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Introduction

The Annual Report for 2020 is provided to the community of Erina Heights Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Erina Heights Public School
Serpentine Rd
Erina Heights, 2260
www.erinahts-p.schools.nsw.edu.au
erinahts-p.school@det.nsw.edu.au
4367 7608

Message from the principal

The Annual Report is an opportunity to celebrate the many forms of excellence in learning that have been achieved
through the work that occurs each and every day in our classrooms and is encouraged and supported at home by
families. 2020 was a year that presented many unexpected challenges and changes to education, and our entire
community. This was a year when education took a very different turn. We went into lockdown and learning moved from
the classrooms to living rooms overnight. It was a year like no other in many different ways, but we embraced the
challenges and looked for opportunities to learn, grow and support each other. It was a year where we relied on the
strength of our connections as a school and a community, as the basis for wellbeing and learning. Students didn't let
these challenges hold them back from making wonderful gains in learning and developing a whole new set of life skills.
The resilience, persistence and adaptability they demonstrated throughout these times was nothing short of amazing.

We welcomed a new Deputy Principal / Instructional Leader role that was fulfilled by Lisa Lewis. This role has had a
significant impact on teaching and learning across the school through the regular delivery of high-quality professional
learning and instructional leadership, that has built the capacity of staff and executive.

The staff at Erina Heights both teaching and non-teaching went above and beyond during learning from home to develop
their skills and learn on the run, to ensure they were meeting the needs of students both emotionally and academically.
They developed learning from home programs, created resource packs to support learning and maintained regular
communication with students and families through virtual platforms and phone calls. Staff were supportive of each other
and demonstrated leadership in navigating the significant challenges presented. We had staff driving the streets
delivering Easter eggs to houses as we weren't able to give them out at school. It was a highlight to see some students
as eggs were dropped off and to receive photos from families showing big smiles and appreciation for this gesture. This
year, more than any other, showed the true value of our community partnerships and the importance of these in being
able to support our children. It was wonderful to be able to finish the year welcoming families back, albeit in a modified
form.

Whilst we were in lockdown and students were learning from home, upgrades continued in classrooms around the school
with new painting, wall carpet for displaying student work, new flexible furniture, new vinyl, new sinks and splashback,
updated technology including Smart boards and laptops and new air conditioning units. In addition to these upgrades
there was a significant investment in purchasing classroom resources to support teaching and learning across K-6.
Maths resources were purchased for every classroom, PM readers to support K-2 and sets of quality texts to support the
teaching of English.

A number of systems and processes have been reviewed and improved, including our Positive Behaviour for Learning
(PBL) platform. Weekly student led PBL lessons were introduced and all Stage 3 students were trained in leading PBL
lessons and were part of the lesson development process. Staff and student feedback was overwhelmingly positive in
regard to the impact of these lessons for student leaders and their peers.

The school went through the External Validation (EV) process where we collected, prepared, reviewed and annotated
evidence of school practices. This process provided an opportunity to reflect and refine our practices using the School
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Excellence Framework. This process aligned perfectly with our Situational Analysis and provided an opportunity to
determine the strengths of the school, as well as future directions through the in-depth analysis of the evidence collected.
Feedback received from the PSL who led the EV panel was positive "Your submission was of a high standard, but the
enthusiasm and passion you and the team showed was outstanding." This data linked with the in-depth situational
analysis that followed EV and informed the strategic directions of our new 2021-2024 School Improvement Plan.

I acknowledge and thank the efforts of all students, staff and families in navigating 2020 with determination and integrity
and for the care and empathy you showed.

Natalie MacDonald

Principal

Message from the students

PARLIAMENT MINISTERS' REFLECTIONS

Being a minister through a Pandemic

Art-Carmen Malikides

When I first thought of being Art Minister I guess I had the expectation of having the ability to do all these incredible
things; like, organising creative activities for my peers, planning incursions and creating exciting new things for Erina
Heights Public School.

But, inevitably COVID came. And all expectations faltered. I was swept away when given my badge and suddenly being
able to do all these things.

