver personalised support for
Aboriginal students
 • engaging an Aboriginal Education Officer (AEO) to facilitate improved
community engagement, including the engagement of students and their
families with the personalised learning pathway (PLP) process
 • increase capacity for Aboriginal Education Officer (AEO) and other staff
members to be utilised for targeted student support across the school

The allocation of this funding has resulted in:
Key initiatives and activities are embedded in whole school strategic
directions.

Aboriginal Education remained a key initiative and fundamental tenet to the
culture of Doonside Public School. Elements of this focus that provided the
highest impact are Personalised Learning Pathways, cultural curriculum and
engagement opportunities such as leadership roles and sports.
Data obtained from a variety of sources, both qualitative and quantitative
have indicated that students are achieving results in line with other students
within their cohort, while school-based data has indicated areas of specified
need for individual students and student groups. Aboriginal students feel
supported to learn about and through their culture and feel that this culture
is shared with others as a priority. Parents and community members feel
safe and respected in our setting.

Employment of AEO
Our school employs two Aboriginal Education Officers; one within the
preschool and our second staff member works with the K-6 students. Both
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AEOs work with our community and are active members of our Aboriginal
Education committee, ensuring that cultural curriculum is supported
throughout the school utilising the curriculum and the key learning areas to
ensure all students experience Aboriginal Culture and perspectives.

Student Engagement and Class Support
Identified Aboriginal students were provided support from the AEO in the
achievement of identified learning, social/emotional, leadership or wellbeing
goals. The AEO also provided whole class support to engage all students in
cultural programs that deliver Aboriginal curriculum. Further to this role was
the continued support to our families and community that enabled all
students to strengthen and reach their potential.

Personalised Learning Pathways
Our AEO drove the process of preparing student PLPs through evaluation of
practice, collegial support and community engagement. These documents
have supported students when leaving our school and as a touch point for
families in discussion with classroom teachers.

Resources
Resourcing budgets were set to support students’ learning and engagement
through sustainable allocation. Resources included the purchases of books,
software, hardware, costumes, artefacts and culturally responsive material.

Transition to school - Preschool to Kindergarten 2021
With ongoing restrictions of access to schools for parents and families, we
worked within the NSW Health and NSW DoE guidelines to structure our
Kindergarten transition program for Term 4 2021.  The transition team
created a number of informational videos and resources that parents could
access via email, our school website and our social media platforms to
ensure that relationships were initiated and built in the interests of
supporting the students to begin their school career.

Transition - High School
We have 35 Year 6 students transitioning to high school in 2021. The
process of transitioning from primary school to high school involves changes
in curriculum and the structure of learning, as well as the stakes become
higher in regards to assessment of academic achievement and how this can
impact on future plans. This is made more complex because students
undergo significant cognitive, social and emotional changes at this stage of
their development.
Doonside Public School views transitions as a process of adaptation and
change that students and teachers work through over time rather than as a
stand-alone event. For our students it is an adjusting to learning the new
systems and expectations at Year 7 several months after they first start high
school. During this time it is common for attention to be diverted away from
learning and towards coping with their new environment. Support from
peers, parents and teachers plays a critical role in influencing their
experiences as they navigate through adolescence.
Doonside Technology High School provides us with an effective school-
based transition programme, which takes place over the course of the whole
school year, with preparation beginning several months before the transition
and support continuing well into the new school year. The program gives the
students a sense of belonging as they are included in school programmes
and activities that reflect life as a high school student. Due to restrictions of
the pandemic and learning from home, the program has not been executed
to its full potential for 2021.
Community Engagement - Community Services Expo
Our annual community services expo was unable to run in 2021 due to
circumstances beyond our control. We look forward to hosting this event in
2022.

NAIDOC Celebrations
NAIDOC Day activities are the major cultural celebrations for our Aboriginal
and Torres Strait Islander students annually and this was continued this
year.  Students participated in a variety of learning tasks, art lessons, dance
and storytelling with a cultural perspective, aligning to the annual theme.
Our theme for 2021 was “Heal Country”.  Learning opportunities were
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developed with the support and guidance of our AEOs, with the celebrations
being organised collaboratively by the Aboriginal Education Team.  Once
again in 2021, our event was supported through funding from our local
member, which was used to provide lunch for all participants along with
school funds allocated to ensure this event can occur each year.

Aboriginal Education Consultative Group
Doonside Public School continued to be part of the Nurragingy AECG and
maintain our commitment to their support of our school.  Our AEOs remain
our main point of contact with the AECG. We maintained consultation
practices to ensure the strong partnerships between school and community.

After evaluation, the next steps to support our students with this
funding will be:
In supporting targets for our Aboriginal Students, focus areas for 2022 will
revolve around feedback from families and school staff that PLP processes
require greater accessibility built on reciprocal relationships. This practice
will be structured around focused efforts to achieve the following:
1. Every Aboriginal student has an active PLP
2. Communication and relationships are both enriched and engaging
between CRT and families
3. Student engagement levels indicate improvement - wellbeing and
attendance
4. Students can articulate their goals and the steps that are being
taken to achieve these
5. Students can articulate the process of identifying the achievement of
goals
6. Students can articulate the process of determining their next goals
7. Students, parents and school share and can articulate a common
understanding of the process
As students are the core focus of all initiatives, and all practices will embed
quality student goal setting practices and student voice.

English language proficiency

$71,083.60

English language proficiency equity loading provides support for students at
all four phases of English language learning at Doonside Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Assessment to drive effective teaching and learning cycles
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • equitable access to specialist resources
 • additional staffing to implement [program/initiative] to support identified
students with additional needs
 • employment of additional staff in EAL/D leadership positions to enhance
EAL/D pedagogy
 • provision of additional EAL/D support in the classroom and as part of
differentiation initiatives

The allocation of this funding has resulted in:
Key initiatives and activities are embedded in whole school strategic
directions.
Staffing
An allocation of 0.2 (1 day per week) to support all EAL/D students in all
phases was provided for 2021. Doonside Public School has a population of
305 students of those, 175 from the P-6 setting are students from language
backgrounds other than English. Students in Kindergarten commence in the
Beginner Phase as many may not have spoken English as their main
language at home. Over 50% of students are in the Emerging stage
followed by Developing.  40 students are in the Consolidating stage with the
majority of those students being in Stage 3.

There are over 24 different languages spoken at home other than English
with Tagalog, Punjabi and Samoan being our main languages after English.
Most of our student population were born in Australia, followed by the
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Philippines, New Zealand and India. The EAL/D teaching role provided an
integral part of Literacy support in all classrooms. This support was
specifically targeted at those students from non-English speaking
backgrounds who require assistance accessing the curriculum and
achieving syllabus outcomes. Expenditure has been directed to initiatives
including additional resources both human, curriculum based and
professional learning linked to the School Plan.

