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Introduction

The Annual Report for 2020 is provided to the community of Temora High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Temora High School
Anzac St
Temora, 2666
www.temora-h.schools.nsw.edu.au
temora-h.school@det.nsw.edu.au
6977 1988
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School vision

Temora High School is a dynamic school that provides opportunities for students to achieve personal excellence in
academic, cultural, sporting and civic endeavours in an environment conducive to learning, teaching and friendship.

School context

Temora High School (THS) is a co-educational, high school providing a quality secondary education in a rural setting.

Located in the NSW Riverina the school has a proud tradition of promoting positive values and developing confident,
capable, community-minded students.

The school provides a broad, well balanced education in a stimulating and caring environment. The school has modern
facilities including science laboratories, state of the art Technical Applied Science (TAS) rooms and Trade Skills Centre
(TSC), modern food technology kitchens, a Performing Arts Centre (PAC), well equipped and air conditioned learning
spaces, comfortable relaxation areas and state of the art resources.

THS focuses on the development of the whole person through the curriculum, co-curricular activities and other
experiences, ensuring that students become well equipped to take their place in life;

*    THS draws students from the surrounding districts and has an established and productive relationship with its feeder
primary schools; and

*    Staff are made up of highly experienced teachers through to early career teachers as well as experienced School
Administration Staff (SASS) Aboriginal Education Officer (AEO) and Student Learning Support Officers (SLSOs).

Goldenfields Learning Community (GLC) - THS, Temora Public School (TPS) and Temora West Public School (TWPS) -
United in opportunity, innovation, achievement and community with enriching programs promoting quality learning in
excellent facilities and environments.

The 3 schools work together to empower students by:

*    Providing outstanding opportunities for students with programs that challenge, support and inspire in exceptional
facilities.

*    Intelligent use of technology and innovative strategies to motivate students for success.

*    Achieving excellence in academic, sporting and cultural activities.

*    Qualified teachers are experts in their field, maintaining high standards and ongoing professional development,
ensuring a strong learning community.

THS strives to meet the present and future needs of our students, in partnership with the community, providing high
quality educational programs and facilities characterised by effective teaching and learning.

THS attempts to be tolerant and understanding of all students, whilst acknowledging that all students have rights. We
expect students to recognise over time, that they also have responsibilities to themselves, their peers, the staff, their
parents, community and anyone else who is assisting them in their education.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self-assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2020 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Delivering

LEARNING: Assessment Delivering

LEARNING: Reporting Delivering

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Quality Teaching and Learning

Purpose

 • To create a stimulating and engaging learning environment underpinned by high expectations and teaching
practices to accelerate learning with differentiated curriculum that is flexible, reflective, relevant and dynamic to
meet the diverse needs of our students, staff and community.

 • Build capacity particularly in the areas of teaching literacy and numeracy explicitly across all key learning areas to
improve student learning outcomes.

Improvement Measures

 • Teachers regularly review and revise lesson plans and sequences ensuring the content is based on curriculum and
the teaching practices are effective.
 • Teachers access and engage in professional learning that build skills in analysis, interpretation and use of student
progress and achievement data.
 • The school provides/facilitates professional learning that builds teachers' understanding of effective strategies in
teaching literacy and numeracy.

Overall summary of progress

THS's main focus to achieve improvement measures in 2020 was on the creation of structures to support teacher
professional learning and distributed leadership. This was achieved using staff development groups called squadrons
and extra head teacher release time to develop action in areas of the school plan. Keys areas where improvement has
been actioned are data analysis, literacy and numeracy, student wellbeing, assessment and feedback.

Progress towards achieving improvement measures

Process 1:  • Building distributed school instructional leadership at THS to established support for collaboration,
PDPs and TPL to improve the school's ability in implementing evidence based effective teaching and
learning practices.
 • Implementing systems to ensure teaching, learning and school planning is based on sound use of
school-wide and student data to improve student achievement and progress.

Evaluation Funds Expended
(Resources)

All staff are explicitly teaching and embedding vocab, TEEL/ALARM/ IDEAL
paragraph scaffolds and joint constructions in learning activities.

A new programming template was introduced which includes school priorities
areas and improved planning and evaluation.