Due to COVID my plans slightly backfired. I was unable to coordinate plans with the Gosford Gallery, and their
AboutFace competition. Along with that, I wasn't able to contact my friends out of school, to ask if they know any other
writing / drawing competitions that our school can participate in.

When we were at school through the pandemic, I (along with people in my team, friends and peers) became busier with
more things to do. And I forgot to do things like, set up the hall each week and hand out the Parliamentary Art Award at
the Monday morning assembly. I feel guilty now, that the year is practically over and I didn't put more time and work into
my responsibilities. In conclusion, COVID has definitely impacted me and my Parliamentary role. But I absolutely loved
being Art Minister for 2020.

Environment - Baxton Culshaw

Being a minister in COVID was not that strange but I hadn't experienced what it was like not to be in COVID. Their were
some challenges like having a few months off school so I couldn't do my role, but other than that my role wasn't effected
that much. BC

Education-Amelia Grassby

When I first became a minister I was overflowing with excitement but suddenly COVID 19 hit us. I remember the
ministers last year every Friday would work hard but this year&hellip;.it was very different.

I had great plans for the year but they could not follow through due to coronavirus restrictions. It was devastating seeing
the year turn upside down.

We were at home working hard to keep up with the home-school curriculum with no help from teachers. This year was
very difficult and I know the Year 5 next year will do great.

Sport- Maia Abbell

For me COVID was an interruption in doing my parliamentary role. As I was going to do a mini olympics for the students
but we weren't able to and we didn't have the opportunity to do as many parliaments. But overall it was too bad as at
home I continued to just keep doing sport.
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Foreign Affairs-Oliver Dooley

This year has been a random last year of primary school. Although it hasn't been as bad as I thought it would be as a
leader in parliament because the corona-virus in a way actually made me more confident in a way somehow.

So it actually helped me in ways and also school was a lot more fun online because once we finished i could just do
anything for the rest of the day instead of doing something else and it felt like it was a lot easier to learn virtually then
physically.

In the end I believe that it was easier to be at home.

Leader of the Opposition -Rhett Jones

This year, it was very fun for me to go to parliament and be the leader of the school basically.

There were not that many challenges for me because it was very easy and fun to do. To be honest I think I am lucky to
have this role because a lot of the people don't get to have a privilege like this.

Prime Minister- Caragh Weeks

Being Prime Minister during 2020 was not too bad other than when we were in lock down and couldn't do parliament or
anything. But when we came back to school we could do parliament and do most of our normal roles. It was hard to do
fundraisers for the year 6 gift since we couldn't do cupcake sales and stuff like that.

Overall COVID did not affect my role of being prime minister very much.
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School vision

Our vision is to provide a quality education system which promotes equity and excellence so that all students
become happy, healthy, successful lifelong learners.

It is our mission to provide a holistic learning program, which meets the changing needs of all individuals. Our aim is to
educate our students to become confident, creative, critical and informed citizens in preparation for today's complex and
dynamic society.

Our school infrastructure and policy enables innovative teaching and learning where resilient learners develop a strong
foundation in literacy and numeracy. Quality teaching and learning programs enable all students to reach their full
potential and develop a sense of self-confidence and self-worth as learners. These opportunities are designed to
motivate and challenge the students, whilst enriching the teaching and learning cycle.

Erina Heights Public School is a positive, inclusive and supportive environment where all students are valued and
inspired to learn. Our success is built on the foundations of our school's core values, which are embedded throughout the
whole school community - developing strong partnerships in order to establish Respectful and Responsible relationships,
where all stakeholders strive to achieve their Personal Best, ensuring that everyone's wellbeing and 'quality of life'
remains pivotal to school success.

School context

Erina Heights Public School was first established in 1892 and still boasts a beautiful sandstone building which holds
significant social and historical significance to the local community, originally associated with the "Gosford Model Farms
Estate" and the early settlement and subdivision of the Erina Heights district. Nestled amongst bushland, Erina Heights
PS proudly sits on Darkinjung land and is part of the Gosford network of schools and a member of the Terrigal Learning
Alliance (TLA).

