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Introduction

The Annual Report for 2020 is provided to the community of Harcourt Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Harcourt Public School
First Ave
Campsie, 2194
www.harcourt-p.schools.nsw.edu.au
harcourt-p.school@det.nsw.edu.au
9718 5929
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School vision

Our learning community at Harcourt Public School is committed to fostering personal excellence. Together we inspire
curious, adaptable learners who actively engage in a complex and dynamic  world. We value integrity, inclusivity
and mutual respect.

School context

Harcourt Public School is a collaborative learning community committed to developing confident, successful learners and
leaders, who embrace opportunities and are motivated to achieve personal excellence. We are situated in a south-
western suburb of Sydney and are made up of approximately 540 students from diverse cultural and linguistic
backgrounds. Community Language programs in Chinese and Korean are part of the curriculum offered, along with
extracurricular programs designed to extend and challenge students of all backgrounds.

Harcourt Public School has established a culture of providing quality teaching and learning programs for all students,
through an innovative, differentiated and challenging curriculum. There is a strong focus on student achievement with an
emphasis on enhancing student wellbeing and community involvement.

Senior Playground Upgrade 2020
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self-assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2020 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Delivering

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Delivering

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Pedagogical Impact

Purpose

To ensure student outcomes are met and exceeded through the embedded use of authentic data collection, analysis and
reflection of teaching practices.

Improvement Measures

Increasing % of students achieve equal to or greater than stage appropriate expectations when measured against
literacy and numeracy outcomes.

Increasing evidence of visible learning inaction and assessment practices in literacy and numeracy.

Increasing evidence of teachers using internal and external data to inform their teaching practice in literacy and
numeracy.

Increasing consistency in teaching staff contributing to and utilising a consistent data collection and recording system.

Progress towards achieving improvement measures

Process 1: Implement a whole school integrated approach of visible learning (explicit instruction, feedback &
differentiation) and assessment practices (as/for/of) in writing and numeracy.

Evaluation Funds Expended
(Resources)

During Semester 2, staff developed a deeper understanding of the
importance of student articulation of learning and reflected upon the impact of
different strategies to develop visible learning in the classroom. They
continued to implement agreed  visible learning strategies and have reflected
upon the effectiveness, adjustments made to instruction and impact on
student understanding of their learning goals.

Data collection in the early part of the year highlighted the need for a focus in
measurement and number K-6. Survey data demonstrated that the majority
of staff plan and use learning intention & success criteria (LISC) within
classrooms regularly however  it also highlighted that students were
inconsistent in their ability to rephrase and refer to the LISC throughout their
learning.

This data and an inquiry based analysis led to the Semester 2 Professional
Learning Community (PLC) focus being on developing a deeper
understanding of instructional practice of LISC and how teachers effectively
implement strategies to improve student engagement and deeper
understanding of their learning targets. The learning through the PLC
sessions resulted in staff being able to articulate the importance of targeted
language acquisition for students to achieve their learning goals in
Mathematics.  Through discussions and evaluations, staff highlighted the
importance of explicit language instruction related to:

a) subject specific language required to understand and apply the
mathematical concept/skill

b) instructional/action verbs that describe how students will demonstrate their
learning.

In evaluating the progress over the year towards the process, teachers
reflection on the professional learning on explicit teaching, especially
Learning intentions and Success Criteria highlighted:

- 100% teachers display, state and use  LISC within their classrooms

PLC sessions - QTSS funded

PAT mathematics assessments

Instructional Leader supporting
professional growth.

Funding Sources:
 • Quality Teaching, Successful
Students (QTSS) ($90000.00)
 • English language proficiency
($30000.00)
 • Socio-economic background
($25000.00)
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Progress towards achieving improvement measures

-87% of teachers deconstruct the language of the LISC with their students

- 100% articulate how their understanding and implementation of LISC in
their teaching has improved in 2020.

Process 2: Consistent data collection and analysis, where teachers analyse, interpret and extrapolate data,
collaboratively use this to inform planning, identify interventions and modify teaching practice.
Consistency of teacher judgement is evident along with effective reporting to community members.

Evaluation Funds Expended
(Resources)

There is a whole school assessment schedule and process based on
consistent and established assessment practices, which is agreed upon and
implemented by all teaching staff. The data is collated and stored within a
whole-school data collection system. Staff collaborate to view, analyse,
question and discuss stage/cohort data trends. Teams use data to identify
areas of growth, further development and targeted instruction to work
towards curriculum outcomes.