School improvement model has allowed executive and KLA  second -in-
charge (2IC) to effectively help head teachers and teacher to implement new
teaching and learning practices in classrooms, especially with literacy.

NAPLAN and HSC RAP data is used effectively to help build staff and school
learning priorities and improvement. It is regularly used as part of school
planning and professional learning.

The feedback and assessment squadron implemented professional learning
on active learning.

Best Start Year 7 was implemented.

Whole school evaluation into writing occurred. This has lead to a focus on
long answer writing responses and the goal to improve long answer HSC
question marks by 20%.

Literacy Coordinator - 0.2 FTE -
$21877

Head teacher/Deputy Principal release
-School Improvement Model - 1.4 FTE
- $164728

Beginning Teacher release - 0.1 FTE -
$12375

2IC Leadership  - 0.3 FTE - $32467

KLA and Curriculum TPL - 8 Day per
KLA - 40 Days - $21260

PEER DEER - $4000

Word Flyers - $4000

Education Perfect - $6000

ATOMI - $8000

AEO - 0.3 FTE - $22724
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Progress towards achieving improvement measures

All staff are explicitly teaching and embedding vocab, TEEL/ALARM/ IDEAL
paragraph scaffolds and joint constructions in learning activities.

A new programming template was introduced which includes school priorities
areas and improved planning and evaluation.

School improvement model has allowed executive and KLA  second -in-
charge (2IC) to effectively help head teachers and teacher to implement new
teaching and learning practices in classrooms, especially with literacy.

NAPLAN and HSC RAP data is used effectively to help build staff and school
learning priorities and improvement. It is regularly used as part of school
planning and professional learning.

The feedback and assessment squadron implemented professional learning
on active learning.

Best Start Year 7 was implemented.

Whole school evaluation into writing occurred. This has lead to a focus on
long answer writing responses and the goal to improve long answer HSC
question marks by 20%.

SLSO - In class support -Small group
learning - 1.73 FTE - $114944.7

Integration Funding - 2.5 FTE -
$165759

LaST - 0.801 FTE - $88672 (including
$1165 English Literacy)

Funding Sources:
 • Aboriginal background loading
($22724.00)
 • Low level adjustment for disability
($136108.00)
 • Socio-economic background
($324859.00)
 • Integration funding support
($165759.00)
 • English language proficiency
($1165.00)
 • Professional learning ($21260.00)
 • Support for beginning teachers
($12375.00)

Next Steps

1. Continue develop of staff knowledge on the teaching of literacy and numeracy. - 8 ways of writing and super 6
comprehension strategies.

2. Continued implementation of school improvement model.

3. Staff professional learning in backward mapping and feedback.

4. Development of numeracy coordinators role

5. Further implementation of the Dr Cam Brook's Feedback Model.

6. Implementation of  effective assessment and feedback.
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Strategic Direction 2

Student and Staff Wellbeing

Purpose

 • To implement quality learning experiences that build positive, respectful and caring relationships, and will create an
aspirational learning culture which will support the cognitive, emotional, social and physical wellbeing of students.

Improvement Measures

 • The school's wellbeing approach focuses on creating an effective environment for learning.
 • The wellbeing of students is explicitly supported by staff and community.
 • Teachers engage in professional learning targeted to school priorities, the needs of their students, and the
achievement of their professional goals.

Overall summary of progress

The student wellbeing squadron's focus has been on the extra curricular programs and excursions., as well as
developing a scope and sequence of wellbeing learning activities that address the social needs of students. The
squadron has been implementing mindfulness and social regulation via Berry Street Education Model in home groups.
The squadron split into two groups in 2020 with a new student wellbeing project team formed to implement aspect of the
Positive Behavior for Learning framework.

Progress towards achieving improvement measures

Process 1:  • Implement a whole school integrated approach to student and staff and wellbeing in which students
and staff can succeed and thrive at each stage of their schooling.

Evaluation Funds Expended
(Resources)

Student Wellbeing  Project squadron implemented the initial phases of the
Postive Behaviour for Learning (PB4L) framework ready for implementation
in 2021. This includes a review of current school discipline procedures.
School value of respect, responsibility and relationships were introduced.

COVID caused disruptions to many wellbeing activities during 2020. Safe on
Social and many activities such as Premier Sporting Challenge were
conducted online.

