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Introduction

The Annual Report for 2020 is provided to the community of Yudi Gunyi School as an account of the school's operations
and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Yudi Gunyi School
237 Botany Rd
Waterloo, 2017
www.yudigunyi-s.schools.nsw.edu.au
yudigunyi-s.school@det.nsw.edu.au
9319 1759
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School vision

Yudi Gunyi School engages students, parents and the community in a shared learning journey. We empower students to
be safe, responsible and respectful citizens who can read, write and display interpersonal skills in a variety of contexts
and to a satisfactory standard. Through personalised learning and support our students will develop resilience and self
awareness to enable them to participate and succeed in an ever-changing world.

School context

Yudi Gunyi School caters for students from 10-16 years of age who need additional support with a range of behaviour
and mental health needs. The supports equip them and their referring school with skills and strategies to experience
success in a mainstream school environment.

The school, in collaboration with Health & Allied Health has developed a new model of care, creating a set of universal
teaching skills, collegial support channels and clinical services to improve outcomes for children, ages 4-17, and their
families. The scope of services and support use an agreed common-language to collaborate, is trauma-informed and
grounded in the principles of neuroscience.

At Yudi Gunyi School, a team including psychiatrist, senior psychologist, psychologist, paediatrician, occupational
therapist, speech pathologist, art therapist, nurse  and specialist teachers all work together to develop teaching practices
and approaches to wellbeing that is innovative and integrative.

On its grounds, the school also hosts a Supported Return to School Program for students to participate in for up to 4
weeks, whilst suspended from their mainstream school.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self-assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2020 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Delivering

LEARNING: Reporting Delivering

LEARNING: Student performance measures Working towards Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Delivering

TEACHING: Learning and development Excelling

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Reading and Writing

Purpose

To implement a research-informed, school-wide reading and writing curriculum so our students can improve
engagement, transition and post school learning outcomes. This curriculum is adapted from the AVID pedagogy for the
unique context of our school and community.. 

Students will receive direct instruction in writing-to-learn and reading-to-learn strategies, as these are deemed the most
important tools for learning.  

Improvement Measures

An increase in number of sample lesson plans showing connection to ACARA Literacy &/or Numeracy progressions 

An increase in the number of sample student assessment portfolios which include assignments as outlined in agreed
writing-to-learn and reading-to-lean assessment guide

An increase in the percentage of numeracy and literacy outcomes for students on internal assessments.  

An increase in the number of sample lesson observations that evidence consistent use of writing-to -learn and reading-
to-learn pedagogy. 

Overall summary of progress

100% of completed student portfolios in semester 1 & 2 of 2020 showed use of explicit reading and writing to learn
strategies, 80% of those showed growth toward mastery of these literacy skillsets. This outcome was supported by the
consistent use of these strategies by teachers during direct instruction tutorials on reading and writing to learn strategies
and during all subject areas - as evidenced by the weekly lesson observations that took place during 2020.

Lesson plans did not demonstrate ACARA numeracy and literacy progressions as a unit of measurement. Rather, the
school, in collaboration with Victoria University and AVID Australia, developed an assessment and reporting cycle that
used rubrics aligned to the reading and writing to learn process reflective of the WICOR pedagogy.

Progress towards achieving improvement measures

Process 1: Implement a consistent, school-wide reading-to-learn curriculum across home room and subject areas.

Evaluation Funds Expended
(Resources)

All classrooms, subject specific and homeroom, demonstrated consistent
whole school reading to learning program, via feedback from lesson
observations.

Student samples of work evidenced consistent reading to learn strategies
across all contexts.

Semester 1 & 2 2020 academic reports demonstrated consistent use of
reading to learn rubrics that assessed student mastery of relevant skills,
guided by samples of exemplary work, and graded through individual
portfolios of student work. The marks are moderated collaboratively by all
teachers, with support from executive.

1 day/week, $20,000 p.a. teacher
resource used to observe lessons,
develop reading and writing resources
and support curriculum
implementation.

Funding Sources:
 • Socio-economic background
($20000.00)

Process 2: Implement a consistent, school-wide writing-to-learn curriculum across home room and subject areas.

Evaluation Funds Expended
(Resources)

ACARA literacy progressions were replaced with assessment and reporting
cycle that tracked the explicit writing to learn strategies agreed upon in
collaboration with Victoria University and AVID Australia .

1 day/week, $20,000 p.a. teacher to
observe lessons and develop whole
school writing to learn resources,
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Progress towards achieving improvement measures

Students received weekly tutorials, with direct instruction charting how to
learn the writing to learn strategies. These strategies were implemented
consistently across all subject areas at the school. The subject areas used
these writing strategies to assess student content acquisition and those
assessments formed the basis of student portfolios of work that were
submitted each semester for teachers to grade, using agreed exemplary
student work samples. The marks were moderated collaboratively by all
teachers, with support from executive.

