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Introduction

The Annual Report for 2020 is provided to the community of Guildford Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Guildford Public School
Apia St
Guildford, 2161
www.guildford-p.schools.nsw.edu.au
guildford-p.school@det.nsw.edu.au
9632 9675

Message from the principal

The entire school community reacted extraordinarily well to an interrupted year of learning. Parents and carers have
responded to the call to ensure their children are in attendance at school, that students arriving late decreased by 30%.
Teachers and executive leaders were proactive in their development of a combination of on-line and hard copy learning
program during the seven weeks of 'Learning from home'. Parent feedback through Tell Them From Me and the Bounce
Forward Project provided evidence of the areas for which we are striving and the areas we need to focus more upon.
The commitment from parents to engage in their child's learning and development during 2020 was highly commendable.
Through the disruption though, we have evidence that students' level of interest, motivation and value towards positive
learning outcomes has increase even when extra curricular and sporting opportunities were limited. Students data,
indicated that accounts of bullying decreased by 25% in the year and that classroom positive learning climate has
increased from 6.9 to 7.6 (TTfM data) in 12 months. Further evidence demonstrated that our community is aspirational
and have high expectations of teaching and learning at Guildford. In light of that, every child is supported at Guildford.
Teachers are relentless in the pursuit to provide differentiated learning experiences so all students can access learning
and positive wellbeing based on their individual needs and at different entry points.

The strength of the year that Guildford Public School had can be summed up by the shear persistence and consistence
of teaching staff and the resilience and resourcefulness of non-teaching staff. Involvement in CESE's LEED project
highlighted that teacher collective efficacy is a strength at Guildford as too is explicit teaching and classroom
management. This year Guildford undertook a thorough External Validation process to determine current evidence of
practice against the 14 elements of the Schools Excellence Framework. The validation process verified that Guildford is
'sustaining and growing' in eight elements and 'delivering' in six elements. Identified areas for improvement have been
identified for the next 4 year school planning cycle.

I sincerely thank our entire school community for your valuable contributions during 2020, your perseverance during
challenging times, your strong support, your ongoing communication and your patience and understanding.
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School vision

Guildford Public School is an inclusive school where innovative quality teaching and learning is enthusiastically delivered.
High expectations, creativity and cooperation are embedded within our whole school community.

Our school will;
 • promote excellence in teaching and learning,
 • develop active and informed citizens,
 • provide a supportive environment that is safe, engaging and student centered,
 • encourage independence, tolerance, resilience and confidence, and
 • enhance student learning and wellbeing be partnering with the school community.

School context

Guildford Public School was opened in 1915 and in 2020 serves a diverse and multicultural community with 91% of the
580 students being from a non-English speaking background with approximately 37% being from an Arabic speaking
background, 13% from a Farsi speaking background. Other smaller but significant groups speak Pacific Islander
languages, Chinese, Turkish, Vietnamese, Dari and Urdu as a first language. An increasing number of refugee families
are arriving from African and Middle eastern communities, with an average of 10% transiency of student population
annually.

The school leadership team and dedicated, caring staff maintain high expectations and aspirations for the achievement
of every student. Literacy, numeracy and an integrated curriculum are explicitly and systematically delivered and
underpinned through the teaching and learning cycle. We also realise that positive and well-structured student well-being
practices are vital in the functioning of a quality school and learning environment. A special feature over recent years has
been the focus on Positive behaviour Interventions and Support (PBIS) including student leadership, anti-bullying and
positive reward systems.

Guildford understands it is the quality of teaching that makes the difference and therefor prioritise the professional
development of teachers. Teachers work in teams to collaboratively reflect on research and evidence based pedagogy to
set targets and evaluate data in order to differentiate student learning. Teachers and leaders currently engage in a
variety of professional learning networks to develop teacher and leadership capacity.

