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Introduction

The Annual Report for 2021 is provided to the community of Dee Why Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the Strategic Improvement Plan. It outlines the findings from self-assessment that reflect the
impact of key school strategies for improved learning and the benefit to all students from the expenditure of resources,
including equity funding.

School contact details

Dee Why Public School
Regent St
Dee Why, 2099
https://deewhy-p.schools.nsw.gov.au
deewhy-p.school@det.nsw.edu.au
9971 8635

Message from the principal

The Annual Report for 2021 is provided to the community of Dee Why Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Mark Chaffer

Principal
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School vision

At Dee Why Public School our vision is to be partners in learning with our school community to collaboratively empower
all students to be confident, resilient and self-directed learners. Every student will be challenged to learn and continually
improve in a respectful and inclusive environment of high expectations.

School context

Dee Why Public School (enrolment 595, 69% of students from language backgrounds other than English) is a rich,
culturally and socio-economically diverse school which acknowledges and celebrates the contributions of all families.

The school is committed to high quality teaching and learning with an emphasis on literacy and numeracy. The school
embeds Positive Behaviour for Learning (PBL) into school culture, with a strong focus on student wellbeing. Special
needs classes support the inclusion of children with mild disabilities into the mainstream programs.

Extra-curricular opportunities in Primary Schools Sporting Association (PSSA) Sport,
Science/Technology/Engineering/Mathematics (STEM), Creative and Performing Arts, including Band and String
ensembles, enable our students to excel through a range of learning experiences. The school culture is one of belonging
with students, staff, parents and the wider community, including an active and committed Parents and Citizens (P&C)
Association, working together to promote school excellence.

A comprehensive situational analysis has been conducted which led to development of the 2021-2024 Strategic
Improvement Plan, both of which involved genuine consultation with students, staff, parents and the local AECG. This
builds upon the work undertaken in the previous school planning cycle around quality literacy and numeracy programs, to
now include best practice in teaching and learning as underpinned by the evidence base provided by What Works Best:
2020 Update.

Analysis of student outcomes indicated that an explicit focus on expected growth for students in both reading and
numeracy is required. This will include addressing figurative language and comprehension strategies in Reading, and
multiples and interpreting data in Numeracy. The school will focus on developing and sustaining whole school processes
for collecting and analysing student data to inform teaching and learning programs and embed evidence-informed
teaching strategies for every student in every classroom. Attendance and wellbeing priorities will ensure that students are
both present at school and experience positive wellbeing to successfully engage with all learning programs.

High expectations, explicit teaching and differentiated instruction will be evident in every classroom. Every teacher will
provide individualised student feedback and challenge all students to achieve their full potential. Feedback may also
include peer assessment, self-reflection and assessment against pre-determined criteria.

Research informed collaborative practice and effective feedback will support teachers to identify areas for professional
development and share their expertise with colleagues.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework and participated in an external
validation. The Framework is a statement of what is valued as excellence for NSW public schools, both now and into the
future. The Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our Strategic Improvement Plan and annual report.
Every four years, our school undergoes an external validation process.

During the external validation process, an independent panel consisting of a Principal School Leadership and a peer
principal considered our evidence and assessment of our school's progress against the School Excellence Framework.

Our self-assessment and the external validation process will assist the school to refine our Strategic Improvement Plan,
leading to further improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability/school-excellence

Self-assessment using the School Excellence Framework

Elements 2021 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Excelling

LEADING: Management practices and processes Excelling
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Strategic Direction 1: Student growth and attainment

Purpose

Teaching and learning programs will show evidence of revisions based on data analysis, feedback, consistent and
reliable student assessment and continuous tracking of student progress. Student wellbeing programs will enhance
student physical and psychological wellbeing leading to increased engagement in the classroom.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Numeracy
 • Literacy
 • Attendance & Wellbeing

Resources allocated to this strategic direction

Socio-economic background: $22,000.00
Literacy and numeracy: $25,301.00
Aboriginal background: $7,400.00
Flexible Funding for Wellbeing Services: $20,000.00
6300 School and Community: $30,000.00

Summary of progress

1. What did you do in the initiative/strategic direction? Over what time period? What changes did you make from
your original plan or timeline?

In 2021, all staff K-6 completed the Training 24/7 Morning Routine professional training modules for their stage. The
modules involved learning about the knowledge and skill areas that children need to support their learning. Teachers
then used content, purpose and implementation ideas for developing their own Morning Routines. The entire staff could
see the benefits of implementing the Morning Routine across K-6. Through first semester 2021, grades created and
began to be implement a daily Morning Routine lesson of 30 minutes.

Regular Morning Routine lessons has led to improvement in students building their schema knowledge to retain and
recall information quickly. The concepts taught in the Morning Routine were identified by staff from 2020 NAPLAN and
PAT data results. Improvement through retrieval practice in the daily Morning Routine has also enhanced our year 3 and
year 5 results in NAPLAN. There has been a significant improvement in Reading, achieving 4% above the expected
growth. Staff have also observed improvement in PAT results for these concepts taught in the Morning Routine.

In 2021, a mathematics PLC was established in order to guide numeracy teaching within the school. Through collegial
discussion, a range of priorities were identified and developed in line with our School Strategic Development Plan. These
discussions led to a number of initiatives being developed and implemented across the school including morning routine,
standardised mathematics lessons, Mathletics teacher professional learning, COVID ILSP and the mathematics
enrichment program. Results included consistency in mathematical direction and student support schoolwide.

2. What did you do well in the initiative/strategic direction? What didn't you do as well as you would have liked
in the initiative/strategic direction?

In 2021, a COVID Intensive Learning Support Program was developed according to Dept. of ED. guidelines for reading
comprehension in Years 2, 5 and 6. Through small group withdrawals of 4 to 5 students, comprehension strategies were
explicitly taught. Pre and ongoing assessments tracked student progress. against the progressions. The COVID
Intensive Learning Support Program has led to a slight improvement in students' ability to better understand and interpret
text, along with some movement along the progressions in PLAN2.

There has been a significant improvement in Reading, achieving 4% above the expected growth.

