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Introduction

The Annual Report for 2020 is provided to the community of Pretty Beach Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Pretty Beach Public School
4 Pretty Beach Road
PRETTY BEACH, 2257
www.prettybch-p.schools.nsw.edu.au
prettybch-p.school@det.nsw.edu.au
4360 1012

Message from the principal

2020 has been a significant year at Pretty Beach Public School for a wide range of reasons. The way our school
community responded to unprecended disruption and transitioned positively to a time of learning-from-home was
testimony to strong partnerships across the school, a dedicated teaching team and exceptional versatility, innovation and
learning resilience from students, staff and parents alike. Our school also undertook a significant process of internal
evaluation and rigorous self-assessment, spending two terms analysing student outcomes, teaching practices and school
leadership practices. This allowed staff to collectively develop a rich and highly contextualised understanding of our
school and provided the clarity to envision and map our future directions. The resulting 2021-2024 school plan will be a
strategic working document focused on improvement. It will detail the steps we need to take together as a school
community to improve learning outcomes and the achievement and growth of all students in our school.

The way we have shown strength, courage, versatility, optimism and positivity as a school community this year provides
a strong indication that, together, we will continue to work collaboratively, in strong partnerships across the school, as we
focus on school improvement. This is at the heart of the work we do as teachers and school leaders: it is the work of
every teacher and impacts every student. At Pretty Beach Public School, students are at the heart of all we do: we
remain strongly committed to working together to see our students progress in their learning, experience success and
thrive in their schooling.
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School vision

Excellence, commitment and care

At PBPS we are committed to the pursuit of excellence for all. Within a culture of high expectations and high support, our
professional staff maintain a relentless focus on improving teaching practice to maximise individual learning success.
Developing the learning skills and personal and social capabilities of each child, we inspire and support students to
become self-directed, resilient learners and responsible citizens.

Our inclusive learning environment is underpinned by a strong wellbeing framework and supported by parent
partnerships, ensuring every student feels known, valued and cared for. At Pretty Beach Public School, students are at
the heart of all that we do.

School context

Pretty Beach Public School was established in 1927 and has a strong sense of history, community and connection with
its setting within the Brisbane Water peninsula and Bouddi National Park.  With a current student population of 170
students, the school supports strong parent partnerships and a sustained reputation for valuing excellence for all within
an inclusive school culture of high commitment and care. Students, staff, parents and the wider community are
committed to working together in strong partnership towards the promotion of school excellence.

Alongside a high-quality curriculum, Pretty Beach Public School maintains a strong community focus on developing the
arts, care and respect for the natural environment and the development of the whole child. Students are supported to
develop a strong sense of citizenship, responsibility for self and others and a love of learning, underpinned by the school
values of excellence, responsibility and respect. A wide range of opportunities in sport, debating and public speaking and
the creative and performing arts enable our students to excel through a range of extra-curricular experiences. As part of
the Kincumba Local Management Group (LMG), strong local partnerships within the local learning community assists
students to manage milestone transitions with success and positivity.

Through our situational analysis, we have identified a need to further develop whole-school, data-driven practices that
ensure all students are effectively supported to meet or exceed expected learning growth. Ongoing work is required to
support teachers to successfully plan for and deliver quality differentiated instruction within the classroom to support the
learning growth of all students, including those with additional needs and those identified as high potential and gifted.
Through NAPLAN gap analysis, the school has identified system-negotiated target areas in Reading and Numeracy.
Work will take place on developing quality summative and formative assessment tasks and data collection practices,
developing structures for shared data discussions and consistent teacher judgement and using student data to reflect on
and adjust teaching practice in the pursuit of improved student learning growth.

Directed by an ongoing focus on improving Learning and Support Team processes, interventions with individual students
will be responsive to a range of academic and wellbeing data and will be closely monitored. Based on strong tiered
systems of support, individual and targeted support will be provided for students with increased parent collaboration in
the development of Individualised Education Plans. Pre and post assessments will be carried out to assess the impact of
this support, for both academic and wellbeing interventions. A continued, planned focus on strengthening whole-school
systems of support in the area of student wellbeing will remain a strong driving focus of strategic improvement planning.
Focus areas include an explicit focus on social and emotional learning, extending our school-based positive wellbeing
curriculum and ensuring high fidelity systems are utilised to individually measure and respond to student wellbeing with
individualised intervention plans.

The involvement of parents as learning partners is highly valued and is considered essential in supporting individual
learning success and in deepening and extending our inclusive, connected and supportive school community.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self-assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2020 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Future focused learning

Purpose

Every student will be actively engaged in meaningful and challenging learning experiences so that they can succeed as
creative, critical thinkers and independent learners. We are committed to nurture and strengthen Literacy and Numeracy
through the effective use of technology to ensure our students become future focused learners.

School Excellence Framework links: Learning - Learning Culture, Wellbeing, Curriculum, Assessment, Reporting,
Student Performance Measures. Teaching - Effective Classroom Practice, Data skills and use, Professional standards,
Learning and development. Leading - Educational leadership, School planning, reporting and implementation, School
resources,

Improvement Measures

Increase the percentage of students in the top two bands in reading in Yr 3 - 75% to 85%, Yr 5 - 61% to 75% and Yr 7
- 44% to 60% (Baseline: average from 2015 to 2017 due to small cohort).

Increase the percentage of students in the top two bands in reading numeracy in Yr3 - 58% to 75%, Yr 5 - 45% to 65%
and Yr 7 - 40% to 60% (Baseline: average from 2015 to 2017 due to small cohort).

In response to the Premier's Priorities, an increase in the top two bands of reading and numeracy in Years 3 and 5
combined from 73% to 83% (baseline 2017 SCOUT).

Match or exceed the broader population contributing towards 35% - state to reach the top 2 bands for years 3, 5 and 7.
(NAPLAN)

Overall summary of progress

All teachers engaged in teacher professional learning on formative assessment to more successfully differentiate
classroom instruction and monitor student learning. Teachers were engaged in professional discussions on how to use
formative assessment principles to provide ongoing student feedback that can be used by teachers to refine their
teaching practice and by students to improve their learning. Teachers worked in collaborative partnership to explore how
formative assessment can support students to identify their strengths and weaknesses and target areas for ongoing
improvement.

All teachers undertook an extensive professional learning commitment to developing a deeper understanding of
neurodiversity. Teachers developed specific skills relating to identifying and profiling Neurodiverse students, selecting
and embedding classroom strategies to support Neurodiverse students and how to create IEP's for students needs and
refer students to specific learning difficulties specialists. Professional learning was provided to teaching staff in the
Structured Literacy program and the Orton- Gillingham Approach to supporting literacy development. Staff engaged in
professional learning regarding current research in effective practices for teaching literacy, response to Intervention in
the classroom, phonological and phonemic awareness and dispelling common confusions, phonology, orthographic
code, decoding, assessment of reading fluency.

Systems of support were strengthened in the schools Learning and Support Team, providing targeted assistance for
students who require differentiated support in their learning. The process for developing individual education plans was
strengthened and the proforma extended to capture additional relevant information regarding identification of student
needs as well as highly detailed information relating to targeted internvetnion support and student goals. Systems of
support were strengthened for students who were captured in the NCCD process, with highly individualised intervention
plans being provided for students with targeted needs and a refined process of gathering, evaluating and responding to
individual student data was embedded across the school. More responsive systems for communicating to parents were
developed, in consultation with the LST. As a response of refined and improved processes, an additional 26 students
were included in the NCCD in 2020 compared to only 6 students in the previous year.

The development of highly transparent, collaborative systems of gathering student data using SENTRAL was a
significant initiative in 2020.

In the absence of NAPLAN data, improvement measures could not be analysed. Data gathered and analysed from check
in Assessments provided detailed student progress data in literacy and numeracy. In Reading for Year 3, our cohort
results for percentage of correct questions were higher than state with students correctly answering 64.3% of reading
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questions compared to state average of 58.6%. Around 70% of all comprehension and reading process questions were
answered correctly. In Writing, score distribution saw 85.7% of students represented in Band 2, this being higher than
SSSG and State representation in this Band. The remaining students (14.3%) were positioned in Band 3. This
distribution trend was mirrored in Year 5 with the highest percentage of students in Band 2 (63.6%) and 36.4% in Band 3.
The school had higher representation in Band 2 than SSSG and State averages. A similar trend in reading data was
observed in the Year 5 cohort with students scoring highly for comprehension and reading process questions but less
consistently for vocabulary questions. Overall, the school performed higher than state average with 69.9% of reading
questions answered correctly compared to 60.7% for the state average. School results matched SSSG school
percentages for correct responses. In both Year 3 and 5, punctuation and vocabulary questions were inconsistently
answered as well as questions relating to language and structure.