The executive team analyse data to inform whole-school direction, linked to
visible learning strategies and data-driven pedagogy. External data sources
(Check in Assessment, Progressive Achievement Test - PAT reading and
PAT Mathematics) were established in 2020. The analysis of this data is
used to verify and compare against internal school assessments.  Both the
executive team and stage teams utilised this data to develop a deeper
understanding of where students were at and to develop future learning
goals.

- The QTSS staffing allocation was
utilised to provide opportunities for
regular collaborative discussions and
learning opportunities.   (costing in
process 1)

Subscription for Progressive
Achievement Test resources $ 5000
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Strategic Direction 2

Collaborative Communities

Purpose

To create and embed a culture of evidence based collaborative practice, so that a stimulating, engaging environment,
focussed on professional growth and student achievement, is experienced by all learning community members.

Improvement Measures

Increasing % of staff are evaluating their practice and providing evidence of impact as measured against their
performance and development goals.

Increasing evidence of impact related to collaborative learning practice across the HPS learning community.

Increasing evidence of impact of mentoring and coaching practices.

Progress towards achieving improvement measures

Process 1: Draw on research to develop and implement high quality collaborative learning structures and practices
across all aspects of the learning community.

Evaluation Funds Expended
(Resources)

Semester 1 saw the need for initiative and creativity  to continue with and
establish new methods of collaboration.  Due to the learning from home
period, staff were not able to meet as a large group on site, or complete our
collaborative sessions in the usual way. It also saw the need for strong and
clear communication lines as we were working from many different
environments with external complexities.

Following this period we evaluated our systems to see how we continued to
demonstrate collaborative practice. 100% Harcourt staff stated that they
experienced a high level of effective collaboration during the learning from
home period. This was achieved through timetabling of teams to be on-site or
offsite together with utilising Microsoft Teams to support video conferencing
and collaboration. STARS was present throughout the entire period as staff
were Active Learners, Trustworthy, Respectful, Student Driven and Solution
Focused. Staff stated that there was an increased level of communication
and collaboration amongst team members, an increased opportunity for
creative programming and the capacity to transform teaching from a
traditional face-to-face module to an online platform.

During Semester 2, school timetabling continued to include collaborative
opportunities for professional learning and professional dialogue in stage
based teams on a weekly basis. Evidence supporting the continued
development of collaborative learning structures and practices could be seen
through teacher Annual Tell Them From Me (TTFM) survey.  In reference to
our collaborative practices, our school mean (8.1) was above the the NSW
Government Norm of (7.8). The two components which staff ranked
particularly high on were:

- Collaborating with other teachers on strategies to enhance student
engagement, and (8.6)

-  Teachers willingly sharing resources and ideas for lessons (8.9)

Further evidence supporting the strength of collaboration came from the data
shared from the Leading Evaluation Evidence and Data  project. This data
indicated that an average score of 4 out of 5 was received for aspects such
as a professional learning network, teaching discussions, collaboratively
planning, and share teaching resources. The aspect staff indicated was the
next growth area was regularly observe lessons with a score of 2.7 out of 5.

PLC sessions Semester 2 (cost noted
in Strategic Direction 1)

Teacher release for Strategic Direction
team to develop, conduct, collate and
evaluate survey data.

Executive involvement in the LEED
project. Teacher release for
involvement in focus groups

Funding Sources:
 • Professional learning ($5000.00)
 • Socio-economic background
($5000.00)
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Progress towards achieving improvement measures

Process 2: Implement a whole school integrated approach to mentoring and coaching in which staff can connect,
build capacity and celebrate professional growth and student achievement.

Evaluation Funds Expended
(Resources)

In 2020, various opportunities were continued and offered to all staff,
supporting them to build capacity and further support professional growth.

Staff members participated in a feedback survey aimed at evaluating the
continued opportunities provided within the school/teams over the year and
the impact it has had on their professional growth.

In summary the results revealed:

Support staff accessed this year for their professional growth:
 • 92% - Peer Learning
 • 84% - Online Professional Learning
 • 69% - Independent Professional learning
 • 69% - Team Teaching
 • 57% Leadership Opportunities
 • 50% - Additional Responsibilities
 • 23% - Mentoring
As a result:
 • 89% of staff experienced a greater level of professional growth this year
(2020) compared to their professional growth in 2019
All staff participated in the end of year Performance and  Development Plan
(PDP) review and reflected on the learning that has occurred throughout the
year. The Embedding Technology project continued during the year with the
majority of staff including an ICT integration goal within their PDP. In support
of this all staff contributed to an ICT showcase with  62% of staff identifying
that they have utilised some  information presented in the showcase to
further develop their professional growth in ICT.