In 2021, a number of numeracy initiatives were successful such as the morning routine, standardised mathematics
lessons, mathletics teacher professional learning, COVID ILSP and mathematics enrichment program. Through teacher
participation and implementation these initiatives were all able to be embeded in teacher learning, planning and
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programs. These inclusions increased motivation and enthusiasm towards numeracy teaching and resulted in
consistency and improvements in a number of target areas.

In 2021, some numeracy initiatives were not as successful as we would have liked such as incursions and further NESA
accredited PL for staff. Due to COVID lockdown and restrictions, these initiatives were unable to go ahead as planned.
This led to postponed programs until 2022, as they are still considered to be necessary to improvement, resulting in the
initiatives being added to the 2022 School Improvement Plan.

3. To what extent have changes occurred? How do you know?

In 2021, ATSI students continued to be supported through their PLSPs.

Throughout the year, classroom teachers have monitored ATSI students, especially during the home learning period in
terms 3 and 4.  Due to the Covid lockdown, the Aboriginal Education team were unable to check-in with classroom
teachers and develop necessary interventions for students. Also, the team was unable to meet with others in the
network, thus meetings were cancelled.

Despite these constraints, there were significantly improved results in NAPLAN  in reading and students achieved bands
5 and 6 in Literacy for ATSI students. ATSI students achieved bands 6 for reading and spelling and band 5 for writing.

In 2021, positive changes have taken place especially in regards to programs and student outcomes. Through a K-6
Scope and Sequence, programs have increased in consistency and ease of use, leading to collaborative programming of
resources across all grades, including morning routine and mathematics daily slides. This resulted in improved student
outcomes and results across standardised testing.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

NAPLAN Numeracy - Top 2 Bands
 • The proportion of Year 3 and 5
students achieving in the top two bands
in NAPLAN numeracy increases above
33.9% (lower bound system-negotiate
target).
 NAPLAN Reading - Top 2 Bands
 • The proportion of Year 3 and 5
students achieving in the top two bands
in NAPLAN reading incresaes above
47.9% (lower bound system-negotiate
target).
School Excellence Framework (SEF)
 • SEF element: Student Performance
Measures - Sustaining and Growing
 • SEF element: Data Skills and Use -
Sustaining and Growing

NAPLAN Numeracy - Top 2 Bands
 • 43% of students are now in the top two skill bands (NAPLAN) for
numeracy, indicating achievement of the annual progress measure.
NAPLAN Reading - Top 2 Bands
 • 55% of students are now in the top two skill bands (NAPLAN) for reading,
indicating an increase of the annual progress measure.

School Excellence Framework (SEF)
 • Self-assessment against the School Excellence Framework shows the
school currently performing at sustaining and growing in the element of
effective classroom practice.
 • Self-assessment against the School Excellence Framework shows the
school currently performing at sustaining and growing in the element of data
skills and use.

NAPLAN Numeracy - Expected
Growth
 • The proportion of Year 5 students
achieving expected growth in NAPLAN
Numeracy increases above 68.2%
(lower bound system-negotiate target).
NAPLAN Reading - Expected Growth
 • The proportion of Year 5 students
achieving expected growth in NAPLAN
reading increases above 63.1% (lower
bound system-negotiate target).
School Excellence Framework (SEF)
 • SEF element: Student Performance
Measures - Sustaining and Growing
 • SEF element: Data Skills and Use -
Sustaining and Growing

NAPLAN Numeracy - Expected Growth
 • The percentage of students achieving expected growth in numeracy
decreased to 47% indicating progress yet to be seen toward the lower
bound target.
NAPLAN Reading - Expected Growth
 • The percentage of students achieving expected growth in reading
increased to 67% indicating progress has exceeded expectations..
School Excellence Framework (SEF)
 • Self-assessment against the School Excellence Framework shows the
school currently performing at sustaining and growing in the element of
effective classroom practice.
 • Self-assessment against the School Excellence Framework shows the
school currently performing at sustaining and growing in the element of data
skills and use.
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Standardised Assessments

PAT Assessments
 • PAT Maths results reflect an average
improvement of 5% in scaled score
growth from the 2021 baseline of 61%
(Years 2-6).
 • PAT Reading results reflect an
average improvement of 5% across all
grades from the 2021 baseline.
Check In Assessments
 • Determine % of students achieving
grade appropriate Learning
Progressions, in the Year 4 and Year 6
Check In Assessment.
Internal Assessments
 • Determine % of participating students
achieving grade outcomes prior to
commencing targeted COVID learning
support interventions.
School Excellence Framework (SEF)
 • SEF element: Student Performance
Measures - Sustaining and Growing
 • SEF element: Data Skills and Use -
Sustaining and Growing

PAT Assessments
 • The percentage of students achieving scaled score growth in numeracy
increased to 75% indicating achievement of the lower bound target.
 • The percentage of students achieved an average mark of 76% in reading
for 2021  and there was no access to baseline data from 2020 for reading.

Check In Assessments
 • Determined that 70.5% of students achieved grade appropriate Learning
Progressions (Numeracy), in the Year 4 and Year 6 Check In Assessment.
Term 4 2021.
 • Determined that 66% of students achieved grade appropriate Learning
Progressions (Literacy), in the Year 4 and Year 6 Check In Assessment.
Term 4 2021.

School Excellence Framework (SEF)
 • Self-assessment against the School Excellence Framework shows the
school currently performing at sustaining and growing in the element of
effective classroom practice.
 • Self-assessment against the School Excellence Framework shows the
school currently performing at sustaining and growing in the element of data
skills and use.

Attendance
 • Approximately 85.2% of students are
attending school 90% of the time.
Wellbeing
 • Approximately 94.2% of students
report a positive attitude towards
school.
 • PBL initiatives result in a reduced
number of playground incidents by
approximately 3% in the first year.
School Excellence Framework (SEF)
 • SEF element: Wellbeing - Excelling

Attendance

The school made good progress with this improvement measure, achieving
83.99% of students attending 90% of the time as at the 31st December,
2021. This is particularly impressive data considering 2021 was a school
year dramatically affected by COVID-19.

