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Introduction

The Annual Report for 2019 is provided to the community of Rutherford High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Rutherford High School
30 Avery Street
RUTHERFORD, 2320
www.rutherford-h.schools.nsw.edu.au
rutherford-h.school@det.nsw.edu.au
4932 5999

Message from the principal

Rutherford Technology High School a large comprehensive high school with a socially diverse and geographically
dispersed student population. Our school provides equal opportunity for all students to achieve excellence in academic,
cultural, sporting, civic, leadership and social endeavours, in an inclusive environment supporting learning, teaching and
friendship. Rutherford Technology High's pursuit of all–round high achievement, our focus on post school and tertiary
preparation and the diversity in student programs and quality outcomes, have characterised our culture. We continued to
flourish through 2019 as an outstanding school which provides a stimulating and safe learning environment. Throughout
2019, the installation of new technology in the STEM rooms, a further upgrade to our school oval and a continual focus
on upgrading facilities saw significant improvement to the physical resources in our school. Rutherford Technology High
offers significant opportunities for success in academic, cultural, sporting and leadership activities. The level of
participation and performance of students in the many school activities available to them is impressive and I commend
them for their efforts to build a cohesive, inclusive school. Our staff work very hard to meet the needs of all students in
their classroom and to implement strategies that will improve our core business of teaching and learning and the delivery
of a progressive education for all students. They need to be commended for their continued efforts and their additional
focus through 2019 on building high level literacy skills and the use of thinking tools to further empower our students. The
active recognition of student voice through the Student Representative Council (SRC) and the Senior Leadership group
of our Captains and Prefects have enhanced student wellbeing and helped achieve a positive school ethos. The support
of our parent organisation, the P&C Association is also recognised and valued.
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School background

School vision statement

RTHS will promote a culture of high expectations working closely with our school community through:

Building a supportive and innovative environment where young people are prepared to lead rewarding and productive
lives in a complex and dynamic world.

Enhancing a strong foundation of literacy and numeracy that strengthens student confidence in their ability to adapt and
be valuable citizens.

Adopting a culture of communication and cooperation where every student, every teacher and every leader strives to
improve each year working in close collaboration with our school families.

Our students developing a strong sense of belonging and the social and emotional skills to adapt to work, higher
education and the challenges of life after school.

School context

The core values of the school community are Respect, Responsibility and Commitment. The school has a Positive
Behaviour for Learning (PBL) program operating. As a comprehensive, co–educational secondary school of
approximately 1130 students, the school services diverse and geographically widespread communities. With our partner
primary schools we form a very strong and innovative Local Management Group with a strong K–12 focus.

Approximately 19% of our students are Aboriginal, and Aboriginal cultural and educational programs are a strong priority.
The school receives significant socio–economic equity funding that is directed towards providing students the opportunity
to reach their highest possible outcomes in all aspects of their education – academic, vocational, personal, sporting,
cultural and civic. Focus on reading, writing, targeted sport, targeted CAPA and Careers and Transition are significant
programs in the school. Professional learning for staff is a major focus based around classroom observations, future
focused learning skills and enhancing literacy and numeracy. An innovative Learning Support Team runs a number of
highly regarded student wellbeing programs in the school, such as Drumbeat, Peer support, and Peer mediation. Senior
students are catered for with mentoring and a fully staffed senior study area.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The Framework is a statement of what is valued as excellence for NSW public schools, both now and into the
future. The Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report. Every five years,
our school undergoes an external validation process.

During the external validation process, an independent panel consisting of a Principal School Leadership and a peer
principal considered our evidence and assessment of our school's progress against the School Excellence Framework.

Our self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Delivering

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Working towards Delivering

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Quality Teaching and Learning

Purpose

To improve student learning outcomes by knowing our students and how they learn. Embedding evidence–based quality
teaching, learning and assessment practices.