In Numeracy, the school performed slightly under the state average with 61.6% of numeracy questions answered
correctly compared to a state average of 62.8%. School results were under SSSG school percentages for correct
responses (71.%). When reviewing item analysis and student responses, most Year 3 students were clustered between
the 50%-100% range for correct responses, with a small cohort of students (previously identified with significant learning
disabilities) indicated low performance in the 20%-50% range, significantly affecting mean scores for the cohort. In both
Year 3 and 5, statistics and probability questions and number sense and algebra questions were answered with a high
correction rate, questions relating to measurement and geometry were inconsistently answered, with 45% of questions
answered correctly for the Year 3 cohort and 65% of questions answered correctly for the Year 5 cohort. This indicates
that measurement and geometry should remain an ongoing focus, particularly in K-2.

In Year 5 Numeracy, correction rates were higher than state, with 65.9% of questions answered correctly compared to
state average of 60%. However, our school performance was below SSSG schools (70.0%). A very wide span of student
results, with a very small number of students with identified learning needs significantly lowering the school average of
percentage of correct responses.

Considering whole-school trends, Year 3 performed inconsistently in questions relating to place value and measurement
for both NAPLAN 2019 and Check in assessment 2020. Year 5 performed inconsistently in questions relating to fractions
and decimals and measurement for both NAPLAN 2019 and Check in assessment 2020.

Progress towards achieving improvement measures

Process 1: Implement and embed high quality, research based, future focused literacy practices.

Evaluation Funds Expended
(Resources)

The focus on deep engagement with syllabus documents, particularly in
English, saw the quality implementation of explicit teaching, using formative
assessment strategies to more effectively differentiate the curriculum for
students. However, further work needs to be done in this area, particularly
around developing quality assessment practices to gather appropriate and
meaningful data, thus using data in teaching to improve growth in reading
and writing for all students. The introduction of sophisticated benchmarking
systems by Fountis & Pinell supported more extensive data collection and
collaborative evaluation relating to student reading data, including
comprehension and fluency in years 3-6. However, further professional
learning is required to effectively support teachers in terms of developing
responsive, differentiated interventions following reading data analysis, It is
essential that a similar, strategic and sustained focus is maintained in
Mathematics in the next phase of school planning. Numeracy was identified
as specific area for strategic school improvement by all staff, confirmed by
check-in data assessment. Whilst K-2 classrooms were enriched with
additional reading resources, home readers and benchmarking resources,
further teaching and learning resources are required in all K-6 classrooms
relating to teaching and learning in numeracy.

Strategic direction 1 aimed to implement and embed high quality, research
based, future-focused literacy and numeracy practices. While there were
some successes and highlights within this area, particularly relating to the
incorporation of dynamic and challenging experiences that engage students
in critical and creative thinking opportunities into literary and numeracy
learning, it was difficult to maintain sustained focus in this area in 2020. The
absence of ongoing professional learning was significant. Further support is
required in numeracy to develop teacher professional learning, review scope
and sequence planning and ensure teaching practise is highly differentiated
to meet student need in mathematics lessons.  Significant financial

2 x casual teaching days for executive
to engage in professional learning
regarding check-in assessments
$1067.78

2 x casual teaching days for executive
to review, analyse and report on
check-in data assessment $1067.78

8 x casual teaching days for staff to
engage in professional data
discussions (1 per term for  K-2 team
and 3-6 team $4271.12

4 x casual teaching days for
professional learning in literacy -
collaborative learning $2135.56

get into neurodiversity training -
professional learning course fees $470

MLSE/Orton-Gillingham professional
learning: casual teacher $533.89

4x sLSLO casual teacher relief for
student assessment, data gathering,
analysis and reporting on progress

4 x casual teacher days for the
development of IEPS/review
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Progress towards achieving improvement measures

investment regarding increased devices for student use including laptops,
smart boards and ipads, is required as part of the next school plan in order to
allow students to utilise technology to better access appropriate and
engaging learning opportunities in literacy and numeracy.

meetings/LST parent meetings for
students requiring high levels of
intervention/support $2135.56

1 x casual teacher day for
development of PLP/review
meeting/ongoing support towards
student progress targets $533.89

Macqlit/mini-lit structured lessons
$14603

LaST in-class support and withdrawal
support $43754

Reading tutor resources $500

Integration funding support $70093

L3 professional learning and support
$1500

Pearson Benchmarking system
$963.55

Fountis &Pinnell benchmarking
$250.30

Funding Sources:
 • Literacy and numeracy ($14632.94)
 • Low level adjustment for disability
($58357.00)
 • Integration funding support
($70093.00)
 • Aboriginal background loading
($533.89)
 • Professional learning ($7910.57)

Process 2: Implement and embed high quality, research based, future focused numeracy practices.

Evaluation Funds Expended
(Resources)

Reviewing check-in data assessment for numeracy, the school performed
slightly under the state average with 61.6% of numeracy questions answered
correctly compared to a state average of 62.8%. School results were below
SSSG school percentages for correct responses (71.%). When reviewing
item analysis and student responses, most Year 3 students were clustered
between the 50%-100% range for correct responses.

In both Year 3 and 5, whilst statistics and probability questions and number
sense and algebra questions were answered with a high correction rate,
questions relating to measurement and geometry were answered with less
accuracy, with 45% of questions answered correctly for the Year 3 cohort and
65% of questions answered correctly for the Year 5 cohort. This indicates
that measurement and geometry should remain an ongoing focus, particularly
in K-2.

In Year 5 Numeracy, correction rates were higher than state, with 65.9% of
questions answered correctly compared to state average of 60%. However,
our school performance was below SSSG schools (70.0%).

Considering whole-school trends, Year 3 performed inconsistently in
questions relating to place value and measurement for both NAPLAN 2019
and Check in assessment 2020. Year 5 performed inconsistently in questions

Mathletics subscription $19.28

rockstars subscription $255.53

casual teacher release - professional
learning data review/check in
assessment evaluation reports

Acer/oars subscription $1500

2 x casual teaching days for executive
to review, analyse and report on
check-in data assessment 1067.78

4 x casual teaching days for
professional learning in literacy -
collaborative learning $2135.56

4x sLSLO casual teacher relief for
student assessment, data gathering,
analysis and reporting on progress
$223.51
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Progress towards achieving improvement measures

relating to fractions and decimals and measurement for both NAPLAN 2019
and Check in assessment 2020. From an analysis of the measurement
questions incorrectly answered in the check in assessments, students appear
to experience difficulty in manipulating two-dimensional shapes and
describing their features as well as estimating length and perimeter.

Increased strategic teaching in the area of Measurement is required, K-2,
with a recommendation to better utilise the numeracy progressions and
employ additional physical and practical resources for students to
manipulate, measure, order, draw, label, rotate and manipulate. Students
require hands on experience with 2D and 3D objects and explicit teaching in:
perimeter and area, time, volume, mass, length, mapping and position.

4 x casual teacher days for the
development of IEPS/review
meetings/LST parent meetings for
students requiring high levels of
intervention/support $2153.56

1 x casual teacher day for
development of PLP/review
meeting/ongoing support towards
student progress targets $533.89

classroom resources - numeracy
$4500

QTSS support - numeracy $8542.24

Funding Sources:
 • English language proficiency
($400.00)
 • Literacy and numeracy ($5912.00)
 • Quality Teaching, Successful
Students (QTSS) ($8542.24)
 • Socio-economic background
($7100.00)
 • Professional learning ($2135.56)

Process 3: Research, Implement and embed high quality technology practices in all key learning areas with a focus
on inquiry and project based learning.

Evaluation Funds Expended
(Resources)

The significant interruption to learning continuity caused by COVID-19 saw
the learning and support team focus more intentionally on providing support
to students in literacy and numeracy. For this reason, small-group extension
STEM sessions did not go ahead. An ongoing focus on providing support for
teachers to differentiate learning opportunities using formative assessment
and a range of questioning styles was ongoing throughout the year. Through
stage-based support, teachers were encouraged to design specific lessons
and teaching moments dedicated to strengthening student critical and
creative thinking, both in whole-class lessons and small-group activities.
SCOPE IT did not take place due to the limitations on external staff working
within the school setting, due to COVID-19 guidelines in place.