Wellbeing

Wellbeing data took a drop (89.5%) in 2021, with much of this being
attributed to COVID-19 and students forced into Learning from Home.
Wellbeing survey questions were geared around learning at school and
feeling connected. Obviously, this would be difficult to achieve when all
students were learning from home for a prolonged period of time.

PBL initiatives (playground activities) were well received in 2021, and kept
many students busy with structured activities during lunchtime. It was
difficult to produce accurate data on any change with playground incidents,
but when the increased student population was taken int account, the
school saw a % change in the number of playground incident (Sentral Major
Incidents) by the end of 2021.
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Strategic Direction 2: High Expectations and Explicit Teaching

Purpose

The school community commits to a culture of excellence through teacher participation in high impact professional
development and parent attendance at information sessions. Staff differentiate teaching and learning so that all students
can achieve their full potential. Assessment and reporting practices are responsive to student achievement and reflect
measurable improvement in student learning.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • High Expectations
 • Explicit teaching

Resources allocated to this strategic direction

Literacy and numeracy intervention: $44,847.00
Socio-economic background: $44,847.00

Summary of progress

Explicit Teaching

1. What did you do in the initiative/strategic direction? Over what time period? What changes did you make from
your original plan or timeline?

In 2021, Dee Why staff began our whole school Visible Learning journey. We unpacked the CESE What works best in
Practice document. The leadership team presented professional learning on Explicit teaching and grade representatives
worked in PLCs to establish goals for the effective implementation of visible learning methods school wide.

Throughout the year, teachers have gained confidence in presenting Visible Learning to students. This was made
possible through effective and targeted professional learning sessions alongside sharing sessions in grade teams and
across grade teams through our PLC meetings. This led to grade specific learning intentions and success criteria
embedded into Teaching and Learning programs and teaching slides and resources. The effective implementation of
Visible Learning is evident in classrooms through peer observations.

The implementation of Visible Learning has been so successful K-6 teachers now feel confident to present what works
best in their classrooms and share their knowledge and resources school wide.

2. What did you do well in the initiative/strategic direction? What didn't you do as well as you would have liked
in the initiative/strategic direction?

In 2021, Strategic Direction 2- Explicit Teaching successfully ran targeted Visible Learning professional development that
addressed the needs of all staff. This systematically built on staff prior knowledge and understanding of Visible Learning
methods. Professional Learning remained effective during Home Learning due to the mode of delivery being online and
face-to-face, once we returned. Through this targeted professional development, a solid foundation was built that has
enabled staff to begin the implementation of Learning intentions and success criteria which has led to improved practice
with learning Intentions and success criteria evident in classroom programs and through collegial discussions.

The targeted professional learning has resulted in students being able to share what they're learning using Visible
Learning vocabulary. Program templates have been modified to embed Learning Intentions and Success Criteria and
grade-specific statements created and developed in Teams. These have been utilised and saved in shared drives to
allow consistency and accessibly school wide.

Due to a disrupted 2021 with health orders put in place, parent and student surveys were unable to be completed. This
led to an inability to create a baseline to measure and analyse future data. This has become a Strategic Direction focus
to create and complete surveys in 2022 which will measure school-wide success in the effective implementation of
Explicit Teaching strategies with staff, students and parents.
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3. To what extent have changes occurred? How do you know?

Changes due to the implementation of strategies within this strategic direction include:
 • Teaching and Learning program templates amended across all KLAs to embed Learning Intentions and Success

Criteria in a clear and concise format.
 • Professional learning calendar timetabled grade meeting times to create grade-specific statements and share

what's been successful in classrooms.
 • Scheduled Learning walks between stage teams enabling staff to view Visible Learning in practise across a range

of environments and KLAs.
 • Students discussing purpose for writing lessons and what will allow them to be successful.
 • Teaching resources have Visible Learning methods embedded that align with teaching programs and syllabus

outcomes.
 • Assessment Rubrics being created to allow consistency for success and student reporting.

High Expectations

1. What did you do in the initiative/strategic direction? Over what time period? What changes did you make from
your original plan or timeline?

Throughout 2021, there was an increased focus on the analysis and use of assessment data. Various forms of data had
been collected including PAT, NAPLAN, Check-in and  Year One Phonics Screening. There was a school wide
commitment to analysing the results. Grade team time was allocated, as well as whole school professional learning
sessions, to allow teachers time to collaboratively break down the results.

A weekly enrichment withdrawal program was developed for students in Years One to Six. These groups ran two days
per week for the entire school. During Home Learning, students continued to engage with the enrichment program
through on online Google Classroom. The timeline was altered in Term Four, with the expert teacher moving to in-class
support. This allowed for students to remain with their classes after a disrupted school year and provided opportunities to
build teacher capacity in mathematical problem solving earlier than was originally outlined in the School Improvement
Plan.

Professional learning on the HPGE policy was not undertaken by staff in 2021, due to a revised PL schedule to
accommodate the COVID-19 restrictions in schools. This milestone has been moved to 2022 where the first whole staff
professional learning session will take place on Staff Development Day 2 in Term One.

2. What did you do well in the initiative/strategic direction? What didn't you do as well as you would have liked
in the initiative/strategic direction?

The success of the mathematics enrichment program was assisted by having the right practitioner in the role. The
teacher made good use of the data available to select students, created appropriately challenging and engaging material
and worked collaboratively with all staff to communicate student progress to teachers. Upon reflection, the enrichment
groups were too large. While this allowed more students to be involved in the program, smaller groups would allow for
more targeted instruction for student with high potential. The interruption to the program in Term Three meant that there
was no opportunity to reflect upon the number of students in the program and if they were the right candidates.

3. To what extent have changes occurred? How do you know?

Changes due to the implementation of strategies within this strategic direction included:
 • Pre and post assessment data showed marked improvement in students' ability to be able to successfully answer

worded number problem.
 • Students demonstrated the ability to use a variety of problem-solving strategies to solve complex mathematical

problems, highlighting their ability to apply the skills learned in classroom mathematics problems to higher-order
situations.