Improvement Measures

Increase the percentage of Year 9 students (including Aboriginal) in the top 2 bands of NAPLAN:
 • reading increase from 7% to 12%
 • Aboriginal reading increase to 5%
 • numeracy increase from 6% to 12%
 • Aboriginal numeracy increase to 5%
 • Writing increase from 3% to 10%
 • Aboriginal writing increase from 4% to 10%

Increase the of Year 7 – 9 scaled growth score in NAPLAN:
 • .Writing increase to above state DoE (2017 30.5/42.3)
 • Numeracy increase to above state DoE (2017 48.8/50.7)
 • Aboriginal numeracy increase to above state DoE (2017 43.5/51.2)

Decrease the percentage of Year 9 students below NMS in NAPLAN:
 • Reading less than 10%
 • Writing less than 25%

The schools value added trend is positive from Year 9–12.

Internal literacy and numeracy testing shows improvement between pre–test and post–test scores.

Progress towards achieving improvement measures

Process 1: Implementation of strategies from the effective practices guide in literacy and numeracy.

Evaluation Funds Expended
(Resources)

IMPROVEMENT MEASURES

Questions: Where are we in increasing % of Year 9 top 2 bands in
NAPLAN? Where are we in increasing Year 7–9 scaled growth in NAPLAN?
Where are we in decreasing % of Year 9 students below NMS in NAPLAN?
What is happening with our value–added trend Year 9–12? Internal
pre–testing and post–testing shows improvement in what areas of literacy
and numeracy?

Data Source: SCOUT, Internal sources

Findings:

Numeracy: top 2 bands Yr 9 2019 7.63% (2018 4.76%)

Reading: top 2 bands Yr 9 2019 6.53% (2018 9.02%)

Writing: top 2 bands Yr 9 2019 3.49% (2018 2.65%)

VA has decreased from 2018 to 2019.

% NMS Yr 9 –

Numeracy: 2018 20%, 2019 18%

Writing: 2018 8%, 2019 10%

All Staff
 • HT Lit/Num $139,852– (RAM Socio
Economic)
 • 1.2 LaST $110.700 –(RAM Socio
Economic)
 • Maths engagement project $8,000
–(RAM Socio Economic)
 • PL Literacy and Numeracy $24,000
(TPL)
 • Learning Progressions $4,000 (TPL)

Funding Sources:
 • Socio–economic background
($258552.00)
 • Professinal Learning Funds
($28000.00)
 •  ($0.00)
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Progress towards achieving improvement measures

Reading: 2018 23%, 2019 23%

Positive improvement in top two bands from 2018 to 2019. Positive trend for
NMS for Yr 9 in writing. No improvement in reading and negative trend from
2018 to 2019 in numeracy.

Implications:

Focus on Writing (FOW) strategies seem to be making positive
improvements in NMS for writing. Continue to focus on strategies such as
TEEEC in 2020, with more PL for teachers and faculties. Reiterate Focus on
Reading strategies and provide PL to new staff to increase NMS in reading.
Ensure there is a whole school numeracy plan to increase NMS numeracy.
These findings could be affected by the difference between 2018 and 2019
cohorts.

Questions: Are the progressions increasing teacher accountability for
teaching and monitoring literacy and numeracy?

Data Source: Sub elements explicitly outlined in programs across faculties.
PLAN 2 data records.

Findings: There still seems to be low staff buy in, based on the low number
of data sheets returned and PLAN2 data entered.

Implications:

Three sub elements to be regularly assessed and data collected on a focus
class for each teacher for the year.

Regular PL to be provided to all staff to reiterate the FOR and FOW
strategies that have been a focus for 2018–2020.

Faculty facilitators to work regularly with faculties and individual staff to
support the development of explicit teaching of writing and reading, and the
use of progressions to map student progress in both.

Process 2: Development of quality data analysis processes.

