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Introduction

The Annual Report for 2020 is provided to the community of Bargo Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self-assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Bargo Public School
Southern Rd
Bargo, 2574
www.bargo-p.schools.nsw.edu.au
bargo-p.school@det.nsw.edu.au
4684 1396
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School vision

Bargo Public School aims to provide a supportive, engaging, respectful learning community that promotes student
responsibility, lifelong learning, global awareness and inclusivity.

School context

Bargo Public School is in a semi-rural township located in the lower plains of the Southern Highlands of NSW, serving a
varied socio-economic context.

There are approximately 290 students with 10% of students having an Aboriginal and Torres Strait Islander background
and students from language backgrounds other than English (2.5%). The school consists of 13 classes, including one
support class catering for students with Autism.

Staff and parents have high expectations of excellence for students across academic, cultural, social and sporting
programs. Parents are active participants in the school, demonstrating an interest in their children's learning. This strong
parental commitment is also reflected by a very active P & C which supports students, learning programs, as well as the
school's plan and all consultative processes.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self-assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self-assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self-assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework: https://education.nsw.gov.au/teaching-and-
learning/school-excellence-and-accountability

Self-assessment using the School Excellence Framework

Elements 2020 School Assessment

LEARNING: Learning Culture Delivering

LEARNING: Wellbeing Delivering

LEARNING: Curriculum Delivering

LEARNING: Assessment Delivering

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Working towards Delivering

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Delivering

TEACHING: Learning and development Delivering

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Student Learning

Purpose

Bargo Public School is committed to providing an authentic learning environment that focuses on quality literacy and
numeracy skills, promoting student responsibility for learning and challenging students to become critical and creative
global citizens.

Improvement Measures

Increased levels of students achieving grade expected exit levels for literacy and numeracy progression and
proficiency in NAPLAN.

Improvements in students being able to articulate what they are learning, why they are learning and the future
directions of their learning.

Progress towards achieving improvement measures

Process 1: Implement school literacy and numeracy strategies K-2 to provide students with strong foundations for
learning.

Evaluation Funds Expended
(Resources)

2020 saw the third year that the Language, Learning and Literacy (L3)
program was implemented. A further two staff members began the Stage 1
professional learning, however, due to COVID restrictions the training was
transferred to an online platform. The L3 framework is now a constant
pedagogical practice that is implemented throughout K-2.

The sentence of the day program was implemented K-2 to explicitly teach
students to write a variety of sentence types. Each week the students are
engaged in daily sentence writing lessons that move from modelled, to
guided, to independent activities that focus on specific features of grammar
or punctuation. The program focuses on developing the ability of all students
to identify and use grammar correctly in a systematic, cyclic and explicitly
taught program.

K-2 staff completed the Phonological Awareness assessment. This PL and
assessment allowed teachers to analyse how students are progressing in
phonological awareness. The assessment complements existing strategies
used to identify student progress in foundational literacy skills development.
Data was devised and mapped across the year groups by the stage leader
which highlighted student strengths and weaknesses. This allowed rich
collegial discussion at K-2 planning days about what subskills in relation to
phonics require further focus and what subskills students are working well on.

During Term 4 support staff were involved in learning about the Macquarie
Literacy Program (Macqlit). The need for the MacqLit program centred
around school based data analysis of student reading performance. Students
in years 3-6 were selected to be a focus group based on results from K-2
students in 2019. Students who had not mastered the alphabetic code, lack
reading fluency and require systematic and structured intervention were
identified. The reading intervention program allows for teaching staff to
systematically and explicitly instruct small groups of students.

Funding Sources:
 • Literacy and numeracy ($9000.00)
 • Professional learning ($3000.00)
 • Socio-economic background
($5000.00)

Process 2: Develop a whole school approach to student goal setting.

Evaluation Funds Expended
(Resources)

As part of the Formative Assessment Project, professional learning focused
on providing staff with learning about student feedback and self reflection as
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Progress towards achieving improvement measures

a foundation to move into student goal setting 2021. It was determined that
due to a disrupted year that this process of implementing student goal setting
be continued as part of the next school plan.

