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Introduction

The Annual Report for 2020 is provided to the community of Coonamble Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Coonamble Public School
Bertram Street
COONAMBLE, 2829
www.coonamble-p.schools.nsw.edu.au
coonamble-p.school@det.nsw.edu.au
6822 1966
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School vision

Achieving personal best as learners, in a safe, respectful and engaging environment.

School context

Coonamble Public School is located in North West NSW approximately 170km north of Dubbo. It is a river town
surrounded by a levee bank. The community is serviced by many non-Government and Government organisations in the
area of Health and Wellbeing. The community has reasonable access to local medical, banking, hospitality and sporting
opportunities.

The school has a 90% Aboriginal population with a variety of family, social and financial backgrounds. The school's FOEI
is between 186 and 206. This indicates a high level of unemployment, low level of income and family education
attainment.

Coonamble is an EAfS school with a fulltime Instructional Leader appointed.  There is a strong focus on providing every
opportunity for early achievement from Preschool to Year 2.

From the TTFM surveys, there is strong evidence that our local families feel a strong connection to their culture.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self-assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2020 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Excelling

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Excelling

LEADING: Educational leadership Excelling

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Excelling
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Strategic Direction 1

Safe, Respectful, Engaging Learning Environment

Purpose

Positive wellbeing is critical to successful learning.

Our purpose is to optimise the learning opportunities for all students by focusing on their physical, intellectual, social and
emotional wellbeing to enable them to connect, succeed and thrive.

Improvement Measures

Reduced number of major levels for antagonising others and non compliance.

Reduction in percentage of parents, community and students who identify that bullying is an issue in the school.

Improve the consistent delivery of PATHs in every classroom as evidenced in teaching programs.

Overall summary of progress

In 2020, the school maintained reduced numbers of majors, suspensions and warning of suspensions through the
sustainable processes and initiatives established in 2019. Most long suspensions were resolved early through proactive
consultation and planning with families to establish supportive behaviour management plans.

Staff reported a general increased understanding of trauma informed practices (TIP), how it impacts on learning and
what strategies can be implemented to support students to engage more effectively with school. More staff adopted the
Positive Behaviour for Learning (PB4L) framework into their teaching and learning and almost all staff could identify the
benefits of implementing TIP and PB4L strategies and practices into their classrooms.

Bullying issues remain a concern for many parents and students, although it is recognised that the school has good
processes in place to address and reduce bullying. This is an ongoing area for development. and improvement.

The implementation of the PATHS social emotional learning program was not effective across the school. A number of
concerns with this program were identified and it was decided to discontinue the implementation. Research will be
undertaken to identify a more appropriate program for our context.

Progress towards achieving improvement measures

Process 1: Deliver targeted specific evidence based professional learning.

Evaluation Funds Expended
(Resources)

There was an impact on the delivery of professional learning as a result of
COVID restrictions and many sessions were postponed or delivered online.
All new staff were provided with basic training in trauma informed practice
(TIP) and the wellbeing team were upskilled in tier 2 and 3 training for the
Positive Behaviour for Learning (PB4L) framework.  The professional learning
was delivered and evidence in teaching programs, class observations and
supervision discussions suggests that most teachers are implementing the
TIP and PB4L strategies.

All staff participated in updated training for MAPA to understand a consistent,
calm approach for responding to student behaviours.

The increase in knowledge & understanding through the professional learning
has contributed positively to a general decrease in the suspension numbers
from 2017 -2020 and most long suspensions are resolved early due to the
provision of alternate strategies and a dedicated wellbeing space   within the
school (Maliyan room).

The number of major and minor negative incidents is continuing to trend

Professional learning in TIP for new
staff - online and through local
trainers.  No cost

Staff meetings PL presented by school
staff from PB4L, MAPA and Wellbeing
team using DoE resources - no cost.

Employment of an Assistant Principal
Wellbeing to oversee the PL and
coordinate the implementation of
strategies across the school.
$138,000.00

Purchase the MAPA workbooks
$5,000.00
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Progress towards achieving improvement measures

down as professional learning has improved teacher capacity to manage
student actions more effectively.