Evaluation Funds Expended
(Resources)

Questions: Is there a calendar of data collection points throughout the year?
Have all staff been trained in SCOUT? Is data being actively used in KLA
areas to guide student improvement?  Have TTFM surveys been completed.
Has Data been included in the SEF. Are staff using the Analysis section in
Sentral to access data on students in classes

Data Source: SCOUT register of trained staff. Feedback from HT's to Data
team on use of Data. TTFM survey. Sentral Analysis tool

Findings: Tell Them From Me survey completed

Calendar of Data collection to be published to Sentral in 2020

CESE Training of Staff completed

Implications:

Needs to be a standardised approach to data collection across faculty areas

Teacher release time $3,000 (TPL)

Funding Sources:
 • Professinal Learning Funds
($3000.00)
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Progress towards achieving improvement measures

Data analysis tools need to be integrated into regular practice (ie. Monitoring
folders, programs, registers and evaluations)

Process 3: Development of a quality professional learning model aligned with school priorities and the Australian
professional standards.

Evaluation Funds Expended
(Resources)

Questions: What is working in classrooms and what do staff need
professional learning in around explicit teaching?

Data Source: Walkthrough observations and feedback. Instructional
leadership review. Start of year practices review.

Findings: Walkthroughs did not occur as a result of the difficulties in
sourcing casual teachers to replace walkthrough team.

Yr 7 explicit model completed and successful with sentral data indicating a
reduced number of negative referrals.

Implications: A different model re walkthroughs to be undertaken in 2020

Yr 7 2020 to undertake a intensive explicit teaching model to start the year to
set routine.

 • Walkthroughs $7,500 – (TPL)
 • SDD $8,000 (TPL)
 • Classroom observation $20,000
–(TPL)
 • New Syllabus $2,000 (TPL)
 • Instructional leader training $15,000
– (TPL)
 • Career enhancement teaching
$25,448 – (TPL)
 • Career enhancement non–teaching
$5,000– (TPL)
 • Staff orientation $1,000 – (RAM
Socio)
 • Instructional leader release $96,000
– (RAM Socio)
 • Third DP $122,000 – (RAM Socio)
 •

Funding Sources:
 • Socio–economic background
($219000.00)
 • Professinal Learning Funds
($82948.00)

Process 4: Implementation of quality teaching and assessment practices gearing students for future focused
learning.

Evaluation Funds Expended
(Resources)

FORMATIVE ASSESSMENT/EXPLICIT TEACHING

Questions: Does every classroom in the school using explicit learning
objectives  to guide student learning as well as check ins with students? Is
the use of Modelled–Guided–Independent teaching strategies in stage 4
programs of work across all faculties happening? Was a program of
professional learning around explicit teaching developed and how to best
integrate these practices across the school? What was the outcome of the
walkthroughs? How do we build HSC skills from Early Stage 4 by embedding
in all Stage 4 KLAs?

Data Source: Program reviews, survey's, Best Start testing results, Primary
School Transition Data collected by LaSTs (including numeracy testing),
Introductory lesson in KLA will include a Stage 6 specific skill (e.g. Paragraph
writing, source analysis, interpreting data from graph, aural analysis of song,
text analysis, etc.)

Findings: Throughout 2020 a variety of MGI posters were trialled in
classrooms with a final decision to be made at the start of 2020 as to which is
the best for classrooms. MGI is being used across all stage 4 classes as a
teaching strategy with some faculties embedding better than others. A
significant amount of time and resources were spent in 2019 on PL for all
staff on Explicit Teaching. A team attended Project Nest as well as Dylan
William. A plan was devised for walkthrough in 2020 as this was unable to

Explicit Teaching
 • Planning/PL $9,000 – (TPL)
 • Lesson objective magnets.
GATS
 • Planning $8,000 – Quality Teaching
(RAM Socio)
 • UNSW assess $5,000 – Quality
Teaching (RAM Socio)
 • Competitions/projects $3,000 –
Quality Teaching (RAM Socio)
 • Stage 3 $10,000 – Quality Teaching
(RAM Socio)
 • Stage 5/6 $4,000 – Quality Teaching
(RAM Socio)
Future Focused
 • CCC $3,000 – Quality Teaching
(RAM Socio)
 • CCC $3,000 – Quality Teaching
(RAM Socio))
 • 7A/8A $4,000 – Quality Teaching
(RAM Socio)
 • PD $3,000 – Quality Teaching (RAM
Socio)
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Progress towards achieving improvement measures

occur in 2019 due to causal teaching staff shortages.