Process 3: Continue to engage in professional learning that strengthens the use of STEM and enquiry based
teaching practices across the school.

Evaluation Funds Expended
(Resources)

In 2020 a designated STEM (Science Technology Engineering Math )
classroom was allocated. Each class was timetabled to engage in STEM
lessons through the RFF ( release from face to face) program.

2020 saw the transition from face to face teaching to using an online
platform. Teachers continued to provide students with opportunities to
engage in high quality STEM and inquiry based learning during remote
learning.

Inquiry based learning has occurred through students being involved in
passion projects, make a space, loose parts, STEM share kit and STEM
challenges on a class/stage basis. Teacher capacity and self confidence was
increased due to Clever touch training and the purchase of new Interactive
teaching panels to all classrooms.

Funding Sources:
 • Socio-economic background
($1000.00)
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Strategic Direction 2

Teacher Learning

Purpose

Bargo Public School fosters a culture of delivering high quality, current and evidenced based teaching practices as a key
driver for school improvement.

Improvement Measures

Increase in teacher knowledge of the Australian Professional Standards for Teachers.

Increase in the results from the collaborative practice survey.

Increase in students achieving at or above national standards in NAPLAN.

Overall summary of progress

The improvement measure to increase students achieving at or above national standards in NAPLAN was unable to be
determined as NAPLAN testing for 2021 did not take place due to the COVID-19 pandemic.

Progress towards achieving improvement measures

Process 1: Deliver formative assessment professional learning.

Evaluation Funds Expended
(Resources)

As reflected in the 2019 Annual School report, the Formative Assessment
project has focused on quality teaching and learning practices in the
classroom. The project continued throughout 2020 where executive staff,
continued to deliver professional learning, discussing and evaluating what
formative assessment is, investigating the types of assessments used that
are effective in the classroom, exploring the effective implementation and use
of learning intentions and success criteria and delivering content about
student feedback to effectively drive teaching and learning. At the beginning
of 2020 Executive met to discuss the current action plan and presented to
staff the journey that they have undertaken to date. A review and reflection of
LISC (Learning Intention and Success Criteria) was held for new staff.

The focus for 2020 was the delivery and implementation of Success Criteria,
using evidence based practises, leading to feedback. Reflection of LISC first
took place with staff to discuss what was working well in their classroom and
share ideas around LISC. The initial Formative Assessment Survey was
again conducted with staff again mid 2020 as an evidence set. As a result
there was ongoing shift around teacher knowledge. It was evident that:
 • 95% of staff were using LISC across a variety of key learning areas.
 • 80% were continuing to use visuals.
 • 100% of staff verbal communicating LISC daily to their students as part of
their teaching and learning.
Regular termly reviews of teaching and learning programs also highlighted
that there was a solid foundation of LISC being used as focal point of the
teaching and learning practices in the classroom. Frequent walk-throughs by
executive staff observed teachers referring to, and using language pertinent
to learning intentions and success criteria. It was evident that 70% of staff
were beginning to experiment with or use evidence based practices such as
WAGOLL walls, impact walls, LISC displays, student goals on tables and
feedback stamps as part of ongoing feedback to students. The initial student
survey delivered in 2018 was again used to survey the language now being
used by students in relation to their learning. From the oral survey conducted,
it was calculated that 80% of students were beginning to refer to language
that was reflective of LISC, articulating what they were learning and why.

Funding Sources:
 • Socio-economic background
($60000.00)
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Progress towards achieving improvement measures

Most students were informed by teachers what was expected of them in
relation to their learning, moving students towards becoming self-regulated
learners and improving in student efficacy.

