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Introduction

The Annual Report for 2020 is provided to the community of Mount George Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Mount George Public School
Nowendoc Rd
Mount George, 2424
www.mtgeorge-p.schools.nsw.edu.au
mtgeorge-p.school@det.nsw.edu.au
6550 6555
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School vision

At Mount George Public School, we strive to provide a happy, caring, and stimulating environment where children
achieve personal and academic growth to thrive at school and beyond.

School context

Mount George Public School, with an enrolment of 28 students, is situated in a small rural village, 22km west of the Mid-
North Coast town of Wingham on a sealed road. The school is well-resourced with the latest technology. Strong
associations exist with the Community of Wingham Schools and a broader network of small schools. These affiliations
provide additional social, sporting, cultural, and academic opportunities for students as well as professional learning
experiences for staff. We combine with other schools for public speaking, debating, swimming, cross country, athletics,
soccer competitions, school camps, extracurricular activities, and other events.

Mount George Public School has a Family, Occupation, and Education Index (FOEI) of 125 with equity loadings to assist
the school to meet the needs of all students.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self-assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2020 School Assessment

LEARNING: Learning Culture Delivering

LEARNING: Wellbeing Delivering

LEARNING: Curriculum Delivering

LEARNING: Assessment Delivering

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Delivering

TEACHING: Learning and development Delivering

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Delivering

LEADING: Management practices and processes Delivering
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Strategic Direction 1

ENGAGED, CREATIVE & AGILE LEARNERS

Purpose

To nurture a growth mindset for students and provide a safe and happy learning environment that ensures all students
demonstrate academic and personal growth by being challenged and self-reflective.

Improvement Measures

Parents actively involved in the learning conversations held termly.

All students demonstrate higher than expected growth in literacy and numeracy achievement as indicated by external
and internal data.

Improve from delivering to sustaining and growing in the School Excellence Framework learning domain of reporting.

Progress towards achieving improvement measures

Process 1: Future Focused Learning- how will this be done? What will it look like?Future-focused learning
prepares students across all curriculum areas and learning stages with skills and capabilities to thrive in
a rapidly changing and interconnected world. It connects students and engages their sense of curiosity.
It nurtures a growth mindset and helps to develop collaborative, critical and creative thinking skills.
Enhances student learning experiences through engaging curriculum that may include integration,
inquiry and project-based learning and STEM.

Evaluation Funds Expended
(Resources)

Questions

 Did we achieve our improvement measures of:

1. Parents actively involved in the learning conversations held termly.

2. All students demonstrate higher than expected growth in literacy and
numeracy achievement as indicated by external and internal assessments.

3. Improve from delivering to sustaining and growing in the School
Excellence Framework (SEF) Learning domain of Reporting.

Furthermore, did we achieve the practices and products we intended:

4. Students and teachers maintain a B.E.S.T. Work Folder that is evidence of
student progress and supports the student's learning. It is consistently
monitored and has up-to-date triangulation of data, learning goals, and work
samples.

5. Students articulate their learning goals and strategies used to achieve
those goals as evident in their B.E.S.T. Work Folder and during Learning
Conversations.

6. Students apply knowledge to deepen their understanding and develop
high-order thinking skills within an authentic context using STEM skills as
evidenced by work samples and student reflections.

7. Consistent school-wide practices for assessment and continuous student
tracking to monitor, plan, report, and deliver dynamic differentiated learning
programs as evident in scope and sequences, B.E.S.T. Work Folder, and 5
weekly writing assessment booklet.

8. Students are leaders of their own learning. Students collaborate and use
critical and creative thinking to solve complex problems and are mindful
global citizens as evidenced in their B.E.S.T. Work folder and Film Pond. The

Funding Sources:
 • Quality Teaching, Successful
Students (QTSS) ($3000.00)
 • Professional learning ($2000.00)
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Progress towards achieving improvement measures

students are empowered to learn. Their learning dispositions are conducive
to learning and growing and thus their self-efficacy is strengthened as evident
in video diaries and Learning Conversations.

9. Student growth mindset, effective self-assessment, and peer assessment
is evident K-6.

10. Our B.E.S.T. School Wellbeing system is an instructional and reflective
tool that teachers, students, and parents utilise to support our 'agile learners'
in their learning environment.

Data Sources: Survey, Video Diary,  B.E.S.T. Work Folder, Teacher
observations, NAPLAN, PAT Tests

Analysis:

1. Without COVID-19 restrictions, we had between 90-100% participation in
Learning Conversations. During the lock down period this slipped back to 70-
80% parent participation.