Process 2: Teach explicit lessons focused on wellbeing.

How is PATHS implemented deeply?

Explicitly taught in Semester 1

Evaluation Funds Expended
(Resources)

A document analysis of teaching programs and interviews with students
provided strong evidence that social emotional learning and school
expectations for behaviour were taught explicitly in almost all classrooms.
The explicit teaching did not translate completely to improved outcomes and
social emotional learning as teachers reported that they did not deliver the
PATHS lessons authentically and there was no significant reduction in the
incidents of bullying across the school.

TTFM survey data for students shows that bullying in the school is 20%
higher than the state norm.  Parents report through TTFM that safety is still
an issue and CPS data sits well below the state norm for whether parents
believe that their children are safe at school.

Reteaching of expectations using a TIP platform was delivered by the
wellbeing centre (Maliyan) staff on a needs basis to small groups or
individuals.

PATHS lessons and kits - already
purchased in previous years.

Classroom teaching and learning
programs.

Explicit PB4L lessons.

Process 3: Coordinate strategic resources to ensure wellbeing best practice.

Evaluation Funds Expended
(Resources)

The operations of the Maliyan room were strengthened and enhanced in
2020 to ensure that a well coordinated and strategic centre promoted best
practice in wellbeing across the school.  All staff were supported by the AP
Wellbeing and the Maliyan room staff to provide targeted and specific support
for students experiencing high levels of trauma which reduced their capacity
for learning.

Projects have been extended to include gardening, woodwork, art therapy,
cooking in addition to the bike and drumbeat programs.  Music programs
were impacted upon by COVID restrictions for  several months.

Students were selected for projects based on need and interest and
participation was not restricted to students who exhibited anxiety, poor
mental health/wellbeing  or inappropriate behaviour.  This enabled role
models for students who did not have the skills to interact positively with
others and reinforced positive social skills for all students.

Maliyan room records show that there is an increase in the number of
students who self refer to the wellbeing centre before they escalate.  This
demonstrates that they are developing self regulation and are more aware of
their own emotions and how to take ownership for their reactions.  This is
strong evidence of the positive impact of the Maliyan room processes and
activities on general student wellbeing.

The reduced suspensions, increased early returns and decreased number of
negative incidents over the past 2 years since the Maliyan room was
established, is also evidence of the positive impact that this strategic
resource is having across the school.  Students are starting to develop these
essential skills for problem solving and resilience.

Collaborations and partnerships with external agencies within the community

Maliyan room staff-  1 teacher
($109,000) , 1 SLSO ($58,000) , 1
Youth Mentor  ($68,000)

Chaplain  2hours /day funded by the
Federal Government (nil cost to
school)

External Psychologist 3 dpw - funded
by CC Healing and Wellbeing initiative
($89,000.00)

Funding Sources:
 • Aboriginal background loading
($235.00)
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Progress towards achieving improvement measures

were improved to provide care and support for the wellbeing of the "whole
child" and their family.  These services included Interrelate, Mission Australia,
Redi.  Services were provided both at school and offsite.

Next Steps

This was the final year of implementation of this school plan.

Areas identified that need to be incorporated into the next plan or be further developed across the school include:
 • continue to strengthen the implementation of TIP strategies and ensure that there is a process to train and upskill

any new staff in the processes
 • train and upskill new staff in the understanding of the PB4L framework and school expectations
 • research and identify a more contextually appropriate whole school social emotional wellbeing program which will

facilitate effective reteaching and self regulation strategies
 • continue to refine and implement anti bullying initiatives across the school and build a shared understanding of

bullying for staff, students and parents.
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Strategic Direction 2

A Culture of Learning

Purpose

Life opportunities are maximised by successful learning.

Our purpose is to create a place where all stakeholders are motivated, improve their educational performance and aspire
to achieve their personal best.

Improvement Measures

Increase the percentage of students demonstrating expected growth in literacy and numeracy.

Increase parent engagement in learning.