Students all took part in guided STEM lessons across the year through a
dedicated RFF program. The use of shared STEM technology such as
robotics was highly engaging and student survey data showed that students
were engaged, interested and able to recognise learning progress. The
difficulties associated with shared resources due to COVID-19 hampered
some learning opportunities, although strong systems of support and COVID-
safe planning assisted in the majority of hands-on technology resources to be
used throughout the year.

It is recommended that, to continue to provide support for future-focused
learning, an explicit STEM extension program should be provided, supported
by the LST, particularly in the provision of additional differentiated support for
high potential/gifted students.

.BYOD program continues to be wellb supported in Stage 3 classrooms. The
technology has enhanced student learning and engagement. STEM Share
was successful for the year, in particular, the Robotics kit. Teachers found
the equipment easy to use and implement seamlessly into the classroom. It is
recommended that BYOD be extended to cover Stage 2 classrooms in the
next four-year planning cycle. The school will need to undertake a more

1 hour x RFF per week for ICT
coordinator + 10 hours x RFF for ICT
support and QTSS support in ICT
$3050.80

computer re-imaging and
hardware/network support $3203.34

iPads for k-2 use $7000

hardware and software updates 1214

new smart board in library/connected
classroom update $10000

Funding Sources:
 • library donation fund ($10000.00)
 • Quality Teaching, Successful
Students (QTSS) ($3053.80)
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Progress towards achieving improvement measures

precise school-audit of technology as many laptops/computers in classrooms
are out of warranty and need replacing.

Zuludesk continued to streamline IT coordinator responsibilities, although
Ipad updates, app downloads and trouble shooting take a significant amount
of time to manage. 1 hour of RFF was provided per week  to release the
technology coordinator to update whole-school technology applications and
ensure staff and student laptops, smartboards and I-pads were functioning
successfully to ensure learning continuity in technology lessons.

Following a school audit at the end of 2020, It is recommended that the
school commit a significant amount of funding to increase student and staff
access to technology in the next four-year school plan. It is anticipated that 5
new smartboards will be required in classrooms the next four-year planning
cycle. It is recommended that the school purchase a new class set of laptops
for students to utilise through a whole-class booking system. It is
recommended that T4L funding be committed to purchasing new iPads for K-
2 use as the current models are out of warranty and are problematic in their
inconsistent ability to run required software.

The school utilised library donations to upgrade technology in the library,
included a smart board to replace the connected classroom (currently in the
library). A second portable smartboard library resource, available for class
use through booking system was successfully utilised. The increased visibility
due to screen upgrade was highly beneficial for both students and for staff
who accessed library resources for professional learning.  The use of Zoom
throughout 2020 for staff meetings highlighted the need for updated laptops
as most staff laptops did not have working cameras or microphones.
Appropriate upgrades will need to be provisioned in the new school plan in
order for staff to better utilise technology to access online professional
learning opportunities.

Next Steps

In the analysis of school progress towards Strategic Direction 1, a number of SEF focus themes addressed: High
expectations, Curriculum provision, Teaching and Learning Programs, Differentiation, Formative Assessment, Whole
School Monitoring of Student Learning, Student Growth, Explicit teaching, Feedback, Data Use in Teaching, Expertise
and innovation, Literacy and Numeracy Focus, Collaborative Practice and Feedback. The literature and research
underpinning school analysis and evaluation was guided by What Works Best in practice - updated in 2020.

When analysis was conducted against the student outcome measures, it was evident that expected growth in both
Numeracy and Reading should be targeted areas for explicit focus in the new school plan. These target areas, identified
through NAPLAN analysis as well as Check in Assessment data, will be a focus for professional learning and in-class
support in the school's new SIP. These targets additionally reflect self-reflections of the SEF in 2018 and 2019 relating to
data use in teaching, teaching and learning programs, explicit teaching and feedback.

To consider our options for addressing these needs in the school, we considered the newly published 'What Works Best:
Evidence-based practices to help improve student performance'. This guide provides practical strategies for translating
educational theory into classroom practice. In our SEF-SaS, we identified 14 focus themes to address in the school plan.
These align with research presented In the WWB research.

Reflecting on the WWB strategies, staff are aware that there were many strategies and focuses worth pursuing, with a
high degree of interdependency between themes. Having reflected on inconsistent implementation of practices in the
past, we have prioritised establishing sustainable structures and processes for leading improvement, innovation and
change, as recommended by the literature. It is anticipated that this should assist the leadership team, in conjunction
with all teachers, in developing and sustaining improved whole-school processes for collecting and analysing data to
ensure the implementation of contextually appropriate curriculum provision. Such provision will be underpinned by
evidence-informed strategies and embedded evaluative practice to improve student learning outcomes in and Numeracy
and Reading. In particular, analysis of check in assessments and previous NAPLAN results suggests a narrow and deep
focus on language features, text structure and purpose and punctuation conventions in literacy and measurement and
geometry in numeracy. Based on a reflection of the current school planning process, in conjunction with student learning
data, it is anticipated that initiatives in reading will include a focus on structured literacy, with explicit teaching focus on
the development of phonics in K-2. It is anticipated that initiatives in numeracy will include a focus on relational
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mathematics, with significant professional learning for teachers in upskilling their practice in order to most effectively
teach an integrated, relational understanding of mathematical concepts in a sequential, planned order, in accordance
with syllabus directions. Relational mathematics has a heavy dependence on explicit oral language and explicit
curriculum for the teaching of mathematics to support teachers in establishing and diagnosing where students are in their
learning and to provide accompanying evidence-based teaching support. Relational mathematics should assist students
to make connections across concepts with a focus on big ideas and investigative exploration. This will be supported by
ongoing curriculum reform in mathematics, which places a stronger emphasis and focus on reasoning as a working
mathematically process.

Informed by 2020 teacher TTFM data, next steps include a continued focus on providing differentiated support for
students not achieving expected growth in reading and numeracy with a specific focus on differentiating in regards to
assessment, as well as using a wide range of strategies to best engage parents in their child's learning. Whilst teacher
survey results show that staff are using technology more effectively to give students immediate feedback on their
learning, this should be an ongoing area for continued improvement. Next steps also include an ongoing focus on
formative assessment, particularly in numeracy. Furthermore, an ongoing focus on sustained collaborative practices
across the school should support continued student academic achievement.  Ongoing professional development will
assist teachers in working together to achieve a common goal through the sharing of evidence-informed practices,
knowledge and problem solving. As these next steps are achieved, it is anticipated that frequent, ongoing teacher
collaboration is considered as an important aspect of school culture at Pretty Beach Public School.
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Strategic Direction 2

Quality Teaching

Purpose

Staff will participate in high quality, evidence based professional learning to enhance innovative and engaging teaching
and learning programs that support all students in achieving their potential. Staff will work collaboratively to share
practice and expertise and encourage self-reflection in an environment of respect, support and cooperation. The school
leadership team will drive school direction through effective data measurement, analysis and feedback.

School Excellence Framework links: Learning - Wellbeing, Curriculum, Assessment, Student Performance Measures.
Teaching - Effective Classroom Practice, Data skills and use, Professional standards, Learning and
development. Leading - Educational leadership, School planning, reporting and implementation, School resources,

Improvement Measures

The percentage of students achieving expected growth increases in reading: Yr 5 - 60% to 75% and Yr 7 - 66% to
76%,  in numeracy in Yr 5 - 65% to 75% and Yr 7 - 53% to 70%. (Baseline: 2017 NAPLAN)

100% of student achieve above minimum standard in reading (baseline 2017 NAPLAN: Yr3 4%, Yr5 18%), writing
(baseline 2017 NAPLAN: Yr3 and Yr5 0%), and numeracy (baseline 2017 NAPLAN: Yr3 8%, Yr5 0%) in 2020.

Increase percentage of students achieving above minimum standard in Yr 7 in reading - 94% to 100%, writing - 78% to
95%, and numeracy - 89% to 95% (baseline 2017 NAPLAN)

Overall summary of progress

Due to disruptions caused by COVID-19, NAPLAN assessments did not take place in 2020. After closely reviewing 2019
NAPLAN data, 66% of students achieved Top 2 bands (or equivalent) in NAPLAN. While this is an increase from 2018,
this is 5% lower than the school baseline of 71%.

On an upward trajectory, the 2019 result is a 16% increase from the school's 2018 result of 29% and is above the SSSG
average of 50% and the State average of 30%. To achieve the 2022 school target of 75% of students in the Top 2 bands
(or equivalent), an uplift of 9% is required from 2019 NAPLAN results.

In 2019, 71% of students achieved expected growth in NAPLAN reading. This is 4% above our target baseline (67%). It
is anticipated that the 2022 target of 73% of students achieving Expected Growth will be achieved with an uplift of 2%
from the 2019 results.

