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Introduction

The Annual Report for 2019 is provided to the community of Toronto High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Toronto High School
Field Ave
Toronto, 2283
www.toronto-h.schools.nsw.edu.au
toronto-h.school@det.nsw.edu.au
4959 1788
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School background

School vision statement

Toronto High School aims to be a school of inspiration, innovation and excellence.

School context

Toronto High School is a co–educational, comprehensive high school serving the local Toronto community on the
western side of Lake Macquarie.

The school as an enrolment of 991 students in 2019. Toronto High School has an ICSEA of 955 (compared with a
national average of 1000) and a FOEI value of 120 (compared with the NSW average of 100. Higher FOEI values
indicate greater disadvantage – 37 per cent of other NSW government schools have higher FOEI values).

There is a significant enrolment of Aboriginal students (over 14%) and 3% of the school enrolment has a language
background other than English.

The school has a collaborative teaching focus with staff working in Professional Peer Learning Groups to develop,
implement and evaluate teaching and learning programs, pedagogical practices and student outcomes. There is a strong
focus on staff professional development and quality teaching practices.

Toronto High School is committed to building positive relationships between students, staff and the broader community.
The ethos of the school is based on 'Respect'.

The school has a wide range of programs, ranging from the Learning Enrichment Accelerated Pathway (LEAP) through
to individual tuition and has a diverse range of subjects available to all students.

The senior school is designed around four curriculum pathways: * University / ATAR / HSC pathway * University / ATAR /
HSC / Vocational Education pathway * HSC / Vocational Education pathway * Vocational Education pathway.

There are a number of significant partnerships that add value to the school. Partnerships include:* Toronto High School
P&C * Mankillikan AECG * Sunrise Toronto Rotary * Toronto Lion and Lioness Club * Social Ventures Australia *
University of Newcastle * Lakeside Transition Partnership * Toronto Learning Community.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Excelling

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Toronto High School students will become successful learners, confident and creative individuals, active and informed
citizens.

Purpose

To develop in all students essential skills in:
1. Literacy and numeracy and becoming creative and productive users of technology.
2. Thinking deeply and logically, and obtaining and evaluating evidence in a disciplined manner.
3. Creativity, innovation and resourcefulness so they are able to solve problems in ways that draw upon a range of

learning disciplines.
4. Planning activities independently, collaboratively and working in teams and communicating ideas.
5. Making sense of their world.

Improvement Measures

Literacy / Numeracy – students in Yr7–10 improve in standardised testing.

Literacy / Numeracy  – students growth (effect size) is equal to or greater than 12 months growth.

HSC Band 4 and greater results achieved by an increasing number of students.

Identified literacy & numeracy strategies will be evident in teaching & learning programs and student work books /
samples.

Progress towards achieving improvement measures

Process 1: Literacy / Numeracy initiatives will be implemented on a whole school, cohort, group & individual basis
(eg QuickWrite, Generalist Classes etc).

Evaluation Funds Expended
(Resources)

Throughout 2019, Toronto High School continued to implement a tiered
model of intervention. The aim was to provide quality targeted instruction to
develop the literacy and numeracy skills of identified students or programme
skill development in targeted areas across year groups. All students in Years
7 – 10 were tested using the Progressive Achievement Test (PAT) to assess
their progress in Mathematics, Comprehension, Writing, as well as, Grammar
and Punctuation.

Focus Groups' results were measured as an effect size. The average effect
size for 12 months growth of a student is 0.4.

Effect Sizes / Growth

Reading and Comprehension:

Year 7 – 0.93; Year 8 – 1.40; Year 9 – 1.09; Year 10 – 3.73

Grammar and Punctuation:

Year 7 – 1.02; Year 8 – 0.13; Year 9 – NA; Year 10 – NA

Numeracy:

Year 7 – 0.75; Year 8 – 1.54; Year 9 – 0.54; Year 10 – 0.88

These are generally outstanding results.

LAST staff, SLSOs and staff.