Assessments were conducted in Term 1 followed by formative assessments
and accessing whole school data. EAL/D educators collaborated with
Classroom Teachers to extrapolate the assessment data to plan and identify
interventions required and modify teaching and learning programs. A high
proportion of these students were assessed to have lower levels of
comprehension knowledge, understanding of terminology and written skills
at the levels at which they were currently reading. Along with the
consolidation of the EAL/D data base has been the creation of an extensive
individual profile for each targeted student which draws together data from
PLAN 2, Reading Levels, ESL scales and EAL/D Phases as well as
individual goals to monitor success and reflect on the teaching effectiveness
to regularly improve practice.

Flexible Funding
In order to achieve maximum success and greater student outcome
achievement the funds associated with EAL/D were used to employ
additional teaching staff to increase the allocation of EAL/D teachers. The
staffing was further supplemented with 6101 funding to increase our total
teacher allocation from 0.2 to 0.8FTE.

Students received a greater level of support in Literacy and Numeracy.
Students gained the individual support they required to be successful within
the English Language in particular Reading, Writing and Speaking. The
EAL/D CRTs developed assessment tasks that ensured equitable and
appropriate student achievement analysis.

After evaluation, the next steps to support our students with this
funding will be:
2022 DoE allocation of this position will continue to support the additional
employment of the EAL/D Classroom Teacher to provide intensive support
for all students from an EAL/D background  to achieve their stage and age-
appropriate outcomes with clear focus on those students at beginning and
emerging phases.

Low level adjustment for disability

$133,285.40

Low level adjustment for disability equity loading provides support for
students at Doonside Public School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Assessment to drive effective teaching and learning cycles
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • additional staffing to implement [program/initiative] to support identified
students with additional needs
 • equitable access to specialist resources
 • employment of LaST and interventionist teacher
 • employment of staff to provide additional support for students who have
high-level learning needs
 • employment of an additional Learning and Support intervention teacher

The allocation of this funding has resulted in:
Key initiatives and activities are embedded in whole school strategic
directions.
Staffing
Key initiatives for LLADF were embedded in whole school strategic
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directions. Staff employment was increased with additional SBAR allocation.
Staffing was allocated, but not limited to this key focus area and data sets
demonstrate improvement in overall wellbeing, academic and social
emotional growth for all students. Our funding was used to employ LaST
teacher (0.8 FTE) and increase LaST time by (0.6FTE) through the
additional funding. Ongoing assessment of the impact of strategic directions
reflected the effectiveness of the key initiative.
Employment of further LaST has resulted in additional support to meet
identified student learning needs. This support has provided intensive
intervention programs to be implemented for student growth and attainment,
with a core focus on curriculum design, delivery and development. Students’
reading and writing was the focus for the LaST staff working alongside
classroom teachers and embedding consistent pedagogical practice as well
as curriculum supporting individual students.

After evaluation, the next steps to support our students with this
funding will be:
Where funding allows, continue to fund an increase in FTE for LaST, for
identified students (Tier 1 and Tier 2) to receive higher levels of intensive
support that generates ongoing improvement in teaching practice and
students’ engagement, growth and attainment.

School support allocation (principal
support)

$17,153.66

School support allocation funding is provided to support the principal at
Doonside Public School with administrative duties and reduce the
administrative workload.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • employment of additional staff to support [name] program implementation.
 • employing/releasing teaching staff to support the administration of the
program

The allocation of this funding has resulted in:
Key initiatives and activities are embedded in whole school strategic
directions.
The budget allocation to the school for Principal Support was utilised to
increase the employment of a school administration officer. The use of funds
in such a way provided the opportunity for the additional SASS staff member
to carry out administrative tasks such as WHS documentation, allowing the
principal time to continue his focus on student learning and staff
development. Whilst the SASS staff member did the completion of
administrative tasks the principal retained the overall accountability for WHS
and other associated responsibilities / accountabilities.
The principal was able to ensure that the SIP, staff development and
curriculum delivery was of a high-quality both in design and pedagogy
through the reduction of administrative tasks.

After evaluation, the next steps to support our students with this
funding will be:
Utilise the 2022 funding in a similar manner due to the demonstrated
success of this model. This will ensure that the school and staff meet the
WHS expectations and audit requirements, with reference to those identified
in compliance audit professional learning.

Early Action for Success (EAfS)

$137,210.00

The early action for success (EAfS) funding allocation is provided to improve
students' performance at Doonside Public School through targeted support
in the lowest quartile of NAPLAN performance in literacy and numeracy.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Assessment to drive effective teaching and learning cycles
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Overview of activities partially or fully funded with this initiative
funding include:
 • releasing staff to participate in professional learning
 • employment of additional staff to support in the creation of high-quality
teaching and learning programs
 • engagement of Instructional Leader to support student growth and
attainment outcomes
 • employment of Instructional Leader to lead analysis of data and
professional learning, including cross-stage teaching rounds and the use of
learning sprints
 • employment of Instructional Leader to build capacity of K-2 staff to deliver
targeted, evidence-based literacy and numeracy programs to improve
student outcomes, with particular focus on: improving pedagogy and
teaching practice; high-impact literacy and numeracy strategies; data
collection and analysis; curriculum delivery; and differentiation
 • employment of Instructional Leader to facilitate and support K-2 teachers
in building the capacity of teachers to explicitly teach, assess and implement
quality literacy and numeracy learning opportunities for all students

The allocation of this funding has resulted in:
As a result of team meeting feedback, PDP discussions, rigorous
evaluations (YTD) the whole school PL schedule has been developed for
terms one and term two cater to individual staff needs, whole school needs
and areas of need for student growth and development. The Whole school
PL Summit in progress as a result of evaluation determination that staff are
required to have  a standard, common understanding of focus areas for a
whole school approach.  As a result of teacher/staff feedback and
consolidation of team meeting regarding PL schedule
Next Steps
We have identified that we need further consolidation of PL delivered to
date. Professional learning to reinforce previous HIPLs for sustainable
growth.

After evaluation, the next steps to support our students with this
funding will be:
EAfS program is ceasing at the conclusion of 2021. As a result the
programs, initiatives and activities will be integrated by the APC&I role,
ensuring that Literacy and Numeracy are the key focus as well as student
achievement and engagement P-6.

QTSS release

$58,638.00

The quality teaching, successful students (QTSS) allocation is provided to
improve teacher quality and enhance professional practice at Doonside
Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Assessment to drive effective teaching and learning cycles

Overview of activities partially or fully funded with this initiative
funding include:
 • additional staffing to implement [program/initiative] to support identified
students with additional needs
 • professional development of staff through [program] to support student
learning
 • employment of additional staff to support delivery of targeted initiatives
 • providing intensive small group tuition for identified students who were…
 • executive release to ensure all students benefit from high quality teaching
and learning practices that best meet the full range of their individual needs.