In 2019, 39% of students achieved Top 2 Bands (or equivalent) in NAPLAN. This is an improvement on 2018 (33%) but
significantly below 2017 (67%). It is 12% below our target baseline (51%). To achieve the 2022 school target of 57%
students in the Top 2 Bands, an uplift of 18% is required from the baseline of 2019 NAPLAN data.

In 2019, 47% of students achieved expected growth in NAPLAN Numeracy. This continues a downward trend extending
from 2017 (61%) and 2018 (52%) and is 12% below our target baseline (59%). The 2022 school target of 64% of
students achieving expected growth is an ambitious target to be achieved, particularly considering the number of high
performing students who transition to alternative school settings in Year 5: an uplift of 17% is required from the 2019
results to achieve the forecast lower bound (64%). It is anticipated that additional support provisioned by school's
Learning Support Team, ongoing focus on curriculum and scope and sequence review and the implementation of
relational mathematics will support the achievement of this goal.

Progress towards achieving improvement measures

Process 1: Review data to improve programming and further develop whole school student/teacher feedback,
assessment, tracking and self evaluation processes to systematically evaluate and respond to student
and whole school progress leading to improvement.

Evaluation Funds Expended
(Resources)

In 2020, there were significant disruptions to planned professional learning
opportunities.  The offered professional learning from School Services

Maths support - QTSS: $3054
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Progress towards achieving improvement measures

regarding Formative Assessment was not delivered and all planned
opportunities for off-site professional learning were significantly impacted by
COVID-19 restrictions. In regards to in-school professional learning, staff
incorporated a range of assessment, tracking and self evaluation processes
to assist in driving teaching and learning improvements across the school.
This was significantly assisted through the implementation of SENTRAL in
2020. Professional learning was provided throughout the year on how staff
could record student progress data, assessment data and information relating
to differentiated teaching practice and individualised learning plans using
SENTRAL systems. This was also assisted through the implementation of
termly data-discussion opportunities for stage teams.

Through disruptions to continuity of learning due to COVID-19, staff
continued to use in-class assessments and record student progress data
using SENTRAL systems, however, PLAN2 was not accessed or utilised with
consistency. It is recommended that PLAN2 is reintegrated into the next four-
year school planning cycle. Previously entered data in literacy and numeracy
will remain as referrable baseline data to improve future programming.

ACER OARS online assessments were set and utilised by all Stage 2&3
students successfully and it is recommended that these will continue to be
utilised in 3-6 classrooms in order to track and report student literary and
numeracy abilities.  SENTRAL reporting replaced Easy School Reporting and
staff feedback was unanimously positive in support of the new centralised
database system.

Teachers continued to follow the recently developed scope and sequence for
the development of Textual Concepts in English units. Due to disruptions to
planned professional support, staff did not receive any additional training and
support to more effectively implement textual concepts. Additional Teacher
Professional Learning is recommended to support teachers to effectively
differentiate according to student need in response to identified visual literacy
skills and deficits.

Staff accessed SCOUT data to analyse NAPLAN data from 2019 and Check
in assessment from 2020 in a strong situational analysis process. Based on
both external and internal school data, the entire teaching team worked
collaboratively to set school-wide goals for 2021 - 2024.

Due to COIVD-19, teacher professional development in the form of QTSS
observations was disrupted. Whilst informal feedback mechanisms were in
place, a formal Quality Teaching process of observation was unable to be
sustained. The planned observational rounds were also impacted by staff
changes and key personnel taking leave in 2020. However, through informal
partner support and AP responsibilities, colleagues observed teaching
practice across the school, providing informal feedback to continue to
improve professional practice.

In L3, only one teacher accessed OPL in 2020, with this teacher completing
the L3 accreditation process with high success.

Professional learning fees: $2243

Staff Professional Learning:

ACER: $1500

Classroom resources: $7465

L3 $1125

Funding Sources:
 • Quality Teaching, Successful
Students (QTSS) ($3054.00)

Process 2: Implement research based, engaging professional learning that builds the capacity of all staff to work
collaboratively and share expertise within and cross schools.

Evaluation Funds Expended
(Resources)

In 2020, staff planning regarding TPL was significantly impacted by COVID-
19. However, it was a significant focus of the school leadership team to
ensure that in-school professional learning and collegial support remained
high. Progress towards upskilling teacher professional skills and knowledge
as well as building capacity across the school was made through dedicated
Stage planning days each term. Stage and whole-school meetings continued
throughout the year by accessing technology, using Zoom to support teacher
professional learning.

Professional learning (staffing): $7911

Literacy and numeracy support (op ex)
$7465

Teaching resources: $9014

QTSS support $8542
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Progress towards achieving improvement measures

COVID-19 safety planning led to a reduction of shared TPL time, including a
limit of 1 hr only of professional learning. As a consequence, the school's
situational analysis revealed that staff understanding of PLAN2 progressions
remains at a basic level. In flexible response to COVID-19 and, specifically,
the period of learning from home, staff were united in their desire to develop
their professional skills and expertise in additional areas such as utilising
technology for teaching and learning. Teachers readily and quickly developed
new skills and knowledge in using google classroom, zoom, Microsoft teams,
Seesaw, Study Ladder and a wide range of other online tools and resources
to provide continuity for learning.

An additional area of need emerged as a result of disruption caused by
COVID-19, identified by all staff: this was the area of student wellbeing and
engagement. Teachers (and parents) raised concerns regarding student
wellbeing as well the increase of anxiety and stress levels across the
community. As a response, a significant amount of in-school teacher
professional learning was provided to support school staff to develop school-
based wellbeing tools and resources such as anxiety screeners to be used by
teachers and or parents and individual wellbeing questionnaires to assess
student wellbeing in years 3-6.   New, formalised wellbeing plans were
developed using SENTRAL, including the development of FAIR plans to
support students identified as anxious, withdrawn or oppositional.

The increasing number of students identified as neurodiverse in 2020 saw an
increased focus on providing teacher professional development in
understanding neuroscience. This was delivered as point-of-need
professional learning, with follow-up support provided throughout the year by
LasT, LST, school executive and the principal, ensuring systems of support
were embedded across the school in response to this professional learning:
this included  development of IEP formats and required intervention support.
This was a significant focus of in-school professional development for all
teachers.

An informal Professional Learning Community Network was initiated for
schools interested in joining PBPS in developing formal methods of
gathering, analysing and responding to student wellbeing and engagement. It
is anticipated that, in the new school planning cycle, this will become a more
formal network as schools will be able to work more strategically on this
shared area of focus. It is anticipated that newly developed skills and
technology such as Zoom will enable ongoing cross-school collaboration and
support in 2020 onwards .

Multiple staff members attended Multi-sensory Learning TPL and shared the
resulting new skills, knowledge, understanding and support tools to  all staff
through TPL across 2020. It is anticipated that new staff joining the PBPS
team in the future may wish to access this training and this should be
included in the new school 2021-2024 strategic improvement plan.

Funding Sources:
 • Quality Teaching, Successful
Students (QTSS) ($8542.00)

Next Steps

The school maintained a strategic focus on formative assessment throughout 2020, ensuring that formative assessment
is integrated into teaching practice in every classroom. Supporting a narrow and deep focus, careful evaluation of student
data in numeracy should direct a formative assessment focus in the KLA of Mathematics. With the implementation of
Sentral systems for gathering, analysing and reporting on student data, the school is better positioned to analyse
summative assessment data to identify learning progress of individual students and student cohorts. The use of shared
databases such as Markbook should allow teachers to more effectively make gather, analyse and evaluate numeracy
data with a clear link on improving teaching practice in response to this data. Further professional learning for staff will be
required on how to maximise the effectiveness of this student assessment database, particularly for new or returning
staff members from extended leave.

Teachers collaborate effectively within and across stages to share curriculum knowledge, data, feedback and other
information about student progress and achievement, to inform the development of evidence-based programs and
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lessons, particularly in literacy. Directing this focus to collaboration in numeracy is recommended. It is recommended that
teachers continued to focus on ensuring accommodations and adjustments are made to suit individual learning needs, as
required. A thorough situational analysis showed that teachers have improved collaborative processes for programming
and individual teacher programs more effectively reference student information including progress and achievement
data, curriculum requirements, and student feedback. The trialing of data discussions is recommended to ensure the
focus remains on reviewing cohort data and making stage-based decisions, in conjunction with class and group-based
recommendations, striving for continuous improvement for all students across the full range of abilities.