Guildford Public School offers a wide selection of extra-curricula activities supporting the cognitive, emotional, social,
spiritual, physical and moral wellbeing of all students. Our staff and students participate successfully in a variety of area
and regional initiatives and have close relationships with neighbouring primary and secondary schools, through
Community of Schools focus areas.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework and participated in an external
validation. The Framework is a statement of what is valued as excellence for NSW public schools, both now and into the
future. The Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report. Every five years,
our school undergoes an external validation process.

During the external validation process, an independent panel consisting of a Principal School Leadership and a peer
principal considered our evidence and assessment of our school's progress against the School Excellence Framework.

Our self-assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability/school-excellence
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Strategic Direction 1

Teaching: High quality planning, teaching, assessment and evaluation.

Purpose

Promote a positive learning culture where all students are engaged and where education is valued by the whole school
community. Effective evidence-based teaching methods are identified, promoted and modelled and students' learning
improvement is monitored , demonstrating growth.

Improvement Measures

Increase from 77% to 90% in teacher knowledge to use Literacy and Numeracy data to inform practice.

50% increase in parents engaged in parent workshops, parent helpers and leading school events.

100% of students to develop learning goals through feedback, track and monitor their own progress.

Overall summary of progress

Employment of a Years 3-6 DPIL created cultural shift towards evidence based analysis of teaching and learning data
through an improved K-6 approach to assessment, planning, implementation and evaluation.

Progress towards achieving improvement measures

Process 1: Develop mentoring and coaching support to ensure ongoing development and improvement of all
teachers knowledge and competency, in teaching Literacy and Numeracy, by building effective whole
school and or community of schools relationships.

Evaluation Funds Expended
(Resources)

Improved processes to incorporate the Use of data to inform teaching
practice in to Years 3-6. Current Lead teachers have evidence of impact
through implementation of spirals of inquiry.

Aspiring lead teachers have demonstrated the ability to lead a spiral of
inquiry.

Data Ongoing differentiated TPL led
by APs and ILs.

Teacher release for ILs to lead 5
weekly data talks.

Teacher release for APs to lead 5
weekly stage professional planning
day with support from ILs

Funding Sources:
 • Professional learning ($42347.00)
 • Quality Teaching, Successful
Students (QTSS) ($104899.00)

Process 2: Directly and regularly engage with parents to improve understanding of students' learning and cultural
competency, to identify strategic priorities and develop and implement plans for continuous
improvement in parent knowledge and expertise.

Evaluation Funds Expended
(Resources)

Teacher engagement with parents regarding their child academic or social
development was largely completed through phone conversations or through
the school wide Classdojo application. Seven weeks of 'Learning from home'
in which approximately 25% of students had little or no access to a digital
device, impacted enormously on the learning outcomes achieved. Feedback
from 209 parents, through our involvement with Adam Fraser's  'Bounce
Forward Project', showed 80% of parents thought Guildford provided a 'high
support' or 'quite well support' to their child during 'Learning from home'.
72.4% of parents increased their respect for the role of teachers.

Learning and support team provided
ongoing support to classroom
teachers.

Teacher release so classroom teacher
and L&ST can collaborate on IEPs
with parents.

1 day executive RFF enabled APs to
connect with parents regarding
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Progress towards achieving improvement measures

Teacher engagement with parents regarding their child academic or social
development was largely completed through phone conversations or through
the school wide Classdojo application. Seven weeks of 'Learning from home'
in which approximately 25% of students had little or no access to a digital
device, impacted enormously on the learning outcomes achieved. Feedback
from 209 parents, through our involvement with Adam Fraser's  'Bounce
Forward Project', showed 80% of parents thought Guildford provided a 'high
support' or 'quite well support' to their child during 'Learning from home'.
72.4% of parents increased their respect for the role of teachers.

learning and wellbeing

Funding Sources:
 • Socio-economic background
($120000.00)

Process 3: Provide professional learning in effective use of student learning data to identify and respond to
individual students' learning needs, differentiate the curriculum, develop learning targets and monitor
progress through formative and summative assessments.

Evaluation Funds Expended
(Resources)

Both Year 3 and Year 5 performed state and SSSG average in 2020 Check-
in Assessment.