Increase teacher capacity to  monitor, plan, differentiate and implement effective literacy and numeracy practices.

Overall summary of progress

At the conclusion of this plan, we are beginning to see an impact on student learning in literacy and numeracy when
teachers are skilled in evidence informed strategies and have high expectations. a focus on teacher quality and use of
evidence informed strategies will have the biggest impact on student learning. There has been a greater impact in
reading than numeracy and this directly reflects our professional learning focus.

Program supervision processes, observations and teacher self reporting all indicate that over the school plan period
there has been an increase in the capacity of staff to plan and implement literacy and numeracy using explicit teaching.
The "I Do, We Do, You Do " model is evident in lesson planning, especially in numeracy and guided reading.

Over 2020, there was increased use of strategies to elicit evidence of learning and some starting processes were
established to ensure that feedback becomes part of everyday practice.

In 2018 & 2019, the use of the learning conversation protocol became more consistent and in 2020, the protocols were
used more flexibly in response to specific needs. The tools are a valuable resource to support staff professional
development.

75% of our parents engaged in the learning meeting conversations regularly and there was an increase in engagement
when conducted over the phone instead of face to face (during COVID restrictions). Some parents found it easier to
engage over the phone rather than attending school and sitting face to face with the teacher.

Progress towards achieving improvement measures

Process 1: Strengthening data driven, evidence -based differentiated literacy and numeracy experiences and
interventions with support from Instructional Leaders and paraprofessionals. 

Evaluation Funds Expended
(Resources)

Student data in reading shows that in general 50-60% of cohorts K-6 are on
track for reading.  NAPLAN and DOE Check in data shows we are ahead of
SSSG schools and well below the state.

30/67 students in primary were on track or above in reading at the end of
2020. The check-in data in year 3 showed we had 6/24 students above state
average and then 17/24 students above the SSSG in reading.

41% of Kinder, 68% of Yr 1 and 47% of Yr 2 students are on track with their
reading. There was a 23% increase in the number of students achieving in
reading in Year 1 compared to their Kindergarten achievement and a 14%
increase from Year 1 to Year 2.

There were only 2 infants students with greater than 90% attendance who

Employment of:

Primary instructional leader at DP
level $167,336.00

EAfS instructional leader - DoE funded
$167,336.00

8 X SLSOs who deliver intervention
and therapy (speech and OT)
programs across K-6 @$59,858.00 =
$478,864.00

Allied Health worker 4dpw $47,886.40
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Progress towards achieving improvement measures

were at risk in their reading and one will move to the support unit in 2021.
This shows a strong correlation between good attendance and learning
achievement.

Teachers are using the maths syllabus to plan and there is increasing
delivery of quality maths lessons,

Increased teacher capacity to monitor, plan, differentiate and implement
effective literacy and numeracy practices is evidenced across teacher
programs and through teacher surveys.

Teachers meet in stages to moderate work samples, particularly for writing
which increases the consistency of teacher judgement in assessment

During 2020 the support unit engaged in multiple professional learning
sessions to increase skills around documentation to ensure that  individual
programs are being developed to meet the needs of all students within the
unit.

Challenges

Attendance impacts student learning in literacy and numeracy, as does high
staff turnover.

Observations of maths lessons showed variation in implementation and
teacher quality.

Currently only 2 students within the support unit have an Individualised
Education Plan developed by the AP to support other enrolment plans.

Keeping the focus on learning and high expectations is a consistent
challenge.

Trends

Writing trends show that sentence level work is a high need across K-6,
which includes, structure, punctuation, variety and elaboration of ideas.
Recent DOE Check In data highlighted in Year 5 that students' vocabulary
knowledge is our highest need and in Year 3, vocabulary, audience and
purpose.

The trend across maths shows whole number is a common area for growth
across both cohorts. Plan data shows an increase in the number of students
demonstrating stage expected behaviours in Phonic Knowledge and Word
Recognition.  Kindergarten Quantifying Number, shows a need for before and
after skills when working with numbers to 30.  Stage 1 shows more students
seeing ten as a count, though there is around 30%, still working on trusting
the count.