 • Student engagement and enjoyment in mathematics increased with students showing a desire to participate in
enrichment opportunities by choice.

 • Classroom teachers had the opportunity to work with the expert teacher and develop opportunities to further
challenging high potential students.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement
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High Expectations
 • Analysis of student achievement data
(eg, PAT, NAPLAN, Check-In, Phonics
Screening Test) is consistently
recorded by all teachers and used to
inform further teaching.
 • All staff engage in professional
learning on effective differentiation
practices, including the implementation
of the HPGE policy and Differentiation
Adjustment Tool.
 • All teaching and learning programs
are annotated to reflect the adjustments
made to content, processes and
products in literacy and numeracy.
 • Opportunities exist within the school
for high performing students to engage
in enrichment activities in the
curriculum areas of English and
Mathematics.
School Excellence Framework (SEF)
 • SEF element: Learning and
Development - Sustaining and Growing
 • SEF element: Data Skills and Use -
Sustaining and Growing

Analysis of student achievement data
 • PAT - Analysed in grade teams as part of whole school professional
learning in Term 4.
 • NAPLAN - Analysed by the senior executive as part of the reflect and
reset process for moving forward with the new School Improvement Plan.
Whole school NAPLAN assessment analysis was scheduled for Term 4 but
postponed due to technical issues.
 • Check-in - Analysed by the senior executive as part of the reflect and
reset process for moving forward with the new School Improvement Plan.
Whole school NAPLAN assessment analysis was scheduled for Term 4 but
postponed due to technical issues.
 • Year 1 Phonics Screening Test - Analysed by the COVID ILSP team in
Term 4 and students identified for targeted intervention who were included
in focused withdrawal phonics sessions.

Professional learning on the HPGE policy was not undertaken by staff in
2021 due to a revised PL schedule to accommodate the COVID-19
restrictions in schools. This milestone has been moved to 2022 where the
first whole staff professional learning session will take place on Staff
Development Day 2 in Term One.

Grade-based adjustments are evident in teaching and learning programs. A
greater focus is required on student specific differentiation with annotations
after a lesson has taken place.

Students were provided with opportunities in Mathematics enrichment
during the year, with program continuing online during Home Learning
(COVID-19). Writing enrichment was also available for high performing
students. Both were withdrawal programs until Term 4, when the
Mathematics enrichment moved to in-class support to better cater for these
students and build teacher capacity in effective problem solving strategies.

Explicit Teaching
 • All staff engage in professional
learning which builds their capacity to
effectively implement evidence-based
Visible Learning practices.
 • All staff can effectively generate
realistic, relevant, measurable and
timely learning intentions and success
criteria.
 • Most students can confidently
articulate the learning intention and
success criteria for a given task.

School Excellence Framework (SEF)
 • SEF element: Effective Classroom
Practice - Sustaining and Growing

 • Classroom observations across stage cohorts (Covid restrictions) indicate
the percentage of teachers regularly utilising Visible Learning strategies in
Literacy has increased this year and is evident through classroom
observations and grade-based collegial discussions. In 2022, a staff survey
will be completed to produce a baseline measure for future analysis.
 • Visible Learning strategies are embedded in teaching and learning
templates, which indicates an increase of staff actively collaborating with
each other to reflect and improve upon their teaching practice. Delay in
implementing cross stage learning walks and other Visible Learning
initiative in Term 3 have required these activities to be postponed to 2022.
 • Through grade meetings and Professional Learning afternoons, staff
utilise learning intent and success criteria in their lessons to establish
learning goals for all students.
 • The percentage of students articulating the learning intention and success
criteria in writing increased which is evident in students utilising Visible
learning vocabulary in context.  Progress toward the baseline milestone is
yet to be seen due to a disrupted year. In 2022, a student survey and
classroom walks will be completed to produce a baseline measure for future
analysis.
 • Self-assessment against the School Excellence Framework shows the
school currently performing at sustaining and growing in the element of
effective classroom practice - Explicit Teaching.
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Strategic Direction 3: Collaborative Practice and Effective Feedback

Purpose

Teachers are committed to an inclusive learning community where collaboration, sharing of expert knowledge and
regular feedback enhances teaching practice and student outcomes.

Initiatives

This year our school implemented the following initiatives to support the realisation of the four year Strategic
Improvement Plan and the achievement of system-negotiated and school-determined targets.

 • Collaborative Practice
 • Effective Feedback

Resources allocated to this strategic direction

Aboriginal background: $3,700.00

Summary of progress

Collaborative Practice

1. What did you do in the initiative/strategic direction? Over what time period? What changes did you make from
your original plan or timeline?

In 2021, classroom teachers have collaborated with LaST or EALD teachers to make appropriate program referrals with
the support of our Learning Support Instructional Leader. Over the year, this has allowed staff to feel supported with
students who have presented with challenging behavioral needs across the school, ensure families have been provided
with services to support their students wellbeing and academic progress. Over the course of the year we have had 3 staff
members work towards and successfully gain Proficient Teacher Accreditation status with the support of their AP's to
guide them. Professional Learning Communities have worked together to create and implement activities towards the
SIP, this was a learning process for the staff and was heavily interrupted by COVID-19. All of the achieved progress
measures have happened across the year.  Peer observations, peer buddies and learning walks have been unable to
occur due to the interruptions of COVID-19 and restrictions placed on school from the DET.

Through collaborative practice, we have manged to use our Learning and Support Instructional Leader very effective
across the school to ensure students and teachers were supported with their wellbeing. This has been a very effective
inclusion in the staffing arrangements for 2022.. Through gaining more teachers at Proficient Teacher Accreditation we
have enriched our teaching staff, built professional relationships between experienced and beginning teachers while
improving teaching and the ability to reflect on our practice. Through including all staff in the SIP, we have a whole
school awareness of the direction our school is heading and all staff feel included in the decision making process.