An Aspiring Leadership program was planned, developed and delivered
during Semester 2. The focus was on exploring leadership qualities and staff
members (7) evaluated themselves against the Australian Professional
Standards. Some participants indicated they would use this learning to assist
in their development of their 2021 PDP goals.

Beginning Teacher funding was utilised to support teachers through meetings
with mentors, release to assist in lesson preparation and report writing, as
well as the gathering of evidence to support accreditation applications. These
teachers were able to access the expertise of  other staff across a wide range
of areas such as technology, EAL/D , classroom management, assessment
and report writing.

Beginning Teacher funds

Embedding Technology project

Funding Sources:
 • Support for beginning teachers
($23000.00)
 • embedding technology project
($110000.00)
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Strategic Direction 3

Authentic Partnerships - Belonging

Purpose

To provide an inclusive learning community that ensures students become successful, confident and engaged learners.
This is achieved through ongoing active partnerships that foster collegiality, communication and a shared sense of pride.

Improvement Measures

Increasing % of addressing all aspects of the Wellbeing Framework.

Improving communication and reciprocal relationships with the HPS and local community.

Progress towards achieving improvement measures

Process 1: Implement a whole school integrated approach to a positive culture in which all members can connect,
succeed and thrive.

Evaluation Funds Expended
(Resources)

In 2020 we continued to focus on the Wellbeing Framework aiming to
improve a positive culture in which all members of the HPS community can
connect, succeed and thrive.

We introduced Positive Behaviour for learning (PBL) classroom systems
across K-6 classes.  Teachers engaged in professional learning in developing
positive classroom expectations and engagement of students. Across K-6,
teachers implemented and explicitly taught through weekly lessons
classroom rules, procedures,  routines and how to give effective positive
feedback.  Data shows an increase in positive behaviour and a reduction of
undesired behaviour choices in the classroom by 75%  from 2019-2020.

English as additional language or dialect (EALD) Learning Progression
professional learning sessions were  completed (4 sessions over 2019 -
2020). EALD LP phase has been included on the School Report for parents
and a new EALD report for targeted students has been developed and
implemented, both following NSW Department of Education guidelines. This
professional learning and new reporting requirements ensure accurate
communication about student progress to parents.

The Tell Them from Me survey was used to collect data about student
engagement in the school. The survey demonstrated growth in student
engagement from 2019 to 2020.  Examples of areas that the students
identified that had improved were;  positive learning climate, expectations for
success, positive sense of belonging, positive student relationships and
students with positive behaviour at school. This is attributed to teacher
professional learning  on the effective use of learning intentions and success
criteria to encourage greater student engagement in learning as well as
explicit instruction of PBL classroom systems.

PBL resources and signage.

Professional Learning - SDD &
afternoon professional learning
sessions.

IT coordinator release to set up TTFM
survey.

Funding Sources:
 • Professional learning ($3000.00)
 • Socio-economic background
($10000.00)

Process 2: Draw on collaborative practices to develop and nurture reciprocal partnerships with the HPS learning
community and surrounding local area  with a focus on successive processes and professional learning.

Evaluation Funds Expended
(Resources)

In 2020 we have continued to build relationships with our community. Parent
volunteer opportunities expanded to both literacy and numeracy support
programs. Ten parent volunteers were trained in the Learning Links Counting
for Life program supporting students in numeracy. The parent reading
volunteer program continued from 2019 giving parents the opportunity to
support student learning.

IT support and resource formulation
(video's).

Release for collaboration with
Aboriginal families.

Printed on: 20 April, 2021Page 9 of 24 Harcourt Public School 5118 (2020)



Progress towards achieving improvement measures

COVID 19 saw the shift from parents supporting students' learning at school
to supporting their own child's learning at home. 73% of parents surveyed
responded that learning at home gave them an insight into the types of
activities and learning their child does at school. The school has expanded
the use of Class Dojo for homework for Stage 1 students after the positive
engagement with this platform during at home learning. K-2 teachers also
now use Class Dojo as a platform for sharing students' learning with parents.