Our school population has remained steady over the past five years, maintaining between 340 - 350 students annually.
Our Aboriginal student population is 4% and the school has strong links with the local Kuriwa AECG.

Our school offers a broad range of extra curricular activities which support and enhance a holistic learning program.
These include, but are not limited to - band, NSWPSSA sporting knockouts and various local gala days, BYOD (Stage 3),
before and after school Spanish and French lessons, Student Elected Engagement groups and various Student
Leadership opportunities.

At Erina Heights PS, the mix of experienced and early career teachers enables our staff to provide a diverse, enriching
and differentiated curriculum where all students are encouraged to take 'Responsibility 'for their own learning, to be
'Respectful' and to always strive for their 'Personal Best' - these core values underpin our Wellbeing Policy as a Positive
Behaviour for Learning (PBL) school.

A strong focus on improving literacy and numeracy outcomes and integrating technology into the teaching and learning
cycle are major aspects of future school planning. Providing opportunities for all students to 'Connect, Succeed & Thrive'
will be central to our school's strategic directions, as we strengthen their cognitive, physical, social, emotional and
spiritual wellbeing.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework and participated in an external
validation. The Framework is a statement of what is valued as excellence for NSW public schools, both now and into the
future. The Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report. Every five years,
our school undergoes an external validation process.

During the external validation process, an independent panel consisting of a Principal School Leadership and a peer
principal considered our evidence and assessment of our school's progress against the School Excellence Framework.

Our self-assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability/school-excellence

Self-assessment using the School Excellence Framework

Elements 2020 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Delivering

LEARNING: Assessment Delivering

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Quality Teaching and Learning

Purpose

To provide teaching and learning programs that are innovative, dynamic and challenging in order to maximise student
engagement, growth and performance, with an emphasis on literacy and numeracy.

Improvement Measures

The number of students (Years 3, 5 & 7) achieving in the proficient bands for reading will increase by 10% (Yr. 3 from
52% to 62%, Yr. 5 from 34% to 44% and Yr. 7 from 26% to 36%) as compared to 2015-2017 baseline data.

The number of students (Years 3, 5 & 7) achieving in the proficient bands for numeracy will increase by 10% (Yr. 3
from 39% to 49%, Yr. 5 from 29% to 39% and Yr. 7 from 31% to 41%) as compared to 2015-2017 baseline data.

SMART data will show an increase of 15% for the number students (Years 5 & 7) achieving 'equal to' or 'greater than'
expected growth for reading (Yr. 5 from 56.4% to 71.4% and Yr. 7 from 51.7% to 66.7%) and for numeracy (Yr. 5 from
52.6% to 67.6% and Yr. 7 from 75.4% to 90.4%) - as compared to 2015-2017 baseline data.

Contribute to the State Priority by increasing the number of Aboriginal students in the top two NAPLAN bands by 35%
for reading and numeracy where statistically significant.

Progress towards achieving improvement measures

Process 1: Literacy and Numeracy - collaborative planning will lead to the implementation of systematic learning
intentions for literacy and numeracy, based upon quality research-based practices.

Evaluation Funds Expended
(Resources)

High quality teaching and leadership is crucial to student learning. We
endeavour to ensure that lessons and learning opportunities are engaging
and teaching strategies are evidence based. New processes have been
introduced to ensure that teaching and learning programs are reviewed with
feedback provided, there is consistency in curriculum delivery and content is
aligned to the syllabus. Quality teacher instruction is guided by a whole
school approach to explicit, quality teaching that includes modelled practice
on the planning and delivery of lessons.

Erina Heights promotes and demonstrates professional learning in data
concepts, analysis and use of student assessment data and this is embedded
into the school plan and our professional learning plans. Staff engage in
collegial discussions and track student progress individually and collectively.
Assessment schedules and rubrics have been developed to strengthen
teacher understanding in determining teaching directions, monitoring student
progress and achievement, and reflecting on teaching effectiveness.

New processes have been developed and
implemented that ensure a coordinated and compliant whole school
approach to
Professional Development Plans. This includes negotiated observations of
classroom teaching practice, with feedback, to improve professional
knowledge
and practice. Teachers engage in professional discussions and collaborate in
year groups, stages and as a whole staff, to improve teaching and learning.