Implications: Explicit teaching will continue to be a focus of PL for 2020 with
a plan already developed by the team.

CCC

Questions: Have we successfully imbedded CCC into the stage 4 year 7
program? How has CCC impacted on our staff, student and community
connections? What does the behaviour and attendance data tell us?

Data Source: Sentral, survey's SAP,

Findings: CCC successfully imbedded and growing. The data indicates
engaged students with few negative behaviour referrals. 2019 saw an
increase in staff pitching projects. Increased community engagement with
students undertaking projects that involved community access. Survey's
completed semester 1 and 2.

Implications: CCC to continue in 2020 with year 7

GATS

Questions: Did stage 4 GATS classes showcas PBL twice? Were parents
and community engaged in student learning? Did the development of Stage 5
and 6 pathways for GATS occur?  How many Year 10  students  participated
in the STEM F1 program? Are staff confident to teach GATS students? What
was the outcome of students competing in a variety of external competitions?

Data Source: Competition results,

Findings: Showcases Semester 1 and 2 with parent and community
engagement a success. Students also presented to stage 5 GATS classes
and staff during Term 4 projects they undertook. Stage 5 developed not
undertaken once a decision was made to change the structure of yr 9 2020
classes as no GATS class in 2020 yr 9.  STEM F1 in schools moved to Yr 9
and 8 students in 20019 due to interest of students. Staff who teach the
current GATS classes are confident but still require PL to expand on their
knowledge of differentiation and teaching methods. Students competed in
math's, geography and English competitions with HD's, D's and C's awarded.

Implications: Continue with current stage 4 GATS model but need to invest
time into Stage 5 with the change in class model to ensure top students are
identified and challenged. Monitor students leaving the school to attend
private schools and the reasons parents put forward. Policy for class
placement to be developed. Investigate student subject selection in stage 6
and reasons why students are selecting non ATAR pathways.

STEM

Questions: Do staff feel prepared to deliver the unit of work? Is it organised
enough and do we have resources ready to go? Will it be rigorous on both
levels – content and future focused skills?

Data Source: Staff survey and programs.

Findings: Staff need further professional learning. As a result held over to
2020. 2019 to focus on upskills staff.

Implications: Allocation of PL funds

7A/8A Future Focused Learning

Funding Sources:
 • Professinal Learning Funds
($9000.00)
 • Socio–economic background
($40000.00)
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Progress towards achieving improvement measures

Question: What are we doing differently with this group of students?

Data source:  Class meeting

Findings: This program did not run in 2019

Implications:  Needs to be a priority in 2020
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Strategic Direction 2

Wellbeing

Purpose

To foster a culture of respect, responsibility and commitment. Promoting a supportive environment that creates a sense
of belonging and resilience across the whole school community.

Improvement Measures

Increased proportion of students reporting a sense of belonging, expectations of success and advocacy in the school
through the Tell Them From Me survey.

Increased student participation in positive wellbeing programs.

Increase the number of students demonstrating positive core values through our reward system.

Staff who feel supported in their workplace.

Progress towards achieving improvement measures

Process 1: Implementation of the Wellbeing Framework.

Evaluation Funds Expended
(Resources)

Questions:

Does Rutherford Technology High School have a whole school approach to
wellbeing?

What programs and approaches currently exist within the
school to support wellbeing?

What school processes and practices are in place that support ALL students?

What school processes and practices support SOME students to access
additional opportunities?

What school processes and practices support a FEW students?

Was the transition program implemented?

Data Source: Sentral wellbeing data, LST minutes, student evaluations of
programs delivered during 2019, staff feedback.

Findings: Scope and Sequence is a working document with new programs
being booked throughout the term.  Several external programs have been
booked with dates locked in.  Transition program has been completed. LST
review has been a continual progression throughout the year with only few
students outstanding in actions.

Implications: Transition program needs to be evaluated for improvements
into 2020.

