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Introduction

The Annual Report for 2020 is provided to the community of Plumpton House School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Plumpton House School
327 Rooty Hill Road North
Plumpton, 2761
www.plumptonho-s.schools.nsw.edu.au
plumptonho-s.school@det.nsw.edu.au
9625 5033
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School vision

Supportive relationships. Targeted support.

At Plumpton House School, students will have:
 • the opportunity and encouragement to succeed
 • the opportunity to lead their own educational pathway.

Relevant learning for future success.

School context

Plumpton House School provides an alternative educational environment that caters for the academic, social and
behavioural needs of students in Years 5-12 from a variety of schools across Western Sydney.

Plumpton House School places a strong emphasis on delivering quality educational experiences for all its students whilst
concurrently focusing on transition into the next environment (mainstream school, TAFE or employment). The school
works to enhance and maintain collaborative connections, partnerships and networks with outside agencies, mainstream
schools and other alternative educational settings.

The school's multi-skilled professional staff have a deep knowledge and understanding of students with additional
learning needs and possess expertise in specific areas of learning and support to enhance students' educational
opportunities.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self-assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2020 School Assessment

LEARNING: Learning Culture Delivering

LEARNING: Wellbeing Delivering

LEARNING: Curriculum Delivering

LEARNING: Assessment Working towards Delivering

LEARNING: Reporting Delivering

LEARNING: Student performance measures Working towards Delivering

TEACHING: Effective classroom practice Working towards Delivering

TEACHING: Data skills and use Working towards Delivering

TEACHING: Professional standards Delivering

TEACHING: Learning and development Delivering

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Delivering

LEADING: Management practices and processes Delivering
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Strategic Direction 1

Developing Self and Community Connections

Purpose

To establish and maintain community partnerships that foster positive relationships with parents, external agencies and
the wider community to support our students to make choices based on self reflection and self regulation.

Improvement Measures

Increased parent satisfaction as compared to 2018 base line data.

An increased percentage of students will be connected to an external program or support service in the community.

An Increased percentage of students displaying positive behaviours.

Overall summary of progress

Questions:
1. Did parent satisfaction improve from 2018 to 2020?
2. Was there an increase in the number of students connected to external agencies?
3. Was there an increase in the number of students displaying positive behaviours?

Data Sources:
1. Base line data on parent satisfaction from 2018 is unavailable. We analysed phone logs, text messages, anecdotal

data and parent participation rates (celebrations, cultural events, student meetings) 2018-2020.
2. Base line data on the number of students accessing external services is unavailable. We analysed increase in

engagement from year to year.
3. Suspension and attendance rates, daily behaviour monitoring data.

Findings:
1. Anecdotal observations confirm an increased level of parent satisfaction in the 2018 to 2020 period. This was

particularly evident in the increase in parental participation in 2019, and the positive feedback throughout COVID in
2020.

2. Splitting the student cohort into pathway groups supported a strong focus on connecting with external agencies.
There was an increase in the number of students connected to external programs such as YES TAFE courses,
White Lion Program, House of Bricks, Neighborhood Job Program, Productivity Boot Camp and work experience.

3. Decreased rates of suspension and increased levels of attendance, engagement in class and student emotional
self-regulation, indicate an increased percentage of students displaying positive behaviours. From 2018 to 2020,
long suspensions were reduced by 50%, and short suspensions were reduced by 80%. Between 2019 to 2020,
attendance rates increased by 22% to 73% overall.

Implications:

To extend this foundation, the 2021-2024 School Improvement Plan will address the following:
 • Continuation of Community Liaison Officer (CLO)
 • Continuation of Student Support Officer (SSO)
 • Introduction of a Welfare Officer (SLSO)
 • Refinement of the senior pathways program including expanding access to external programs
 • Further embedding the Berry Street Education Model and modifying the positive behaviour intervention system
 • Utilising the school website service and social media for connecting with families.

Progress towards achieving improvement measures

Process 1: Collaboration with Parents and Community: To embed effective systems and procedures to enhance
communication processes with parents and carers to increase student engagement and to build positive
relationships within the community.

Evaluation Funds Expended
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Progress towards achieving improvement measures

Evaluation (Resources)

Question: How  effective have systems and procedures put in place
enhanced communication processes with parents and carers, increased
student engagement and built positive relationships within the community?

Data Source: Student reports - Student participation records, schedules
Community Liaison Officer  log.

Findings: Increased participation in TAFE and external courses. Increase in
student engagement in external PDHPE resilience and fitness programs.