Funding Sources:
 • Socio–economic background
($500000.00)

Process 2: Integrated curriculum is embedded across multiple KLAs in Stage 4 including Project Based Learning
occurring within Humanities & SUMS integrated curriculum classes (Connections).
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Progress towards achieving improvement measures

Evaluation Funds Expended
(Resources)

Throughout 2019, Toronto High School continued to implement a tiered
model of intervention. The aim was to provide quality targeted instruction to
develop the literacy and numeracy skills of identified students or programme
skill development in targeted areas across year groups. All students in Years
7 – 10 were tested using the Progressive Achievement Test (PAT) to assess
their progress in Mathematics, Comprehension, Writing, as well as, Grammar
and Punctuation. Part of the program was integrated generalist classes.

Integrated generalist class results were measured as an effect size. The
average effect size for 12 months growth of a student is 0.4.

Reading Comprehension:

7T – 0.81; 8T – –0.03; 9T – 0.3; 10T – 1.85

Grammar and Punctuation:

7T – 0.39; 8T – 0.18; 9T – 1.98; 10T – –0.27

Numeracy:

7T – 1.37; 8T – 0.98; 9T – 0.22; 10T – 0.22

These results were not as strong as the previous two years using the same
interventions and strategies. Further assessment is being undertaken to
understand these results. This has already resulted in changing an aspect of
LAST delivery for 2020.

Class Teachers, SLSOs.

Funding Sources:
 • Low level adjustment for disability
($30000.00)

Process 3: Annual review processes of CASE, faculty evaluations, walk throughs, PDP lesson observations &
individual policy compliance.

Evaluation Funds Expended
(Resources)

Faculty Evaluations were conducted in Wellbeing and Science. The Faculty
Evaluations for mathematics and LAST were postponed to 2020. The
mathematics evaluation was postponed as the school was undertaking an
employment process for the selection of a new Head Teacher Mathematics.
The LAST Faculty Evaluation was postponed due to workload.

PDP lesson observations, individual policy compliance checks were
systematically implemented. This proved to be a strong process and system
that supported the school to have no HSC concerns and proved compliance
with all NESA syllabus documents.

Funding Sources:
 • Socio–economic background
($50000.00)
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Strategic Direction 2

Toronto High School will promote and deliver equity and excellence in education.

Purpose

A commitment to promoting and delivering equity and excellence in education through:
1. Providing all students access to high quality teaching that is free from discrimination.
2. Building on local cultural knowledge and experience of the Aboriginal community.
3. Ensuring that learning outcomes for Aboriginal students match those of other students.
4. Ensuring that SES disadvantage and other forms of disadvantage (disability, homelessness, refugee etc.) ceases

to be a significant determinant of educational outcomes.
5. Ensuring that the school contributes to a socially cohesive society.
6. Encouraging families and students to hold high expectations for their educational outcomes.
7. Promoting a culture of excellence by providing personalised, challenging and stimulating learning experiences and

opportunities.

Improvement Measures

All Aboriginal students have a PLP.

Aboriginal students outcomes match those of other students (academic, retention, attendance, post school destination)
and / or have shown greater growth.

Low SES students outcomes match those of other students (academic, retention, attendance, post school destination)
and / or have shown greater growth.

Progress towards achieving improvement measures

Process 1: PLPs developed for every Aboriginal student.

Evaluation Funds Expended
(Resources)

The process for the development of Personalised Learning Pathways (PLPs)
were further refined in 2019. These actions were done within a consultative
framework involving the school community, the local Aboriginal Education
Consultative Group (AECG) and the Toronto High School Aboriginal Advisory
Committee. This year, all PLPs were completed over a two day process.
Over 98% of Aboriginal Students at the school had a PLP developed in
consultation with a staff member and parents. The Aboriginal Advisory
Committee met once per semester to discuss the direction of Aboriginal
education at Toronto High School. Members of this group also attended local
Aboriginal Education Consultative Group (AECG) meetings.

This was a highly successful strategy for supporting Aboriginal students and
families.