School funded Deputy Principal
Position

Process 2: Effective and innovative classroom practice - implement school-wide teaching and learning protocols
based on the foundation of data, intentionally addressing the individual needs of students, through
explicit instruction and quality feedback.

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

Partnerships with parents and students support clear improvement aims and
planning for learning, however, more involvement from parents in supporting
the learning of all students could be strengthened. Individual Educational
Programs, Personalised Learning Plans and curriculum

adjustments address the needs of individual student groups and create
positive teaching and learning environments. This is supported by well-
developed and current policies, programs and processes. New attendance
procedures ensure that attendance data is regularly analysed and monitored
and all absences are followed up and have seen a significant improvement in
explained absences and student attendance data. The importance of
attendance is regularly communicated to parents in the Newsletter and is one
of our eight identified Motivated Learner focuses.

The school collects, analyse and uses data including valid and reliable
student, parent and staff surveys and feedback to monitor and refine a whole
school approach to wellbeing and engagement, to improve learning.
Optimum conditions for student learning across the whole school are
supported through clearly articulated behaviour management practices and
expectations that promote positive respectful relationships between all
members of the school community.

Teachers differentiate the curriculum to meet the needs of students with
identified needs. We are developing an integrated approach to curriculum
planning, quality teaching and assessment to meet the needs of all students
and working to increase the involvement of students and parents in this
process. Teachers have begun to use a range of formative assessment to
inform their teaching and will continue to be a focus to ensure this becomes
embedded practice. Student reports have been improved through a
consultation process with staff and parents. The new student reporting format
contains personalised information about individual student learning progress
and achievement. Learning goals will become a future focus.

Process 3: Future-Focused Learning - further develop innovative and challenging learning opportunities that
support and enhance the individual needs of all students in a flexible and engaging learning
environment.

Evaluation Funds Expended
(Resources)

Innovation Project - An aspiring leader who is involved in the Central Coast
Academy of STEM is leading a school-based STEM project with an emphasis
on future focused practice. This initiative has been enhanced by the support
of an external expert in engineering, supporting a focus on the integration of
Science, Technology, Engineering and Mathematics. To extend the impact of
the project, opt in professional learning was offered to staff to build capacity
and understanding of the research driving this future focused approach to
teaching and learning. The project leader adopts a team-teaching approach
during lessons with the external engineer, with a beginning teacher present to
build their capacity and understanding.

STEM Share collaborative practice

Our Relief from Face to Face (RFF) teaching program focuses on
Technology and is supported by the use of DoE STEM process and STEM
Share kits. This initiative is further supported by the expertise of the STEM
Share team who have provided demonstration lessons for teachers to
develop their confidence and capacity in trialling innovative and future
focused practices.
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Strategic Direction 2

Wellbeing

Purpose

To provide a purposeful and planned approach to support the cognitive, social, emotional, physical and spiritual
wellbeing of all staff, students and parents.

Improvement Measures

An increased number of students performing 'at' or 'above' the NMS as evidenced by SMART data for the following
key aspects - (Yr. 3 Spelling increase from 94% to 100%, Yr. 5 Grammar and Punctuation increase from 89% to 97%
and Yr. 7 Writing increase from 71% to 87%) - as compared to 2015-2017 baseline data.

An increase in the percentage of parents / carers who 'Strongly Agree' or 'Agree' that the school's Student Wellbeing
Policy supports the social and emotional wellbeing of their children from 50.77% (2017) to 75.77% - as evidenced by
school-based Parent Satisfaction surveys.

An increase in the percentage of parents who support the school's 'resilience' programs from 56.92% (2017) to
81.92% - as evidenced by school-based Parent Satisfaction surveys.

Progress towards achieving improvement measures

Process 1: Personalised Learning - implement a whole school approach to goal setting which explicitly and
systematically addresses the individual needs of all students, staff and parents so they can achieve their
full potential.

Evaluation Funds Expended
(Resources)

Analysis of a range of data identified the need for change to whole school
practices in the area of Wellbeing. Effective consultation processes were
used to support the development and implementation of these evidence-
based changes.