A review of professional learning in 2020 showed that all teachers engage in professional discussion and collaborate to
improve teaching and learning in their classes, year groups and stages. However, staff reflected that there could be more
structured opportunities for negotiated observations of classroom teaching practice, with feedback, to improve
professional knowledge and practice. There is currently no strong system in place for formal mentoring or coaching,
although this occurs organically within a spirit of high collaboration and shared commitment towards school goals.

The recent SEF SaS show that staff recognise how the school leadership team actively supports change that leads to
improvement, creating opportunities where feedback about the impact of change can be shared and monitored. It is
anticipated that, with leadership continuity assured in the development and implementation of the 2021-2025 school plan,
the school will be more effectively placed to use research, evidence-based strategies and innovative thinking in
designing and implementing a school plan that successfully delivers ongoing, measured improvement in student
progress and achievement.

Regarding staff PRI survey data, teachers overwhelmingly agreed that the provision of off-class stage planning days and
teacher collaboration were positive school elements, with teachers expressing a desire to re-instate more formal QTSS
programs of support in 2021, recognising the negative impact of COVID on this important feedback mechanism
throughout 2020..

In response to 2020 TTFM student data, there was much discussion around academic student engagement and
challenge. Data showed that 50% of students felt they possessed high skills and were presented with high challenge
(compared to a state average of 53%). 30% of students were confident of their skills but did not find classes challenging
(compared to a state average of 26%). Recommendations re: next steps include ensuring that formative assessment
strategies are being utilised effectively to more effectively evaluate academic readiness, learning progress, skill
acquisition, or educational needs of students, as well as ensuring that teachers are reflecting on student data by asking
how they could adjust their practice to drive improvement for all students. Differentiation at point of need is required to
ensure that all students can progress in their learning at an appropriate level. Ensuring that teachers hold high
expectations of their students and understand how to support their learning is critical. Further next steps based on 2020
teacher TTFM data affirms that formative assessment should remain a strong focus across the school. The teacher
survey results show us that collaborative practices across the school could be improved in order to support continued
student academic achievement.
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Strategic Direction 3

Systems and Connections

Purpose

Effective communication and collaboration with our Local Management Group (LMG) and parent community will increase
student, staff, parent/ carers connections where every student is known, valued, cared for and has a sense of belonging.

School Excellence Framework links: Learning - Learning Culture, Wellbeing, Curriculum, Reporting. Teaching - Data
skills and use, Learning and development. Leading - Educational leadership, School planning, reporting and
implementation, School resources, Management practices and processes.

Improvement Measures

Tell Them From Me student survey in the aspects of 'students who are interested and motivated' and 'Positive teacher-
student relations' show an increase in Year 6 responses to match the school average and continue to exceed the state
norm (Baseline 2017 TTFM survey: 87% and 8.9 - Year 6, 91% and 9.1 - school, 78% and 8.4 - state, respectively)

Tell Them From Me parent survey in the aspects of 'Parents feel welcome', 'Parents are informed' and 'Inclusive
School' show an increase to meet or exceed the state norm (Baseline 2017 TTFM survey: 5.4, 5.2 and 5.2 -
school, 7.4, 6.6 and 6.7 - state respectively)

Overall summary of progress

Despite there being significant disruption to teaching and learning due to COVID-19 which created an ongoing impact on
school climate, staff and student wellbeing and student engagement, there was significant highlights to the year
regarding school data which captured positive global wellbeing across the school and pleasing gains in student wellbeing
and parent engagement.  Overall attendance remained high at 92.25%. This is an increase from student attendance
percentages in 2019 at 89.7%.

School targets regarding wellbeing were achieved with 74.5% of students attending school 90% of the time or more,
compared to 63.45% in 2019. TTFM (Tell Them From Me) in the areas of Advocacy, Sense of belonging and High
expectations shows an increase over the last three years. Despite exceptional circumstances related to COID-19,
student wellbeing increased from 2019 to 2020, despite negative wellbeing trends across the state.

TTFM student data showed that student social-emotional outcomes for our students at PBPS were higher than the state
average in the following areas:

 • Sense of belonging (school: 86%; state: 81%)
 • Values school outcomes, (school: 97%; state: 96%)
 • positive behaviour at school (school: 98%; state: 83%)
 • Interest and motivation (school: 84%; state: 78%), and
 • effort (school: 92%; state: 88%)

School targets related to wellbeing were achieved with 96.19% of students experiencing positive wellbeing compared to
78.31% in 2019.

Progress towards achieving improvement measures

Process 1: Implement a whole school approach to build stronger communication processes, transition programs
and links with the onsite preschool, parent/carers, P&C, AECG, learning community and community
groups to increase student and school success.

Evaluation Funds Expended
(Resources)

Progress towards achieving Process 1 was disrupted across the year in the
light of COVID-19, with the school being responsive to student, staff and
community needs and addressing these in a timely manner. However, in
some ways, COVID-19 was instrumental in supporting the school in it's
progress towards stronger community relationships, as the school strived
with it's new intentional goal: keeping community connected.

PL Salaries: $4271.12

Promotional material: $72.59

Awards/trophies/medals: $290.14

Phone system update + cabling and
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Progress towards achieving improvement measures

Despite parents and carers being unable to be on site, and the P&C not
meeting on site throughout the year, qualitative data gathered by the school
throughout the year, as well as Tell Them From Me data, showed that
parents continued to feel engaged and connected with the school.

Weekly principal updates, weekly COVID-19 updates and fortnightly
newsletters helped parents to feel connected and engaged. The exceptional
efforts of the school to provide continuity of learning during the 'learning from
home' period did not go unnoticed or unappreciated, with parents providing
valuable feedback on this both informally and formally, through school
surveys and feedback mechanisms.

The increase of parents using skoolbag ensured that key messages were
being received. Teachers used Skoolbag and seesaw to share weekly, and
often, daily news, with class groups. Teachers used zoom to connect with
teachers and hold meetings with parents. LST meetings were conducted by
zoom with parents, teachers and support from School Services all in
attendance. Minilit and Macqlit group reading lessons were conducted via
zoom, with parents being able to participate in these lessons, with their child.

The school website underwent significant construction, with the addition of a
number of pages for community news.  All school events were filmed and
uploaded to the website so that parents could view key events, award
presentations and share in school updates. Throughout the year, staff worked
collaboratively to create a range of video messages for students, families and
the school community,. During Semester 1, every teacher, including the
principal, created a unique video to share with the school community with
topics including music, cooking, art, sport, physical games and activities,
reading, listening to quality literature, science experiements, learning a new
language and the creative and performing arts.

School expectations regarding the number of merit awards and principal
certificates awarded at each assembly, doubling the number of students
receiving positive praise, encouragement and acknowledgement. The
introduction of Personal Best assemblies each term provided an additional
opportunity to recognise and acknowledge individual student commitment to
personal best.

Due to COVID-restrictions, organisation for Presentation Night required
substantial changes. In order to keep community connected, the event was
videoed and presented as a professional video package. This has been
viewed by the school community more than 220 times by unique community
viewers and was received with overwhelmingly positive feedback.

Data gathered through the TTFM Survey showed positive increases in every
one of the TTFM measures ( excepting "parents feel welcome" which showed
neutral growth). In regards to this measure, it is recognised that the parent
score for this measure was already exceptionally high at 8.0, which is
significantly higher than the state average (7.4). The school data has higher
than state averages for all measures except "parents feel informed".
Considering the review of communication initiatives launched in 2020, this
could be related to the impact of COVID-19. In this measure, the school was
close to the state average with a school mean of 6.5, compared to state: 6.6.
This data is nevertheless interpreted positively when compared to previous
2019 results, highlighting  positive growth from 5.8 to 6.5 in 2020. Parents
survey results indicate that our school needs to focus on more effectively
communicating information relating to student social and emotional
development.

TTFM data showed that, in 2020, our parents communicated a higher sense
of satisfaction in the way students are encouraged to do their best work and
the way teachers take account of individual needs, abilities and interests.
There is increased parent confidence that students know the rules for school
behaviour and that the school helps prevent bullying. Strong parent
acknowledgement of the increased sense of inclusivity at school is

speakers: $13000

Professional learning: $230.33

teaching and learning resources
$1920

Skoolbag $495.00

Promotion/consumable: $82.59

Commmunity gift: $500

sentral: $6410

website development (casual teacher
pay) $1601.67

filming - Presentation day: $772.73

Funding Sources:
 • opex teaching and learning
($23772.88)
 • School support allocation ($1601.67)
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Progress towards achieving improvement measures

particularly pleasing, with parents recognising the way teachers: help
students who need extra support; create opportunities for students who are
learning at a slower pace; understand the learning needs of students with
special needs and help students develop positive friendships. Parent
feedback also shows us that the school newsletter and website is being
utilised more effectively to communicate information to parents and there was
a strong increase in parents feeling informed and invited to be part of school
planning processes (from 10% in 2019 to 25% in 2020). The school should
continue to look at ways to improve communication further next year and
ensuring that parent voice is included in school planning, development and
review of policies.