 • HT Wellbeing $33,109 – (RAM
Socio)
 • Programs $10,000 –(RAM Socio)
 • Wellbeing PD $4,000 – (TPL)

Funding Sources:
 • Socio–economic background
($43109.00)
 • TPL ($4000.00)

Process 2: Positive Behaviour for Learning interventions driven by data.

Evaluation Funds Expended
(Resources)

IMPROVEMENT MEASURES

Questions: Is there an increase in the number of students demonstrating
positive core values through the rewards system?

– Staff, Student and community
Survey.

– Sentral data analysis.
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Progress towards achieving improvement measures

The data gathered from Sentral has shown a increase in the positives
students are receiving and a decrease in the behaviours compared with 2018
and even term by term there has been a decreased negative Sentral
referrals. The Evidence suggests that there is a significant decrease is
problem behaviours being exhibited on a regular basis.

Data Source: Sentral Data / Staff Evaluations / student survey / Community
Feedback

Findings:

Staff data Findings:
 • More money was needed in faculties to make the activities more engaging
for students.
 • 81% of staff found the PL relevant, useful and engaging.
 • 94% of staff said they were likely to maintain the high expectations of
behaviours in the class.
 • Staff surveyed said they gave approximately 10 – 60 B–Bucks a week.
 • Staff indicated that mobile phones were the biggest issue in class at 36%,
mucking around at 31%, being defiant at 15% and not prepared for learning
at 9%.
 • 92% of staff now think about the time of day factor.
Student survey data Findings:
 • 76% of students enjoy the new rewards day format
 • 83% found the rewards activities and food to be better than expected
 • 91% of student get excited about the rewards days
 • 94% feel good about getting B–Bucks from staff members
 • The feelings about the lessons were pretty evenly split with a range of
positive and negative feelings towards them.

Questions: Where to from here?

What are the goals for next year surrounding rewards?

What are the goals for next year surrounding Professional Learning?

What are the goals for next year surrounding Community Engagement?

Data Source: PBL Committee feedback SET DATA

Findings: Continue with this highly coordinated approach to PBL.

Implications:

Rewards B–Bucks: To continue with the B –Bucks into 2020, with new
colours per term. To improve teachers ability to rewards with a positive
statement.

Rewards Day: To continue into 2020 with the same format. Reviewed time
frames, activities and budgets.

Assemblies: Continue in 2020

Faculty Certificates: To continue with the same organisation into 2020 with
new coloured certificates.

Lessons: New ATSI lessons that incorporate student voice will be taught
term 1 2020. Lesson blitz of year 7 will be integrated into their first 2 weeks.
Wednesday morning lessons will continue teaching the whole school

 • Reward days $8,000 – (RAM Socio)
 • PD/Planning $7,000 (RAM Socio)
 • Assembly catering $1,000 (RAM
Socio)
 • PBL dollars $2,000 – (RAM Socio)

Funding Sources:
 • Socio–economic background
($18000.00)
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Progress towards achieving improvement measures

expectations to staff, students and the community. The data collection
method has also been reviewed to give us better data to inform lessons.

Process 3: Enhance student wellbeing and develop emotional intelligence.

Evaluation Funds Expended
(Resources)

IMPROVEMENT MEASURES

Questions: Is there an increase in the % of students reporting a sense of
belonging and expectations of success?

Is there an increase in student participation in positive wellbeing programs?

What strategies are in place for at risk students?

Are wellbeing programs covering relevant needs?

Are the whole school community aware of conflict and bullying management
procedures?

Is there an increase in student participation in positive wellbeing programs?

Data Source: Tell them From Me, Sentral, Wellbeing team data, program pre
and post data.

Findings: SSO worked with a total of 75 students throughout Term 4 on an
individual and /or group basis.

Wellbeing scope and sequence established.

Anti Bully Plan updated.

QPR Be You training not completed for whole staff.

Implications:

 Embedding a whole school preventative approach to wellbeing, resilience
and mental health concerns.

Utilise the Wellbeing Framework to evaluate programs and strengthen scope
and sequence for stage wellbeing programs.