Implications:  Due to Covid-19 restrictions parents and carers were not able
to participate in Presentation Day: Celebration of Student Learning and
Engagement. Senior students enrolled in vocational courses for 2021 school
year. School to access where possible, Return to School Centre, Chilfley
College Bidwill Campus.

 • Community Liaison Officer
employed and  position funded.
 • School mini vans.
 • Funding for external programs and
program incursions.

Process 2: Student Wellbeing

Embed the philosophy and practices of the Berry Street Education Model into all aspects of school.

Evaluation Funds Expended
(Resources)

Question:  How have the philosophy and practices of the Berry Street
Education Model been embedded  into all aspects of school?

Data Source: Social and emotional learning comments on all student
semester 2 reports, student responses to tests and work samples of Berry
Street lessons.

Findings:  All students are participating in the Berry Street Education Model
lessons and teachers are embedding it into their teaching practice. When
surveyed at the end of 2020, students reported:
 • 92% students felt that staff have high expectations for their success
(increase of 14%)
 • 96% students felt safe at school
 • 84% students valued schooling
 • 92% students had a positive sense of belonging at school (increase of
27%)
 • 88% students felt engaged in their schooling (increase of 57%)
Implications: Students exhibiting positive cognitive and behavioural change,
engagement and progress in their academic achievement.

 • Berry Street manuals and training.
 • Programs and lessons
 • Student Support Officer employed
and  position centrally funded.

Next Steps

 • Senior students will continue to engage in vocational courses such as TVET, EVET, White Lion TAFE and Work
Experience.

 • With the easing of COVID-19 restrictions in 2021, the school will be able to more successfully engage and
maintain community partnerships that foster positive relationships with parents, external agencies and the wider
community.

 • The ongoing employment and our School Support Officer and continuation of the Berry Street Education Model will
continue to support our students to make choices based on self reflection and self regulation.

 • Finding effective means to connect with families on a daily basis.
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Strategic Direction 2

Quality Teaching and Learning

Purpose

To develop a collaborative teaching and learning environment in which literacy and numeracy are the key drivers of all
programs that support the needs of all students.  

Improvement Measures

All teaching and learning programs clearly demonstrate elements of the Quality Teaching Framework and meet the
needs of all individual students.

All students will have an individual learning plan which reflects their literacy and numeracy goals and individual targets.

All students exceed their expected growth in literacy and numeracy goals.  

Overall summary of progress

Questions:
1. Do all teaching and learning programs clearly demonstrate elements of the Quality Teaching Framework and meet

the needs of all individual students?
2. Do all students will have an individual learning plan which reflects their literacy and numeracy goals and individual

targets.
3. Are all students exceed their expected growth in literacy and numeracy goals.

Data Sources:
1. Teaching and learning programs; the Quality Teaching Framework
2. Individual student learning plans
3. Syllabus documents, progression tracking, effective data collection, analysis and use.

Findings:
1. Quality Teaching Rounds (QTR) were postponed due to staffing constraints and COVID-19 restrictions.
2. Purchased and implemented various digital educational platforms to align with teaching and learning programs and

support differentiated learning experiences based on individual student needs, whilst meeting all mandated
curriculum outcomes.

3. Professional development of CESE's What Works Best framework enhanced teacher engagement within
professional discussion and collaboration that focused on improving teaching and learning in classes. This was
established through the opportunity to undertake negotiated teaching practice observations and provide feedback,
that centred upon improving professional knowledge and practice utilising researched informed strategies.

Implications:
1. School funded an Assistant Principal position to build staff capacity through explicit mentoring and coaching of staff

in place of QTR.
2. All students have individual learning plans but greater skills in data use for staff is required to ensure that the

school is tracking student achievement against set goals.
3. Students are not exceeding their expected growth in literacy and numeracy. There is a need to introduce school-

wide professional development in formative assessment and effective data skills and use.

Progress towards achieving improvement measures

Process 1: Collaborative Programming:

Staff to work in teams that specifically address Quality Teaching Rounds groups.

Evaluation Funds Expended
(Resources)

Question: What was the rate of student growth in 2020?  • Teaching programs/ registers
 • Student work samples
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Progress towards achieving improvement measures

Data Source: Programs, registers, online learning

Findings: Students learning from home had a much lower level of
engagement compared to learning at school

Implications: If safe and legal to do so, encourage students to attend school
during any future state-wide lockdowns.

 • Literacy/ numeracy data

Process 2: Individualised learning:

Staff will use the syllabus documents and the Literacy & Numeracy Progressions as starting points for
all IEPs.  The Personal and Social Learning Continuum (ACARA) will form the basis of all behaviour
support plans.