Rewards system promotion and reintroduction occurred and merits are now
presented at whole school assemblies.

The school reintroduction school captains and perfect for 2021.

A boys advisor position was created for introduction in 2021 and a Year 6
Advisors position was introduced in 2020 to ensure smooth transition and
passage of information from partner primary schools.

Aboriginal education team commenced and the school held a very successful
NAIDOC day assembly. This received very positive feedback.

Berry Street Education Model (BSEM) and mindful activities have been
introduced into home groups.

The learning hub continues with Finigan School of Distance Education. The
school was successful in gaining a grant to develop a alternate learning
program. Partnerships were formed with Temora Council, TAFE, PCYC,
Temora Community Centre and other organisations for the program with a
focus on project based learning, work readiness skills and social skills. This

PL - BP4L - 10 Days - $5340

Wellbeing Activities - $5000

Learning Hub SLSO - FTE 0.45 -
$29898

Learning Hub Rent - $4000

Eagles Class - $65630

Funding Sources:
 • Professional learning ($5340.00)
 • Socio-economic background
($17444.00)
 • School rollover Funding ($87084.00)
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Progress towards achieving improvement measures

was to commence in 2021.

Three staff attended Stronger Smarter and a further four enrolled. The later
course was postponed due to COVID and will proceed in 2021.

A permanent Head Teacher Support was appointed to strengthen the
learning and support functions of the school. This has seen improved
knowledge and coordination of the school's wellbeing teams and support
structure, which has benefited students and staff.

The Family Referral Service engaged with THS for one day per week in 2020
to support with connecting families and students to services in order to better
support student wellbeing.

Eagle class support continued via alternate learning models and online
learning platform to support learning at school and flexible learning from
home.

Next Steps

1. Fostering of student aspiration and growth.

2. Implementation of the student wellbeing project - PB4L.

3. Further implementation of positive relationships using BSEM and Stronger Smarter.

4. Building of cultural knowledge and accepting differences.

5. Build capacity and knowledge of the school community about high expectation relationships.
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Strategic Direction 3

Community and Environment

Purpose

 • Continue to collaborate with community and foster effective and meaningful partnership with stakeholders that
already exist and to ensure these continue to empower the community to contribute positively to THS and support
student learning.

Improvement Measures

 • Parents and community members have the opportunity to engage in a range of school-related activities which help
build the school as a cohesive educational community.
 • The school's existing physical resources and facilities are well maintained and we continue to expand upon the
capital structure and resources at THS whilst providing a safe environment for learning.
 • Technology resources are expanded and accessible to staff and students.

Overall summary of progress

THS continues build modern school learning space and resources to challenge and support student learning. Partnership
with community continue to grow and enhance the learning opportunities for students.

Progress towards achieving improvement measures

Process 1:  • School Leadership Team communicates clearly about school policies and practices, being responsive
to feedback.
 • Maintain and build upon the purposeful relationships with stakeholders that align to School Strategic
Directions. Discussing school needs and issues.
 • Ensure that THS existing physical resources and facilities are well maintained and we continue to
expand upon the capital structure and resources at THS for future generations. We look for future
opportunities to improve school facilities whilst providing a safe environment for learning.
 • Technology resources are expanded and accessible to staff and students.

Evaluation Funds Expended
(Resources)

School partnership were formed with local community including TAFE,
Council, local businesses, Community Centre, Family Referral Service for the
conduct of programs including RAGE, mental health, Lads and Ladies, work
experience/placement and Adult 101.

Aboriginal Education links with local stakeholders including council about the
introduction of NAIDOC activities to our community.

RIEP project to provide opportunities for alternative pathways to education or
work was developed for implementation in 2021. This will aim to extend
student aspiration, keep them in education longer and provide pathways to
work for disengaged students.

Responses to the Tell Them from Me (TTFM) survey by parents improved
100% in 2020 to provide meaningful data for school analysis.

THS implemented a new digital devices process in consultation with
students, parents and staff. Device are now OFF and AWAY during learning
time.

Temora High and Beyond occurred online and locally during COVID.
Transition programs with primary partner schools continues to improve.