Reading achievement has remained stable and reading growth across
cohorts is increasing.

Funding Sources:
 • Early Action for Success
($167336.00)
 • low level adjustment for disability
($44640.00)
 • Aboriginal background loading
($434224.00)
 • Socio-economic background
($215222.40)

Process 2: Implement explicit teaching using modelled, guided and independent strategies through the I Do, We
Do, You Do Model.

Evaluation Funds Expended
(Resources)

Staff identified explicit teaching as a strength out of the What Works Best
practices. Explicit teaching using the gradual release model is a whole school
expectation.

Though staff turnover is an issue, there are school processes in place to
support new staff and train them in understanding and using explicit teaching
strategies.

All professional learning was delivered
during regular scheduled staff
meetings and delivered by the
Instructional leaders.

Research - Dylan Williams (PL
material purchased in 2019), Douglas
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Progress towards achieving improvement measures

Formative assessment has been a strong component of our explicit teaching
model and there is increased evidence of this in programs and classrooms. A
document analysis of teaching programs showed that 15/18 teaching staff
(CRTs, interventionists and APs) included formative assessment tools in their
programs.

Staff check- ins demonstrate a shared understanding of formative
assessment. On average, 70% of teachers feel confident and skilled or highly
skilled in explicit teaching and formative assessment.

Our school mean was 8.3 for explicit teaching and feedback practices and
62% of students identified that most or all lessons have learning intentions
and success criteria.

School wide PB4L lessons were taught around what is Feedback and 2 stars
and a wish was trialled successfully as one example tool to support the early
use of feedback.

Challenges

Staff turn over is a challenge and meeting the vast differentiated needs of
staff in regards to explicit teaching is often difficult.

Quality of explicit teaching programs in mathematics is not consistent.

Staff are still growing in skills and confidence in regards to formative
assessment.

Less time was spent on developing teacher's skills in feedback and more was
spent on strategies to elicit evidence of learning.

Trends

There is a shared expectation and evidence school wide of planning and
teaching using the I Do, We Do and You Do model and our school is able to
demonstrate that we teach explicitly.

There is increasing understanding and use of formative assessment
strategies.

Changes in staffing continue to be a challenge and there are varying degrees
of skills and knowledge in the use of explicit teaching.

Our NAPLAN data shows that we are consistently out performing like schools
and literacy and numeracy have been our key areas for explicit teaching
implementation.

Fisher, Nancy Frey, Shirley Clarke,
John Hattie

The DoE "What Works Best" resource
was used extensively as a reference
for strategies and tools

Process 3: Embedding explicit practices and systems for professional learning and evaluating their impact on
teaching and learning.

Evaluation Funds Expended
(Resources)

Protocols have been used to support collaborative practice.

Learning Conversation Protocols were mostly utilised during staff meeting
time but these were not regular.

Teaching Sprints were used primarily in Hub Days.

Challenges

Staff have identified collaboration as an area for improvement, as most staff
felt that we had strong practices in place but they would like increased co-

Protocols used during staff meetings

Hub day funding - allocated against
process 1

Printed on: 23 April, 2021Page 10 of 23 Coonamble Public School 1631 (2020)



Progress towards achieving improvement measures

planning opportunities. COVID meant that Teaching Sprints with a maths
focus were not used extensively.

Due to a high turnover of executive staff, there was substantial resources
allocated to mentor executive into their new positions. This left limited
opportunity to utilise Learning Conversation Protocols within executive.

Trends

The Collaboration mean in TTFM  is trending upwards.

The school has consistently rated as excelling in the Learning &
Development element of the SEF.

Process 4: Engaging parents in learning experiences and conversations about their child's learning.

Evaluation Funds Expended
(Resources)

Parent attendance and engagement in learning conversations has remained
at 75% over the last 3 years. There was a 10% increase when conversations
were conducted over the phone due to covid 19 and home learning.

Parents involved in the process always speak positively about the experience
and our TTFM data shows clearly  that parents strongly believe that reports
were communicated to them in a way they could understand (mean of 8.0).