Evaluation Funds Expended
(Resources)

Question: Did student supports meet individual needs?

Data Source: Behaviour data, attendance, classroom management,
referrals, assessment data.

Findings: Teachers are beginning to utilise basic behavioural and
assessment data to assist them in addressing identified individual needs.
Teachers were successful at consultation and collaboration with the student
and/or their parents, guardians or carers in developing personalised goals
and pathways for each student in the form of IEPS.

Implications: Teachers need to further enhance their capacity in interpreting
student data to effectively map student progress as well to be able to
efficiently provide necessary adjustments for students to address their
identified needs. Whilst, simultaneously monitoring and review the impact of
the adjustments provided.

 • PLP folders
 • Teacher PL qualifications
 • Teacher programs
 • R2L Plans
 • Classroom management plans
 • Behaviour data
 • Suspension/ attendance data

Next Steps

 • Establish consistent school-wide practices for assessment used to monitor, plan and report on student learning
across the curriculum

 • Provide on-going explicit professional learning to building staff capacity and whole-school culture that enhances
student growth and learning outcomes.

 • Development of teaching and learning programs which are dynamic, show evidence of revisions based on
feedback of teaching practices, consistent and reliable student assessment and continuous tracking of student
progress and achievement
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Strategic Direction 3

Innovative Future Focused Pedagogy

Purpose

Implementing future focused practices to improve student engagement and readiness for the future 

Improvement Measures

All lessons demonstrate future focused pedagogy. 

All students demonstrate increased engagement as compared to 2018 data.

An increased percentage transition to mainstream school, work or further training as compared to 2018 data.

Overall summary of progress

Questions:
1. Do all lessons demonstrate future focused pedagogy?
2. Do all students demonstrate increased engagement as compared to 2018 data?
3. Is there an increased percentage of student transition to mainstream school, work or further training as compared

to 2018 data?

Data Sources:
 • Teaching and learning programs
 • Learning and Support Team minutes
 • Behaviour monitoring data; suspension data; attendance data.
 • Individual data (returning to mainstream school, work, or further training).

Findings:
1. There is a basic level of understanding among teachers about future focused pedagogy.
2. There is a significant decrease in the number of days/ hours/ types of suspensions across the three-year period.

Attendance data demonstrated an increase in students at school; behaviour monitoring data demonstrated an
increase in student engagement in class.

3. As per Strategic Direction #1, splitting the student cohort into pathway groups supported a strong focus on
connecting with external agencies. There was an increase in the number of students connected to external
programs such as YES TAFE courses, White Lion Program, House of Bricks, Neighborhood Job Program and
work experience.

Implications:
1. Explicitly teach staff any pedagogy that needs to be embedded school-wide.
2. Continue to explicitly address student wellbeing, student attendance and student engagement in the 2021-2024

School Improvement Plan.

Progress towards achieving improvement measures

Process 1: Work Education:

The work education system is developed and embedded to build the skills and knowledge of students to
gain post school employment and to provide possible alternatives when planning for their future.

Evaluation Funds Expended
(Resources)

Question:

Has the work education system been embedded across the school to build
the skills and knowledge of students to gain post school employment and to
provide possible alternatives when planning for their future?

 • Staffing allocation
 • Networking with external agencies.

Printed on: 24 March, 2021Page 9 of 18 Plumpton House School 5754 (2020)



Progress towards achieving improvement measures

Data:
 • Teaching and learning programs
 • Data collected for student participation and satisfaction of the work
experience program.
 • Survey completed from work experience providers.
Findings:
 • Students value the opportunity to engage in varied course and work
experience to build their knowledge and skills.
 • Students experience significant anxiety about accessing external programs
 • Course providers and employers are happy with Plumpton House School
students
Implications:
 • Continue to extend the work education program across 2021-2024.
 • Support students to work through anxieties associated with accessing
external courses and work experience
 • Ensure student confidence in academic tasks as Certificate III level through
LLN and HSC minumum standards across 2021-2024.

Process 2: Future Focused Learning:

Use evidence based research and professional learning to enable the creation of flexible learning
spaces and support staff in engaging with future focused pedagogy so that students will have the skills
and knowledge needed for their future pathways.

Evaluation Funds Expended
(Resources)

Question:

Was evidence based research and professional learning used to enable the
creation of flexible learning spaces and support staff in engaging with future
focused pedagogy so that students will have the skills and knowledge
needed for their future pathways?