2. Externally, we could only utilise 2018 & 2019 data. From that data there
was a large improvement of students achieving expected growth from 2018-
2019  (see attachement). However, 2018-2019 NAPLAN data showed an
improvement in all students achieving expected growth in Numeracy and
Literacy in  the domain of reading. Internally,  in 2019 5/9 students achieved
expected growth in PAT Maths and 6/9 students achieved expected growth in
PAT Reading, while in the year 2020, 5/21 students achieved expected
growth in PAT Reading and 13/20 achieved expected growth in PAT Maths.

3. Our B.E.S.T. Work Folder is an explicit process to collect, analyse, and
report specific internal and external student and school performance data to
parents and students during Learning Conversations on a regular basis. Our
reports contain personalised information about individual student learning
progress and achievement, and preview plans for meeting future learning
goals. During the Learning Conversation process, parents are presented with
clear information on what and how well their children are learning and receive
regular information in accessible formats about how to support their children's
progress. The school solicits feedback from parents on reporting using
Microsoft Forms.

4. B.E.S.T. Work folders have been effectively utilised by classroom teachers
to monitor and record a triangulation of data. It was found that wellbeing data
and attendance data wasn't always up-to-date in the folders.

5. Teachers have noted that, when they have asked students what their
learning goals are, only a small percentage were able to articulate what they
were.

6. STEM-specific lessons have been attempted to be incorporated into daily
routines including some lunchtimes and some Friday afternoon sessions with
a varied degree of effectiveness.

7. There is evidence in the B.E.S.T. Work Folder and teaching programs of
consistent school-wide practices for assessment and progress is tracked and
monitored. Data is being used for individual learning goals but needs to be
used more skillfully to inform the planning and delivery of dynamic
differentiated learning programs.

8. Video Diaries indicate that students still attribute good behaviour to good
learning and seeing the teacher as their main problem-solving tool. Some
students are connecting our B.E.S.T. school rules/values to good learning
which is helping them to more easily articulate what a good learner is.

9. There was limited formal evidence of students self-assessing and peer-
assessing one another.
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Progress towards achieving improvement measures

10. The student, parent, and teacher surveys have indicated that the school
B.E.S.T. Wellbeing system has supported the school community with a clear
and consistent message.

Implications:

1. During normal school operating conditions, it was found that our Learning
Conversations process achieved the improvement measure of parents
actively involved in the learning conversations held termly. This success will
need to continue to be built upon in future plans.

2. We didn't achieve our improvement measure goal of all students achieving
higher than expected growth in Literacy and Numeracy as indicated by
external and internal assessments. There were some inconsistencies
between internal and external data. One highlight of the 2019 data was that
100% of students in NAPLAN reading achieved higher than expected growth.
Overall, more individual GAP analysis and support is needed to focus on
areas for further individual and group development.

3. We have moved from Delivering to Sustaining and Growing in the learning
domain of Reporting. This has been achieved through a rigorous and
collaborative process utilising the B.E.S.T. work folder scaffold and Learning
Conversations.

4. Improvement has been made in the students' learning dispositions as
found in the Video Diaries and teacher observations, though further
consolidation will be required for the students to deepen their knowledge of
good learning and a growth mindset. Furthermore, video diary questions will
need modifying to help prompt students.

5. Further scaffolding and support will be needed for students to know and
understand their learning goals.
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Strategic Direction 2

INNOVATIVE TEACHING, VISIBLE LEARNING

Purpose

To know thy impact. Teachers and students use evidenced based learning to drive improved outcomes for students and
improved teaching practice. A language of learning and culture of visible learning sets high expectations for our school.

Improvement Measures

 •
All students to achieve at or above national minimum standards on NAPLAN reading, writing and numeracy.

 •
All students achieve an effect size of 0.4 or greater in PAT Reading and Maths.

Progress towards achieving improvement measures

Process 1: Visible Learning - Shared language of learning by all in the Community of Wingham Schools and a
shared understanding of what makes a good learner.

Evaluation Funds Expended
(Resources)

Questions:

Did we achieve our improvement measures of:

1. All students to achieve at or above the national minimum standards on
NAPLAN Reading, Writing and Numeracy.

2. All students achieve their effect size of 0.4 or greater in PAT Reading and
Maths.

Furthermore, did we achieve our practices and products of:

3. Students self-regulate and measure their knowledge and understanding
against success criteria as evidenced by class observations and work
samples.

4. Students use metacognitive language to communicate about learning
tasks witnessed in class observations and video interviews.

5. Teachers provide effective and timely feedback to support the students'
learning as evidenced by classroom observations and student feedback.

6. Teachers use research, learning tools, peer observations, and professional
learning to enhance pedagogy as evidenced by professional learning logs,
class programs, and consistent teacher judgement.