Challenges

Parent engagement - ensuring that all families have the opportunity to
engage in the processes and looking for processes  that provide a
comfortable, welcoming approach for each family.

Technology - heavy reliance on phones to reach families  and the gaps in our
contact information - need to obtain and maintain updated information.

COVID 19 - The barrier  of not being able to have face to face meetings to
discuss questions and clarify information.

We were unable to meet our annual milestone as due to the nature of the
meetings within COVID restrictions, students were not involved in learning
meetings during 2020.

Trends

For 3 years the percentage (75%) of parents engaging remained stable and
this year (2020) saw a 10% increase where meetings were altered and
conducted over the phone due to covid 19 restrictions.

Staff - prepared work samples and
notes on learning outcomes to discuss
with parents around their child's
learning

Time - A small number of staff were
given within school time to conduct
some Learning Report meetings, if
they had a large class. Most meetings
occurred out of school hours.

Reports - A summary was written,
work samples and report grading from
A-E (mainstream) and P1-P4 (support
unit students), copies were provided to
the parents/carers to keep and discuss
at the meeting and then to take home.

Phones - Due to Covid 19 staff
conducted learning meetings over the
phone

Next Steps

2020 is the final year of implementation of this plan.

Areas identified that need to be incorporated into the next plan or be further developed across the school include:
 • Increased focus on numeracy and utilising evidence informed strategies.
 • A greater focus on measuring growth in reading and numeracy.
 • Upskill new staff in evidence based practices and working towards a more consistent school wide assessment

system.
 • A clear focus on the last 2 key strategies of formative assessment: activate students as learning resources for one

another and activate students as resources for their own learning.
 • Continue to upskill new staff in school expectations in regards to the use of explicit teaching using our school

model and embed the use of formative assessment and feedback.
 • Incorporate opportunities for co-planning of curriculum, formative & summative assessment and evaluations into

staff meeting PL and hub PL days for stages.
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 • Continue to draw on the protocols as tools to support professional learning, particularly in target areas such as
induction, executive and hub teams.

 • Investigate ways to increase parental involvement and their preferred way to communicate with the school about
their child's learning and achievement. What are the barriers for parents coming to school to meet with staff face to
face?

 • Ensure that parents/carers know what our school focuses are and why we choose to invest and improve in the
identified areas of learning.

 • Increase student's capacity to discuss their own learning during the meetings.

Printed on: 23 April, 2021Page 12 of 23 Coonamble Public School 1631 (2020)



Key Initiatives Resources (annual) Impact achieved this year

Low level adjustment for disability Employment of a SLSO
which is topped up by other
school funds.  $44,460.00
which has been shown in
strategic direction 2.

Personalised support is delivered daily for
students identified through school data
analysis which occurs every 5 weeks. The
support is provided to individuals and/or to
small groups to improve the learning
opportunities for students with additional
learning need.  OT and speech therapy
programs provided foundations for learning
and school data tracked  their progress
towards achieving stage appropriate
outcomes in the early years.

Quality Teaching, Successful
Students (QTSS)

OoMSEE entitlement of
0.373 fte plus some school
funds were used to provide
3 hours per week additional
time to staff in 45mins
timeslots.

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($40 795.00)

Instructional leaders provided a 45minute
collaborative session to each teacher on a
fortnight rotation which enhanced their ability
to develop quality teaching programs and
improve teaching practice.  During the
collaborative time, assessment data was
analysed and future directions for teaching
focus areas were identified in reading and
numeracy. Between session, lesson
observations occurred and feedback was
shared to provide authentic reflection on
practice and plan for improvements.

Survey data reports that teachers valued this
collaborative session with the instructional
leader highly as a really effective form of
professional development.  It was
personalised and relevant to their point of
need professionally to build on existing
knowledge and skills.