The allocation of this funding has resulted in:
Key initiatives and activities are embedded in whole school strategic
directions.

QTSS identified funding was utilised to further increase student
engagement, growth and attainment delivered through the LaST program.
This funding was also part of the co-contribution for Early Action for
Success, increasing the ability to employ additional staff to 1.0 FTE (5 days
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per week
Staff were provided the additional mentoring required to ensure best
practice was provided. This also allowed the AP/Coaches to have the
additional support when mentoring their colleagues in best practice models
and pedagogy deployment.

After evaluation, the next steps to support our students with this
funding will be:
It is highly recommended that throughout 2022 a similar model is
implemented, aligning strategies to the Assistant Principal Curriculum and
Instruction program (1.4FTE). Pending this implementation, a model of
support and mentoring using the QTSS funds ensures that Quality Teaching
and student support is the core use for these funds.

Literacy and numeracy intervention

$58,861.95

The literacy and numeracy intervention staffing allocation supports early
literacy and numeracy intervention to students in Kindergarten to Year 2 at
Doonside Public School who may be at risk of not meeting minimum
standards.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • additional staffing to implement [program/initiative] to support identified
students with additional needs
 • equitable access to specialist resources
 • employment of specialist additional staff (LaST) to support Aboriginal
students
 • employment of additional staff to support literacy and numeracy programs
 • provision of additional EAL/D support in the classroom and as part of
differentiation initiatives

The allocation of this funding has resulted in:
In literacy, the area of focus was reading comprehension K-6, however
phonics, phonological awareness and vocabulary was a key focus
particularly in our infants and intensive support students. Whilst in
numeracy, our areas of foci were quantifying number, place value, additive
strategies and multiplicative strategies for our primary students.
2021 observed numerous students requiring learning and support across K-
6. The list of students was determined by assessment data and teacher
observational notes. We timetabled our LaST teachers so that they were in
the classes supporting these students at least once for literacy and
numeracy.
We continued providing students support during our hybrid learning from
home in Term 3. For students in K-2, they were receiving LaST learning
activities for literacy and numeracy that was not additional to the classroom
work but were given to them if they had found the classroom work to be
challenging. For our 3-6 students, their work was differentiated for literacy
and numeracy and were given this work instead of the classroom teacher’s
assigned tasks. For K-4, learning packs contained instructional videos and
audio to assist students through their learning.
Students have made minimal progress in LaST due to disruption and
inconsistency of support. However, during online learning, the support
provided from the LaST teachers was beneficial and students and parents
have really appreciated the LaST work provided as it catered for their
individual learning needs

After evaluation, the next steps to support our students with this
funding will be:
We continuously reflect and evaluate the structure of our LaST support as
we move towards improving our student’s outcome achievement through
Tier 1 and Tier 2 intervention groups. With the continued foci of reading
comprehension, phonics and phonological awareness for literacy and whole
number, place value, additive strategies and multiplicative strategies for
numeracy student outcome achievement will align with Targets within the
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SIP.

COVID ILSP

$234,032.88

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • additional staffing to implement [program/initiative] to support identified
students with additional needs
 • supplementation of extra-curricular activities
 • equitable access to specialist resources
 • professional development of staff through [program] to support student
learning
 • leading/providing professional learning for COVID educators
 • development of resources and planning of small group tuition
 • employment of additional staff to support the monitoring of COVID ILSP
funding
 • employing staff to supervise and monitor progress of student groups
engaging in online tuition in [program]
 • providing targeted, explicit instruction for student groups in
literacy/numeracy - [focus area]
 • employment of external support services including the engagement of
dedicated specialists to address areas of specific student need

The allocation of this funding has resulted in:
We employed two talented and experienced teachers for 5 days a week and
an educational para-professional for two days a week.
Based on data from last year, a list of students was identified. Both teachers
administered assessments to students and utilised the information to select
students who were middle/bottom, students who had “missing gaps” in their
learning or students who had just fallen a little behind due to the disruption
of last year.

The areas of foci are:
Years 1-2 Literacy - Phonics, phonological and phonemic awareness,
reading with some elements of writing.
    Years 1-2 Numeracy - Quantifying Numbers, Place Value and Additive
Strategies
Years 3-6 Literacy - Phonics, Spelling, Writing, Reading
Years 3-6 Numeracy - Quantifying Numbers, Place Value, Additive and
Multiplicative Strategies, Number Patterns and Algebraic Thinking

In Term 1, we had 4 groups for literacy and 4 groups for numeracy for both
K-2 and 3-6. Each group consisting of 4-5 students. After review and
evaluations, the infants had 3 groups for literacy and 4 groups for numeracy
from Term 2 onwards. In terms 1 & 2, each group were withdrawn from the
classroom daily for 30 mins (40 mins for the 3 groups for literacy). In Term
3, due to lockdown, students were learning from home. The ILSP program
continued with the ILSP teachers creating learning activities for their literacy
and numeracy groups. In week 6, our 3-6 ILSP commenced their zoom
sessions 1/2hr daily. Literacy Grp 1 was scheduled on Monday, Grp 2 on
Tuesday and Grp 3 & 4 on Wednesday. Numeracy groups 1 & 2 on
Thursday and groups 3 & 4 on Friday. In term 4, our K-2 ILSP commenced
their zoom sessions, 1/2hr daily with all literacy groups accessing the
learning across three days (Mon-Wed) and all numeracy groups accessing
the learning in two days (Thurs-Fri).
Our ILSP teachers have completed a few HIPL in writing, phonics and
evidence/data. These courses have been invaluable and the teachers have
implemented or gained knowledge and skills that assisted them in improving
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their practices, planning and programming for their students.
Prior to online learning, progress was being made by students which was
assessed and monitored regularly using the learning progressions/PLAN
data. However, this was impacted by online learning as many students were
not accessing or completing the work that was assigned by the ILSP
teachers. Despite the challenges, the commitment and dedication from the
teachers to maintain and cater for the learning of these students have been
exceptional.

After evaluation, the next steps to support our students with this
funding will be:
Next year, the ILSP will continue and the structure, planning and monitoring
will be adapted into our learning and support model.