Major school improvements for 2020 included:

TSO - $66442

Technology Resource - $57000

Omni Oven - $31000

TAS auto and junior workshops -
$340000

Carpark upgrade - $65000

CCTV Install - $50000

Furniture - $28000

Support area improvements - $9000

Admin upgrade - $10450

Art space - $85600

Funding Sources:
 • Community 6300 ($340000.00)
 • School rollover funding
($402492.00)
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Progress towards achieving improvement measures

TAS Auto and Junior workshop planning - construction due in 2021 ($340
000)

Upgrade to Gloucester Street car park ($65000)

CCTV ($50000)

Omni Oven for Food Technology ( $31000)

Upgrades to Room 2 ($9000)

Removal of platform in A Block teaching spaces ($10450)

New senior art learning space ($85600)

Technology upgrades ($57000)

Learning spaces furniture upgrades ($28000)

AMU install a concrete ramp at Casey's Corner

AMU replace all windows in A Block and MPU.

Next Steps

1. Learn with community to build student and parent aspirations.

2. Improve playground near oval, MPU and COLA.

3. Install lift in MPU.

4. Continue to build supportive relationships with businesses and council.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading AEO - FTE 0.3

Funding Sources:
 • Aboriginal background
loading ($22 724.00)

THS employs an Aboriginal Education Officer
(AEO) to work with students and develop
programs that enhance cultural identity. This
includes learning plans, culture activities and
development of Aboriginal leadership. School
aims to have all staff complete Stronger
Smarter training. Impact has been a much
stronger cultural identity for Aboriginal
students and recognition of the strength the
understanding has in bringing people
together.

Low level adjustment for disability LaST - $87507

SLSO - $48601

Funding Sources:
 • Low level adjustment for
disability ($136 108.00)

Learning a Support Teacher (LaST) is
employed 0.8 FTE to support student learning
needs. Flexible funding employees a SLSO
who provides literacy and small group in class
support. Impact is improved staff knowledge
and understand of practices that support
learning and help students with learning
difficulties.

Socio-economic background Literacy Coordinator - 0.2
FTE

Head Teacher release - 1.4
FTE

Learning software platforms
- $22000

2IC leadership - 0.3 FTE

SLSO - literacy and small
group - 1.0 FTE

Learning Hub - SLSO - FTE
0.45

Funding Sources:
 • Socio-economic
background ($324 859.00)
 • School Funding ($12
454.00)

Improvement in attendance during the COVID
year. Increased explicit teaching of literacy in
areas of vocab, paragraphing and joint
construction. Enhanced use of data to inform
school change and this is developing across
teaching staff to be included in everyday
practice. Focus on middle leadership and
whole school development model has
ensured that learning conversations are
occurring and practice is improving across the
school in teaching, assessment, feedback,
planning and evaluation.

Student wellbeing planning and alignment to
school needs has improved. Regular activities
are conducted to a higher level. Student
pathways for learning continue to increase to
cater for the diverse socio-economic
background and learning needs of students.

Support for beginning teachers Professional Learning -
$12375

Funding Sources:
 • Support for beginning
teachers ($12 375.00)

Head teacher release, an active beginning
teacher network, more active professional
learning within school ensures beginning
teachers complete NESA proficiency and
develop high levels of understanding of
effective teaching and learning practices.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 168 194 185 184

Girls 164 167 167 169

Student attendance profile

School

Year 2017 2018 2019 2020

7 91.4 88.4 89 88.5

8 88.2 88.2 83.1 83.2

9 88 85.6 83.5 80.2

10 86.6 83.3 83.4 82.9

11 89.1 83.4 82.6 85.2

12 92.4 90.7 83.6 91.3

All Years 89.1 86.4 84.2 85

State DoE

Year 2017 2018 2019 2020

7 92.7 91.8 91.2 92.1

8 90.5 89.3 88.6 90.1

9 89.1 87.7 87.2 89

10 87.3 86.1 85.5 87.7

11 88.2 86.6 86.6 88.2

12 90.1 89 88.6 90.4

All Years 89.6 88.4 88 89.6

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 0 9

Employment 16 12 36

TAFE entry 0 0 9

University Entry 0 0 34

Other 0 0 0

Unknown 0 2 11

All students who left Temora High upon completing Years 10 and 11 in 2020 or during 2020 left for a full-time job or
apprenticeship. Typically, these students were employed in the local area and the Riverina region. 36% of the Year 12
cohort gained employment, or an apprenticeship, at the conclusion of the HSC. 34% gained access to a university place
(down from 33% in 2020). 9% enrolled at TAFE.