The inclusion of our Learning and Support Instructional Leader led to staff feeling up skilled with strategies to deal with
challenging students. Families have felt supported, involved and informed in their child's progress at school. Allowing
consistent expectations for the students from home to school. Students working with the LaS IL have made progress
across the year in their ability to participate safely and positively in school life. Professionally, staff are more skilled and
aware of teaching and learning that is making a difference to their students through the accreditation process and well as
all staff feeling involved in the strategic direction on the school.

This initiative resulted in improved attendance, improved student outcomes in the classroom, more experienced teachers
and a collaboratively working staff.

2. What did you do well in the initiative/strategic direction? What didn't you do as well as you would have liked
in the initiative/strategic direction?

In 2021,  we implemented a LaS IL who effectively collaborated and support staff and students across the school. We
had staff achieve their Proficient Teacher Accreditation and Effectively worked with PLC's to improve the strategic
direction of the school. We were unable to do Peer observations, Peer buddy programs and Learning Walks, due to
COVID-19 restrictions.

Through the use of effective timetabling and funding, we were able use the expertise of our LaS teacher as a LaS IL.
AP's have supported staff through the accreditation process with the beginning teacher allocated time and funding. TPL
timetabling has incorporated plenty of time for the PLC teams to collaboratively work together to implement the SIP
activities and progress measures.
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This initiative led to better collegial discussions and support, upskilled teachers and clear school directions.

3. To what extent have changes occurred? How do you know?

Through the use of effective timetabling and funding, we were able use the expertise of our LaS teacher as a LaS IL.
AP's have supported staff through the accreditation process with the beginning teacher allocated time and funding. TPL
timetabling has incorporated plenty of time for the PLC teams to collaboratively work together to implement the SIP
activities and progress measures.

This initiative led to better collegial discussions and support, upskilled teachers and clear school directions.

Effective Feedback

1. What did you do in the initiative/strategic direction? Over what time period? What changes did you make from
your original plan or timeline?

In 2021, Assessment Rubrics were designed to support student feedback. Students were given specific, measurable,
achievable and actionable steps to support their learning in Term 1. Unfortunately, due to COVID-19, the rubrics had a
reduced success rate as not all students were able to utilise them effectively during the learning from home period.

In Term 4, collegiate discussion between Stage Leaders and Teams occurred using the collection of triangulated data
using PAT, Check-In and NAPLAN. Through the collection of data, teachers were given timely feedback on what was
working well and guided them on what areas of student learning needed additional help. Triangulation of data led to
greater collegian discussion, identifying areas of strength and weakness. Staff were encouraged by the positive results
across all areas which highlighted the positive effects of the current programs including the newly implemented Morning
Routine across all stages. In addition, Stage Leaders and Teams were able to identify specific areas of weakness in
student learning outcomes and have consequently adjusted their program for the remainder of the year and ensured the
specific inclusion of key content into their programs for 2022.

As a result of these discussions, teachers felt connected, supported and a greater sense of staff wellbeing was evident.

2. What did you do well in the initiative/strategic direction? What didn't you do as well as you would have liked
in the initiative/strategic direction?

The use of multiple data collection resources gave staff concrete proof on what was working and gave feedback to all
staff. As a result this has then been successfully fed back to students and parents.

Due to COVID-19, students have returned to school with varying understanding on how to successfully use marking
rubrics and success criteria. In addition, as a result of COVID-19, many of the initiatives were halted which has greatly
impacted our strategic direction. Consequently, the strategic direction will be adjusted for 2022.

3. To what extent have changes occurred? How do you know?

In 2021, students and staff were actively engaged and motivated in developing and incorporating a range of feedback
tools, including rubrics to guide and enable self-monitoring. In addition the use of targeted data was also collected and
used as a feedback tool for staff, students and the broader community. Due to the impact of COVID-19, progress has
been halted in relation to rubrics etc. However, staff have been able to use data collection tools including NAPLAN,
Check-In and PAT to assess current levels of ability across the school and use this feedback to guide programming. This
led to carefully tailored programming for the remainder of 2021 and into 2022. This initiative resulted in greater
collegiality between staff and a deeper understanding of student levels of academic ability.

Progress towards achieving improvement measures

The annual progress measures indicate the expected annual level of achievement for each improvement measure,
aligned to the initiatives, in the Strategic Improvement Plan. Schools evaluate their achievement against annual progress
measures to determine progress and inform future planning.

Annual progress measure Progress towards achievement

Collaborative Practice
 • Classroom teachers collaborate with
non-teaching and specialist school
staff, such as the LaST or EALD

Observation indicates an increase of staff actively collaborating with
experienced staff to reflect and improve upon teaching practice.

50% of teachers participated in observations based on the Quality Teaching
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teachers, to make appropriate program
adjustments or specialist program
referrals.
 • Classroom teachers collaborate with
instructional leaders to reflect upon and
improve teaching programs and
practice, working towards NESA
accreditation.
 • Professional learning communities
collectively contribute to the
development, implementation and
monitoring of school plan strategic
directions.
School Excellence Framework (SEF)
 • SEF element: Learning and
Development - Sustaining and Growing
 • SEF element: Educational Leadership
- Sustaining and Growing

Model, with emphasis on success criteria and learning intentions, delay in
implementing peer observation initiatives in term 3 have required this work
to be postponed to 2022. To date there has been an increase of 50% of
staff who were able to fulfill this progress measure.

Effective Feedback
 • Assessment rubrics provide students
with effective, immediate feedback
about their learning.
 • Students are given specific,
measurable, achievable and actionable
steps to improve their performance.
 • Students are familiar with
assessment tools and success criteria
and can articulate task expectations
and learning outcomes.
School Excellence Framework (SEF)
 • SEF element: Learning and
Development - Sustaining and Growing
 • SEF element: Effective Classroom
Practice - Sustaining and Growing

In Semester 1, through the implementation of rubrics, learning intentions
and success criteria, 80% of the students displayed increased motivation,
increased confidence and were able to achieve their learning goals more
successfully.