Data Source:
 • Teaching and learning programs, including evaluative reflections.
 • Student surveys
 • Staff surveys about how STEM could impact on their teaching and future
directions
 • Student attendance data.
Findings:
 • Teachers were utilising the flexible learning spaces created within the
classrooms.
 • STEM has a positive impact on student learning, but staff are not confident
in implementation
Implications:
 • Develop outdoor flexible learning spaces in 2021.
 • Embed pedagogies in a consistent way to ensure teacher skill and
confidence.
 • Embed a peer review model for professional development.

 • Supervisor's reports
 • Attendance records
 • Surveys

Next Steps

 • Across 2021-2024 embed all pedagogies through rigorous peer evaluation within a consistent framework.
 • Build staff capacity to implement skills required to address future-focused pedagogy in meaningful ways.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $52468 allocated for:
 • Intensive literacy support
programs
 • PLP support
 • Community partnerships
with key agencies (CLO)

Question: What has been the impact of key
initiative programs on student learning and
engagement?

Data Source:
 • PLPs
 • Teaching & Learning programs
 • Staff and student feedback
 • Assessment
 • Attendance and engagement data
Findings: As a result of unprecedented
times, a dynamic and flexible approach to
planned activities and programming was
required. Students sustained engagement
with school and community throughout
remote learning phases. Teams worked to
maintain relationships with key stakeholders
to ensure access to supports were available
despite strict parameters around on-site
visitors.

Implications: The school worked to maintain
relationships with community, and
participated in whole school professional
learning designed to improve the educational
outcomes of Aboriginal students. This has left
us in a good position for the 2021-2024
School Improvement Plan where we will have
a sustained focus on embedding Aboriginal
histories and culture into curriculum, and
further developing community connection.

Quality Teaching, Successful
Students (QTSS)

$3828 Together with other funds, the QTSS
allocation support staff mentoring through
employing additional staff to release teaching
staff when possible. This plan was often
impeded by staff shortages.

Socio-economic background $133367 Question:

Did expenditure of socio-economic
background funding improve educational
outcomes for low SES students?

Data:
 • Behaviour data sheets
 • Staff surveys
 • Student surveys
 • IEP and PLP data
Findings:

Releasing additional executive staff across
2020 assisted low SES students. Funding
ensured that resources were available to
implement appropriate behavioural and social
interventions. The need for additional support
was exacerbated through COVID and the
return of students as their anxieties
increased. Student survey results (see above
strategic directions) demonstrates a positive
impact on student wellbeing outcomes. Staff
surveys (TTFM) indicated that changes in
school operation at PHSSP would lead to
improved outcomes within the community.
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Socio-economic background $133367 Implications:

2021-2024 School Improvement Plan to
continue utilising flexible staffing to enhance
community connection, support teaching and
learning, focus on student welfare and
imcrease peer collegiality.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 40 37 38 33

Girls 11 11 10 4

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Classroom Teacher(s) 4.64

Teacher Librarian 0.2

School Counsellor 1

School Administration and Support Staff 8.52

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.

In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 1,518,028

Revenue 2,652,750

Appropriation 2,652,050

Grants and contributions 171

Investment income 528

Expenses -2,636,930

Employee related -2,211,978

Operating expenses -424,953

Surplus / deficit for the year 15,819

Closing Balance 1,533,848

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 0

Equity Total 186,234

Equity - Aboriginal 52,468

Equity - Socio-economic 133,367

Equity - Language 400

Equity - Disability 0

Base Total 1,777,175

Base - Per Capita 28,962

Base - Location 0

Base - Other 1,748,214

Other Total 617,439

Grand Total 2,580,849

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Parent/caregiver, student, teacher satisfaction

Parent Satisfaction

We could not measure Parent Satisfaction through conventional means due to COVID-19. However, phone and text
communication with families showed that they were exceptionally happy with the school's Covid-19 response, and the
school's handling of alternate arrangements.

Student Satisfaction

Internal surveys and Exit slips showed that:
 • 68% of students believed school to be important or very important to them
 • 96% of student felt somewhat safe, safe or very safe at school
 • 88% of students enjoy coming to school
 • 92% of students identified a trusted adult within the school
 • 84% of students felt that teachers have high expectations
 • 92% of students felt proud of their school

These results were compared with 2019 TTFM results, and indicated an increase in sense of belonging, feelings of
safety, advocacy at school, and positive teacher-student relations.

Staff Satisfaction

TTFM results demonstrated that staff agree or strongly agree on the following measures:
 • There is a good staff morale
 • School leaders lead improvement and change
 • There is a clear communication of vision and strategy
 • Staff are confident to meet the needs of students with a disability
 • Staff often collaborate
 • Professional Learning has led to changes in staff practice.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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