A large range of courses were selected including Environmental Engineering, Education, Nursing, Agribusiness, Medical
Science and Creative Arts.

Students who were successful in gaining apprenticeship were largely in the construction industry and farm machinery
businesses.

A significant number of students were also successful in gaining local traineeships.

Year 12 students undertaking vocational or trade training

18.37% of Year 12 students at Temora High School undertook vocational education and training in 2020.

Year 12 students attaining HSC or equivalent vocational education qualification

93.6% of all Year 12 students at Temora High School expected to complete Year 12 in 2020 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Head Teacher(s) 6

Classroom Teacher(s) 26.5

Learning and Support Teacher(s) 0.8

Teacher Librarian 1

School Counsellor 1

School Administration and Support Staff 9.98

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.

In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 1,007,716

Revenue 6,673,963

Appropriation 6,567,566

Sale of Goods and Services 13,489

Grants and contributions 89,124

Investment income 1,206

Other revenue 2,578

Expenses -7,101,320

Employee related -5,918,866

Operating expenses -1,182,454

Surplus / deficit for the year -427,357

Closing Balance 580,359

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 165,759

Equity Total 484,856

Equity - Aboriginal 22,724

Equity - Socio-economic 324,859

Equity - Language 1,165

Equity - Disability 136,108

Base Total 5,483,986

Base - Per Capita 86,981

Base - Location 79,521

Base - Other 5,317,484

Other Total 305,418

Grand Total 6,440,019

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

2020 NAPLAN

As agreed by the Education Council, the National Assessment Program (or NAPLAN) did not proceed in 2020 due to the
COVID-19 pandemic. This was to assist school leaders, teachers and support staff to focus on the wellbeing of students
and continuity of education, such as online and remote learning.

The Education Council also agreed to defer the full transition to NAPLAN Online from 2021 to 2022 and the continuation
of current NAPLAN governance arrangements through 2021.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2020 SSSG State School Average
2018-2020

Biology 69.4 64.8 70.8 68.8

Business Studies 57.9 60.9 68.6 65.4

Community and Family Studies 72.1 69.3 72.4 73.2

English Advanced 77.4 75.4 80.8 77.1

English Standard 67.5 65.3 68.1 67.8

Legal Studies 65.5 65.4 72.1 66.8

Mathematics Advanced 57.0 71.1 77.7 57.0

Mathematics Standard 2 58.5 60.7 64.9 62.0

Personal Development, Health and
Physical Education

64.3 67.0 69.9 67.2

HSC Analysis

Agriculture

THS performed well in the 2020 HSC Agriculture Examination. While unable to obtain a Band 6 result, the gaining of 5
Band 5 results indicated significant learning. Explicit teaching of the knowledge component of the course combined with
regular practice of skills enabled students to become very familiar with course content in the leadup to the examination.
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Students extensively practiced past HSC questions in preparation for the HSC exam and this was a very successful
strategy.

Ancient History

In 2020 our Ancient History students achieved a Z score of 0.51, which is a significant jump from 2019. This can be partly
attributed to more confidence in teaching the new syllabus, as well as a stronger, more focused and academic cohort.
We received all Band 5s and 4s, both of these bands were also above state average. This year saw a continued
decrease in students achieving in the lower bands, and a significant increase in Band 5s. A contributing factor of not
achieving a Band 6 can be attributed to the top performing students attaining early entry and consequently, their
preparation eased after the Trial HSC Examinations. Our results were either on par, above or significantly above in each
question, demonstrate the strength of the cohort. To maintain this growth, we are continuing our focus on academic
writing.

Biology

The HSC results for Biology 2020 saw an above state average score for some multiple choice and questions and section
2 (extended response). Students performed strongly in Bands 3 and 4 with 2 Band 5's and 1 Band 6. The Z score of -
0.35 indicates a small negative trend from 2019 (-0.22). Overall Biology students in 2020 maintained a strong
comparison with state averages across all topic areas. The aim for the coming year is to continue to focus on the
improvement of writing extended responses so that student answers contain greater detail and better address verb
requirements.