Working collegially to examine data, teachers were able to extract feedback
which has guided them on future practice. This has also led to improved
relationships and greater confidence. In addition, staff feel confident and
motivated to share this feedback to students and families.
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Funding sources Impact achieved this year

Refugee Student Support

$11,950.00

Refugee student support funding is provided to support students from
refugee backgrounds who have been enrolled in an Australian school for
less than three years.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • Provide additional Tibetan Liaison Officers (SLSO) to support the Tibetan
school community.

The allocation of this funding has resulted in:
Tibetan parents anecdotally report a heavy reliance upon our Tibetan
Liaison Officers (SLSO), including booking parent/teacher interviews and
paying school fees.

After evaluation, the next steps to support our students with this
funding will be:
With one of our two Tibetan Liaison Officers (SLSO) relocating in 2022, we
will only have one officer one day per week in 2022.

New Arrivals Program

$5,550.00

The New Arrivals Program funding provides on arrival, intensive English
tuition for eligible, newly arrived English as an additional language or dialect
(EAL/D) students at the beginning and emerging phases of English
language proficiency at Dee Why Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • Provide for additional English as an Additional Language or Dialect
(EALD) Teacher to support the Tibetan school community.

The allocation of this funding has resulted in:
Our NAP students thrive from withdrawal and immersive support.

After evaluation, the next steps to support our students with this
funding will be:
With minimal immigration in 2021, there may be minimal NAP funding in
2022. Normal EALD support should be sufficient in this case.

Integration funding support

$48,804.00

Integration funding support (IFS) allocations support eligible students at Dee
Why Public School in mainstream classes who require moderate to high
levels of adjustment.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • Provide School Learning and Support Officers (SLSO) to support the
programs and initiatives as directed by the Learning and Wellbeing Team,
focussing on identified IFS students.

The allocation of this funding has resulted in:
The data, both formal and informal, suggests that IFS students display
increased learning outcomes when supported by a SLSO, including
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Integration funding support

$48,804.00

improved wellbeing from small group and one-on-one support.

After evaluation, the next steps to support our students with this
funding will be:
The SLSO team will continue to built an outstanding rapport with our IFS
students, allowing them to perform better and feel more inclusive in a
nurturing school environment.

Socio-economic background

$121,360.00

Socio-economic background equity loading is used to meet the additional
learning needs of students at Dee Why Public School who may be
experiencing educational disadvantage as a result of their socio-economic
background.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Numeracy
 • Explicit teaching
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • Provide Student Assistance Scheme (SAS) supplementation to shortfalls
in General & Subject Contributions, and online subscriptions
supplementation.

The allocation of this funding has resulted in:
Funds used to provide a School Assistance Scheme (SAS),
supplementation to shortfalls in General & Subject Contributions, and online
subscriptions supplementation.

After evaluation, the next steps to support our students with this
funding will be:
The additional funds will allow certain students to participate in online
learning initiatives, such as Mathletics, that would otherwise have missed
out.

Aboriginal background

$14,879.00

Aboriginal background equity loading is used to meet the specific learning
needs of Aboriginal students at Dee Why Public School. Funds under this
equity loading have been targeted to ensure that the performance of
Aboriginal students in NSW public schools, across a broad range of key
educational measures, improves to match or better those of the broader
student population, while maintaining cultural identity.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Numeracy
 • Literacy
 • Collaborative Practice
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • Release teaching staff to work with the Learning & Wellbeing Coordinator
to create mandatory Personalised Learning and Support Plans (PLSP) and
supply several Aboriginal students with access to textbooks, school
excursions and extra-curricular activities (as required).

The allocation of this funding has resulted in:
Data allowed staff to identify and support Aboriginal students with an ILSP.

After evaluation, the next steps to support our students with this
funding will be:
Funds will be used to release teaching staff to work with the Learning &
Wellbeing Coordinator to create mandatory Personalised Learning and
Support Plans (PLSP) and supply several Aboriginal students with access to
textbooks, school excursions and extra-curricular activities (as required).

Printed on: 28 June, 2022Page 15 of 29 Dee Why Public School 1744 (2021)



English language proficiency

$340,113.00

English language proficiency equity loading provides support for students at
all four phases of English language learning at Dee Why Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • Provide English as an Additional Language or Dialect (EALD) Teachers to
support the EALD identified students with differentiated in-class literacy
programs and teachers with specialist skills consultation.
 • Provide School Learning and Support Officers (SLSO) to support the
programs and initiatives as directed by the Learning and Wellbeing Team.

The allocation of this funding has resulted in:
The data allowed the EALD team to successfully identify and support
student requiring small group and in-class literacy and language support.

The Learning and Wellbeing Team have analysed the referrals along with
the LaST's own screening data to identify and support those grades and
classes with the highest need.

After evaluation, the next steps to support our students with this
funding will be:
Funds will be used to provide for additional English as an Additional
Language or Dialect (EALD) and a Tibetan Liaison Officer (SLSO) to
support the Tibetan school community, in addition to in-class literacy and
language support.

Student support will prioritsie the grades of the most need, with the SLSOs
implementing Booster sessions for learning support students.

Low level adjustment for disability

$124,609.00

Low level adjustment for disability equity loading provides support for
students at Dee Why Public School in mainstream classes who have a
disability or additional learning and support needs requiring an adjustment to
their learning.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this equity loading
include:
 • Provide 0.7 FTE (3.5 days) of Learning and Support Teacher (LaST) to
coordinate the Student Learning Support Officers (SLSO) and deliver
Learning and Wellbeing programs.
 • Provide an additional half-day of Learning and Support Teacher (LaST) to
coordinate the Student Learning Support Officers (SLSO) and deliver
Learning and Wellbeing programs.

The allocation of this funding has resulted in:
Booster session data, PAT data

After evaluation, the next steps to support our students with this
funding will be:
Students will be supported by the LaST should continue to display increased
learning outcomes (formal) and increased learning confidence (informal) via
rapport with LaST and the therapy dog, Jaya.

Professional learning

$41,688.00

Professional learning funding is provided to enable all staff to engage in a
cycle of continuous professional learning aligned with the requirement of the
Professional Learning for Teachers and School Staff Policy at Dee Why
Public School.