Evaluation was triangulated with the weekly lesson observation rounds and
resource development that supported implementation of these strategies,
during tutorial lessons and subject specific units of work.

adapted to individual classroom
contexts.

Funding Sources:
 • Socio-economic background
($10000.00)
 • Aboriginal background loading
($10000.00)

Next Steps

The school, in collaboration with Victoria University and AVID Australia, will aim to have the literacy program we have
developed, to be endorsed by NESA. This will be an extensive process, likely requiring the better part of 2021 to
implement.

Printed on: 21 April, 2021Page 6 of 17 Yudi Gunyi School 5460 (2020)



Strategic Direction 2

Inquiry and collaboration

Purpose

To implement explicit critical thinking, questioning and collaborative skills consistently across all school curricular.  This is
adapted from the AVID pedagogy for the unique context of our school and community. 

Students are taught to work collaboratively and receive training in group etiquette, the development of group-process
ground rules, the purposes of working together and how to use questioning techniques to focus discussion. . 

Improvement Measures

An increase in students' note taking samples which evidence use of higher level questions

An increase in lesson plan samples which show the use of explicit inquiry and collaboration techniques with students.

An increase in the number of lesson observations which evidence the use of explicit inquiry and collaboration
techniques by students in the classroom

An increased frequency of individual students demonstrating the use of inquiry and collaboration skills to complete
numeracy and literacy tasks using internal assessments

Overall summary of progress

100% of completed student portfolios in semester 1 & 2 of 2020 showed use of explicit inquiry and collaboration skills,
80% of those showed growth toward mastery of these skillsets. This outcome was supported by the consistent use of
these strategies by teachers during direct instruction tutorials on inquiry and collaboration strategies and during all
subject areas - as evidenced by the weekly lesson observations that took place during 2020.

The school, in collaboration with VIctoria University and AVID Australia, developed an assessment and reporting cycle
that used rubrics aligned to the mastery of agreed inquiry and collaboration skills, embedded in the whole school WICOR
pedagogy.

Progress towards achieving improvement measures

Process 1: Staff and students learn to use inquiry skills, including Costa's Levels of Thinking, in a variety of
contexts and with the support of technology.

Evaluation Funds Expended
(Resources)

Lesson observation, lesson plans, units of work, student work samples and
the assessment and reporting cycle all evidence whole school use of explicit
inquiry and collaboration techniques, with students showing growth over time
toward mastery, and teachers demonstrating fluency in the pedagogy.

1 day/week, $20,000 p.a. teacher
resource used to observe lessons, to
develop resources to support inquiry
based learning across whole school,
modified for individual classrooms.

The use of technology in these areas
was implemented during the online
learning platforms developed during
COVID-19 learning environment, with
daily evidence of the use of higher
order questioning strategies across all
classes. Thereafter, teachers
preferred face-to-face mediums of
inquiry.

Funding Sources:
 • Socio-economic background
($10000.00)
 • Aboriginal background loading
($10000.00)
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Progress towards achieving improvement measures

Process 2: Staff and students learn to apply explicit collaboration skills across a variety of contexts, and with the
use of technology.

Evaluation Funds Expended
(Resources)

Lesson observation, lesson plans, units of work, student work samples and
the assessment and reporting cycle all evidence whole school use of explicit
inquiry and collaboration techniques, with students showing growth over time
toward mastery, and teachers demonstrating fluency in the pedagogy.

1 day/week, $20,000 p.a. teacher
resource used to observe lessons, to
develop resources to support inquiry
based learning across whole school,
modified for individual classrooms.

The use of technology in these areas
was implemented during the online
learning platforms developed during
COVID-19 learning environment, with
daily evidence of the use of higher
order questioning strategies across all
classes. Thereafter, teachers
preferred face-to-face mediums of
inquiry.

Funding Sources:
 • Aboriginal background loading
($6000.00)
 • Socio-economic background
($4000.00)

Next Steps

The school, in collaboration with Victoria University and AVID Australia, will aim to have the literacy program we have
developed, to be endorsed by NESA. This will be an extensive process, likely requiring the better part of 2021 to
implement.
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Strategic Direction 3

Connect, Succeed & Thrive

Purpose

To improve the cognitive, emotional, physical, social and spiritual domains of students through an increase in the quality
and number of consistently positive relationships in their lives. 

The strength and breadth of a student's therapeutic web is strongly correlated to increased feelings of wellbeing and
ability to realise their full potential. The therapeutic web is much more than the team of clinicians and support agencies
involved in a student's life, it is the quality and frequency of positive relationships that exist at school and home which
reinforce and facilitate opportunities to connect, succeed and thrive. 

Improvement Measures

An increase in individual student attendance, including reductions in suspensions.

An increase in the number of teachers who report improved confidence in teaching students with complex trauma
and/or behaviour difficulties

An increase in outcomes from ACARA Numeracy & Literacy Progressions for individual students, based on internal
assessments measures.