Per capita

$72,416.26

These funds have been used to support improved outcomes and the
achievements of staff and students at Doonside Public School

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this operational
funding include:
 • The school has utilised this allocation to:
- enhance teaching resources
-allocate additional resources to support specific programs
- combine with other resources to promote learning opportunities for
students
- employ a range of personnel to support student learning needs.
- planning to support identified curriculum areas, including literacy and
numeracy.
 • additional staffing to implement [program/initiative] to support identified
students with additional needs
 • supplementation of extra-curricular activities
 • professional development of staff through [program] to support student
learning
 • resourcing to increase equitability of resources and services
 • creation of school literacy resources embedding local language
 • employment of specialist additional staff (SLSO) to support Aboriginal
students
 • employment of specialist additional staff (LaST) to support Aboriginal
students
 • employment of additional staff to support delivery of targeted initiatives
 • employing/releasing teaching staff to support the administration of the
program
 • employing/releasing staff to coordinate the program
 • releasing staff to analyse school and student data to [identify students for
small group tuition groups/monitor progress of student groups]

The allocation of this funding has resulted in:
The allocation of the funding has assisted the staff and leadership team to
implement the strategies / activities identified in each of the strategic
directions. The funds were used to support well being, student outcome
growth, and resource purchase. This has assisted the staff to implement the
curriculum through best practice ensuring classrooms were well supported.

After evaluation, the next steps to support our students with this
funding will be:
The funds will be planned and strategically allocated to ensure that teaching
resources are purchased to enhance teaching whilst also supporting
targeted programs  that align to the three strategic directions in particular
each initiative.  The resources will be used to promote learning opportunities
for students as well as learning needs of students and staff.

Literacy and numeracy

$10,057.00

The literacy and numeracy funding allocation is provided to address the
literacy and numeracy learning needs of students at Doonside Public School
from Kindergarten to Year 6.
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Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • staff training and support in literacy and numeracy
 • employment of an additional Learning and Support intervention teacher
 • resources to support the quality teaching of literacy and numeracy

The allocation of this funding has resulted in:
Additional support has been provided to students who fall under Tier 1 and 2
intervention. The funds were allocated to increase the FTE of the Literacy a
nd Numeracy Intervention.  Students data was rigorously analysed and the
funds allocated to specific students for short supported learning  sprints.

After evaluation, the next steps to support our students with this
funding will be:
The literacy and numeracy allocation is changing from 2022. A new
executive entitlement allocation for an Assistant Principal, Curriculum and
Instruction will be phased in during 2022 and 2023 in schools with Preschool
to Year 6 enrollments.

This new, permanent leadership role shares the broader educational
imperatives of the assistant principal position but with an explicit focus on
the leadership of effective, evidence-based literacy and numeracy teaching
and assessment practices for improved student learning outcomes across
the curriculum.

The role is dedicatedto ensuring:

literacy and numeracyknowledge and skillsare embedded in curriculumand
assessment
high quality teaching practicesareenhanced
literacy and numeracy instruction capabilities are strengthenedin leadership
teams.
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Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 147 136 138 145

Girls 133 133 130 135

Student attendance profile

School

Year 2018 2019 2020 2021

K 86.8 87.3 80.5 88.8

1 87.5 88.7 83.6 90.7

2 83.5 87.1 82.3 91.5

3 89 85.8 81.6 91.9

4 91.2 87.9 80.8 89.7

5 89.2 90.3 76.1 87.9

6 91 90.7 84.7 87.5

All Years 88.1 88.2 81.4 89.8

State DoE

Year 2018 2019 2020 2021

K 93.8 93.1 92.4 92.8

1 93.4 92.7 91.7 92.7

2 93.5 93 92 92.6

3 93.6 93 92.1 92.7

4 93.4 92.9 92 92.5

5 93.2 92.8 92 92.1

6 92.5 92.1 91.8 91.5

All Years 93.4 92.8 92 92.4

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.
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Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 11.92

Literacy and Numeracy Intervention 0.53

Learning and Support Teacher(s) 0.8

Teacher Librarian 0.6

Teacher ESL 0.2

School Administration and Support Staff 7.72

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.

Developing an Effective Writing Program

In this practical workshop, Sheena and Louise reviewed the components of a balanced and engaging writing program at
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emergent, early and fluent levels. They introduced a suggested lesson sequence, which aimed to motivate and scaffold
writers, allowing time for self and partner reflection. Teachers were introduced to a range of mini-lesson ideas and
generic 'Quick Write' activities that could be used for different writing purposes across a range of levels.

Developing an Effective Reading Program

During this workshop, Sheena and Louise introduced the guiding principles and practices that influence student's ability
to read. They modelled, shared, guided and independent reading approaches as well as ideas about an effective reading
programme. Sheena discussed the development of reading skills and strategies by unpacking the reading process
(decoding, comprehension and thinking critically).

Impact

Teachers have demonstrated that they found the Professional learning to be of great value. Teachers used skills learned
through the hybrid learning cycle and can discuss and explain how they would use such skills when teaching Face to
Face. Teachers were also enthused to complete further HIPL to complement and extend on the knowledge gained. The
true observation of impact for Face-to-Face teaching and learning demonstrated that they embedded their knowledge
and understanding of the professional learning to improve their pedagogical practices.

Future Directions

Teachers have expressed their desire to continue their HIPL through the Effective Literacy model / Sheena Cameron and
Louise Dempsey. APC&I and Mentor/Coaches will assess development and investigate HIPL that will compliment and
support teacher and student need.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 344,444

Revenue 4,319,472

Appropriation 4,266,926

Sale of Goods and Services 19,362

Grants and contributions 32,788

Investment income 196

Other revenue 200

Expenses -4,526,433

Employee related -4,021,334

Operating expenses -505,099

Surplus / deficit for the year -206,961

Closing Balance 137,483

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

The school holds its financial meeting on a regular basis. The finance committee is made up of teaching and non
teaching staff. Anyone is welcomed to the meetings to discuss the school's finance income and expenditure. The equity
loading funds that the school receives is utilised to purchase human resources supporting teaching staff to support the
learning and well being of our students.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 64,027

Equity Total 774,061

Equity - Aboriginal 165,122

Equity - Socio-economic 404,570

Equity - Language 71,084

Equity - Disability 133,285

Base Total 2,626,345

Base - Per Capita 72,417

Base - Location 0

Base - Other 2,553,928

Other Total 487,091

Grand Total 3,951,524

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

Top Results (% of students in top two bands)

Year 3 Reading 35% and Year was 5 16.1%, with a total of 27%, our school's target for 2021 was 19.7%

Year 3 Numeracy 30% 30% and Year 5 was 16.1% with a total of 24%, our school's target for 2021 was 12.2%

Growth (% of students achieving anticipated growth)

Year 5 Reading was 62.96% and our school's target for 2021 was 54.2%

Year 5 Numeracy was 56% and our school's target was 47.8%

Equity Students

As the students in our school are highly represented in both Quartile 4 and Quartile 3 for FOEI, any and all areas of focus
identified above support the learning needs of this Equity group. Student growth and attainment data is representative of
students from all identified Quartiles and therefore all future directions/focus areas are representative of this cohort.
There are no specific areas of need or trends that can be attributed entirely to Low SES status.

Equity Students - EAL/D and LBOTE

Our school population is representative of a high number of students from LBOTE and EAL/D families therefore all areas
of focus identified above support the learning needs of this Equity group. Student growth and attainment data is
representative of students from this subset and therefore all future directions/focus areas are representative of this
cohort. There are no specific trends that can be attributed entirely to EAL/D or LBOTE.