Funds have been targeted to provide additional support to students
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Professional learning

$41,688.00

enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • Deliver professional learning opportunities in addition to in-house
professional learning coordinated by executive staff. External courses are
requested via a Survey Monkey style survey form and discussed/approved
at Executive level.

The allocation of this funding has resulted in:
Analysis of this data was difficult.

After evaluation, the next steps to support our students with this
funding will be:
Due to the impact of COVID-19, many out-sourced professional learning
opportunities were cancelled, so we hope this will be reversed in 2022.

Beginning teacher support

$23,000.00

Beginning teacher support funding is provided to enhance the professional
growth of beginning teachers at Dee Why Public School during their
induction period.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • Supplement QTSS funding in providing Instructional Leaders' time
allocation, teacher mentoring, off-class time for collaborative programming
and attend professional leaning opportunities as identified in teacher PDPs.

The allocation of this funding has resulted in:
Funds used to supplement QTSS funding in providing an Instructional
Leaders position and teacher mentoring, provide off-class time for
collaborative programming and attend professional leaning opportunities as
identified in teacher PDPs.

After evaluation, the next steps to support our students with this
funding will be:
Mentoring teachers will be able to support the beginning teachers in
identifying and supporting areas of skill and knowledge development,
including lesson planning and lesson observation.

School support allocation (principal
support)

$32,570.00

School support allocation funding is provided to support the principal at Dee
Why Public School with administrative duties and reduce the administrative
workload.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • Provide for Higher Duties allowance for a relieving Assistant Principal,
beyond the appointment of a substantive Assistant Principal.

The allocation of this funding has resulted in:
Due to having 2 substantive APs job sharing and not on Stage Leadership
duties, it was important to supply Stage 3 with a relieving Assistant
Principal.

After evaluation, the next steps to support our students with this
funding will be:
Stage 3 will be well supported by the appointment and allowed many
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School support allocation (principal
support)

$32,570.00

initiatives to be implemented and monitored for the remainder of the year.

Flexible Funding for Wellbeing Services

$20,000.00

The flexible funding for wellbeing services allocation is provided to support
student wellbeing at Dee Why Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Attendance & Wellbeing

Overview of activities partially or fully funded with this initiative
funding include:
 • targeted wellbeing program in conjunction with an external provider aimed
at students thought to be at risk of not completing school

The allocation of this funding has resulted in:
The TPL session was well attended with staff leaving confident on working
with the new software.

After evaluation, the next steps to support our students with this
funding will be:
There is a high usage of Life Skills Go with students. A caseload student
currently uses the software to check-in with teachers each day, assisting
him identify his feelings and regulate his behaviour.

Literacy and numeracy

$46,832.00

The literacy and numeracy funding allocation is provided to address the
literacy and numeracy learning needs of students at Dee Why Public School
from Kindergarten to Year 6.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Numeracy
 • Literacy
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • Supplementation of RAM Equity Funding to provide School Learning and
Support Officers (SLSO) to support the programs and initiatives as directed
by the Learning and Wellbeing Team.

The allocation of this funding has resulted in:
The timely nature of both SENA & PM Testing meant that teachers needed
additional time for assessment.

After evaluation, the next steps to support our students with this
funding will be:
Funding released classroom teachers to individually sit with student for
SENA & PM Testing and compile the data.

QTSS release

$109,539.00

The quality teaching, successful students (QTSS) allocation is provided to
improve teacher quality and enhance professional practice at Dee Why
Public School.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • Provide Instructional Leader time (day and a half per week release) for
Executive Staff for teacher mentoring of Visible Learning strategies,
including teacher accreditation support.
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QTSS release

$109,539.00
The allocation of this funding has resulted in:
Funds used (and supplemented) to provide an Instructional Leader position
and for Executive Staff with a day and a half per week release for teacher
mentoring, including teacher accreditation support.

After evaluation, the next steps to support our students with this
funding will be:
Funding of Executive staff to model visible learning practices in-class with all
teaching staff in their team. Students will be more clearly able to express
their learning goals and success criteria due to the modelling taking place in
their classroom.

Literacy and numeracy intervention

$91,937.00

The literacy and numeracy intervention staffing allocation supports early
literacy and numeracy intervention to students in Kindergarten to Year 2 at
Dee Why Public School who may be at risk of not meeting minimum
standards.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Explicit teaching
 • Other funded activities

Overview of activities partially or fully funded with this initiative
funding include:
 • Supplementation of RAM Equity Funding to provide School Learning and
Support Officers (SLSO) to support the programs and initiatives as directed
by the Learning and Wellbeing Team.

The allocation of this funding has resulted in:
The timely nature of both SENA & PM Testing meant that teachers needed
additional time for assessment.

After evaluation, the next steps to support our students with this
funding will be:
Funding to release classroom teachers to individually sit with student for
SENA & PM Testing and compile the data.

COVID ILSP

$207,697.00

The purpose of the COVID intensive learning support program is to deliver
intensive small group tuition for students who have been disadvantaged by
the move to remote and/or flexible learning and were identified by their
school as most likely to benefit from additional support in 2021.

Funds have been targeted to provide additional support to students
enabling initiatives in the school's strategic improvement plan
including:
 • Other funded activities

Overview of activities partially or fully funded with this targeted
funding include:
 • Deliver a mathematics enrichment program to targeted students.
 • Delivery of learning support ("Booster Sessions") to individual identified
students.
 • Organisation and delivery of the COVID ILSP by an off-class Executive
(Assistant Principal). NB. the position is currently being advertised and filled
- 25/2/21

The allocation of this funding has resulted in:
Students were provided with opportunities in Mathematics enrichment
during the year, with program continuing online during Home Learning
(COVID-19). Writing enrichment was also available for high performing
students. Both were withdrawal programs until Term 4, when the
Mathematics enrichment moved to in-class support to better cater for these
students and build teacher capacity in effective problem solving strategies.

Funds used to provide School Learning and Support Officers (SLSO) to
support the programs and initiatives as directed by the Learning and
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COVID ILSP

$207,697.00

Wellbeing Team.

The data indicated improvements in both formal learning outcomes and also
general learning and engagement, associated with small group work.