Consider Be You training for staff in 2020.

OLT Supporting Students with Mental Health to be run with Wellbeing team
members in 2020.

NSW Anti bullying website and
resources

Anti Bullying conference

Wellbeing Framework mapping
scaffold

Be You website and online learning
platform

programs and presenters
 • Student Assistance $15,000 (RAM
Socio)
 • 0.2 Truancy monitoring $21,343
(RAM Socio)
 • Student programs $30,000 (RAM
Socio)
 • Student Support Officer $86,852
(Flexible Wellbeing)

Funding Sources:
 • Socio–economic background
($66343.00)
 • Flexible wellbeing ($86852.00)

Process 4: Support staff wellbeing.

Evaluation Funds Expended
(Resources)

IMPROVEMENT MEASURES

Questions: Are staff indicating they feel supported in work place?

Have staff been provided with professional development geared towards their
wellbeing and are staff indicating they feel supported in work place?

Data Source: Staff Tell them From Me, 360 Leadership survey, Forums,
survey monkey results, Teacher Wellbeing audit, Be You data of participant
completion of online professional development, staff absence data

Be You website

Positive Psychology presentations

Teacher Wellbeing "The 5
Foundations to Teacher Wellbeing"
eBook
 • Staff wellbeing PL $5,000 – (TPL)
 • Staff programs $2,000 (RAM Socio)
Funding Sources:
 • Socio–economic background
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Progress towards achieving improvement measures

Findings:  Further investigation into more Wellbeing activities in 2020, as it
has an overwhelming positive response from staff. Positive psychology did
not continue due to no trained staff members.

Implications:

Positive psychology has not continued due to trained staff member leaving.
Further consideration in 2020 on whether to continue with positive
psychology.

Whole staff to undertake professional development in the new "Be You"
National Mental Health Initiative to strengthen staff and student wellbeing.
(Post–poned due to lack of staff meetings to complete training)

Whole school staff wellbeing initiative to be developed and implemented
including "Wellbeing Week" and structured Wellbeing activities. (Further
investigation to continue in 2020).

($2000.00)
 • Professinal Learning Funds
($5000.00)
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Strategic Direction 3

Community Partnerships and Leadership

Purpose

To develop and maintain shared leadership and decision–making that enhances positive community involvement.

Improvement Measures

A significant number of students and staff skilled in STEM practices across the learning community.

Value add to the current percentage of parents and community members participating in school decision–making
processes and school activities.

Progress towards achieving improvement measures

Process 1: Develop learning community plans and programs around the areas of STEM and literacy.

Evaluation Funds Expended
(Resources)

IMPROVEMENT MEASURES

Questions: Is there an increase in the number of students and staff with
STEM skills in the Learning Community?

Data Source: Survey, forum, Images from PL training and documentation
associated with both PL and from the unit of work overview planning.

Findings: There is an increase in the number of staff who have participated
n professional learning in relation to planning and delivering cross faculty
STEM project based learning. Unit of work overview complete for completion
and delivery in 2020 across TAS, Science, Mathematics and HSIE.

Implications: Further planning and cross KLA work to be completed in the
beginning of 2020 for delivery in term 3. Pedagogy associated with the REAL
(Relevant, Engaging, Authentic Learning) planning methodology having
impact across these subjects.

Questions: Has a plan been established for a whole Learning Community
approach to STEM? Has an action plan been established for a cross faculty
approach to STEM? What strategies will be implemented to increase student
engagement in Math's? Has a Learning Community action plan for writing
been further developed from 2018?

Data Source: Surveys (pre and post), Staff feedback, action plans.

Findings: Use of Project REAL processes and planning to be central to
increased engagement in mathematics through STEM. Use some planning
from Breakespear as well.

Implications: Expand to primary schools after staff at high school have
delivered via Transition program. Ensure all staff are able to plan / deliver via
REAL. Expand into planning units in individual subjects. How to use Canvas
in this? Explicit teaching embedded?