A review of the School Excellence Framework enabled the identification of
where to next in relation to Assessment and Reporting in the teacher learning
domain. Professional learning was delivered by the executive throughout the
course of Term 1 with the focus on student learning, in particular student goal
setting and feedback. Unfortunately due to COVID professional learning for
staff was delayed until Term 3. At the initial stages, staff were asked to
implement two types of feedback in their classroom and provide reflective
comments about successes and or future modifications to how they would
use this type of feedback in their classrooms. Evaluation and reflection then
took place as a whole staff with most open to continuing and experimenting
with other types of feedback as regular ongoing practice.

Walk-throughs in Term 4 and through program discussions, identified that
teachers had developed a keen interest in student-student and teacher-
student feedback. It was decided to continue revising and developing further
professional learning in this area in 2021.

The final survey provided to staff around the entire project identified that:
 • 90% have sound knowledge of LISC.
 • 93% improved their understanding of Success Criteria.
 • 86% of staff believed the formative assessment project has changed their
understanding of formative assessment.
 • 57.7% would like to continue professional learning around formative
assessment practices.

Process 2: Staff engage in professional learning communities and collaborative planning processes that focus on
the core business of teaching and learning.

Evaluation Funds Expended
(Resources)

Although COVID heavily impacted teacher professional learning throughout
2020, staff were continually supported through e-learning opportunities and
zoom meetings. Staff have engaged in various opportunities which supported
this process, being provided with frequent time to collaborate and plan during
the pandemic, aided by additional stage support to devise and map out
weekly online learning for students.  The collaborative planning day survey
indicated that:
 • 89% of staff rated collaborative planning days are good to excellent, with
8.3% not being involved in these sessions due to their current role.
 • 83.3% feel planning days are purposeful and focused on planning, with
41.7%  of these staff members saying planning days also focused on
assessment and reporting.
 • 100% of staff value collaborative planning days provided each term.
The continuation of the School Services Curriculum Project allowed
professional learning about curriculum with the focus being on the Australian
Professional Standards for Teachers document and quality teaching and
learning practises, leading to teaching proficiency. The professional learning
linked closely with the formative assessment project. The school-funded
Instructional Leader (IL) also provided ongoing support to teachers through a
literacy focus.

The IL engaged in a collaboration with the classroom teacher to improve the
writing performance. Teachers selected a student or group to develop a
learning goal - specifically around reading comprehension and writing.
Regular time was scheduled for the teacher and IL to co-develop student
goal setting, identify student achievement levels using the syllabus and
learning progressions and plan learning experiences for future improvement.
A 5 week sprint was held and the use of the impact wall allowed teachers to
monitor and track student progress of their learning goal and assisted in rich
collegial discussions. As a result of the impact wall, 100% of students

Funding Sources:
 • Professional learning ($10000.00)
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Progress towards achieving improvement measures

selected were able to improve or achieve their learning goal. Staff were able
to use this to direct future focused learning for the student or group.

All executive were (and are currently) involved in the Centre for Education
Statistics and Evaluation (CESE) LEED project (Leading, Evaluation,
Evidence and Data), to assist in the development of the executive team to
use and implement data to inform practice. A component of this course
engaged the executive to analyse data sets as part of developing the
situational analysis for the construction of the new SIP (Strategic
Improvement Plan) being devised for 2021-24. This project has assisted
executive in developing an awareness of the School Success Model being
rolled out through the department and how data can be used to analyse
current school performance and determine future direction.

After a successful submission in late 2019, Stage 1 teachers were selected to
be involved in the trial of the Phonics Screening in Term 3, in line with the K-2
Phonological awareness diagnostic. This professional learning was funded as
part of the trial. All Stage 1 staff completed online professional learning, with
1 day for face-to-face screening with all Year 1 students. The screening,
provided teachers with information on how students are progressing in
phonics. Teachers were able to collaborate with the stage group after the
assessment and analyse the results. Staff at stage meetings discussed and
planned additional support that students might require by targeting teaching
aligned with NSW English syllabus outcomes and literacy progressions.

Process 3: Develop a supportive culture that focuses on observation and constructive feedback to ensure the
delivery of high quality teaching practice.