Aboriginal Education Officers and PLP
Staff Members.

Funding Sources:
 • Aboriginal background loading
($30000.00)

Process 2: All Aboriginal and low SES students are identified and their progress is monitored and interventions
actioned.

Evaluation Funds Expended
(Resources)

Aboriginal students were monitored by the LAST and Aboriginal Education
Committee to ensure that their literacy and numeracy requirements were
being addressed. Aboriginal students received quality targeted instruction to
develop the literacy and numeracy skills of identified students or programme
skill development in targeted areas across year groups. All students in Years
7 – 10 were tested using the Progressive Achievement Test (PAT) to assess
their progress in Mathematics, Comprehension, Writing, as well as, Grammar
and Punctuation.

LAST teachers, Aboriginal Education
Officer, teaching staff.

Funding Sources:
 • Aboriginal background loading
($50000.00)
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Progress towards achieving improvement measures

NAPLAN results provide evidence of the success of this strategy.

Year 9 Aboriginal Students – At or Above Expected Growth Compared
to SSSG & State

Reading: THS – 68.4%; SSSG – 54.1%; State – 51.5%

Writing: THS – 55.6%; SSSG – 46.6%; State – 48.2%

Spelling: THS– 83.3%; SSSG – 49.8%; State – 46.6%

Grammar & Punctuation: THS – 38.9%; SSSG – 46.2%; State – 44.7%

Numeracy: THS – 55.6%; SSSG – 50.2%; State – 52.6%

Year 7 Aboriginal Students – At or Above Expected Growth Compared
to SSSG & State

Reading: THS – 44.4%; SSSG – 40.5%; State – 37.5%

Writing: THS – 33.3%; SSSG – 45.6%; State – 44.8%

Spelling: THS – 33.3%; SSSG – 46.2%; State – 46.4%

Grammar & Punctuation: THS – 55.6%; SSSG – 40.8%; State – 40.5%

Numeracy: THS – 50.0%; SSSG – 47.5%; State – 48.7%

Process 3: Embedding Eight Ways of Thinking into teaching & learning programs and are part of classroom
pedagogical practice.

Evaluation Funds Expended
(Resources)

Aboriginal education perspectives were embedded into all faculty programs
to highlight Indigenous history and to promote Aboriginal achievement and
culture. Toronto High School incorporated the 8 Ways of Learning into the
teaching and learning programs of all subjects to support Aboriginal learning
in the classroom.

The evidence of success for this strategy is provided by every teacher
participating in the mandatory NESA accredited Toronto High School
Collaborative Peer Learning Program which has a focus on 8 Ways and
Aboriginal perspectives for a whole term of professional learning for staff. The
Curriculum Assessment School Evaluation is a compliance check to ensure
that all programs incorporate 8 Ways and Aboriginal perspectives. In 2019 all
Toronto High School teaching programs were compliant with this
requirement.

All staff, Professional Learning Team,
Aboriginal Education Officer.

Funding Sources:
 • Aboriginal background loading
($20000.00)
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Strategic Direction 3

Toronto High School staff will develop capacity and ability to improve student outcomes for all learners.

Purpose

To develop teachers so they:
1. Engage in collaborative practices that support both teacher professional learning and improved student outcomes.
2. Implement pedagogical methods that are required for students to become successful in a continuously changing

world.
3. Have the capacity to develop and implement curriculum that meets the diverse needs of all our students.
4. Are able to plan, implement, evaluate and redesign learning activities for individual targeted outcomes.
5. Use a range of assessment methods in determining student learning requirements.

Improvement Measures

Evaluations of class teaching observations, student workbook monitoring, Teaching & Learning program review, and
School Walk–Throughs.

Staff to complete Performance and Development Framework and targeted goals

Staff survey of Peer Learning Program.

Progress towards achieving improvement measures

Process 1: Collaborative Peer Learning sessions occur with school focus areas of literacy, numeracy, differentiation
and technology.