Premier's Priority Areas
 • Bumping up education results for children: Increase the proportion of public-school students in the top two

NAPLAN bands (or equivalent) for literacy and numeracy by 15% by 2023, including through state-wide roll out of
Bump It Up.

 • Increasing the number of Aboriginal young people reaching their learning potential: Increase the proportion of
Aboriginal students attaining year 12 by 50% by 2023, while maintaining their cultural identity.

 • Protecting our most vulnerable children: Decrease the proportion of children and young people re-reported at risk
of significant harm by 20% by 2023.

All Premier's Priorities are embedded in School Improvement Plan and are supported by the focus areas identified by
NAPLAN data evaluation.

Impact

Data gathered through 2021 NAPLAN determined the meeting of system negotiated targets not only for 2021 but also for
2022. This could indicate the strength of practices implemented in 2019/2020 have gained traction. It also indicates that
equity groups are well represented in the achievement of top two bands and all initiatives implemented reflect the
individualised approach to meeting student learning needs, especially as there is no trend in data that can be solely
attributed to the aspect of equity identified. While there is significant achievement noted and celebrated, it is necessary to
note that there is still a significant number of students in the lower two bands for each Year group indicating there is still a
need to build or review foundational practices for individual students.

Future Directions

For students not achieving anticipated growth, it is noted a representative portion of students who achieved high results
in Year 3, did not replicate this in Year 5 despite meeting NMS. Consideration should be given to implementing HPGE
policy and supporting professional learning to improve school wide approaches.

For students achieving in the lowest two bands, continued interaction with Learning and support teacher timetables will
be implemented.
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In order to continue to improve student achievement scores in NAPLAN that meet school targets, the following focus
areas were identified through extrapolation of data from Guided Data Sets, Paper Item analysis and achievement across
bands. This focus is representative of all students, including equity groups. School focus areas will be supported through
associated Professional Learning and evaluated on a regular basis for dependability of approach.

 • Whole School Literacy focus: Comprehension
 • Whole School Numeracy focus: Problem Solving/Measurement and Geometry

All professional learning identified meets a data-initiated area of focus, and both supports and guides the activities within
the School Improvement Plan. Any and all professional learning implemented is guided by the High Impact Professional
Learning Policy and supported through the resources available on their website: High Impact Professional Learning
(nsw.gov.au), along with the Professional Development Framework and measured against the Australian Professional
Standards for Teachers.
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Parent/caregiver, student, teacher satisfaction

Parent surveys

Parents/carers were surveyed about their satisfaction with the school. Parents were provided two surveys and the results
are indicated below.

Survey #1

100% of parents indicated that Doonside PS provides an atmosphere where students from all backgrounds are
welcomed.

95.5% of parents indicated that Doonside PS staff provides a friendly and informative responses to phone or face to face
inquiries whilst 4.8% neither agreed or disagreed.

95.2% of parents indicated that Doonside PS has well qualified teachers who set high standards of achievement whilst
4.8% neither agreed or disagreed.

Survey #2

90.5% of parents indicated that the school provides helpful information about their child's progress. whilst 9.5% neither
agreed or disagreed.

100% of parents indicated that the school has a safe and secure environment.

95.2% of parents indicated that the school has good access to technology whilst 4.8% neither agreed or disagreed.

Parent Comments

Q- I find the staff at Doonside PS

'Brilliant'

'Willing to go above and beyond for the students'

' Approachable, empathetic, caring and understanding'

'Awesome'

'Caring and dedicated'

'Caring and approachable with any issues'

'Committed to improving my child's learning'

'Helpful, great communication professional.'

Q- I love sending my child/ren to Doonside PS because:

'Great Little school'

'It's local and quality education'

'It's a great school with awesome staff and community'

'She comes home happy each day'

'The school takes my child's learning seriously'

'The staff are dedicated and go over and beyond'

'The staff are so enthusiastic towards the children and their learning'

'They have great relationships with friends and staff.'
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Students Surveys

Students were surveyed about their learning experiences in Literacy and Numeracy.

The following data highlights student's thoughts on their learning.

94.9% of students indicated that Mathematics is an important subject to learn whilst 84.6% indicated for English.

84.6% of students indicated that the activities their teacher uses helps them to learn in Mathematics whilst 89.7%
indicated for English.

Staff surveys

Staff were surveyed about their teaching of students in Literacy, Numeracy, and leadership within the school. The
following data highlights staff (inclusive of non-teaching staff) thoughts;

63% of teachers indicated that they take responsibility for Literacy development of all students, 7.4% neither agreed or
disagreed and 29.6%stated it was not applicable, whilst 59.3% agreed, 7.4% neither agreed or disagreed and
33.3%stated it was not applicable for Mathematics.

70.4% of teachers indicated that the English syllabus informs them of their teaching at all times, 7.4% neither agreed or
disagreed and 22.2%stated it was not applicable, whilst 66.7% agreed, 7.4% neither agreed or disagreed and 25.9%
stated it was not applicable, for Mathematics.

84.6% of staff indicated that leader's model commitment to the school and 23.1% neither agreed or disagreed.

80.8% of staff indicated that staff, parents and students are encouraged to take leadership roles and 15.4% neither
agreed or disagreed.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Aboriginal Education - School statement

Aboriginal Education 2021

Aboriginal Education remained a key initiative and fundamental tenet to the culture of Doonside Public School. Elements
of this focus that provided the highest impact are Personalised Learning Pathways, cultural curriculum and engagement
opportunities such as leadership roles and sports.

Impact

Data obtained from a variety of sources, both qualitative and quantitative have indicated that students are achieving
results in line with other students within their cohort, while school-based data has indicated areas of specified need for
individual students and student groups. Aboriginal students feel supported to learn about and through their culture and
feel that this culture is shared with others as a priority. Parents and community members feel safe and respected in our
setting.

Future Directions

In supporting targets for our Aboriginal Students, focus areas for 2022 will revolve around feedback from families and
school staff that PLP processes require greater accessibility built on reciprocal relationships. This practice will be
structured around focused efforts to achieve the following:

1. Every Aboriginal student has an active PLP
2. Communication and relationships are both enriched and engaging between CRT and families
3. Student engagement levels indicate improvement - wellbeing and attendance
4. Students can articulate their goals and the steps that are being taken to achieve these
5. Students can articulate the process of identifying the achievement of goals
6. Students can articulate the process of determining their next goals
7. Students, parents and school share and can articulate a common understanding of the process

As students are the core focus of all initiatives, and all practices will embed quality student goal setting practices and
student voice.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Anti-Racism - School statement

The school had a nominated ARCO position fulfilled by an elected executive member of staff. This staff member has
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current training to ensure staff, students and parents and school practices upheld the values of the current Anti-
discrimination Act. The school is committed to building an environment free from racism by continually educating all
stakeholders to ensure we all connect and succeed in our learning and working environment.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.