LEED Situation analysis average scores /5

Use of data to inform practice - 3.95

Explicit teaching - 4.05

Assessment - 3.79

Evidence-informed practice - 4.18

Evaluative practice (whole school) - 3.96

Evaluative practice (individual) - 3.39

Professional learning - 3.74

NAPLAN, check-in and Learning
support data.

APs supporting teachers to determine
how to differentiate for individual
students.

ILs supporting teachers and APs to
develop a deep knowledge of the
Mathematics and English Syllabus and
support documents eg national
Literacy and Numeracy Progressions.
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Strategic Direction 2

Learning: Promote a learning culture which is inclusive, aspirational and futures focused.

Purpose

Students are challenged, supported and extended through explicitly designed learning experiences that meet individual
needs, readiness, interests, aspirations and are culturally inclusive. Positive, respectful relationships are evident among
students and staff and promote student wellbeing to ensure optimum conditions for student learning.

Improvement Measures

Increased proportion of families engaged in the learning culture of the school.

Increase proportion of students at/above expected benchmarks for literacy and numeracy as measured by state
performance.

PLAN 2 data indicates one year's growth for one year's learning for each student.

Overall summary of progress

Covid-19 restrictions inhibited the implementation and intended impact of the majority of parent learning programs.

Progress towards achieving improvement measures

Process 1: Develop a cultural framework, embedding social, emotional and cognitive needs of students, teachers
and parents.

Evaluation Funds Expended
(Resources)

Increased goal setting, monitoring and explicit timely feedback to students
related to their learning and improvement.

High quality teaching and learning
programs, based on evidence-
informed and co-developed with
assistance from instructional leaders
and assistant principals.

Learning Support Team provided
evidence-informed explicit, ongoing
support to teachers, students and
parents to improve access to learning
experiences and services adding
value to the social, emotional and
cognitive needs of students.
Restrictions did result in substantially
reduced face to face connection and
professional learning for parents.

Funding Sources:
 • Low level adjustment for disability
($352018.00)
 • Socio-economic background
($40000.00)
 • Integration funding support
($143879.00)

Process 2: Evidence-based methodology has been systematically and strategically embedded to bring about
improvement in student learning in literacy and numeracy.

Evaluation Funds Expended
(Resources)

Process for developing individual student learning goals are embedded K-2. Deputy Principal 1.8 FTE Instructional
Leadership
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Progress towards achieving improvement measures

Twice per term, data talks resulted in improved capacity of teachers to
evaluate student learning and develop programs designed to build upon prior
learning.

Funding Sources:
 • Early action for success
($301204.00)

Process 3: Engage all teachers in high impact evidence-based professional learning which supports embedded
practices such as FOR, TEN and formative assessment. Provide teachers with specific leadership
capacity the opportunity to facilitate or coach colleagues.

Evaluation Funds Expended
(Resources)

100% teaching and learning programs show evidence that they are adjusted
to address all students' needs through differentiation of curriculum and
adjustments for those with extra learning needs.

L3 facilitator.

EAL/D Assistant Principal 0.2 FTE

Release from face to face to
collaborate with EAL/D teachers.

Purchase of quality texts with a focus
on Literary big ideas.

Funding Sources:
 • English language proficiency
($420555.00)
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Strategic Direction 3

Leadership: Students, staff and parents to be active participants in their learning.

Purpose

Develop and cultivate effective and innovative leadership, facilitating and supporting the school learning community to
strive and achieve full potential. The leadership team establishes a professional learning community which is focused on
continuous improvement of teaching and learning.

Improvement Measures

50% of students K-6 will develop their leadership capacity.

30% of staff seek further leadership opportunities or accreditation at Lead or Highly Accomplished.

15% parents regularly engage with the school to support their child's learning. 

Progress towards achieving improvement measures

Process 1: Embed innovative student leadership programs (Peer Support, SRC, Environment Club, Creative Arts,
Monitors and PSSA) to include opportunities for students to build cross-school and inter-school
partnerships developing confident, active, resilient and creative leadership styles. 