Positive Behaviour for Learning (PBL) is established in the school and data is
routinely collected, analysed and shared to monitor and enhance a whole
school approach. A recent review has led to changes across all areas of PBL
with improvements to current structures and new initiatives introduced. A
behaviour management system was developed in response to a number of
high-level incidents not being followed up and no clear guidelines in place. A
new flowchart details processes to be followed when addressing and
following up behaviour issues and this is mirrored in Sentral. This improved
process has resulted in teachers being empowered to manage student
behaviour effectively, with a significant decrease in behaviours being referred
to senior executive. Student led PBL lessons were introduced as a result of
the disruptions to learning and leadership opportunities for Year 6 students
during the COVID-19 pandemic. Lessons are co-designed by teachers and
Year 6 students and reinforce clear and consistent behaviour expectations
whilst fostering peer relationships across the school. Recent feedback from
student leaders, students and staff has been overwhelmingly positive.

The Motivated Learner initiative was introduced in Term 3 of 2019, after staff
analysis and discussion of Semester 1 student reports acknowledged
common issues related to student motivation and engagement. Lessons were
collaboratively developed to explicitly teach skills promoting high
expectations of students and the work they produce. This is communicated to
parents in the school newsletter to reinforce these expectations. Worry Woo's
have been introduced to support the social and emotional wellbeing of
students in classrooms and the playground. The school is leading the way in
the implementation of Worry Woo's and this has been recognised in local
media and educational communities beyond the Central Coast. More recent
parent feedback is testimony to the success of our current wellbeing
practices and initiatives.
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Progress towards achieving improvement measures

Process 2: Learning and Support - implement and embed an evidenced-based approach to learning and support
protocols ensuring all students Connect, Thrive and Succeed.

Evaluation Funds Expended
(Resources)

Our school has systematic processes to identify, address and monitor the
learning needs of individual students. Evidenced based approaches to
programming and pedagogy have been supported by comprehensive
professional learning programs to support individual student learning needs.
Learning and support systems have been reviewed and refined to enhance
support for students with additional needs.

Process 3: Developing Resilient Learners - establish a school-wide approach which best supports the social,
emotional and psychological growth and development of all students, reinforcing the core values shared
by our school community.

Evaluation Funds Expended
(Resources)

Student Wellbeing and Social Emotional Learning are a strong focus. The
school has connected with Child Psychologist Dr John Irvine and uses the
Worry Woos as an evidence based social emotional learning tool to support
students. . Teachers have embraced the resource and are being creative in
how this resource is used to support the collective and individual needs of
students in the classroom and playground. This is celebrated and showcased
in our Newsletter.

Our commitment to student wellbeing and social emotional learning is
embedded in our school plan and directions, and has been recognised both
locally and in the wider educational community. Our Principal has presented
to Directors within our own network and beyond, with follow -up sought in
embedding these processes into schools across other networks.
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Strategic Direction 3

Quality Systems

Purpose

To provide quality systems, structures and policies that underpin ongoing school improvement, and support a culture of
high expectations whilst promoting positive partnerships across our school community.

Improvement Measures

An increase in the percentage of parents who 'Strongly Agree' and 'Agree' that effective channels of communication
exist with students and parents - from 69.23% in 2017 to 92.91% - as evidenced by school-based Parent Satisfaction
surveys.

An increase in the number of parents who 'Strongly Agree' and 'Agree that the school's assessment and reporting
processes provide valuable feedback about their child's progress from 63.08% (2017) to 84.62% - as evidenced by
school-based Parent Satisfaction surveys.

An increased number of parents who 'Strongly Agree' that they are encouraged and feel welcomed when particpating
in school activities from 35.38% (2017) to 59.23% - as evidenced by school-based Parent Satisfaction surveys.

Progress towards achieving improvement measures

Process 1: School Promotions and Engagement - the school's physical resources are managed collaboratively,
creatively and efficiently in order to optimise learning environments, within the constraints of the school
budget, design and setting.