Multicultural and anti-racism education - School Statement

As a school which has a significant number of families from a diverse cultural, we feel a responsibility to acknowledge
and celebrate their contribution to our teaching and learning community. This was achieved through recognition of
celebrations, key events and incorporated through curriculum implementation. The school has a nominated Anti-Racism
Officer who ensures that all actions, activities and programs within the school maintained the values of Equal
Opportunity. Harmony Day and Multicultural Day are key components of our anti-racism and inclusive practices, values
and ethos.

Other School Programs (optional)

Transition to School - Kindergarten and Preschool 2021

Preschool 2022

The school's robust program in place to transition children from the preschool to kindergarten has had to be suspended
due to advice from the Department. of Health in keeping with strict guidelines due to COVID. At present, the transition of
preschool children will be put on hold until further notice from the DoE.

Transition to High School (2021)

We have 35 Year 6 students transitioning to high school in 2021. The transitioning from primary school to high school
involves changes in curriculum and the structure of learning. The stakes become higher regarding assessment of
academic achievement and its impact on future plans. This is made more complex because students undergo significant
cognitive, social and emotional changes at this stage of their development.

Doonside PS views transitions as a process of adaptation and change those students and teachers work through over
time rather than as a stand-alone event. For our students it is an adjusting to learning the new systems and expectations
at Year 7 several months after they first start high school. During this time, it is common for attention to be diverted away
from learning and towards coping with their new environment. Support from peers, parents and teachers plays a critical
role in influencing their adolescents' experiences as they navigate through this change.

Doonside Technology High School provides us with a successful school-based transition program, which takes place
over the course of the whole school year, with preparation beginning several months before the transition and support
continuing well into the new school year. The program gives the students a sense of belonging and are included in
school programs and activities that reflect life as a high school student. Due to Covid the program has not been executed
to its full potential for 2021

Education Week 2021

CAPA/PDHPE Day

All students participated in a variety of physical activities based on their age, stage and ability promoting health,
creativity, team spirit and overall well being via remote learning in 2021. Students were provided with a choice board of
activities they could complete at home which consisted of activities targeted towards CAPA outcomes and PDHPE
outcomes

STEM Day

Despite occurring during the period of Remote Learning, students were provided the opportunity to engage with quality
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learning tasks in STEM during Education Week. The STEM team used choice boards that posed inquiry questions for
students and encouraged the use of everyday items to generate a solution, demonstrate design thinking or build an
object through tinkering. Students uploaded photos, videos or explanations of their projects via their Google Classrooms.
For student accessing learning through paper-based learning packs, a printed copy of the choice board was included.
Photos of these work samples were uploaded via our school Facebook account.

The activities were highly engaging and were completed by a high percentage of the students. Parents supported their
students in the completion of tasks as well as submitting them, providing an opportunity to actively participate in their
child's learning. Work samples were of varying quality, however, what was evident was the improved development of
students' abilities to engage in curious and creative, solutions-based activities that are typical of quality STEM programs.

It is anticipated that 2022 Education Week will not experience the complexity that has occurred this year, however, it is
anticipated that the success of alternate platforms of engagement for students will continue to be included along with
more traditional delivery modes to capture and continue to build student success and innovation.

Living Literacy Day

Students in P-6 engaged in activities by way of Choice Board. This allowed students the freedom to choose activities that
provided engagement, flexibility and ease/challenges depending on the ability of individual students. The day consisted
of students completing tasks of their choice and uploading the finished product onto Google Classroom. Items were
shared through our different social media forums such as Facebook, School Website and Newsletter to ensure our
community had a glimpse of the wonderful work submitted by our students.

Concert

During the concert this year, classes showcased their talents by choosing to represent an era and performing an item
relating to that era. Our students learnt about the trends and historical events that occurred during that period. They were
given different choices to how they could present their chosen song which was then compiled to create a whole class
performance. All classes from P-6 presented quality and outstanding performances that were shared to our families
through social media. We also included a staff performance that took us back to ancient times and had our staff moving
to 'Walk like an Egyptian'. We had a showstopper plan which was unfortunately disrupted due to lock down however we
were determined to still present to our school community our creativeness and high-spirited performances.

Well-being (whole school)

Well-being was a core focus during 2021 to maintain a positive atmosphere and culture for all stakeholders of the school.
Initiatives included Professional Development, student focused fun days, staff well-being activities, staff care packages
and actively checking in with our families. With the climate of 2021 being one of a pandemic, staff and student well-being
was a core focus to ensure that everyone's mental health was one of a positive nature.

Impact

As a result of the above initiatives, staff and students completed the year with a great level of engagement and
achievement despite the challenges that were faced by the state.

Future Directions

In 2022, we will continue with a well-being focus and ensure that programs and initiatives implemented reflect the needs
of all.

Whole School Events - Harmony Day, Parent Teacher Interviews,

Harmony Day

In Term 1 as a whole school, we celebrated Harmony Day. All students were encouraged to wear the colour of Harmony
and take part in various activities which were created and prepared by their classroom teacher. All activities were
structured and constructed to showcase and celebrate the diversity within our school and wider community. The
objective was to promote respect for cultural and religious diversity throughout our school.

Parent Teacher Interviews

Parent teacher interviews were conducted in Term Two, where a high number of parents / carers participated in the
meeting discussing students' progress, achievements, and efforts for the year with a focus on student's academic goals.
Parents and carer were continuously encouraged to maintain regular communication with their child's teacher to further
support the open-door communication. This helps with ensuring that they were up to date with their child's academic,
social emotional and well-being development.
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Open Day

Due to COVID and the restrictions it posed; we were unable to hold Open Day as planned this year. We anticipated to
find new ways to engage new families as well as existing families in order to provide an insight into the operations of our
school, the rich history and partnerships we hold with the wider community. This was achieved through various forums
such as the school website, newsletter, pamphlets, banners and community notices.

The school thoroughly enjoyed the opportunity to show case all of the successful, amazing and authentic aspects of our
school in the previous year and are looking forward to re-visiting this in 2022.

Sport and PDHPE

During 2021, students were able to participate in a variety of sporting opportunities within the school, including leadership
roles as House Captains.

PSSA competition commenced in Term 1 for summer sport which continues in Term 4. Term 2 and Term 3 were set
aside for winter sports. We had a significant number of students who participated in these teams, representing a weekly
game. Unfortunately, the stay-at-home restrictions and consequent Learning from Home period disrupted all conclusion
to these sports for 2021.