Business Studies

In 2020, 16 students completed the HSC Business Studies course. All four sections of the paper performed below the
state average. Students achieved scores ranging from bands 1- 5, three students (18.75) received a band 1, 2 students
(37.5%) a band 2, 3 students (25%) a band 3, 4 students (12.5%) a band 4 and 1 student (6.25%) a band 5

CAFS

The HSC results for Community and Family studies were consistent. Students performed well, gaining strong results in
the band's 3 and 4. Overall Community and Family Studies students in 2020 maintained a strong comparison with state
averages across all topic areas. In 2021, I will focus on the improvement of writing extended responses so that student
responses contain greater detail and more content related terminology.

Chemistry

THS performed poorly in the 2020 HSC Chemistry Examination. Obtaining Band 3's and Band 2's from a small
candidature. With average marks below state average. Regular practice of skills and more extensive use of past papers
may help students to become very familiar with course content in the leadup to the examination. Z score analysis is
somewhat unhelpful due to the low numbers but is consistently negative.

Construction

The VET Construction class of 2020 performed well above state average. Of note was the written long answer section
(Section IV) where the class were 38.6% above the state mean. With only a class of five the conclusions are hard to
draw with a small sample size. They did perform 8.52% above state average for the subject and had four Band 5 results
and a Band 4. The results suggest the techniques used with using multiple choice questions from NESA to target weak
areas for revision aided the students.

Drama

Overall our Drama students achieved expected results. We received nothing below a Band 2. When examining both
sections of the exam and individual project results, our results were mostly lower than state average, but still in the same
band, indicating that we are achieving close to state average in most areas. The focus area of improvement is ensuring
students write more under timed conditions and understand the expectations of a drama essay. To improve student
growth in 2020 we are focusing on more opportunities for in-class work on timed essay responses.

English Standard

In 2020 the Standard English cohort achieved a slight increase in their Z score, attaining -0.35. In comparison to the
state, we achieved slightly more Band 4s and 3s. We achieved no Band 1s, however our results were slightly lower than
last year as we achieved Band 2s, which could be attributed to not running a main stream English Studies class. In
contrast, our highest results were an improvement on last year, reflecting our work on having strong English students in
Standard, not just Advanced. When studying school assessment mark versus the examination mark, our school marks
are on track, and our ranking remained mostly in tact, demonstrating a strong assessment schedule and in-depth
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marking and feedback routine. Analysis each section of the exam demonstrates that our results are below state,
particularly in Module C and in Paper 1, Section 1. To improve in this, we have integrated a Module C style task, as part
of our Module B assessment. We are also including more work on analysing unseen texts for Texts and Human
Experiences.

English Advanced

The Advanced English results in 2020 were solid, and mostly on par with results from 2019. In the Z Score we had a
slight increase from 0.5 to 0.6. Unfortunately, we received no Band 6's and our Band 5's were below state average.
However, receiving no marks below a Band 4 has put us above state in the lower bands. Comparing our band results to
previous years, there is a steady decrease in the amount of Band 3s and lower results received, and an increase in the
amount of Band 4s and 5s we received. Examining the school assessment versus examination mark it can be seen that
there needs more rigorous school assessment, to better prepare students for the HSC Style exam. Early entry into
university seems to have played a part in top ranked students easing off their study, leading into the HSC, as they did not
perform to expectations. Looking at each section of the exam, in Paper 2 the average was a C for each module, which is
below state average for each module. To improve on these results we intend to increase the exposure of academic
writing to students, ensure that they understand what a Band 6 response looks like. We have modified the assessment
schedule and types so that assessments are more rigorous at school. We have also implemented mini practise exams
throughout the course to better prepare students for writing in an exam situation.

Industrial Technology

The IT Timber class of 2020 comprised of only two students. This made the RAP analysis unable to be used for much of
the data, although the class did end up 2.5% above the state mean. One student received a Band 5 and the other a
Band 3. The lower band was mostly impacted by COVID and its effect on the major project for this student. Both students
performed well in assessment tasks and it is again hard to correlate assessment vs exam performance when the
conditions for the work involved in these tasks vary so broadly. The quality of the Band f5 student's major project was
very high and the HSC result for them being an equal top result in their HSC outcomes.