Evaluation Funds Expended
(Resources)

A school funded Instructional Leader position was created to support
teachers in the delivery of high quality teaching practice and the provision of
a supportive culture that focused on observation, team teaching and
constructive feedback around literacy throughout 2021. Along with executive
classroom observations, staff were involved in rich discussions which
assisted the delivery of quality teaching and learning. In the period following
COVID-19 lockdown the IL worked with all staff to improve student
performance. Feedback about the impact of the established Il position
showed that:

* Over 90% of staff involved believed their meetings had been effective.

* 91% of staff stated that the IL strategy had improved their teaching practice.

* A large majority of staff (90%+) believed that strategies discussed with the
IL had improved student performance.

* The IL was an effective resource that should be continued into 2021 and
beyond to assist in the delivery of quality teacher practice.

As part of the Yalaganj initiative, an instructional leader (one day a week)
worked with teachers to build their capacity around quality teaching practices
and improving learning outcomes for Aboriginal students. The ASTI IL
worked with Years 3-6 teachers in team teaching or demonstration lessons
with a focus to improve NAPLAN results for the top two bands in both
Literacy and numeracy. The focus of the lessons with the IL was to also
improve student engagement which would ultimately have a positive effect on
attendance rates for these students throughout 2020. Unfortunately
attendance rates were effected by COVID and data was skewed. Towards
the end of 2020, the ASTI IL worked with K-2 staff in mathematics,
specifically measurement and geometry.

NAPLAN was postponed in 2020 due to COVID. A Check In assessment was
provided by the Department of Education in replacement of NAPLAN, which

Funding Sources:
 • Aboriginal background loading
($2000.00)
 • Professional learning ($3000.00)
 • Quality Teaching, Successful
Students (QTSS) ($55000.00)
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Progress towards achieving improvement measures

allowed schools to gather relevant data in respect to student growth and
attainment. The IL worked alongside staff in the implementation and analysis
of data with the findings shared collaboratively with staff. There was also the
implementation of PAT (Progressive Achievement Test) testing to set
baseline data for all students, with the focus on ASTI students.  Results
highlighted that:

 * 3 ATSI students in Year 5 completed the Literacy Check-in Assessment,
with 49.15% answering the questions correct in comparison 51% of the entire
Year 5 group.

* These students also completed the Numeracy Check-in Assessment, with
50.83% answering the questions correct in comparison 48.3% of the entire
Year 5 group.

* 5 ASTI students completed the Year 3 Check-in Assessments, with 54.1%
of the students answering the questions correct in comparison to 50.8% of
the entire Year 3 group.

* These students also completed the Year 3 Numeracy Check-in
Assessments, with 50.83% of the students answering the questions correct in
comparison to 50.8% of the entire Year 3 group.

Feedback about teaching practice and classroom observations were openly
discussed with staff and were to be a focus throughout 2020. This focus was
also supported by the Formative Assessment project.  Unfortunately due to
COVID, and ongoing department restrictions, this process was delayed.

In order to continue to provide staff with relevant evidence based knowledge
and professional development, teachers were provided with online learning
modules that focused on quality teaching and effective feedback. A major
focus for staff was the professional learning around the 2020 'Revised What
Works Best Document' and 'What Works Best in Practice' document.  All staff
were provided with opportunities to complete this online professional learning
supporting delivery of high quality teaching practice.
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Strategic Direction 3

Wellbeing

Purpose

Bargo Public School nurtures a cohesive culture of collective efficacy and collaboration, through enhanced
communication and consultation, ensuring students, staff and school community connect, thrive and succeed.

Improvement Measures

Improvement in positive workplace culture audit.

Decrease in student incidences of negative  behaviours.

Improved school practices  from delivering to sustaining and growingin the School excellence Framework element of
Wellbeing.

Overall summary of progress

The implementation of this strategic direction proved challenging during the year as the COVID-19 pandemic had a
significant impact on the school implementing strategies and activities to achieve its improvement measures.