Socio-economic background Employment of 3 additional
classroom teachers to
maintain smaller class sizes
across K-6 and provide
targeted instruction for
small groups of students.
($328,152.00)

Employment of 2 SLSOs in
Kindergarten to deliver OT,
speech and intervention
programs to identified
students who require
specific
support.($118,770.00)

Funding Sources:
 • Socio-economic
background ($446 922.00)

The quality of teaching was improved in the
early years as class groups were smaller and
established based on needs with increased
opportunity for intervention and explicit
instruction.  Internal data for reading showed
that more students were on track with their
achievement  of outcomes.

The SLSOs provide individual and small
group intervention for the youngest students
to build the foundations of speech and OT
which are essential components of future
learning. Students achieve success and feel
confident to attempt more complex learning
tasks as a result of early intervention.

Support for beginning teachers Funds received for each
beginning teacher who is
employed by the school.

Funding Sources:
 • Support for beginning
teachers ($43 443.00)

Regular scheduled time  was provided to
each beginning teacher to facilitate their
induction into teaching and result in
developing skills and knowledge in
programming, assessment, planning and
evaluating quality teaching and learning.

Beginning teachers could also access
relevant professional learning from external
providers or internal sources. During COVID,
many professional development opportunities
were delivered online.

Printed on: 23 April, 2021Page 13 of 23 Coonamble Public School 1631 (2020)



Support for beginning teachers Funds received for each
beginning teacher who is
employed by the school.

Funding Sources:
 • Support for beginning
teachers ($43 443.00)

Time was also provided for beginning
teachers to observe colleagues or be
observed by experienced teachers and
receive feedback.

A formal induction program was delivered by
an Assistant Principal to lead beginning
teachers through essential aspects of the
profession and support their accreditation
journey.  Survey data confirms that this
process is valued by participants as an
important component in their professional
learning.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 99 101 99 105

Girls 95 88 84 90

Student attendance profile

School

Year 2017 2018 2019 2020

K 88.8 91 82.8 71.4

1 86.5 89.7 90.3 75.5

2 87.6 87.9 85.8 83.7

3 88.7 88.3 86.1 83.1

4 88.8 94.4 84.1 82

5 88.1 87.9 91.7 81.9

6 89.2 89.4 86.6 85.6

All Years 88.2 89.8 86.5 79.4

State DoE

Year 2017 2018 2019 2020

K 94.4 93.8 93.1 92.4

1 93.8 93.4 92.7 91.7

2 94 93.5 93 92

3 94.1 93.6 93 92.1

4 93.9 93.4 92.9 92

5 93.8 93.2 92.8 92

6 93.3 92.5 92.1 91.8

All Years 93.9 93.4 92.8 92

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.
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Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 9.69

Literacy and Numeracy Intervention 0.21

Learning and Support Teacher(s) 1.2

Teacher Librarian 0.4

School Administration and Support Staff 8.28

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.

In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 775,215

Revenue 5,375,848

Appropriation 5,308,350

Sale of Goods and Services 20,724

Grants and contributions 30,473

Investment income 1,301

Other revenue 15,000

Expenses -5,446,935

Employee related -5,129,670

Operating expenses -317,265

Surplus / deficit for the year -71,087

Closing Balance 704,128

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Printed on: 23 April, 2021Page 18 of 23 Coonamble Public School 1631 (2020)



Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 55,851

Equity Total 1,491,375

Equity - Aboriginal 731,996

Equity - Socio-economic 583,478

Equity - Language 0

Equity - Disability 175,901

Base Total 2,212,921

Base - Per Capita 50,554

Base - Location 121,228

Base - Other 2,041,139

Other Total 1,071,229

Grand Total 4,831,375

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

2020 NAPLAN

As agreed by the Education Council, the National Assessment Program (or NAPLAN) did not proceed in 2020 due to the
COVID-19 pandemic. This was to assist school leaders, teachers and support staff to focus on the wellbeing of students
and continuity of education, such as online and remote learning.

The Education Council also agreed to defer the full transition to NAPLAN Online from 2021 to 2022 and the continuation
of current NAPLAN governance arrangements through 2021.
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Parent/caregiver, student, teacher satisfaction

Each year the school seeks the opinions of parents, carers, staff and students about the school. In 2020, information was
gathered from these groups through Tell Them From Me (TTFM) surveys, information sessions and face to face
discussions. The data shows that 43 parents participated in the TTFM survey which is the highest recorded number of
participants since this survey has been used, 26/29 staff completed the survey and 63/66 students contributed their
responses to the TTFM survey.