Evaluation Funds Expended
(Resources)

Collaborative Peer Learning is a research based professional learning
program aimed at providing teachers with the skills and time to work with
each other. In groups, teachers will share their expertise and provide
assistance and feedback through meaningful professional dialogue.

Collaborative Peer Learning utilises and enhances the skills of all teachers
through ongoing professional collaboration and dialogue. In practical terms,
Collaborative Peer Learning allows staff to expand on skills already
possessed to engage students in more meaningful lessons. It provides
opportunities for staff to work together to create solutions to complex
problems. Teachers grow as professionals through this program.

Collaborative Peer Learning promotes active learning for all teachers by
offering a program of regular opportunities for discussion, planning and
feedback. This has a direct impact on student achievement and meets
several priorities identified on the school's strategic plan.

It is a local course that has been developed by Toronto High School and is
accredited with NESA. The focus areas of the program were: data use for
student improvement, differentiation (of literacy and numeracy) in the
classroom, Aboriginal education and strategies to incorporate Aboriginal
perspectives in lessons and learning across the curriculum.

In 2019, all staff participated in the Collaborative Peer Learning program. The
evaluation of the program indicated that over 85% of staff believed that the
program enhanced their teaching skills. This has been a highly successful
program in driving teacher professional learning and student results.

Head Teacher Teaching & Learning,
Professional Learning Team, all
teaching staff.

Funding Sources:
 • Low level adjustment for disability
($80000.00)

Process 2: Induction program for all new and beginning staff. Beginning teachers are to have a mentor and
additional time to work on classroom practices.

Evaluation Funds Expended
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Progress towards achieving improvement measures

Evaluation (Resources)

Toronto High School has a locally designed Beginning Teacher Induction
Program designed to support the needs of beginning teachers who
commence their career at the school.

The Toronto High School Beginning Teacher Induction Program provides a
mentor for each beginning teacher and a two year professional learning and
support plan. As part of this program beginning teacher and their mentors
receive:
 • Ongoing feedback and support that is embedded in the collaborative
practices of the school.
 • Mentoring structures and collaborative practices within the school.
 • Access to specific training and flexibility in their teaching responsibilities to
support classroom observation and provide structured feedback.
 • Professional learning that focuses on classroom and behaviour
management, strategies to build student engagement, collaborative
professional practices within the school and productive relationships with
parents and care givers.
This program was delivered and led by the Head Teacher Teaching and
Learning in 2019. All beginning teachers were part of the program and had
an allocated mentor to support them.

Mentor Teachers, Beginning
Teachers, Head Teacher Teaching
and Learning.

Funding Sources:
 • Support for beginning teachers
($40000.00)

Process 3: School evaluation to occur each year to be focussed on a significant area identified for improvement
(e.g. assessment)

Evaluation Funds Expended
(Resources)

Every year, Toronto High School conducts an evaluation into an aspect of
teaching and learning. The focus in 2019 was assessment. The resulting
recommendations are for implementation through to 2022. The school
evaluation process is important because it is about change generated from
within the organisation rather than being imposed from outside; leads to
worthwhile and relevant improvement; challenges current practices and
ideas; and looks at what is happening in the school and identifies where
change needs to occur.

A cross section of teachers form the school evaluation team. A range of data
sources are used from interviews, document analysis and data analysis. The
strategic directions of the school are a key consideration in determining the
focus for the evaluation.

This process has resulted in changes to the Toronto High School
Assessment Procedures document, the Toronto High School HSC Monitoring
Procedures and has informed professional learning sessions. Formative
assessment processes has been identified as a school focus into the future.

Teaching Staff.

Funding Sources:
 • Socio–economic background
($10000.00)
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Key Initiatives Resources (annual) Impact achieved this year

Support for beginning teachers Head Teacher TAL,
Mentors and Beginning
Teachers.

Funding Sources:
 • Support for beginning
teachers ($154 174.00)

Toronto High School has a locally designed
Beginning Teacher Induction Program
designed to support the needs of beginning
teachers who commence their career at the
school.