We have addressed the changing protocols of having community members
on site by creating opportunities for online engagement with the school. This
included a parent forum on how to help your child with Maths at home,
conducted via Zoom.  Parent and Citizen Association meetings have also
been held via Zoom and were a valuable tool in gathering parent feedback
regarding learning from home. Kindergarten Transition online resources have
provided parents with the information required to enable their child to be
ready for school in 2021.

Our NAIDOC Week celebrations went on-line this year, with the creation of a
video. Aboriginal families were consulted about the content and presented
the Acknowledgement of Country; Aboriginal students presented in the video
and one of our Aboriginal families sang a song reflecting their story.

Funding Sources:
 • Aboriginal background loading
($1000.00)
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Key Initiatives Resources (annual) Impact achieved this year

Quality Teaching, Successful
Students (QTSS)

0.836 staffing allocation.

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($91 000.00)

Due to COVID the QTSS allocation was
utilised to support learning from home
throughout Semester 1. Semester 2 the
human resource was utilised as planned to
enable the release of staff to work together in
a collaborative setting on the awareness,
discovery and improvement of teaching
pedagogies. Strengthening of Quality
teaching practice through lesson
observations, modelling, feedback, co-
planning and co-reflection driven by student
data was evidenced throughout the semester.

Socio-economic background Instructional Leader

Promotion of PBL and
wellbeing strategies

Community communication
and attendance support
(DP release)

Funding Sources:
 • Socio-economic
background ($50 000.00)

Instructional Leader supported staff growth in
using evidence to identify student learning
needs. This was through professional
learning, shared formative assessments and
observations, peer walkthroughs and
provision of feedback. All staff acknowledged
the impact of the collaborative learning and
sharing sessions had on their ability to be
more explicit in their teaching practice and
have a greater awareness of student
understanding of success criteria.

Deputy Principal continued to communicate
through online forums.  Learning from home
systems required support from school which
occurred through the email communications.
This assisted community relationships to be
strengthened during a complex time.

As families returned to school,  attendance
and engagement  strategies for identified
students of need were actioned. This was led
by the Deputy Principal and further supported
by class teachers and administration staff.

Positive Behaviour for Learning (PBL)
continued to be of focus throughout the year,
with the development and hanging of further
PBL signage in the playground environment
as well as the  purchase of prizes for WOW
draw based on student feedback.

Support for beginning teachers Casual teachers for teacher
and mentor release.

Funding Sources:
 • Support for beginning
teachers ($23 000.00)

Teachers reported this system as valuable
and flexible when required. An allocated
mentor enabled teachers direct assistance on
aspects of concern to them. A change in role
for one teacher from release from face to face
to classroom teacher mid year was further
supported by these funds.

Due to COVID, the program began later in the
school year time. Remaining funds will be
utilised in the following year to continue to
support early career teachers.

Targeted student support for
refugees and new arrivals

Staff with EAL/D pedagogy
knowledge employed to
support the EAL/D program
overall.  This enabled each
stage to time allocated to
NAP support where
relevant.

The New Arrival Program was effectively
embedded into the EAL/D support program K-
6. The team met regularly to discuss new
arrivals, what support was required and how
best to meet this need. All students accessing
the program demonstrated progress with
many transitioning out of the program

Printed on: 20 April, 2021Page 11 of 24 Harcourt Public School 5118 (2020)



Targeted student support for
refugees and new arrivals Funding Sources:

 • Targeted support for
refugees and new arrivals
($10 400.00)

(beginning) over the course of the year.

Integration funding support Funding Sources:
 • Integration funding
support ($120 000.00)

The Learning and Support Team developed,
monitored and adjusted when required, the
timetable for support for each student. Each
student receiving funding was supported
during times of identified highest need with
growth evidenced.

Annual case meetings were held  with
families via zoom when possible and in
person when needed. All relevant staff were
able to be present and contribute to
discussions related to appropriate placement,
current programs and future supports to be
considered.

Literacy and numeracy Lit & numeracy teacher
(part time)

Funding Sources:
 • Literacy and numeracy
($14 700.00)

Eight students from Year 2 received intensive
reading support during Semester 2.  All
students made progress towards reading and
comprehending more complex texts, and
demonstrated an improved recall of sight
word knowledge. Five students will continue
with further intensive support in the following
year, with three able to work within the whole
class reading activities.

Professional learning Course fees and teacher
release.

Flexibility of timetables to
enable sharing and support
where required.

Access to embedding
technology mentor.

Funding Sources:
 • Professional learning
($11 500.00)

COVID impacted on the expenditure and type
of professional learning accessed over the
year. Many staff undertook online training
during the Learning from Home actual period,
relevant to the skills individually required to
support students learning from home.