Throughout the year, and in particular during the significant months of the pandemic, student and staff welfare was
paramount and innovative practices were implemented in order to support the school community. Regular check-ins with
staff, students and those determined as vulnerable and requiring support were common practice during the lock down
period and throughout the remainder of the year. The goal was to keep connected to our school community to the best of
our ability. During lockdown support staff roles shifted from supporting learning to specifically making contact with
families and being a point of contact for students and families finding the lockdown period difficult. Following the
conclusion of the lockdown period and a return to school, support was provided to classrooms to assist in students
returning to classroom instruction. This period proved difficult and lengthy as many students had not had any school
interaction and structure for more than two months.

Due to the upheaval of the year it was determined that our wellbeing strategies throughout the year had an impact of
keeping the community connected but not a significant enough impact for us to determine growth in the area of
Wellbeing in the School Excellence Framework.

Similarly it was determined that completing the positive workplace culture audit towards the end of the year would not be
beneficial.

Progress towards achieving improvement measures

Process 1: Review and implement changes to the Positive Behaviour for Learning system.

Evaluation Funds Expended
(Resources)

The executive team consulted and surveyed staff, students and community
around existing welfare and wellbeing systems (incorporating Positive
Behaviour for Learning - PBL). It was determined that the award system
needed to be streamlined. This was completed by school staff and will be
communicated to the wider school community and implemented in Term 1,
2021. The consequence system will be refined in line with the new DoE
behaviour policy in Term 1, 2021. Discussions will be held around effective
behaviour management systems within the school with the aim to have a fair
and consistent approach to wellbeing.

It was noted that following the return to full time teaching and learning, there
was a notable decrease in students attending reflection for inappropriate
behaviour.

Staff implemented a 'play room' that is open during lunch time. This space
acts a resource for individuals who require a safe, quiet and healthy place to

Funding Sources:
 • Socio-economic background
($1000.00)
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Progress towards achieving improvement measures

interact with other students. A teacher is available to provide support and
guidance around building social skills and fostering friendships.

Co-curricular activities were planned for the playground during lunch and
recess to support positive behaviour. A variety of equipment was purchased,
however, due to COVID restrictions, this was unable to be utilised in 2020. A
future direction is for these activities to commence in Term 1, 2021.

Process 2: Use the Wellbeing Framework to improve the support systems provided to the whole school community.

Evaluation Funds Expended
(Resources)

Staff consolidated professional learning conducted in 2019, focused on the
new Wellbeing Framework and how it relates to the School Excellence
Framework. It was agreed upon that Bargo Public School required a
wellbeing vision statement that was specific to the needs of the diverse
student population. The school utilised the Wellbeing Framework audit tool to
assist in determining the level of current practice against the statements of
excellence. This evaluation provided the baseline for school performance and
enabled the staff to develop a definition that was aspirational in achieving
excellence and supporting the holistic wellbeing of our students. This
definition was collaboratively written and agreed upon by school staff in order
to have a shared understanding of wellbeing at Bargo Public School.

A Youth Liaison Officer (YLO) was employed for two days per week. The
YLO supported targeted students in the classroom and playground. They
supervised sporting activities during break times to support students in
making positive behaviour choices and building social skills.

Staff participated in a variety of wellbeing initiatives to care for themselves
and express appreciation for colleagues.

The 'You Can Do It' (YCDI) program was trialled in 2019. Due to positive
teacher and student feedback, the program was continued in 2020. The
program focused on the skills of confidence, persistence, resilience,
organisation and getting along. Lessons were delivered weekly in all classes
on a Monday afternoon to ensure consistency. The school will develop a
stronger presence of the You Can Do It values throughout 2021.

Smiling Minds, a mindfulness and meditation program tailored to primary
school students, was trialled in several classrooms after two teachers
completed formal training. The trained teachers provided professional
learning to staff, with some teachers choosing to utilise the program in their
classrooms. A whole school professional learning session has been
scheduled for early 2021.

Learning and Support Teachers were scheduled to complete The Berry
Street Education Model (BSEM). The BSEM provides strategies for teaching
and learning that enables teachers to increase engagement of students with
complex, unmet learning needs and to successfully improve all students' self-
regulation, relationships, wellbeing, growth and academic achievement. Due
to COVID restrictions, the program was placed on hold, with the view to
implement it in 2021.