The Toronto High School Beginning Teacher
Induction Program provides a mentor for each
beginning teacher and a two year
professional learning and support plan. As
part of this program beginning teacher and
their mentors receive:
 • Ongoing feedback and support that is
embedded in the collaborative practices of the
school.
 • Mentoring structures and collaborative
practices within the school.
 • Access to specific training and flexibility in
their teaching responsibilities to support
classroom observation and provide structured
feedback.
 • Professional learning that focuses on
classroom and behaviour management,
strategies to build student engagement,
collaborative professional practices within the
school and productive relationships with
parents and care givers.
This program was delivered and led by the
Head Teacher Teaching and Learning in
2019. All beginning teachers were part of the
program and had an allocated mentor to
support them.

Aboriginal background loading Aboriginal Education
Officer, Class Teachers,
Community Members.

Funding Sources:
 • Aboriginal background
loading ($168 751.00)

The process for the development of
Personalised Learning Pathways (PLPs) was
further refined in 2019. These actions were
done within a consultative framework
involving the school community, the local
Aboriginal Education Consultative Group
(AECG) and the Toronto High School
Aboriginal Advisory Committee. This year, all
PLPs were completed over a two day
process. Over 98% of Aboriginal Students at
the school had a PLP developed in
consultation with a staff member and parents.

The Aboriginal Advisory Committee met once
per semester to discuss the direction of
Aboriginal education at Toronto High School.
Members of this group also attended local
Aboriginal Education Consultative Group
(AECG) meetings.

Aboriginal students were monitored by the
LAST and Aboriginal Education Committee to
ensure that their literacy and numeracy
requirements were being addressed.
Aboriginal students received quality targeted
instruction to develop the literacy and
numeracy skills of identified students or
programme skill development in targeted
areas across year groups. All students in
Years 7 – 10 were tested using the
Progressive Achievement Test (PAT) to
assess their progress in Mathematics,
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Aboriginal background loading Aboriginal Education
Officer, Class Teachers,
Community Members.

Funding Sources:
 • Aboriginal background
loading ($168 751.00)

Comprehension, Writing, as well as,
Grammar and Punctuation.

NAPLAN results provide evidence of the
success of this strategy.

An Aboriginal Education Officer (AEO) (1.0
FTE – Nicole Charlesworth) position
continued in the school. The focus of the AEO
is to assist with: Aboriginal students' learning
outcomes; promoting attendance; developing
culturally appropriate programs across
curriculum; liaising with the Aboriginal
community and promoting Aboriginal culture
within the school and its community.

An AEO (FTE 0.2 – Rhonda Finley)
specialises in the development and support of
pathways for Aboriginal students from school
to work or further study. Students are tracked
for up to two years once they leave school to
provide ongoing support for the students and
families.

Aboriginal students have participated in
cultural activities to develop their cultural
understandings. This program was conducted
by trained facilitators from the Toronto High
School staff. Involvement of parents and
community was also encouraged through
activities to celebrate NAIDOC Day.

Aboriginal Studies was one of the top
performing subjects in the HSC for 2019 at
Toronto High School.

These were all highly successful strategies for
supporting Aboriginal students and families.

Low level adjustment for disability SLSO's, LAST Teachers.

Funding Sources:
 • Low level adjustment for
disability ($320 885.00)

Students received a 1:1 or 1:2 intervention
across Years 7 – 11. These students were
identified as below benchmark for Naplan,
achieved stanine 1 on PAT or were referrals
from the Deputy Principals, Head Teachers or
the Learning Support Team. Tier 1 students
participated in Reading, Spelling,
Comprehension and Numeracy programmes.
Students are moved out of the programs on
the attainment of an "Independent Level"
functioning in the skill focus area.

Focus Groups results were measured as an
effect size. The average effect size for 12
months growth of a student is 0.4.

The students accessing this program in 2019
achieved a growth/effect size improvement of
0.92 (over two years growth in one year).

Socio–economic background LAST Teachers, SLSOs,
Class Teachers.