Staff were released from face to face to
attend online and in person training for
identified professional growth related to
Performance Development Plans (PDP's) and
current teaching roles.

Ongoing professional learning was also
supported during Semester 2 through
Professional Learning Communities (QTSS
funded) where all teams were able to meet
regularly to collaborate and further develop
professional skills and understandings.

Aboriginal background loading  • on uniforms
 • NAIDOC - teacher
release to meet with
community and develop
online program for all
students.
 • SLSO in class and
playground support.
Funding Sources:
 • Aboriginal background
loading ($4 000.00)

A successful sharing of knowledge and
culture occurred through video supporting
NAIDOC celebrations. This was
collaboratively developed  by Indigenous
families, students and staff that shared the
importance of family history and Aboriginal
culture.

Attendance and engagement were continual
areas of focus. Strategies of support were
tailored to each student and their individual
needs. SLSO's, teachers and Deputy
Principal worked collaboratively to encourage
each student to reach their goals.

English language proficiency Full time teaching staff Professional learning was supported through
PLC sessions.  The EAL/D team were
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English language proficiency Mentor

Above establishment class
support -(teacher)

Release supporting the
professional learning of all
staff.

Funding Sources:
 • English language
proficiency ($427 000.00)

involved with each stage to provide expertise
related to the EAL/D learner. They were also
involved in the collaboration,  data gathering,
reflection, modelling and implementation of
various strategies. The focus area for
Semester 2 was Language in Mathematics.

The EAL/D mentor worked with the team to
identify their strengths on the English as an
additional language or dialect (EAL/D)
Framework and future focus areas. They also
supported the team in further developing their
capacity as leaders in this field through
presenting to staff and ensuring continued,
targeted support and contribution to stage
team meetings. The mentor also facilitated
the development, trialling and review of the
whole school EAL/D reporting process.

Extra teaching staff were employed to provide
greater support in classrooms. This enabled
more targeted support in all classrooms
across the year.

Low level adjustment for disability Learning and Support
teachers (1.1)

SLSO support to identified
students.

Coordination & supervision
of staff and programs.

Funding Sources:
 • Low level adjustment for
disability ($179 000.00)

Learning and Support teacher (LaST)
supported the change of Personalised
Learning and Support Plans (PlaSP's) and
Personalised Learning Pathways (PLP's) from
Semester based to Term based. This results
in the learning being more targeted and
students progressing at a quicker pace
because the learning is review frequently.

Student behaviour plans were supported by
the LaST both in development and actioning.
Behaviour was analysed with strategies
continually being implemented, reviewed and
adapted. Social stories were developed and
gardening club initiated to support students
with higher needs.

LaST supported reading development, in
particular Stage 1 (identified need) through
withdrawal and in class support.

Access Requests were completed across the
year, with 8 students receiving placements or
program inclusions to provide greater access
to education.

SLSO's supported students K-6 academically
and socially, both in the classroom and
playground. These students did not meet the
criteria for integrated funding however did
require adaptations to be made enabling
students to better access learning.

Many services and programs were
operational to support students. These
required a high level of coordination,
legislative understanding and community
relationships for effective impact.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 288 274 272 262

Girls 262 241 232 204

Student attendance profile

School

Year 2017 2018 2019 2020

K 94.7 94.5 93.6 94.6

1 91.4 93.3 93.1 90.9

2 94.3 94.4 92.6 94

3 95.3 94 92.9 92.4

4 94.6 92.9 94.1 93.7

5 95 94.5 94.3 93.8

6 91.7 94.5 93.1 95

All Years 93.9 94 93.4 93.4

State DoE

Year 2017 2018 2019 2020

K 94.4 93.8 93.1 92.4

1 93.8 93.4 92.7 91.7

2 94 93.5 93 92

3 94.1 93.6 93 92.1

4 93.9 93.4 92.9 92

5 93.8 93.2 92.8 92

6 93.3 92.5 92.1 91.8

All Years 93.9 93.4 92.8 92

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.
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Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 16.43

Literacy and Numeracy Intervention 0.74

Learning and Support Teacher(s) 1.1

Teacher Librarian 1

Teacher ESL 3.4

School Counsellor 1

School Administration and Support Staff 3.78

Other Positions 2

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.
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In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 1,243,908