Monitoring and support cards were implemented for students who required
assistance in making positive decisions regarding their behaviour. The 'Road
to Success' cards were targeted towards classroom or playground behaviour,
depending on student needs.

Funding Sources:
 • Socio-economic background
($15000.00)
 • Professional learning ($2000.00)
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($17 845.00)

Aboriginal students and Torres Strait Islander
students were engaged in their culture and
country through the establishment and
implementation of a Culture Club. On
alternate fortnights students in K-2 and 3-6
were involved in activities In 2020, activities
were designed to strengthen and empower
concepts of identity and connection to
Country while enriching knowledge around
Australia's First Nation People.  Students led
school wide celebrations during NAIDOC
Week. As part of the Yalaganj initiative an IL
(one day a week) was funded at the State
level. The IL worked with teachers to build
their capacity around improving outcomes for
Aboriginal students. The topics of
professional learning delivered and supported
included; Data analysis, set up and
administration of PAT testing, Seven Steps to
Writing, Real World Maths, small group
problem solving, situational analysis planning
for 2021, student self-efficacy group, and
mentoring teaching staff.

English language proficiency Funding Sources:
 • English language
proficiency ($10 938.00)

A teacher was employed to support student
English language development according to
required needs. The program supported a
range of students across K-6,  in either small
withdrawal groups or in-class support that
focussed on literacy and numeracy. A
component of the support provided this year
was the opportunity for students to develop
their English language proficiency through
reading and comprehension, specifically the
Super Six Strategies.

Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($38 576.00)

An SLSO was employed to support student
engagement and learning in the classroom,
and for social support in the playground.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($55 000.00)

This funding allocation was used to employ a
teacher as an Instructional Leader at Deputy
Principal level. The Instructional Leader
worked directly with teachers to build student
and teacher capacity in Literacy and
Numeracy; targeting writing and
comprehension. Teachers worked
collaboratively with the IL to plan teaching
and learning activities and assessment tasks
in order to achieve student learning goals and
identify deliberate teaching practices that
have an impact on student learning.

Socio-economic background Funding Sources:
 • Socio-economic
background ($200 000.00)

A teacher was employed 3 days per week to
allow Assistant Principals to support their
stage teams, complete strategic direction
initiatives and plan for school improvement.

Rolled over funding from 2019 and approved
funding for 2020 were combined to purchase
12 new interactive whiteboards to provide
teaching staff with the latest access to high
quality technology for their classroom
teaching, student engagement and STEM
based activities.
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Socio-economic background Funding Sources:
 • Socio-economic
background ($200 000.00)

The balance of funding was utilised to employ
the Instructional Leader and the Student
Youth Liaison.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($23 000.00)

A teacher was employed to provide beginning
teachers with additional release time to
access professional learning and complete
new learning in relation to their beginning
years of teaching. A mentor program was also
implemented to allow the beginning teachers
to sit with their mentor for an hour per
fortnight to support self-selected areas of
improvement in teaching practice. Funding
was used to employ replacement teachers for
online professional learning for the beginning
teachers.
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Student information