Funding Sources:
 • Socio–economic
background ($699 011.00)

Focus Groups provided an intervention for:
 • Year 7    60/178 students         34%
 • Year 8     68/195 students        35%
 • Year 9     56/180 students        31%
 • Year 10   33/197 students        17%
Some students accessed more than one
intervention.

Assessments utilised in relation to Focus
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Socio–economic background LAST Teachers, SLSOs,
Class Teachers.

Funding Sources:
 • Socio–economic
background ($699 011.00)

Group interventions were:
 • Progressive Achievement Test (PAT).
 • Pre and post testing.
 • Outcome tracking.
 • Naplan.
 • Formative assessment.
LASTs identified that students:
 • Were more engaged by talking about their
learning with other students and staff.
 • Showed consistent improvement by
applying feedback from teachers and SLSOs
in a supported environment and generalising
understanding into mainstream classes.
 • Increased in confidence to read out loud
and provide feedback to the whole class.
 • Appreciated the structure, the level of
expectation, the support, the relationships
and the quality of the learning environment.
 • Undertook subsequent PAT testing with
more confidence and diligence and were
interested in their outcomes.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 493 469 476 503

Girls 473 473 478 488

Student attendance profile

School

Year 2016 2017 2018 2019

7 90.2 90.4 88.7 90.5

8 86.7 88.3 85.2 87.6

9 84.9 85.9 84.2 85.8

10 81.7 82.9 78.4 82.4

11 84.6 81.4 79.3 81.6

12 88.4 89.5 80.8 87.8

All Years 86.1 86.3 83.1 85.8

State DoE

Year 2016 2017 2018 2019

7 92.8 92.7 91.8 91.2

8 90.5 90.5 89.3 88.6

9 89.1 89.1 87.7 87.2

10 87.6 87.3 86.1 85.5

11 88.2 88.2 86.6 86.6

12 90.1 90.1 89 88.6

All Years 89.7 89.6 88.4 88

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 4.2 2.9 9.3

Employment 6.9 6.4 32

TAFE entry 6.3 7.5 16.8

University Entry NA 0.6 39.3

Other NA NA NA

Unknown NA NA 2.6

Year 12 students undertaking vocational or trade training

34.17% of Year 12 students at Toronto High School undertook vocational education and training in 2019.

Year 12 students attaining HSC or equivalent vocational education qualification

99% of all Year 12 students at Toronto High School expected to complete Year 12 in 2019 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 11

Classroom Teacher(s) 50.8

Learning and Support Teacher(s) 1.9

Teacher Librarian 1

School Counsellor 2

School Administration and Support Staff 15.77

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 788,661

Revenue 12,316,189

Appropriation 11,714,930

Sale of Goods and Services 259,837

Grants and contributions 336,691

Investment income 4,730

Expenses -12,624,274

Employee related -11,580,714

Operating expenses -1,043,560

Surplus / deficit for the year -308,085

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Printed on: 1 June, 2020Page 17 of 28 Toronto High School 8909 (2019)



Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 1,012,567

Equity Total 1,191,046

Equity - Aboriginal 168,751

Equity - Socio-economic 699,011

Equity - Language 2,400

Equity - Disability 320,885

Base Total 8,547,910

Base - Per Capita 231,597

Base - Location 0

Base - Other 8,316,313

Other Total 557,636

Grand Total 11,309,159

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 4 5 6 7 8 9

Percentage of students 10.2 19.9 15.1 31.3 13.9 9.6

School avg 2017-2019 9 19.1 19.8 29.3 14.5 8.4
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Band 4 5 6 7 8 9

Percentage of students 5.4 18.1 22.9 33.7 13.9 6.0

School avg 2017-2019 5.4 16.1 27.2 30.8 14.5 5.8

Band 4 5 6 7 8 9

Percentage of students 4.2 12.7 27.7 33.1 14.5 7.8

School avg 2017-2019 6.3 13 24.8 28.3 20.4 7.1
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Band 4 5 6 7 8 9