Evaluation Funds Expended
(Resources)

Flexible structures and processes enable the school to respond appropriately
to the individual needs of learners including the allocation of school funds to
purchase resources and support initiatives aimed at improving student
outcomes. This has included the purchase of Maths resources for every
classroom and PM readers to support explicit and systematic teaching of
Guided Reading.

There have been significant improvements to learning spaces across the
school and this has enabled creative approaches to the use of physical
spaces, providing optimum opportunities for student learning. Technology
has been upgraded and is expertly integrated into lessons by teachers and a
Digital Technologies Plan for our heritage room is currently being
implemented.

Longer term financial planning is integrated with whole school planning and
implementation processes to ensure a strategic approach to school
improvements and resourcing to support students.

Purchase of;

Flexible furniture for classrooms

Interior painting and installation of
pinboard in 3 classrooms

Purchase of Maths resources for every
classroom - $12,000 dontation from
P&C

Purchase of Quality Texts to support
the teaching of English

Increased and improved access to
technology across the school for
students and staff

Process 2: Positive Partnerships - parents and community members have the opportunity to engage in a range of
school-related activities which help build the school as a cohesive educational community.

Evaluation Funds Expended
(Resources)

During the COVID-19 pandemic and learning from home, there was a
coordinated effort by staff to engage with parents and colleagues to reflect on
student progress and achievement data and develop plans and strategies for
improvement. Feedback collected from parents at the conclusion of learning
from home was overwhelmingly positive, but parents did express that they
would like to see the collaborative approach to student learning continue.

Parents are presented with clear information on what their children are
learning and how to support their child's progress at home through our
Learning Newsletters that are sent out each term. Parent Information
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Progress towards achieving improvement measures

sessions at the beginning of the year provide parents with information about
school and classroom systems, structures, routines and rosters and Parent
teacher evenings provide an opportunity for parents to discuss the learning,
progress and learning goals of individual students. Opportunities are provided
to parents to provide feedback on the information provided in reports and
reporting formats.

Process 3: Assessment and Reporting Strategy - implement a whole school assessment and reporting strategy
designed to ensure that the learning of all students is systematically monitored, and the analysis and
reporting of student data is explicit and transparent.

Evaluation Funds Expended
(Resources)

Professional learning provided to staff builds teachers knowledge, capacity
and skills in the analysis, interpretation and use of student progress and
achievement data. Teachers have used this data to inform planning and
modify teaching practice. This is evident in our whole school focus on
improving writing driven by collaborative analysis of NAPLAN data. This
process was very effective and it is anticipated that student growth in writing
will show significant improvement based on this.

Teachers have worked collaboratively to analyse student progress and
achievement in writing and tracked this against syllabus outcomes using a
marking rubric. This process was carried out over a period of time and
assessed three writing samples. Student growth and progress were tracked
and discussed collectively and collaboratively with staff. Staff will be
encouraged to continue using this process to track student progress.

Clear and accurate analysis of student progress and achievement data
informs planning.

Research based professional learning

New processes and strategies
implemented

Review of reporting processes
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Classroom and library
resources were purchased
to enhance the teaching of
Aboriginal Perspectives.

Casual days used for staff
to work through units of
work

Casual days used for the
Aboriginal Education team
to meet with Tuggerah
office staff.

Due to COVID restrictions, a range of planned
initiatives, events, activities and programs
were cancelled. We were unable to hold face
to face PLP meetings. Staff engaged with
parents in various ways to create student
PLP's.

The Aboriginal Education Team have
developed a strategic plan for 2021. Staff
Development Day 2 at the beginning of 2021
will focus on Aboriginal Education and school
directions. The team from Tuggerah office will
take staff through 'Turning policy into action'
and 'Acknowledgment to Country.' This will be
embedded into our school plan and starting
the year with this will show our commitment to
closing the gap and supporting our Aboriginal
students.

English language proficiency Additional SLSO support was provided for
EAL/D students. This was impacted
significantly by COVID.