Transition planning and transition support was problematic throughout 2020,
due to disruption caused by COVID-19. Additional support was provided to
families with the development of a range of kindergarten videos, showing the
school environment, outlining key places and personnel, and providing a
visual learning experience covering kindergarten activities. These videos
were accessed by parents multiple times and feedback from parents was
exceptionally positive. Opportunities for year 6 students, along with their
parents, to meet their new principal and year advisor for 2021 were provided
to families transitioning to Brisbane Water Secondary College. Transition
meetings still took place throughout the year as part of the LMG connected
schools, although transition days did not take place with the regularity across
the year previously enjoyed.  A significant focus on ensuring important
student information was shared, received and evaluated by high school staff
aimed to support a smooth transition process for students requiring additional
support, or for those identified as anxious or worried about going to high
school.

Process 2: Continue to implement and expand student wellbeing systems and programs to build excellence,
respect and responsibility ensuring optimal conditions for student learning.

Evaluation Funds Expended
(Resources)

During 2020, whole-school wellbeing systems were continually significantly
reviewed, evaluated and adjusted. The integration of SENTRAL into whole-
school systems had a significant impact across the school, allowing for
student wellbeing and engagement data to be gathered, stored and reported
on. The ability to create group/class/cohort reports on student wellbeing data
increased the school's ability to group students according to wellbeing
needs/goals. The development of systems of support on SENTRAL to create
individualised student wellbeing support plans was a significant addition to
wellbeing processes. This resulted in increased parent-teacher contact with
review processes put in place to discuss a wider range of student needs and
positive intervention plans.

The development of a school-based tool for capturing student wellbeing data
for students from years 3-6 allowed for students to self-report on their state of
wellbeing at regular intervals throughout this year. Gathering and collating
this data allowed teachers to apply a school-developed data rule to identify
students as Tier 2 (at risk of disengagement) or Tier 3 (actively disengaged).
These students were added to LST caseload with specific individual and/or
group based interventions developed to meet wellbeing needs.

The implementation and use of the SRSS (externalising and internalising)
screening tool allowed teachers to review student behaviour for both
externalising and internalising behaviours and apply a school-developed data
rule to identify students as Tier 2 (at risk of disengagement) or Tier 3 (actively
disengaged). These students were added to LST caseload with specific
individual and/or group based interventions developed to meet wellbeing
needs.

Learning Support mechanisms were developed and extended to include all
students identified as Tier 2 for curriculum and/or wellbeing. A significant

Sentral: $5423

PL Salaries: $3092

Mental health support training: $4500

Seasons for growth: $2000

Staff training $680

Professional learning: $2587
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Progress towards achieving improvement measures

amount of Teacher Professional Learning was provided throughout the year
regarding Tier 2 interventions and support, this being well received by staff.
The minor/major incidents in school continued to be monitored to reflect the
behaviours in school. PBL continued to be taught weekly and at point of
need. Significant teacher professional learning and collaborative group
activities were provided in the area of student wellbeing and engagement,
leading to the development of a new K-2 tool to capture and analyse student
wellbeing. This school based intiative follows on from the success of the
individual student wellbeing questionnaire implemented throughout 2020 for
students in years 3-6. The success of this school developed tool is reflected
in the outstanding, positive increase in student wellbeing between snapshot 1
and snapshot 2, particularly when considering the negative results of COVID-
19 on student wellbeing across the state.

TTFM data showed that social-emotional outcomes for our students at PBPS
were higher than the state average in the following areas:
 • Sense of belonging (school: 86%; state: 81%)
 • Values school outcomes, (school: 97%; state: 96%)
 • positive behaviour at school (school: 98%; state: 83%)
 • Interest and motivation (school: 84%; state: 78%), and
 • effort (school: 92%; state: 88%)
 Throughout the year, over 45% of students who were identified as at risk of
social-emotional disengagement improved in their social and emotional
wellbeing across the year, as measured by school developed wellbeing tools,
resulting in Tier 2 flags being removed. Ongoing monitoring and support
shows that this positive trend in wellbeing and engagement, as a result of
needs-based interventions, was sustained.

Next Steps

As the school continues its strategic focus on whole-school effective partnerships in learning with parents and students
and increases parent commitment to supporting school processes that ensure student absences do not impact on
learning outcomes, it is anticipated that school data will show the school as Excelling on the SEF S-aS in the next 12
months. The also school continues to focus strategically on improving systems of support in the area of wellbeing. The
implementation of evidence-based change to whole school practices in 2020 has resulted in measurable improvements
in wellbeing and engagement to support student learning. It is anticipated that school data will show the school as
Excelling on the SEF S-aS in the next 12 months. Reflecting on PRI parent data, the survey data provided by the school
community was largely positive with some constructive comments provided within the "improve" section. From a review
of the data, the school should continue to focus on upgrading school facilities related to play areas/oval and continue to
embed strong systems of support across the school relating to social and emotional wellbeing and individualised learning
support. Recommendations based on anti-bullying data include providing ongoing support and professional development
for teachers and other school staff on how best to maintain a positive school climate as well as improving the physical
school climate including the playground landscape. Adjusting the lesson content for K-2 and 3-6 is a clear
recommendation as well as implementing stronger processes for sharing school safety and wellbeing policies with new
staff, students and families. The website is a useful forum to do this. Results show that the 2020 focus on improving anti-
bulling interventions has been successful and should remain a priority, moving forward.

Within the area of wellbeing, a reflection of What Works Best data indicates that, whilst staff affirm school has a positive
collaborative climate and an increasingly consistent whole-school approach to wellbeing, the school climate would be
improved through the strengthening of transparent, systematic processes for collecting and reflecting on student learning
data, focusing on interpreting individual student data to differentiate the curriculum accordingly. This is a recommended
area for focus in the 2021-2024 school plan.

Our reflection of progress in regards to PBL and related systems of support is consistent with CECE wellbeing literature
that suggests that a sustained focus on student social and emotional learning should be maintained in the new school
plan. A staff commitment to considering the Personal and Social Capabilities Learning Continuum provided by ACARA
could provide a useful scope and sequence to enable teachers to plan for the teaching of targeted skills, specific to an
individual's learning needs. This should support teachers to provide access to and engagement with all Key Learning
Areas. Building on the tiered intervention support work being undertaken by the school, teachers could be further
supported to employ the Personal and Social Capability learning continuum to plan for the teaching of targeted skills
specific to an individual's learning needs.

Consideration of how to develop scope for reporting on social and emotional learning progress through school reports
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will be actioned. Additionally, the school will maintain a strong focus on communicating PBL expectations, further
developing an anti-bullying curriculum in the new SIP. This is based on data gathered through the school's situational
analysis which showed that all school anti-bullying lessons include educational content that supports students to develop
social and emotional competencies and learn appropriate ways to respond to bullying behaviours and that PBPS
teachers actively promote a culture of reporting bullying. Linking lesson content to PBL was considered effective: all
teachers strongly agreed that positive behaviour expectations are clearly established, taught, reinforced and rewarded
throughout the school.. Next steps should include the implementation of the Friendly Schools program to more effectively
teach stage-specific social and emotional competencies, aligned with the ACARA Personal and Social Capabilities
learning continuum and ensure a coordinated, holistic school approach to addressing anti-bullying in a proactive,
responsive and learning-based manner.
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Key Initiatives Resources (annual) Impact achieved this year

English language proficiency $400 There was 1 student was identified as EALD
as of 1 June 2020. This student was
assessed as consolidating.  EAL/D ongoing
support was provided, when required, for
teacher professional learning opportunities
and resources shared by the EAL/D
coordinator. SLSO support was provided for
students identified as consolidating. This
student was achieving higher than stage level
expectations in literacy at the end of 2020.