While onsite for Term 1 and Term 2, PSSA representative opportunities existed for both swimming and cross country.
We qualified two students to participate in Zone swimming and from this, one participated at the Sydney West Carnival.
For Cross Country, we fielded one of our strongest school teams at the zone carnival with 48 students in attendance.
From this competition, three students succeeded in achieving a place on the Sydney West Team.

During Term 2 we also held our annual athletics carnival for both primary and infants, and once again, a significant
number of students qualified to represent our school at the zone carnival in both track and field events. Unfortunately,
ongoing lockdown resulted in the cancellation of representative and inter school competition.

School based sporting opportunities occurred in a variety of ways during 2021 to build student fundamental movement
skills, improve activity levels and resultant well-being, develop and improve sport specific skills, student regulation
techniques, performance groups and syllabus requirements.

Impact

The inclusion of numerous sporting options has continued to not only increase in our school in terms of offerings, but
also increase participation opportunities for students based both on interest or ability. Many students who do not have a
history of academic accomplishment have experienced success in the area of sport. Students with attendance concerns
demonstrated improvements through access to morning sport routines. Applications for enrollment in sporting high
schools were successful once again in 2021. All students K-6 have reached at least Gold level certification in Premier's
Sporting Challenge in 2021 which credits a daily activity level of at least 60 minutes per day and was opened to
acknowledge learning from home.

Future Directions

During 2022 we will continue to offer the variety of sporting opportunities that were baseline during 2021. Flexibility will
occur in offerings should there be a demand for alternative, supplementary or complimentary opportunities. Student voice
in terms of PSSA sport selection will continue to occur in 2022. Students will continue to be acknowledged for their
sporting excellence and leadership

School Beautification and Upgrade Projects

A significant budget was allocated to school beautification in 2021. This allocation was to both support the initial works
that commenced in the previous years in upkeep and expansion for the Bulu Garden and the Green Team raised garden
beds, as well as to initiate the creation of a memorial garden. Restrictions on accessing the school site held up the
proposed time frame for the ground breaking on the memorial garden, however, plans were designed by the Green
Team and ratified by the executive and school staff. Quotes have been sought and have begun to be actioned.

Impact

School beautification projects and the Green Team allowed students and teachers to design with their learning
environment, develop sustainability practices and contribute to the development of the significant project that is the
memorial garden, generating leadership and joint efficacy practices at all levels.

Future Directions
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Where possible and financially viable, the project teams will review 2021 proposals for implementation in 2022. The
Memorial Garden will be the top priority with completion expected prior to Term 3, 2022.

Performance Groups

We continually aspired to present opportunities for students to participate and appreciate a variety of performance
groups throughout the year however, due to COVID -19 this was significantly impacted in 2021. These opportunities
were developed to provide students the chance to explore and develop their love for performing arts with dance groups
while exploring the diversity of culture, heritage, background, tradition and the community present at Doonside PS.
These dance groups develop a strong foundation in both culture and language of some of the families and the broader
Doonside community without compromising their cultural identities. Some groups that continued in a COVID safe manner
during 2021 were:

 • Choir
 • Dance Troupe

High Quality Strategic resourcing and Service Delivery

Budgets were aligned to the responses from 2020's stakeholder feedback and data analysis. 99% of 2021's budget has
been accounted for, including money assigned to 6100, 6101, 6200 and 6300 fund codes. Over 99% of the flexible
funding that the DoE allocated to DPS was utilised to employ additional staff. The additional Human Resources were
organised and managed to ensure effective learning environments and to support the achievement of the school's
strategic priorities and consisted of teaching and non-teaching staff.

Impact

Non-teaching staff were allocated appropriate non educational administrative tasks as well as educational support roles
for students, whilst teaching continued coaching and mentoring through the instructional leadership model. This financial
management maximised the resources available to implement the school plan.

Throughout this year streamlined, flexible processes were embedded to deliver services and information supporting
parent and student engagement with high levels of satisfaction. As a result of the employment of key staff, embedding
coaching pedagogy and successful administration systems a positive customer service ethic was very evident whole
school.

Future Directions

Additional Human resources should be allocated using such expertise to meet the needs of students through the
continued developing practices in data collection, analysis and planning and using such resources to continue the
elaboration of shared accountability to achieve school best practice. Budgeting will continue to ensure a culture of
effective, evidence based teaching and ongoing improvement so that every student makes measurable learning through
alignment with the priorities identified in the Strategic Improvement Plan.

The effective use of budgeting and Human Resource deployment will ensure the school is responsive to community
feedback and ongoing evaluation and adaptations where and when needed.

Coaching / Mentoring - Assistant Principals

K-2

There were 5 classes in the K-2 team for 2021. There was one beginning teacher who was supported in their
professional teaching and learning journey through coaching and mentoring by the stage supervisor and designated
Beginning Teacher supervisor. Team meetings occurred every week wherein general administrative concerns and
professional learning needs were discussed. During 2021 the stage supervision role continued to support student
outcome achievement and engagement on a variety of levels. While developing as a challenging year due to COVID-19,
the K-2 team maintained their commitment to building the capacity of one another in the areas of program development,
professional practice, teacher and student well-being, accountability and new projects and challenges. The practice
involved conferencing, collegial exchange, feedback and observations, demonstration of practice and building resilience
among teams through adaptability, flexibility and teamwork. Online and distance learning introduced further ongoing
challenges however, staff and students embraced the challenge and maintained their commitment to learning.

3-6

To continue to support the growth of teacher capability in 3-6 high-quality mentoring happens during weekly team
meetings and collaboration days. There was a shift in the mentoring approach towards an educative mentoring approach
where mentoring shifted away from a view of induction as 'advice and guidance' to one of skilled facilitation of 'learning
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conversations' focusing on evidence of teachers' practice. Rather than just providing 'advice' and emotional support, the
mentor teachers co-constructed professional learning, where often the learning was reciprocal and mutually respected.

Special Education

Through the provision of engaging in a coaching/mentoring role, provided the opportunity to cater to the diverse needs of
individual students in the support unit on a daily basis. This support was provided through direct interaction with students,
quality professional development provided to staff and daily well-being checks with both staff and students. The
coaching/mentoring support resulted in students reaching their individual learning and social goals. Staff successfully
participating in their PDP process whilst providing effective, efficient, engaging classrooms for teaching and learning.
This role provided SASS staff with the necessary tools and strategies to manage complex situations and daily challenges
both for social and academic needs of students. In addition, SASS staff undertook courses in understanding challenging
behaviour as well as online professional learning related to their role during remote learning. This role demonstrated high
level engagement with the community through the various communication methods, in particular attendance and well-
being checks. The analysis of data demonstrated high levels of student engagement during remote learning through the
use of Zoom meetings, Google Classroom tasks and weekly well-being checks.

Specialists

Our specialist team consists of EAL/D, Learning and Support, Release face-to-face (RFF), Library and COVID ILSP
teachers. The coaching and mentoring for this team were unique as the roles differentiated even though there was
overlap in our approaches. The coaching and mentoring were actioned in the following ways.