Evaluation Funds Expended
(Resources)

Peer support leadership program engaged in weekly feedback sessions
(written from supervising staff member, oral from classroom teacher)

Student leadership experiences were limited during 2020

SRC teacher release

Peer support planning days x 2

Funding Sources:
 • Socio-economic background
($10000.00)

Process 2: Develop a leadership model which maintains a focus on distributed instructional leadership to sustain a
culture of effective, evidence-based teaching and improvement. Implement the principles of evaluative
thinking by providing informative professional learning for current and aspiring leaders.

Evaluation Funds Expended
(Resources)

Teacher and executive focus groups.

Parent survey

Student focus groups

Executive and aspiring leaders' PDP

Executive release

Course fees

Teacher release during 5 weekly
planning

Funding Sources:
 • Literacy and numeracy ($18296.00)
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Key Initiatives Resources (annual) Impact achieved this year

Early action for success Employment of 1.8 FTE
Deputy Principal
Instructional Leader

Funding Sources:
 • Early action for success
($301 204.00)

see strategic direction 2

Flexible funding for wellbeing
services

Employment of Speech and
Occupational Therapist

Funding Sources:
 • Flexible funding for
wellbeing ($40 060.00)

Speech program was implemented weekly for
K-2.
Identified students were all screened and
assessed as necessary.

Integration funding support Employment of School
Learning Support Officers

Funding Sources:
 • Integration funding
support ($143 879.00)

Learning support team identified and
assessed students requiring additional
support. School learning support officers
provided 1:1 for all identified students.

Literacy and numeracy Teacher release for
professional learning

Funding Sources:
 • Literacy and numeracy
($18 296.00)

see strategic direction3

Professional learning Teacher release for
professional learning

Course costs

Funding Sources:
 • Professional learning
($42 347.00)

Executive staff engaged with Dr Adam Fraser
in the Bounce Forward program developing
the capacity of leaders to analyse data and
refine professional practices and engagement
with community.

Targeted support for new arrivals see strategic direction 2 see strategic direction 2

Aboriginal background loading Teacher release for
collaborating with parents
and students on
Personalised Learning Plan

Teacher resources

Funding Sources:
 • Aboriginal background
loading ($4 209.00)

All Aboriginal students have Personalised
Learning Plans with a focus on literacy and
numeracy outcomes.

English language proficiency Employment of 3.4 EAL/D
teachers $371,906

Flexible funding to employ
0.4 EAL/D teacher $48,650

Funding Sources:
 • English language
proficiency ($420 555.00)

All students supported through the
implementation of evidence based EAL/D
learning pedagogies. EAL/D learning
progressions used in literacy and numeracy
programs to assist in supporting all EAL/D
students

Low level adjustment for disability Employment of 2.0
Learning and Support
teachers $218,768

Employment of 2.0 School

see strategic direction 2
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Low level adjustment for disability Learning Support officers
$133,250

Funding Sources:
 • Low level adjustment for
disability ($352 018.00)

see strategic direction 2

Quality Teaching, Successful
Students (QTSS)

Executive release 1 day per
week for each assistant
principal

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($104 899.00)

Support provided to all teachers K-6 and
identified as being very effective on
development of effective teaching practices.

Socio-economic background Employment of class
teacher 3.8 FTE

Employment of Deputy
Principal Instructional
Leader

Employment of CLO (3
days p/w)

Employment of Speech
therapist, occupational
therapist and psychologist

Employment of School
Administration Officer (4
days p/w)

Purchase of teacher
resources and technology
hardware

Funding Sources:
 • Low level adjustment for
disability ($813 658.00)

Student and parent voice through Tell them
from me survey and the Bounce Forward
survey indicated the community believed
school was providing programs to support
their child in their learning and development.

Support for beginning teachers Additional release for
beginning teachers.

Deputy Principal mentor.

Funding Sources:
 • Beginning Teacher
Support ($53 240.00)

100% of beginning teachers were supported
through an explicit beginning teachers
program.