An increase in the levels of wellbeing support reported by students and families who access the Ngaramadhi Space .

Overall summary of progress

54% reduction in short suspensions over time, from 2017-2020.

30% average increase in executive functioning scores, based on interdisciplinary team assessments of individual student
functional brain maps.

20% increase in attendance year prior to YGS placement compared to during YGS placement, based on sample from
Botany Bay Network referring schools.

Statistically significant improvements in student strengths and difficulties, using standardised Strengths and Difficulties
Questionnaire, based on teacher and parent feedback.

Progress towards achieving improvement measures

Process 1: Centre for Education Statistics and Evaluation, nominated university,  Green Square School &
interdisciplinary health team work together to research and evaluate Ngaramadhi Space model.

Evaluation Funds Expended
(Resources)

Refer Gonski Institute Report on Yudi Gunyi School, published on school's
website, concluding that this school should be used as a 'demonstration
school' for other communities to emulate.

$5,000 principal administrative support
in collating data and collaborating with
researchers.

Funding Sources:
 • Principal Admin Support ($5000.00)

Process 2: Community of schools access Ngaramadhi Space services and learn from Green Square School
pedagogy to support their students and teachers.

Evaluation Funds Expended
(Resources)

Increase from 50% to 80% attendance for students participating in the pilot.

94% students achieved academic goals during this period.

Disability Implementation Strategy,
Innovation funding.
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Progress towards achieving improvement measures

Reduction in short suspension by 14% and long suspension by 50% during
the course of the 9 month pilot.

Senior executive and 3 Warilla high schools reported improvements in
teacher wellbeing as a result of the pilot.

Next Steps

Collaborate with Avid Australia and the Neuro Sequential team to scale this pedagogy state-wide.

Collaborate with NSW Teachers Federation to write a series of professional learning modules in trauma-informed
pedagogy.

Collaborate with Sydney University to author a qualitative research piece on Ngaramadhi Space and Yudi Gunyi School.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Additional release time,
professional learning and
supervision time.

Funding Sources:
 • Support for beginning
teachers ($5 000.00)

PDP process for each staff member.

Socio-economic background $230K interdisciplinary
team funding .

Demountable classroom for
whole of family health
support.

Funding Sources:
 • Staffing Methodology
Review ($230 000.00)

Statistically significant improvement in student
wellbeing and engagement.

Reduction in suspensions

Improved and increased access to services
for families

Attendance was significantly impacted by the
variables affecting community during 2020, as
a result of COVID-19. Despite the school
remaining open to all students in 2020, many
families, or students themselves, chose not to
engage face-to-face with school as
consistently. Many students successfully
engaged in the online learning platform.
However, this was not consistent or
sustained.

Support for beginning teachers $20,000, 1 day /week team
teacher

Funding Sources:
 • Socio-economic
background ($20 000.00)

2 beginning teachers achieved proficiency in
NESA accreditation during 2020

Transition $80,000 6 SLSOs, 1
day/week, supporting
referring schools with
transition

$10,000 6 teachers, 1/2
day/week, supporting
referring schools with
transition

$28,000 2 day/week
chaplaincy support for
students transitioning into
and out of Yudi Gunyi
School

Funding Sources:
 • Staffing entitlement ($180
000.00)

Feedback from referring schools, using
agreed transition goals.

Student PLSP goals evidencing inclusive
practices geared toward transition

Ngaramadhi Space health interventions,
supporting students and families to address
any barriers to transition to mainstream
schooling.

Generate Ministry Chaplaincy report

Overall, transition processes evidenced
through the lenses above showed significant
and ongoing challenges as a result of COVID-
19. Student attendance issues, NSW Health
restrictions and other factors impacted on the
capacity to delivery professional learning to
other schools in support of transition and
support students themselves throughout this
process.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 14 24 22 20

Girls 4 6 10 6

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Head Teacher(s) 1

Classroom Teacher(s) 2.92

Teacher Librarian 0.2

School Counsellor 1

School Administration and Support Staff 7.23

Other Positions 0.8

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.

In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 853,249

Revenue 2,296,839

Appropriation 2,287,610

Sale of Goods and Services 27

Grants and contributions 8,614

Investment income 588

Expenses -2,177,584

Employee related -1,883,594

Operating expenses -293,989

Surplus / deficit for the year 119,255

Closing Balance 972,505

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 0

Equity Total 67,681

Equity - Aboriginal 26,472

Equity - Socio-economic 41,209

Equity - Language 0

Equity - Disability 0

Base Total 1,675,480

Base - Per Capita 16,090

Base - Location 0

Base - Other 1,659,391

Other Total 483,908

Grand Total 2,227,069

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Printed on: 21 April, 2021Page 15 of 17 Yudi Gunyi School 5460 (2020)



Parent/caregiver, student, teacher satisfaction

The school does not have the sample size large enough to create a valid and reliable data set from which to comment
on.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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