Percentage of students 12.7 25.3 30.7 16.9 13.3 1.2

School avg 2017-2019 13.4 28.7 28.7 15.9 11.8 1.4

Band 5 6 7 8 9 10

Percentage of students 12.7 24.0 27.3 21.3 11.3 3.3

School avg 2017-2019 12.5 21.4 25.4 23.4 10.9 6.5
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Band 5 6 7 8 9 10

Percentage of students 7.5 20.4 28.6 27.2 13.6 2.7

School avg 2017-2019 7.6 21 26.8 27.4 14.2 3

Band 5 6 7 8 9 10

Percentage of students 5.3 9.3 42.0 27.3 12.7 3.3

School avg 2017-2019 10.3 15.9 30.4 25.6 14.1 3.6
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Band 5 6 7 8 9 10

Percentage of students 15.3 32.7 23.3 22.7 3.3 2.7

School avg 2017-2019 19.1 29.9 22.7 21.3 4.4 2.6

Band 4 5 6 7 8 9

Percentage of students 7.7 15.5 32.1 28.6 9.5 6.5

School avg 2017-2019 4.9 17.1 32.7 28 10.8 6.5
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Band 5 6 7 8 9 10

Percentage of students 1.9 20.1 44.2 22.1 9.1 2.6

School avg 2017-2019 1.4 20 38.3 24.9 12.1 3.2
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.
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Subject School 2019 SSSG State School Average
2015-2019

Aboriginal Studies 78.2 56.4 67.8 74.0

Ancient History 71.1 67.6 69.9 67.3

Biology 69.3 66.3 69.9 69.4

Business Studies 63.2 64.2 68.6 66.3

Chemistry 66.5 67.3 74.7 67.4

Earth and Environmental Science 73.7 64.5 70.6 68.6

English (Advanced) 74.0 74.6 80.0 75.7

English (Standard) 65.9 66.8 67.3 65.0

Industrial Technology 70.0 64.5 66.8 64.7

Legal Studies 67.6 65.3 70.6 64.2

Mathematics 70.3 73.1 76.9 69.6

Mathematics Standard 2 67.2 65.2 67.7 67.2

Modern History 64.6 63.8 70.2 63.3

Personal Development, Health and
Physical Education

70.7 68.7 70.5 66.9

Physics 67.4 64.3 72.1 66.5

Retail Services Examination 70.0 72.2 68.0 69.8

Society and Culture 73.8 70.4 75.9 70.4

Visual Arts 82.8 76.4 78.8 81.0
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Parent/caregiver, student, teacher satisfaction

In 2019, students provided feedback via Student Focus Groups and individual interviews. Parents provided feedback in
community forums and staff participated in focus group workshops at school.

Areas of strength identified by students:
 • Positive relationships with teachers.
 • Teachers caring about them as individuals.
 • A positive school climate and culture.
 • Feeling safe and supported at school.

Areas for improvement identified by students:
 • Greater consistency between teachers.
 • Senior study arrangements in the library.

Areas of strength identified by parents:
 • Strong supportive and clear communication.
 • Our school values.
 • Quality and ease of use of school information.
 • Accessibility to the Senior executive of the school.
 • Consistency.

Areas for improvement identified by parents:
 • Address the issue of students bringing lots of equipment to school in their bags.
 • School award process.

Areas of strength identified by staff:
 • Support from executive staff.
 • Clear directions and goals.
 • Good staff morale.
 • Willingness to try new ideas.
 • Collaboration between staff.

Areas for improvement identified by staff:
 • Integrated lessons and the room allocation.
 • Senior study space.
 • Lack of space in the school to conduct other programs.
 • The implementation of the new Learning Management System.
 • Technology.

Parents have reported anecdotally, at P & C meetings, parent forums and teacher/parent evenings, high levels of
satisfaction with Toronto High School. There has been continued positive feedback about the emphasis on school
uniform and creating a positive school climate that fosters conditions conducive for learning.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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