Low level adjustment for disability Low Level Adjustment for
Disability funding $23 196

Literacy and Numeracy
Intervention $10 680

2 days per week additional
Learning and Support
Teacher

Additional SLSO time

We increased our Learning and Support
Teacher allocation to offer greater support to
students with a real focus on improving
Literacy and Numeracy and additional
wellbeing support with the impacts of COVID
having a significant impact on student
wellbeing.

Additional SLSO support in classrooms
throughout the year. This continued through
COVID when there were limited students at
school. The SLSO's were used to create
resources and learning packs to support
students through learning at home and on
their return to school.

Quality Teaching, Successful
Students (QTSS)

Deputy Principal
Instructional Leader

This funding was used toward the deployment
of a Deputy Principal / Instructional Leader.
Lisa Lewis has significantly improved
teaching and learning with a strategic and
targeted approach to professional learning
that focused on effective, evidence based
teaching and ongoing improvement. The
professional learning provides opportunities
for staff to develop their own instructional
leadership capacity through modelled and
guided practice.

Socio-economic background Socio-economic
background $12 731

Additional SLSO support in classrooms
throughout the year. This continued through
COVID when there were limited students at
school. The SLSO's were used to create
resources and learning packs to support
students through learning at home and on
their return to school.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 165 167 156 142

Girls 176 166 161 154

Student attendance profile

School

Year 2017 2018 2019 2020

K 94.3 94.7 94.6 94.5

1 93.1 94.4 93.7 94.3

2 94.9 93.1 93.5 94.4

3 93.6 95.6 93.6 93.8

4 93.8 92.5 93.6 94.2

5 95.3 92.5 91.2 95

6 92.6 92.6 92.3 93.6

All Years 94 93.7 93.2 94.3

State DoE

Year 2017 2018 2019 2020

K 94.4 93.8 93.1 92.4

1 93.8 93.4 92.7 91.7

2 94 93.5 93 92

3 94.1 93.6 93 92.1

4 93.9 93.4 92.9 92

5 93.8 93.2 92.8 92

6 93.3 92.5 92.1 91.8

All Years 93.9 93.4 92.8 92

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.
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Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 10.54

Literacy and Numeracy Intervention 0.63

Learning and Support Teacher(s) 0.6

Teacher Librarian 0.6

School Administration and Support Staff 2.82

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.

In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 346,115

Revenue 2,829,511

Appropriation 2,716,245

Sale of Goods and Services 12,135

Grants and contributions 100,470

Investment income 661

Expenses -2,821,497

Employee related -2,435,797

Operating expenses -385,701

Surplus / deficit for the year 8,014

Closing Balance 354,129

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 77,437

Equity Total 113,935

Equity - Aboriginal 9,587

Equity - Socio-economic 12,731

Equity - Language 2,790

Equity - Disability 88,827

Base Total 2,209,460

Base - Per Capita 76,240

Base - Location 0

Base - Other 2,133,220

Other Total 183,516

Grand Total 2,584,349

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

2020 NAPLAN

As agreed by the Education Council, the National Assessment Program (or NAPLAN) did not proceed in 2020 due to the
COVID-19 pandemic. This was to assist school leaders, teachers and support staff to focus on the wellbeing of students
and continuity of education, such as online and remote learning.

The Education Council also agreed to defer the full transition to NAPLAN Online from 2021 to 2022 and the continuation
of current NAPLAN governance arrangements through 2021.
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Parent/caregiver, student, teacher satisfaction

The school sought the opinions of parents, students and teachers about the school. This included Tell Them From Me
Surveys, other surveys, focus groups and informal discussions as part of the school planning an evaluation process.

We have continued to focus on keeping the lines of communication clear and open between home and school. All
newsletters are sent home via School Dojo, placed on the school website with print copies also provided to parents that
request them. All classes and teachers utilise the Class Dojo app to encourages two-way communication. Each class
sends home a learning newsletter each term and we have continued to utilise Facebook for reminders and celebrations
of student success. Parent/ carer feedback on school communication is positive.

We have focused on making sure all students feel valued, known and cared for within our school. Our growing success
in this area is reflected in positive feedback from the school community.

Printed on: 23 April, 2021Page 20 of 21 Erina Heights Public School 1856 (2020)



Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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