For RFF, teachers were in constant communication with the classroom teacher to deliver consistent teaching and
learning programs. During collaboration, topics/strands were determined and the scope and sequences were followed.

This year our focus for learning and support in literacy was reading comprehension, which students were assessed
through the new PM bench marking assessments that provided more thorough information about a students' literal and
inferential understanding. For numeracy, our focus was developing student knowledge and skills in number and place
value, where students were assessed using the new Interview for Student Reasoning (IfSR) assessment for number and
place value.

We were fortunate to have two EAL/D teachers who were committed in improving the knowledge and skills in English for
our EAL/D students. They were in the process of trialing an EAL/D assessment that they collaboratively created.

Classes were allocated a time during the week to attend and participate in library, where students were able to develop
their skills in research and inquiry within the topics that they were learning in class.

The ILSP was funded for this year only and we structured this program to suit the context of our school. With small group
tuition for 4-5 students with a maximum of four groups for literacy and four groups for numeracy, with these students
seen daily.

Impact

The staff were dedicated and committed to providing students with the best learning opportunities. Through coaching and
mentoring, they have gained a better understanding of our goals in the School Improvement Plan, becoming more data
literate and analysing and utilising the data to assist in planning and programming when identifying learning gaps. They
worked towards achieving their PDP goals and developing their knowledge and understanding of the new assessments,
learning progressions/PLAN 2 and upskilling themselves by participating in high impact professional learning in order to
improve their pedagogical practices.

Future Directions

Employment of coaches / mentors in 2022 is pivotal to continue to provide opportunities for the teachers to upskill
individual professional growth to analyse and interpret data to improve their practices. By utilising PLAN 2 to monitor
student progress, developing focus groups, and using this information to program teaching and learning.

Practicum Teacher / Supervision

During 2021, the staff of Doonside Public School supported pre-service teachers through the supervision of their on-site
practicum sessions. We hosted three students during Semester 1, with two successfully completing this. Staff were
supported through their mentoring with availability to professional learning through AITSL, school-based coordinator and
university supervisor.

Our availability to support the practice during Semester 2, was impacted by learning from home and the restrictions of
hosting a student. We had engaged with one student for placement during this time and this was postponed until the
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commencement of 2022.

Impact

Practicum placement offered staff an opportunity to reflect on their practice and guide the professional development of a
preservice teacher against the teaching standards and university expectations. Teachers have developed and refined a
set of skills in evaluating effectiveness of teaching strategies and approaches in addressing chosen outcomes. It has
provided the collegial professional interaction with school executive and university placement coordinators, building their
own capacity through building the capacity of others. This support enabled the identification of areas of concern for the
third student teacher and enabled the implementation of a support program for a student at risk.

Future Directions

The support for pre-service teachers is an embedded practice and one that is highly valued. It provides our school the
opportunity to monitor the expectations of current university programs and how this translates to school context. It builds
the capacity of teachers through careful analysis of programming and pedagogy at a documentary level as well as a
practical one.

STEM FIT

The purpose of the STEM FIT team was to encourage, enable and support teachers to integrate STEM into all KLA
aspects. We acknowledged that most are already incorporating STEM therefore looked into ways to provide an
understanding of how to program for it and take the learning to the next level. The action plan had to be revised and
adjusted throughout the year as learning changed from face-to-face to hybrid learning. The team researched resources,
activity ideas and lesson plans which could be used and put together a STEM KIT for each class to help set up a STEM
corner in their classrooms. The kits contained resource material, activities and lesson plans for teachers which utilised
technology and resources already available to us both at school and from the DoE suggestions and videos on STEM
T4L.

Impact

STEM has become an embedded practice through all KLA's and classrooms, with classroom teachers taking the lead
and ownership of STEM pedagogical learning.

Future Directions

Stem as a F.I.T. should no longer be considered as a need as it has become 'business as usual' moving forward.
Teachers will have access to all the resources compiled by the 2021 team and will be encouraged to continue building
the resource banks as a whole school team.

Community Usage

Karate

Under strict COVID-19 regulations our Karate group has been operating from the school hall after hours. The group
offered lessons in Karate to many people from a young age in our community as well as our surrounding communities.
The coordinator Frank has earned a high level of respect from all because of his commitment and mutual respect for all.
Unfortunately, Frank has made a sea change in his personal life and the Karate lessons will no longer occur at Doonside
PS. This change started term 4 2021. We wish him and his family well in their new endeavours.

OOSHC

Under strict COVID-19 regulations Camp Australia operated before and after school care in the Hall and Breakfast Club.
Camp Australia has been the OOSHC coordinator for six years and has developed strong partnerships and a strong
rapport with the school and our families. The number of students attending the service has steadily increased during this
time. This program has been supported by the school through leaflet promotion, newsletter, transition to school and
school website.

Samoan Christian Universal Church

The Local Samoan Church group have operated their services on weekends for several years. They continue to be part
of the school and support our community in many different ways, however, have been unable to resume services due to
strict COVID-19 regulations. Reverend Tito is highly respected and seeks opportunities to support our school when
possible.

P&C
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Adhering to strict COVID-19 regulations our P&C were unable to work on-site within the school after Term 2 and have
run Zoom meetings in order to get together and have coordinated (in partnership with the executive team) some
fundraisers. The P&C are a highly dedicated group who continuously seek opportunities to continuously support our
school, thereby supporting our students. Looking forward to 2021 where the team can resume normal activities.

Workshops

Parent/carers workshops commenced in 2021. The workshops were designed based on a survey in which Mrs Pelesasa
had sent to all families seeking feedback and core areas they would like to discuss/learn about and embellish their own
knowledge on. Semester one observed the successful start and positive feedback to the workshops presented.
Unfortunately, under strict COVID-19 regulations we were not able to coordinate workshops for during term 3 and 4,
although many parents were able to contact the school or under social distancing were able to receive some one-to-one
assistance with the technology that students utilised for Google Classrooms. Parents were also provided school or DoE
supporting documents in the areas of Literacy and Numeracy to facilitate the continuation of learning, which was well
received.

Little Possums

Little Possums is a joint program with Connect Child and Family Services, which provided play based therapeutic
interventions for students who have a trauma background. This program is delivered in a safe environment (the school
setting) which supports students and families who engage with the service. Families self-refer to the program and deal
directly with Little Possums staff.

In response to the strict regulations in place to support community health as a result of COVID-19, the Little Possums
program was unable to operate within the school grounds for a considerable time. The therapists conducted Zoom
meetings with families and well-being checks via the telephone on a regular basis, ensuring the continuity of support was
maintained. With the return to on site operations, families easily reconnected with some students concluding their plans
and others beginning to receive support.
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