Low level adjustment for disability Low level adjustment for
disability $58,357

54 students were referred to the school LST
throughout 2020 for individualised accademic
support and planning to meet identified
needs. Students were identified for LST
support through the development of a school
data rule, including refferral via neurodiverse
screeners, diagnostic assessments, student
growth markers and individual academic data.
Additionally, 18 students were referred to the
school LST throughout 2020 via the use of
social and emotional screeners such as
internalising/externalising behaviour
screeners, individual student wellbeing
questionnaires, anxiety screeners and
wellbeing incident analysis. A total of 72
students were supported throughout the year
with specialised and specific IEPS in place to
meet accademic and/or social and emotional
needs. This meant that 40% of the school
population had additional, differentiated and
co-constructed support plans developed, with
the contribution of parents and students. This
was double the number of students supported
in 2019. As a result, the number of students
included in the Nationally Consistent
Collection of Data in 2020 rose from 9
included students in 2019 to 33 students in
2020.  30 of these students had been enrolled
in 2019 but were not identified in the previous
year's data. The development of exceptionally
robust Learning Support systems embedded
across the school was instrumental in
increasing the number of students supported
by the LST in 2020.  As a result of targeted,
individualised interventions, almost a third of
students requiring tiered academic
intervention support showed strong progress,
resulting in no longer requring high level
support, with academic data showing
students achieving expected stage
benchmarks. Additionally, a third of students
requiring individualised social and emotional
support plans showed pleasing progress as a
result of personalised, specific wellbeing and
engagement interventions. This resulted in
these students meeting proficient
benchmarks, no longer requiring Tier 2
intervention support. The use of low level
adjustment for disability funding through the
LaST position, combined with targeted
professional learning for all teachers and the
development of effective, robust systems of
support relating to the LST, enabled
successful progress for all supported
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Low level adjustment for disability Low level adjustment for
disability $58,357

students.

Low level adjustment for disability funding
enabled 40 students to participate in MultiLit
programs throughout 2020. An SLSO (infants-
MiniLit) and the LaST teacher (primary-
MacqLit) worked with small groups of
students (1-5) to enhance literacy skills 40
mins per day, 4 days per week. Additional
support was provided for students in
numeracy through systems of identification
and data analysis. Numeracy support groups
were formed to improve student
understanding of stage-level numeracy
concepts and understandings.

All students requiring adjustments and
learning support were catered for within class
programs using IEPs and through other whole
school strategies (buddies, lunchtime
programs, extra-curricula activities) with
support from the LaST. Additional support
was provided through support programs such
as Cool Kids and Seasons for Growth. All
teachers were trained in Neurodiversity
training to better create individual learning
plans. LaST and executive teacher training in
Orton-Gillingham approach to Multisensory
Structured Language Education. All teachers
commenced professional development in
Formative Assessment. All teachers engaged
in professional learning, evaluative reflection
and consultative forward-planning regarding
the development of IEPs, transitioning to a
significantly more detailed planning template
to develop more individualised IEPs for
students, with the support of the LST.  Parent
feedback was positive. This professional
learning was in consultation with TPL related
to the NCCD process and clear alignment
was achieved between IEP templates and
teacher accountability related to the NCCD,
achieved through a specialised backward-
mapping process of learning support..

The Learning and support team effectively
supported the learning needs of 40% of the
student population with differentiated support
in literacy and numeracy. It is recommended
that in 2021 the focus on learning support
should continue to ensure the in-class model
of support remains, rather than stand-alone
withdrawal-based programs. Furthermore, the
LST recommends that the LaST work with the
middle to top ability students in the classroom
whilst the classroom teacher work on
supporting those students identified on the
LST caseload, particularly in numeracy. This
in line with research in What Works Best and
will support the implementation of the GaHPE
policy.

Quality Teaching, Successful
Students (QTSS)

Quality Teaching,
Successful Students
(QTSS) $32,925

Student engagement, enrichment and support
was provided by our LaST teacher working
with focus groups of K-6 students across all
Key Learning Areas. Team teaching, student
assessment, lesson observations and
Executive Release provided staff
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Quality Teaching, Successful
Students (QTSS)

Quality Teaching,
Successful Students
(QTSS) $32,925

opportunities to evaluate their teaching
strategies and school-wide practices. These
practices are in line with the Quality Teaching
Framework and have been implemented to
enhance student engagement and outcomes.
There was some impact to normal QTSS
lesson observation planning caused by
COVID in 2020. Staff feedback provided clear
direction moving forward in regards to QTSS
processes: staff highly value the ongoing
process of observation and feedback to
improve quality teaching across the school
and requested that this be reinstated with
increased frequency  in 2021.The LST
recommends continuing to further develop
teacher quality by engaging in professional
learning opportunities in Formative
Assessment and Quality Teaching. The
school leadership team recommends the the
use of QTSS funding is utilised to provide
release time for a school executive to
establish collaborative practices in the school,
or across the LMG, allowing teachers to work
together and learn from each other by
observing and discussing how they develop
lesson plans and assessment tasks, with a
specific focus on numeracy.

Socio-economic background Equity loading - Socio-
economic background:
$7100

Equity funding was utilised sensitively and
confidentially to allow students to participate
in a range of incursions and excursions, as
required. This assistance was offered and
negotiated with sensitivity and high levels of
respect. Feedback from the community, staff
and students attested to the positive
relationships built between the school and the
community. Resources were also allocated to
supplement an SLSO who provided ongoing
support for disadvantaged students with a
focus on improving literacy outcomes.  It is
recommended that socio-economic funding is
continued to be managed on a case-by-case
basis, according to student need,  in 2021,
particularly in the goal of providing literacy
and numeracy intervention to students at risk
of not meeting minimum standards.. The
school continues to develop school systems
to identify students in need of support and to
monitor these students and families through
ongoing communication and responsive
processes of support.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 96 95 91 96

Girls 84 86 87 87

Student attendance profile

School

Year 2017 2018 2019 2020

K 93.4 93.4 92.3 93.3

1 91 93.7 91.1 92.3

2 94.1 88.5 90.5 94.9

3 92.5 93.9 86.5 94

4 95.6 93.9 92.1 92.7

5 94.5 90.8 90.5 95.2

6 93.1 94.5 89.4 89.7

All Years 93.4 92.7 90.4 93.1

State DoE

Year 2017 2018 2019 2020

K 94.4 93.8 93.1 92.4

1 93.8 93.4 92.7 91.7

2 94 93.5 93 92

3 94.1 93.6 93 92.1

4 93.9 93.4 92.9 92

5 93.8 93.2 92.8 92

6 93.3 92.5 92.1 91.8

All Years 93.9 93.4 92.8 92

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.
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Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Classroom Teacher(s) 5.9

Learning and Support Teacher(s) 0.4

Teacher Librarian 0.4

School Administration and Support Staff 2.02

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.

In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 222,597

Revenue 1,811,962

Appropriation 1,717,329

Sale of Goods and Services 29,024

Grants and contributions 65,181

Investment income 428

Expenses -1,711,294

Employee related -1,567,834

Operating expenses -143,461

Surplus / deficit for the year 100,667

Closing Balance 323,265

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 63,244

Equity Total 66,547

Equity - Aboriginal 691

Equity - Socio-economic 7,100

Equity - Language 400

Equity - Disability 58,357

Base Total 1,430,916

Base - Per Capita 42,810

Base - Location 0

Base - Other 1,388,106

Other Total 67,777

Grand Total 1,628,484

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

2020 NAPLAN

As agreed by the Education Council, the National Assessment Program (or NAPLAN) did not proceed in 2020 due to the
COVID-19 pandemic. This was to assist school leaders, teachers and support staff to focus on the wellbeing of students
and continuity of education, such as online and remote learning.

The Education Council also agreed to defer the full transition to NAPLAN Online from 2021 to 2022 and the continuation
of current NAPLAN governance arrangements through 2021.
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Parent/caregiver, student, teacher satisfaction

During Term 3 at Pretty Beach PS parents, teachers and students were surveyed for their opinions regarding both
positive aspects of the school and things that could be improved, modified or decommissioned. Parents, teachers and
students were asked to provide additional information, suggestions and ideas to strengthen programs that are already in
place.. 40 families, along with all teachers and all students (facilitated by class teachers) completed the survey. The
results overall were exceptionally positive.

Regarding parent feedback, the most frequently identified school "positive" related to school staff, with parents
expressing that teachers are approachable, enthusiastic and work well as a team. This was confirmed as a positive
aspect of our school by teacher and student feedback with 7/10 teachers highlighting staffing and a third of all student
comments also related to PBPS teachers. A third of all parents commented that school communication was a positive
aspect of the school. Parents also expressed positive feedback regarding the introduction of Zones of Regulation
lessons, sharing PBL lessons and anti-bullying lessons, with over half of the staff recognising this as a positive as well as
a quarter of all students. Regarding staff feedback, teachers overwhelmingly agreed that the provision of off-class stage
planning days and teacher collaboration were positive school elements, with 10 out of 10 teachers listing these as
positives. 7 out of 10 staff mentioned the introduction of Sentral to be a positive school element as well as the stronger
focus on student wellbeing and student learning support processes.