Student enrolment profile

Enrolments

Students 2017 2018 2019 2020

Boys 178 172 147 144

Girls 171 154 140 135

Student attendance profile

School

Year 2017 2018 2019 2020

K 95.1 92.8 93.3 94.1

1 94.8 93.5 92.6 92

2 93 91.1 89.8 93.5

3 95.3 92.5 93.2 93.1

4 95.6 94.1 90.6 92.2

5 94.6 92.4 93.8 91.7

6 91.8 93 90.7 89.9

All Years 94.3 92.8 92.1 92.4

State DoE

Year 2017 2018 2019 2020

K 94.4 93.8 93.1 92.4

1 93.8 93.4 92.7 91.7

2 94 93.5 93 92

3 94.1 93.6 93 92.1

4 93.9 93.4 92.9 92

5 93.8 93.2 92.8 92

6 93.3 92.5 92.1 91.8

All Years 93.9 93.4 92.8 92

NSW student attendance data in 2020 is not comparable to previous years due to the effects of the COVID-19 pandemic.
The NSW Government encouraged students to learn from home, where possible, for a seven week period from 24 March
to 22 May. During this period, schools monitored engagement with learning to determine whether students were marked
present. This changed the attendance measure. There was also some evidence of varied marking practices as schools
adjusted to the learning from home period, with some schools recording higher attendance rates while others recording
markedly lower rates.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.
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Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non-attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 10.54

Literacy and Numeracy Intervention 0.53

Learning and Support Teacher(s) 0.9

Teacher Librarian 0.6

School Administration and Support Staff 4.62

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, and scholarship opportunities to become a teacher and by providing a culturally
safe workplace. As of 2020, 3.7% of the Department's overall workforce identify as Aboriginal and/or Torres Strait
Islander People.

Workforce ATSI

Staff type Benchmark1 2020 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 6.30%

Teachers 3.30% 2.80%

Note 1 - The NSW Public Sector Aboriginal Employment Strategy 2014-17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 - Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice. Professional learning includes five student-free
School Development Days and induction programs for staff new to our school and/or system. These days are used to
improve the capacity of teaching and non-teaching staff in line with school and Departmental priorities.

In 2020, an additional School Development Day was included at the start of Term 2 to assist school leaders, teachers
and support staff to focus on the wellbeing of students and continuity of education, such as online and remote learning.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2020 to 31 December 2020. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2020 Actual ($)

Opening Balance 633,041

Revenue 2,960,782

Appropriation 2,915,247

Sale of Goods and Services 3,983

Grants and contributions 40,050

Investment income 1,502

Expenses -2,931,040

Employee related -2,685,861

Operating expenses -245,179

Surplus / deficit for the year 29,742

Closing Balance 662,782

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2020 Approved SBA ($)

Targeted Total 47,484

Equity Total 340,480

Equity - Aboriginal 25,377

Equity - Socio-economic 166,089

Equity - Language 11,991

Equity - Disability 137,022

Base Total 2,348,294

Base - Per Capita 70,059

Base - Location 5,275

Base - Other 2,272,960

Other Total 170,434

Grand Total 2,906,692

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data.

2020 NAPLAN

As agreed by the Education Council, the National Assessment Program (or NAPLAN) did not proceed in 2020 due to the
COVID-19 pandemic. This was to assist school leaders, teachers and support staff to focus on the wellbeing of students
and continuity of education, such as online and remote learning.

The Education Council also agreed to defer the full transition to NAPLAN Online from 2021 to 2022 and the continuation
of current NAPLAN governance arrangements through 2021.
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Parent/caregiver, student, teacher satisfaction

Students

The Tell Them From ME (TTFM) student survey indicated that 80% of students set challenging goals for themselves in
their school work and aim to do their best. Students also voiced that they feel that what they are learning at school is
directly related to their long term success. A further area for development would be to emphasise the importance of
academic skills and hold high expectations for all students to succeed. Student advocacy and a sense of belonging at
school were results that declined in 2020 and would require further investigation through surveys and student forums in
2021.

Parents

Opinions of parents and carers was gathered through the TTFM survey. Results indicated that parent feel welcome, they
can easily speak to their child's teacher and written information from the school is presented in clear plain language.
There is a definite need to provide parents with more opportunities to engage in the school both socially, academically
and from an aspirational perspective. This will be a focus for the new school improvement plan with strategies
implemented to connect in a more positive manner with parents, carers and the wider school community.

Staff

Staff completed The Positive School Culture Audit. Results demonstrated that the school culture is continuing to develop.
In particular there was significant improvement in the staff's belief that they know and understand their role and
responsibilities and there is a clear vision that is owned and realised by staff. Another noteworthy increase was indicated
in the school regularly celebrates staff success.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti-Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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