Targeted student support for
refugees and new arrivals

Employment of New
Arrivals EAL/D teacher 1.0
FTE

Employment of Ethnic Aide
0.6 (2 days p/w)

Funding Sources:
 • Targeted support for
refugees and new arrivals
($160 073.00)

100% of new arrivals students demonstrated
growth in terms of EAL/D progressions.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 297 307 313 308

Girls 262 261 272 277

Student attendance profile

School

Year 2017 2018 2019 2020

K 92 90.5 88.6 89.4

1 89.3 88.6 91.2 90.4

2 93 92.4 91.5 91.2

3 93.1 91.1 90.9 91.3

4 91.6 93 89.3 90.2

5 93.9 92.3 91.2 91.2

6 92.6 92.7 88.6 90.7

All Years 92.1 91.5 90.2 90.6

State DoE

Year 2017 2018 2019 2020

K 94.4 93.8 93.1 92.4

1 93.8 93.4 92.7 91.7

2 94 93.5 93 92

3 94.1 93.6 93 92.1

4 93.9 93.4 92.9 92

5 93.8 93.2 92.8 92

6 93.3 92.5 92.1 91.8

All Years 93.9 93.4 92.8 92

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.
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Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 22.51

Literacy and Numeracy Intervention 0.63

Learning and Support Teacher(s) 2

Teacher Librarian 1

Teacher ESL 3.4

School Counsellor 1

School Administration and Support Staff 4.06

Other Positions 1.6

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.

Printed on: 1 April, 2021Page 14 of 20 Guildford Public School 2093 (2020)



In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 719,950

Revenue 7,191,521

Appropriation 7,007,665

Sale of Goods and Services 68,692

Grants and contributions 110,304

Investment income 860

Other revenue 4,000

Expenses -7,638,355

Employee related -6,480,593

Operating expenses -1,157,762

Surplus / deficit for the year -446,834

Closing Balance 273,115

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 160,073

Equity Total 1,590,440

Equity - Aboriginal 4,209

Equity - Socio-economic 813,658

Equity - Language 420,555

Equity - Disability 352,018

Base Total 4,110,124

Base - Per Capita 140,695

Base - Location 0

Base - Other 3,969,429

Other Total 920,655

Grand Total 6,781,292

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

2020 NAPLAN

As agreed by the Education Council, the National Assessment Program (or NAPLAN) did not proceed in 2020 due to the
COVID-19 pandemic. This was to assist school leaders, teachers and support staff to focus on the wellbeing of students
and continuity of education, such as online and remote learning.

The Education Council also agreed to defer the full transition to NAPLAN Online from 2021 to 2022 and the continuation
of current NAPLAN governance arrangements through 2021.

Guildford Public School chose to participate in the NSW Department of Education's alternative online  assessment
'Check-in'.
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Parent/caregiver, student, teacher satisfaction

209 parents were asked to respond to the school's level of communication. 48% indicated 'very satisfied, 38% 'satisfied',
11% 'somewhat satisfied', and 3% 'neither satisfied or dissatisfied'.

Tell Them From Me 2020 semester 2 student data: 'Advocacy at school - students feel they have someone at school
who consistently provides encouragement and can be turned to for advice', school mean 8.2, NSW Government norm
7.8. Positive learning climate scored 7.6, 0.4 above state norm. 'Expectations for success' scored 8.9, above the state
norm of 8.7. 'Effective learning time' scored 8.7 compared to state norm of 8.2.

36 teachers responded to Bounce Forward project questions. 'Indicate the level of support provided by your colleagues';
39% 'Very strong level of support', 42% 'strong level of support', 19% 'some level of support'. LEED teacher survey
(average scores) indicate that Guildford Public School teachers 'Positive impact on students' is 4.37. The score for
'Increase challenge' was 4.29.  The score for 'Positive classroom environment' was 4.37
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Guildford Principal, Chris Haberecht, awarded with the NSW Secretary's Award for Excellence for outstanding service to
Public Education in the area of Aboriginal Education.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Printed on: 1 April, 2021Page 20 of 20 Guildford Public School 2093 (2020)