Parents/Community

There has been a decrease in parents feeling welcome at school down from 8.5 in 2019 to 6.0 in 2020 with the NSW
Government norm being 7.4/10.  This decrease could be due to COVID restrictions and parents being unable to be on
site for most of the year. Parents report that classroom teachers  provide regular information and make themselves
available to parents and carers for discussions about individual students with 56% of parents indicating that they  talked
with a teacher more than 3 times. a year.

Parents and carers agree that most issues are followed up quickly and they are comfortable to approach the teachers to
discuss concerns. There is an increase in communication with parents to inform them of positive achievements or
behaviours of students.

The introduction of learning report meetings has resulted in an improved focus on learning across the school. 73%
percent of parents/carers attended the report learnings via the phone for their child and were offered constructive
feedback to be considered for the 2021 meetings. Parents/carers confirm that they have an increased understanding of
the areas of achievement as well as the areas which their child needs to develop and improve. 85% of parents agreed
that they know how their child is progressing.

Bullying remains a concern for parents and carers but they acknowledge that the school does attempt to address bullying
through proactive strategies and programs as evidenced by the TTFM survey showing that 5.4/10 parents feel the school
supports children's behavior (the NSW Govt norm is 7.4/10). Through Positive Behaviour for Learning, there will be a
focus on anti-bullying at the beginning of each term. Surveys will be conducted and counselling offered to support the
identified bullies and victims to develop resilience and respect.

Students

Students are surveyed regularly and feedback is gathered through the Student Representative Council throughout the
year in addition to the TTFM survey in Terms 1 and 4.

Students enjoyed high levels of participation in a variety of sports as well as choir and band. They aspire to competing in
sporting events that are outside the school and their confidence is improving. Students participation in school sports is
89% with the NSW Govt norm being 83%.

Students generally believe that they try their best in class and are gaining confidence to have a go when it seems
difficult. They agree that the teachers are always willing to provide help in all aspects of learning, with 81% of students
reporting that they felt a sense of belonging which matches the NSW Govt norm. They also believe that most teachers
are fair in monitoring and addressing inappropriate behaviours with 40% saying that PB4L is helping improve the student
behavior in rooms and 44% saying that it is sometimes helping to improve behavior in rooms.

85% of students agree that they have pride in their school. 94% of students agree that Aboriginal students feel good
about their culture and 87% of students indicate that teachers have an understanding of Aboriginal Culture.

Teachers

The majority of staff (75%) agree that the school is working to provide a safe, orderly and respectful learning environment
for all students. 7.7/10  staff believe that the leadership structures provide relevant and strong support which enhances
their ability to improve learning outcomes for students which is slightly higher than the  NSW Govt norm of 7.1/10.

Teachers are appreciative of the leadership (7.7/10) which is higher than the NSW norm of 7.1/10. The leadership
provided across the school  builds capacity through collaborative practices and excellent professional learning
opportunities. They feel confident to discuss learning, issues and concerns with their colleagues (65% indicate often) and
have developed a problem solving approach to improvement.

There is a common belief that all teachers have high expectations for students in both learning and wellbeing. They
continually seek new strategies and opportunities to improve engagement and ensure that all students are included in
school life. Learning is monitored and meaningful feedback is provided to students to assist them to improve, however
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there is room for growth in this aspect as we sit below the NSW norm.

Analysis of data is an increasing focus for teachers as they develop processes to plan future learning experiences for
students. Teachers are improving their ability to gather, analyse, interpret and plan effectively from a variety of data
sources. 6.8/10  teachers are generally keen to interact with parents and carers in a positive, proactive approach in the
future  which matches the NSW Govt norm of 6.8/10.  81% stated that they selected a 5 (on a 1-5 scale) for the question
about whether they would recommend CPS to other teachers .
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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