7. Students self-assess and articulate their learning goal and measure their
work against success criteria as evidenced by Best Work Folder and Data
Wall.

8. Programs clearly identify differentiation and adjustments aligning with the
diverse learning needs of the students, including the National Consistent
Collection of Data (NCCD).

9. Learning intentions clearly outlined for every lesson and success criteria
for every learning task, catering for learning adjustments as evidenced by
programs and work samples.

Funding Sources:
 • Professional learning ($1500.00)
 • Literacy and numeracy ($2000.00)
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Progress towards achieving improvement measures

Data: Work samples, programs, video interviews, classroom observations,
student feedback, and Scout data.

Analysis

1.  In 2019, we increased the number of students reaching the National
Minimum Standard (NMS) in Reading, Writing and Numeracy to 100% in
Year 3 and to 100% in Reading and Numeracy for Year 5 and 3 out of 4
students achieved the NMS in writing in 2019. Therefore, we were extremely
close to achieving our improvement measure of 100% of students achieving
the NMS in Reading, Writing and Numeracy.

2. In 2019, 5/9 students achieved an effect size of 0.4 (a years growth) or
greater in PAT Maths and 6/9 students achieved an effect size of 0.4 or
greater in PAT Reading. While in the year 2020 5/21 students achieved an
effect size of 0.4 or greater in PAT Reading and 13/20 achieved an effect
size of 0.4 or greater in PAT Maths.

3. There were some work samples that showed that students used Rubrics
and checklists to measure their knowledge and understanding against
success criteria.

4. Limited metacognitive language was observed to communicate about
learning tasks in the classroom.

5. In classroom observations, it was found that teachers provided timely
feedback to support the students' learning, however, it wasn't always specific
to the learning intention or success criteria.

6. Teachers did engage in various research including the What Works Best
(WWB) document and Visible Learning reading, however, it was found that
not enough time was made for peer observations and professional learning to
enhance pedagogy as evidenced in staff meetings.

7. Students were unable to articulate their learning goals when asked by
teachers in class and they are still learning to measure their work against
success criteria.

8. It was found that programs included differentiation and adjustments but
require further development to included NCCD data.

9.  All teachers were found to use learning intentions and success criteria in
classroom observations and in their programs with varied degrees of
success. Teachers found it difficult to adjust learning intentions and success
criteria to cater for all the differing needs in the classroom.

Implications

1. Continue our targeted approach to the explicit teaching of Reading, Writing
and Numeracy so that all students reach the national minimum standard and
beyond. A more challenging improvement measure for the next school plan
will be to increase the number of students in the top two bands.

2. We didn't achieve our improvement measure goal of all students achieving
an effect size of 04. (a years growth) or greater in literacy and numeracy as
indicated by PAT data. There were some students that have really excelled,
achieving more than two years worth of learning in a single year, and some
students who actually tested behind where they were a year prior. Further
investigation is needed into the narrative behind this data including the
assessment capabilities of these students.

3. Rubrics and success criteria should be looked at more closely in
professional learning meetings and a focus during classroom observations.

4. Meta-language needs to continue to be a focus during the explicit teaching
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Progress towards achieving improvement measures

phase of the lesson. Furthermore, teachers should continue to check-in with
students' understanding of the lesson specific language throughout the
lesson.

5. Feedback is the next step of our Visible Learning journey. It was important
for our teaching staff to achieve teacher clarity first and then move onto
effective feedback. This will be a key feature of the next planning phase for
our school.

6. Structures need to be established to routinely allow staff to collaborate and
observe one another.

7.  Further scaffolding and support will be needed for the students to know
and work towards their learning goals.

8. We will look at examples of program differentiation from neighbouring
schools and reflect on adjustments in our teaching and learning programs.

9. Continue to focus on the quality of differentiated learning intentions and
success criteria in classroom observations and professional learning.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($15 145.00)

Aboriginal funding has been utilised to employ
a School Learning Support Officer (SLSO) to
support Aboriginal students with their
individual learning goals in the classroom as
well as to provide intensive support in tiered
interventions, including the delivery of MultiLit
and MiniLit programs. The data indicates that
due to inconsistencies in attendance, there
was minimal growth in the Literacy and
Numeracy targets set.

Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($11 105.00)

Low level adjustment funding was used to
employ an SLSO to support students who
have been identified through the Nationally
Consistent Collection of Data (NCCD) as
requiring significant adjustments. This support
was effectively used to assist the classroom
teacher with classroom management and
differentiation allowing all students to achieve
good learning outcomes during the intensive
Literacy and Numeracy sessions.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($3 610.00)

This funding was utilised for teachers to
collaboratively program, collect work sample
evidence for our BEST Work folders, set and
monitor individual learning goals, assess
student learning, participate in teacher
observations, and for home learning
preparation. Upon evaluation, it was found
that the COVID-19 pandemic disrupted our
work flow of Quality Teaching  Successful
Students (QTSS) initiatives resulting in a
significant amount of release time focused on
preparing for home learning activities for the
students, including instructional explicit
teaching videos.

Socio-economic background Funding Sources:
 • Socio-economic
background ($17 628.00)

Socio-economic loadings have been used to
employ a specialist music tutor for four hours
per week to strengthen our music program
and provide students with an opportunity to
participate in quality music tuition. Qualitative
evidence suggests huge benefits with our
Music program. While our students missed
out on performing for our Back to Mount
George Community Festival due to the
COVID-19 pandemic, our students performed
in the choir, band, and musical ensembles for
our Presentation Day special assembly. All
the students participating in these
performances were proud of their
achievements and all students demonstrated
a love of music and learning. They were able
to build on learning dispositions when
acquiring new skills and knowledge.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 7 9 13 12

Girls 18 14 9 15

Student attendance profile

School

Year 2017 2018 2019 2020

K 92.7 96.5 91.3 92

1 96.2 82.5 78.7 91.6

2 96.2 94.7 97.4 87.6

3 95.1 95 91.4 90

4 95.1 88.9 31.9 90.7

5 98.1 96.3 88.8 100

6 99.7 89.1 82.3 84.2

All Years 96.1 92 87.1 89.9

State DoE

Year 2017 2018 2019 2020

K 94.4 93.8 93.1 92.4

1 93.8 93.4 92.7 91.7

2 94 93.5 93 92

3 94.1 93.6 93 92.1

4 93.9 93.4 92.9 92

5 93.8 93.2 92.8 92

6 93.3 92.5 92.1 91.8

All Years 93.9 93.4 92.8 92

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.
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Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Classroom Teacher(s) 0.76

Learning and Support Teacher(s) 0.2

Teacher Librarian 0.08

School Administration and Support Staff 0.7

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.

In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 31,274

Revenue 578,822

Appropriation 564,513

Sale of Goods and Services 1,056

Grants and contributions 13,240

Investment income 13

Expenses -549,201

Employee related -487,805

Operating expenses -61,397

Surplus / deficit for the year 29,620

Closing Balance 60,894

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 25,979

Equity Total 76,693

Equity - Aboriginal 15,145

Equity - Socio-economic 28,566

Equity - Language 0

Equity - Disability 32,982

Base Total 392,611

Base - Per Capita 5,291

Base - Location 1,864

Base - Other 385,456

Other Total 12,139

Grand Total 507,423

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

2020 NAPLAN

As agreed by the Education Council, the National Assessment Program (or NAPLAN) did not proceed in 2020 due to the
COVID-19 pandemic. This was to assist school leaders, teachers and support staff to focus on the wellbeing of students
and continuity of education, such as online and remote learning.

The Education Council also agreed to defer the full transition to NAPLAN Online from 2021 to 2022 and the continuation
of current NAPLAN governance arrangements through 2021.
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Parent/caregiver, student, teacher satisfaction

Staff Situational Analysis - What Works Best Survey

The staff survey reflecting on current teaching practice indicated that we had a high efficacy level in the domains of high
expectations, classroom management, wellbeing, explicit teaching and collaboration. A lower efficacy level was found
among staff in the WWB areas of feedback, effective data use and assessment. Furthermore, this survey highlighted the
need to improve structures around observation and feedback, build skills around effective data use and analysis, and
provide more time for quality professional learning and teacher collaboration.

School Community

Due to COVID restrictions in 2020 we trialled an online parent and community survey through our Skoolbag
communication channel. It proved largely unsuccessful with a small percentage of the parent body engaging in the
feedback process. Consequently, we followed up with parents using Microsoft forms ready to fill out on an iPads during
the face-to-face learning conversations early in 2021. This was extremely successful with 14 out of 15 families
contributing. The responses indicate the parent community are extremely satisfied with our schools ability to engage the
students in quality education with extremely positive results in the survey areas of belonging, engagement, academic
growth, safety and approach-ability. Areas that could be improved include support for parents helping the students learn
at home and meeting the needs of all learners.

Student voice

A survey was given to the students in years 3-6 which this year is a small cohort of 8 students. It was clear from the
responses that the students enjoyed coming to school, they had a strong sense of belonging, they are confident
completing the learning at school, and they feel safe. Areas to further investigate include the students opinions about our
wellbeing system and how much school matches their interests.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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