Revenue 5,393,972

Appropriation 5,230,129

Sale of Goods and Services 27,589

Grants and contributions 130,257

Investment income 2,347

Other revenue 3,650

Expenses -5,586,624

Employee related -4,929,088

Operating expenses -657,536

Surplus / deficit for the year -192,652

Closing Balance 1,051,256

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 120,617

Equity Total 648,929

Equity - Aboriginal 3,525

Equity - Socio-economic 50,783

Equity - Language 414,537

Equity - Disability 180,083

Base Total 3,421,683

Base - Per Capita 121,214

Base - Location 0

Base - Other 3,300,469

Other Total 610,303

Grand Total 4,801,532

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Printed on: 20 April, 2021Page 20 of 24 Harcourt Public School 5118 (2020)



School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

2020 NAPLAN

As agreed by the Education Council, the National Assessment Program (or NAPLAN) did not proceed in 2020 due to the
COVID-19 pandemic. This was to assist school leaders, teachers and support staff to focus on the wellbeing of students
and continuity of education, such as online and remote learning.

The Education Council also agreed to defer the full transition to NAPLAN Online from 2021 to 2022 and the continuation
of current NAPLAN governance arrangements through 2021.
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Parent/caregiver, student, teacher satisfaction

Each year schools are required to seek the opinions of parents, students and teachers about the school. This year our
school used Tell Them From Me, which is a web based evaluation system to survey our students and staff to ascertain
greater detail regarding areas of strength and improvement measures.

At Harcourt students have actively participated in decision-making at school on things which shape their educational
experiences. These have included representation on SRC and leadership. Recent Tell Them From Me data shows that:

 • 94% of students display positive behaviour at school (up from 88% in 2019 data)
 • 96% of students believe that schooling is useful in their everyday life and will have a strong bearing on their future

(up from 91% on 2019 data)
 • Students have a strong sense of effort with 90% identifying they try hard to succeed in their learning.

In 2020 students reported that they would like teachers to communicate higher expectations for their learning. The 2020
social/emotional report says the following:

 • 33% of students in the school had scores that placed them in the desirable quadrant with high skills and high
challenge. The NSW Govt norm for this category is 53%.

 • 36% of students were confident of their skills but did not find classes challenging. The NSW Govt norm for this
category is 26%.

 • 26% of students were not confident of their skills and found English or Maths challenging. The NSW Govt norm for
this category is 14%.

 • 5% of students lacked confidence in their skills and did not feel they were challenged. The NSW Govt norm for this
category is 7%.

Staff had many opportunities to offer feedback, including in qualitative interviews with the leadership team related to
school planning and improvement. Teachers were surveyed of their opinions through our annual Tell Them From Me
Teacher survey. All staff contribute to teams and school culture through established collaborative norms. Recent Tell
Them From Me Data indicated:

 • High levels of collaboration exist within the school and are rated higher than NSW Government norms. Staff
indicated high levels of engagement with colleagues to support assessment practices, learning goals and resource
sharing.

 • Leadership was rated at 7.8 (compared to NSW Government norm of 7.1). Staff surveyed said that leaders have
helped set challenging and visible learning goals for students and helped improve their teaching.

 • School leaders create a safe and orderly school environment.
 • Teachers have and communicate clear learning goals to students.
 • Teachers establish clear expectations for classroom behaviour.

The Leading Evaluation, Evidence and Data (LEED) project enabled a greater insight into future directions as identified
by staff. In the category of Effective Feedback staff rated the current practice as 3.45 out of 5, with feedback on my
teaching at 2.67 being the area for desired growth. This was further supported through the data within the Collaboration
category where others regularly observe my teaching rating 2.7 out of 5.

Each year schools are required to seek the opinions of parents and teachers about the school. A summary of their
responses are presented below. Parents identified positive qualities at Harcourt Public School.

Parents Express:
 • Strong support for school administrative staff when answering questions and relevant information
 • Improved access to digital communication tools and learning during the COVID-19 period.
 • Their child is clear about the expectations of student behaviour.
 • Parents feel that Harcourt Public School supports positive behaviour.
 • Their child feels safe attending, as well as going to and from school.
 • The school has made improvements to learning and play environments.
 • The school has made improvement to amenities.

Throughout 2020 parents expressed they would like to be more involved in their child's learning to better understand
what areas of need their child has. Parents understood the mandated restrictions implemented as part of COVID safe
practices, but they express they wish to have greater opportunity to visit their child's school and classroom.
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K-2 Play Equipment  and COLA upgrade completed in 2020.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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