Regarding student feedback, in addition to the elements listed above, the highest positive school element was our school
grounds, environment and surrounds. This was consistent across all classes.Suggestions for improvements largely
included facility upgrades with particular focus on the oval, expressed by parents, students and teachers. Other areas for
improvement included developing processes to cater for online canteen orders and payment with a fifth of all parents
suggesting this. Staff felt strongly about improving teaching and learning practices in numeracy and improved
mathematical programming, with 60% of staff raising this as an area from improvement. Technology upgrades featured
as an agreed area for improvement with 80% of staff, 90% of students and 5% of parents mentioning this.

There was minimal response to the "remove" section of the survey, which is pleasing data in itself. Areas to be reviewed
included school uniform, with 12% of parents commenting on specific items, including the green shirt for boys.
Historically, the possibility of uniform changes/upgrades had been provided for parents via survey channels but parent
votes were divided at the time, resulting in no uniform change. Another school area listed in the "remove" section of the
survey included homework: 2 out of 10 teachers and 3 out of 8 classes suggested homework be removed. Overall, the
survey data provided by the school community was largely positive with some constructive comments provided within the
"improve" section. From a review of the data, the school intends to focus on upgrading school facilities related to play
areas/oval, review processes for planning, teaching and learning in numeracy and continue to embed strong systems of
support across the school relating to social and emotional wellbeing and individualised learning support.

Tell them from me survey data. In the two snapshots of the 2020 Student Tell Them From Me survey, it is not surprising
that, between the first student survey results gathered in May 2020 and most recent survey results gathered in October
2020, there were some notable differences in engagement. However, the areas which indicated a decrease in sense of
student wellbeing could all be potentially explained by interruptions to schooling caused by COVID-19: 'participate in
sports', 'participate in extra-curricular activities', 'interest and motivation', homework behaviour'. Pleasingly, it was noted
that, excepting "participate in sports" and "homework behaviour", social-emotional outcomes for our students at PBPS
were higher than the state average in the following areas:

* Sense of belonging (school: 86%; state: 81%)* Values school outcomes, (school: 97%; state: 96%)* positive behaviour
at school (school: 98%; state: 83%) * Interest and motivation (school: 84%; state: 78%), and * effort (school: 92%; state:
88%)

In the area of positive relationships, there was no decline between May and October for the students at PBPS, remaining
at 89% (compared to a NSW average of 85%). The high sense of belonging that students continued to experience is
positive, particularly in regards to state averages, as is the high effort levels and interest and motivation that students are
continuing to show, despite a disrupted and unusual year.

Recommendations based on student Tell Them From Me data includes increasing processes to embed and increase
opportunities for student voice in order to promote social, emotional, behavioural and intellectual engagement.
Additionally, it may be beneficial to consider a gendered approach to supporting positive student relationships, as school
data shows that, compared to boys, girls express lower agreement that they have friends they can trust who support
them to make positive choices (girls: 83% compared to boys: 94%). A gendered approach to valuing school outcomes
could be adopted, considering that 100% of all girls indicated they valued schooling whereas 94% of boys indicated they
valued schooling. Considering that the data shows only 56% of PBPS students do their homework with a positive attitude
compared to the state average of 63%, this is an area requiring further exploration.

Of significance, only 50% of students felt they possessed high skills and were presented with high challenge (compared
to a state average of 53%). 30% of students were confident of their skills but did not find classes challenging (compared
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to a state average of 26%). This is an area requiring immediate response. Recommendations include ensuring that
formative assessment strategies are being utilised effectively to more effectively evaluate academic readiness, learning
progress, skill acquisition, or educational needs of students, as well as ensuring that teachers are reflecting on student
data by asking how they could adjust their practice to drive improvement for all students. Differentiation at point of need
is required to ensure that all students can progress in their learning at an appropriate level. Ensuring that teachers hold
high expectations of their students and understand how to support their learning is critical.

The Tell them from me teacher (TTFM) survey data showed that our staff experience higher wellbeing than the state
averages in all areas.There has been a strong increase in perception of parent involvement in 2020 as well as notably
increased inclusive practices, improved learning culture and use of technology as measured between 2019 survey
results and 2020 survey results. Teacher perception of collaboration (8.6) was lower than in 2019 (9.0). This is likely to
be linked to reductions in planned Teacher Professional Learning due to COVID-19. It should be noted that our teacher
survey data relating to collaboration shows that our school has strong processes to ensure collaboration is an embedded
part of our school, compared to state averages (school score: 8.6 compared to state average: 7.8).

In regards to being an inclusive school, our average teacher score was 9.0 (out of a possible 10) in relation to inclusive
practices. Compared to the stage average (8.2), our school results show that we have improved in this area over the past
12 months, affirming that new wellbeing and learning support strategies have seen our school excelling in the area of
inclusive practice, compared to schools across NSW. This also reflects parent perceptions of improved inclusive
practices from the 2020 Tell them from me parent survey. However, both teacher and parent survey results show that we
need to continue to focus on providing support for low- performing students in planning their assignments and more
effectively using strategies to engage parents in their child's learning.

Through the introduction of a centralised means of gathering, analysing and reflecting on student data in 2020, there has
been a strong increase in data informing teacher practice. Teacher survey results show that staff are using technology
more effectively to give students immediate feedback on their learning. Teacher survey results in the area of technology
shows strong growth in comparison to 2019 (8.1 in 2020 compared to 7.0 in 2019) and in comparison with state (NSW
average score: 6.7.

Pleasingly, the school's focus on embedding formative assessment practices across all classes this year has seen
teachers interpreting assessment data more successfully to understand where students are having difficulty. School
scores were higher than state averages (school score: 8.7 compared to state average: 7.8) and showed growth in this
area, compared to 2019 survey results. The focus on formative assessment has also seen teachers more effectively
providing quality feedback to students on their learning progress (score of 8.3 in 2020 compared to 8.0 in 2019). The
state average in this area is 7.3. Through formative assessment practises, teachers are supporting students to set
challenging and visible goals with improved growth from 2019 (from 8.4 in 2019 to 8.6 in 2020) and strong school
performance in comparison to the state average of 7.5.

In evaluation, TTFM teacher results show that formative assessment should remain a strong focus across the school as
well as a continued focus on strengthening and sustaining recently developed wellbeing and Learning Support practices,
implemented in 2020. The teacher survey results show us that collaborative practices across the school could be
improved in order to support continued student academic achievement. Teachers working together to achieve a common
goal is best achieved through the sharing of evidence-informed practices, knowledge and problem solving. Collaboration
is most successful when it is frequent and ongoing and is considered part of the school culture.

Regarding data from the Tell them from me parent survey, 75 parents participated this year: over double the number of
parents who participated in 2019. The school received exceptionally positive feedback from parents this year: in every
measure there was increased, positive growth, compared to parent feedback from 2019, excepting "parents feel
welcome" which showed neutral growth. It should be pointed out that this parent score was already exceptionally high:
the extent to which parents feel welcome at school remains at 8.0, which is significantly higher than the state average
(7.4). Our parent feedback positive results that were higher than state average in all measures except "parents feel
informed", although in this area we were close to achieving this goal (school mean: 6.5, compared to state: 6.6). This is
interpreted positively when compared to previous results with positive growth from the 2019 score of 5.8 (compared to
6.5 this year). This tells us that parents are feeling more informed this year, but we still have some work to do in this
area. Parents survey results tells us we need to focus on more effectively communicating student social and emotional
development.

Parents communicated a higher sense of satisfaction in the way students are encouraged to do their best work and the
way teachers take account of individual needs, abilities and interests. There is increased parent confidence that students
know the rules for school behaviour and that the school helps prevent bullying. Strong parent acknowledgement of the
increased sense of inclusivity at school is particularly pleasing, with parents recognising the way teachers: help students
who need extra support; create opportunities for students who are learning at a slower pace; understand the learning
needs of students with special needs and help students develop positive friendships. Parent feedback also shows us that
the school newsletter and website is being utilised more effectively to communicate information to parents and there was
a strong increase in parents feeling informed and invited to be part of school planning processes (from 10% in 2019 to
25% in 2020). The school should continue to look at ways to improve communication further next year and ensuring that
parent voice is included in school planning, development and review of policies.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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