Legal Studies

In 2020,10 students completed the HSC Legal Studies course. All four sections of the paper performed below the state
average. Students achieved scores ranging from Bands 1- 4, one student (6.66%) received a Band 1, 2 students (6.66%)
a Band 2, 3 students (46.66%) a Band 3 and 4 students (40.0%) a Band 4. The Z score for 2020 was positive and an
improvement from 2019, an increase from 0.18 to 0.42

Mathematics Standard 2

In 2020, 28 students completed the Mathematics Standard 2 course. The Z-score for 2020 was negative and the trend is
a deterioration in results from the previous year. 2019 was the first year this course ran and due to significant changes to
the structure it is difficult to compare. Students performed below state average in both the multiple choice sections and
the short answer section. Results ranged from Band 1 to Band 5, with 6 Band 1's (21.43%), 9 Band 2's (32.14%), 5 Band
3's (17.86%), 6 Band 4's (21.43%) and 2 Band 5's (7.14%). Examining the school assessment versus examination mark
it can be seen that there is a need for more rigorous school assessment, to better prepare students for the HSC Style
exam.

Mathematics Advanced

In 2020, 11 students sat the Mathematics Advanced HSC Examination. Students achieved 1 Band 5, 2 Band 4, 4 Band 3
and 4 Band 5. The student performed below state average with a z-score of -1.7 which was an improvement of the last
two (2) years. First year in the new course so hard to compare to previous years.

Mathematics Extension 1

In 2020, 4 students sat the Mathematics Extension 1 HSC Examination. First year in the new course so no comparison to
previous years. Students achieved 1 Band E2, 2 Band E3 and 1 Band E4. Student performed below state average with a
z-score of -1.5.

PDHPE

The HSC results for PDHPE 2020 saw a slightly state average score for some multiple choice and questions and short
answer questions. Extended response questions of 5 marks or greater were significantly less than state average 70% of
students achieved a Band 3 or 4 with a further 30% achieving Band 1 and 2. The aim for the coming year is to continue
to focus on the improvement of writing extended responses using ALARM matrix, so that student answers contain
greater detail and better address verb requirements. In addition to this, regular practice of timed writing will enhance
students' ability to think under pressure and emulate conditions similar to HSC examination.
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Physics

THS performed below state average in the 2020 HSC Physics Examination. 2 Band 4's, 1 Band 3 and 3 Band 2's were
achieved by the candidates. Pressure to perform was somewhat relieved from the candidates by early entry being
achieved by several of them. Z score analysis is not reliable due to low candidature but does fluctuate in the negative
area.

Visual Arts

The 2020 HSC results were once again of a high standard, with 100% of the THS Visual Arts candidates achieved Band
4 or above. 40% of the cohort received a Band 6 in the HSC, with one student also being nominated for ArtExpress. It
should be noted that all students who achieved a Band 4 were just one mark off gaining a Band 5. Visual Arts was the
highest mark for all students who undertook the subject in 2020 with a mean mark of 83.4%. Students achieved higher in
the Body of Work examination than the written component of the examination. In the written examination, students
performed better in Section 2, which is the extended essay response. 2021 will see more focus on Section 1 of the
examination, which is based on the interpretation of unseen images.
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Parent/caregiver, student, teacher satisfaction

Parents were asked to take part in the Tell Them From Me parent survey. The survey includes seven separate
measures, which were scored on a ten-point scale. A score of 0 indicates strong disagreement; 10 indicates strong
agreement; 5 is a neutral position (neither agree nor disagree).

CESE results are an average result for all schools that participated in the survey. Results for Temora High School (THS)
parent responses are as follows:

1. THS parents feel welcome - THS score was 6.4. CESE Years 7-12 average of 7.4.

2. THS parents are informed - THS score was 5.3. CESE Years 7-12 average 6.6.

3. THS parents support learning at home - THS score was 6.6. CESE Years 7-12 average 6.3.

4. THS supports learning - THS score was 6.4. CESE Years 7-12 average 7.3.

5. THS supports positive behavior - THS score was 6.3. CESE Years 7-12 average 7.7.

6. THS creates a safe school environment -THS score was 6.2. CESE Years 7-12 average 7.4.

7. THS is an inclusive school environment -THS score was 6.7. CESE Years 7-12 average 6.7.

The school will continue to further analyse the survey results in order to work towards improving student learning and
wellbeing.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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