After evaluation, the next steps to support our students with this
funding will be:
These students will be exposed to high expectations in the area of maths
and mathematical problem solving.

Booster sessions will allow for quick, repetitive drill and practice sessions to
improve working memory. Students should display increased learning
outcomes in the area of reading from these sessions.

The withdrawal group work has had a great impact of both literacy and
numeracy skills of the COVID ILSP students. We welcome the continuation
of the program in 2022.
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Student information

Student enrolment profile

Enrolments

Students 2018 2019 2020 2021

Boys 240 269 306 322

Girls 175 221 248 245

Student attendance profile

School

Year 2018 2019 2020 2021

K 93.9 93.8 93.7 94.1

1 92.1 92.2 91.2 94.4

2 94.5 93.3 92.2 94.3

3 94 92.8 92.3 93.7

4 92.9 94.6 90.4 93.9

5 93 93.9 89.7 94.3

6 94.8 94.5 89.7 93.8

All Years 93.5 93.4 91.6 94.1

State DoE

Year 2018 2019 2020 2021

K 93.8 93.1 92.4 92.8

1 93.4 92.7 91.7 92.7

2 93.5 93 92 92.6

3 93.6 93 92.1 92.7

4 93.4 92.9 92 92.5

5 93.2 92.8 92 92.1

6 92.5 92.1 91.8 91.5

All Years 93.4 92.8 92 92.4

Attendance

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May 2020. During this period, schools monitored engagement with learning to determine whether students were
marked present. This changed the attendance measure. There was also some evidence of varied marking practices as
schools adjusted to the learning from home period, with some schools recording higher attendance rates while others
recording markedly lower rates.

Attendance figures in 2021 were calculated differently to align with the third edition of ACARA's National Standards for
Student Attendance Data and Reporting. Changes include treating partial absences over 120 minutes as a half day
absence (instead of their actual value, calculated as a proportion of a nominal 6-hour day) and covers all weeks during
Semester 1. Prior to 2021, the final week of Term 2 was excluded.
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Furthermore, the Department implemented an automated attendance feed (AAF) system in Semester 1 2021. AAF
transfers data automatically from third-party attendance management systems to the Department's centralised data
warehouse every night. The AAF has significantly improved data quality in 2021, which has affected data comparability
with previous years.

Although there were no state-wide or regional lockdowns in NSW during Semester 1 2021, COVID-19 continued to affect
student attendance. Analysis of attendance codes showed a change in the structure of absence reasons in 2021.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 23.07

Literacy and Numeracy Intervention 0.42

Learning and Support Teacher(s) 0.7

Teacher Librarian 1

Teacher ESL 2.6

School Counsellor 1

School Administration and Support Staff 5.56

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2021, 4.3% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2021 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 4.40%

Teachers 3.30% 3.20%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2019-2025 takes a career pathway approach in that it sets an ambitious target of 3%
Aboriginal employment at each non-executive grade of the public sector by 2025.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student-free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non-teaching staff in line with school
and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2021 to 31 December 2021. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2021 Actual ($)

Opening Balance 223,126

Revenue 6,354,431

Appropriation 6,051,287

Sale of Goods and Services -110

Grants and contributions 290,662

Investment income 391

Other revenue 12,200

Expenses -6,354,029

Employee related -5,615,633

Operating expenses -738,396

Surplus / deficit for the year 402

Closing Balance 223,527

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2021 SBAR Adjustments ($)

Targeted Total 45,830

Equity Total 587,359

Equity - Aboriginal 3,779

Equity - Socio-economic 118,860

Equity - Language 340,113

Equity - Disability 124,608

Base Total 4,378,192

Base - Per Capita 140,386

Base - Location 0

Base - Other 4,237,806

Other Total 526,112

Grand Total 5,537,494

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.
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Parent/caregiver, student, teacher satisfaction

In 2021, the school sought the opinions of parents, students and teachers about the school. Parents were asked to
complete a Tell Them from Me survey on the Perspectives of Parents. 17 families responded and the results are as
follows. The survey included eight separate measures, which were scored on a ten-point scale. The scores for the Likert-
format questions (i.e. strongly agree to strongly disagree) have been converted to a 10-point scale, then averaged and
reported by question and by topic. A score of 0 indicates strong disagreement; 10 indicates strong agreement; 5 is a
neutral position (neither agree nor disagree). Where available, the results for Dee Why Public School were compared
with those of other NSW government schools (this comparative score is in brackets).

* The score for parents feeling welcome at Dee Why Public School: 7.2 (7.4)

* The score for parents feeling informed at Dee Why Public School: 6.7 (6.6)

* The scores for parent participation at Dee Why Public School:

1. 63% talked with a teacher 2 or 3 times

2. 6% attended meetings more than 3 times

3. 12% were involved with school committees (eg. P&C)

* The score for parents supporting learning at home at Dee Why Public School: 6.0 (6.3)

* The score for school supports learning at Dee Why Public School: 7.3 (7.3)

* The score for school support of positive behaviour at Dee Why Public School: 7.8 (7.7)

* The score for safety at Dee Why Public School: 7.2 (7.4)

* The score for inclusion at Dee Why Public School: 6.4 (6.7)

Anecdotally, staff commented that they we rather surprised at how well they led their students through an extended
period of Learning from Home, with some significantly up-skilling themselves with the required ICT skills.

Similarly, students took to an extended period of Learning from Home surprising well, with many excelling in their ability
to navigate the necessary online collaboration software, such as Google Classroom..
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for addressing incidents of racism and supporting students to develop an understanding of
racism and discrimination and the impact these may have on individuals and the broader community. The Principal is
responsible for examining school practices and procedures to ensure they are consistent with the policy. The school has
an Anti-Racism Contact Officer who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers are responsible for addressing the specific learning and wellbeing needs of students from culturally diverse
backgrounds through their teaching and learning programs. The Principal is responsible for ensuring that school policies,
programs and practices respond to the cultural, linguistic and religious diversity of the school community, and provide
opportunities that enable all students to achieve equitable education and social outcomes.
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