 • Learning Community programs –
$3,000 (RAM Socio)
Funding Sources:
 • Socio–economic background
($3000.00)

Process 2: Implement strategies to increase parental/community connection with the school.

Evaluation Funds Expended
(Resources)

Questions: What is needed to improve with–in school and community
communication? What can we do to improve community/parent participation
in the school?

 • Commuinty activities – $4,000 (RAM
Socio)
 • Communication platforms –
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Progress towards achieving improvement measures

Data Source: Survey's, parent engagement in school run programs

Findings: Continue as a focus in 2020. Discontinue Skoolbag for 2020 as
parents use the parent portal and Facebook

Implications: Form a report review team. Meet with LMG key members

CANVAS $12,000, Sentral $21,000,
Survey monkey $300, EDVAL $7,000,
Skoolbag $3,000 (6100– unassigned)
Funding Sources:
 • Socio–economic background
($4000.00)
 • 6100–unassigned ($43300.00)

Process 3: Enhance leadership and decision–making  skills for students and parents.

Evaluation Funds Expended
(Resources)

IMPROVEMENT MEASURES

Questions: Increased % of parents and community members participating in
school decision–making processes and activities.

Can we access parents occupation and ask them to mentor?

How big do we want to build it?

Is the goal to improve movement from private to RTHS?

Data Source: P&C attendance, parents attending parent forums.

Findings: A small increase in parent engagement with P&C meetings.
Mentor program not utilised. Great support for our leadership programs and
TPS. Continue to promote RTHS as the school of choice in the Maitland
area.

Implications: What and how can we do things differently?

RTHS Student Representative Council

Motivational speakers

Peer support

Wellbeing support agencies

Community organisations eg Rotary,

RTHS staff
 • Leadership activities $4,000 (RAM
Socio)

Funding Sources:
 • Socio–economic background
($4000.00)
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading  • LaST $107,000 –RAM
Aboriginal
 • 1.4 SLSO $86,000 –
RAM Aboriginal
 • Cultural expert $9,000
–RAM Aboriginal
 • 0.6 SLSO part year
$26,000 – RAM Aboriginal
 • Cultural awareness
$4,500 – RAM Aboriginal
 • Brospeak/Sistaspeak
$4,000 – RAM Aboriginal
 • Connected to Country
$15,000 – RAM Aboriginal
 • PLPs $12,000 – RAM
Aboriginal
 • Leadership $4,800 –
RAM Aboriginal
 • Yarning Circle $6,000 –
RAM Aboriginal
Funding Sources:
 • Aboriginal background
loading ($278 744.00)

Questions: Has cultural awareness
increased through Aboriginal Education
programs Brospeak and Sistaspeak? Has
Aboriginal dance (boys and girls groups) been
promoted? Have cultural events such as
NAIDOC week and Reconciliation Week been
acknowledged and celebrated? Have staff
been trained in Connected to Country? Has
Aboriginal and Torres Strait Islander culture
been promoted visibly around the school?
Have PLPs been developed for all Aboriginal
students? Have academic outcomes
improved for junior and senior students
through tutoring? Has there been an
improvement in ATSI student attendance?
Has leadership potential of ATSI students
been developed through JAECG? Has the
use of the Yarning Circle increased?

Data Sources: SENTRAL, feedback from
staff, feedback from students, feedback from
JAECG, feedback from MLAECG, feedback
from SLSO's, feedback from LST, Minimum
Standards results, NAPLAN 2021 results

Findings: Cultural awareness has increased
through Aboriginal Education programs
Brospeak and Sistaspeak. M. Heitmeyer and
C. Crump have run the programs throughout
the year. Aboriginal dance (boys and girls
groups) have been promoted? Have
performed at various events throughout the
year. Cultural events (such as NAIDOC week
and Reconciliation Week) have been
acknowledged and celebrated. Reconciliation
Week BBQ held in conjunction with hanging
past graduating Yr 12 name plaques. 8 staff
have been trained in Connected to Country.
Aboriginal and Torres Strait Islander culture
has been promoted visibly around the school.
PLPs have been developed for 94% of
Aboriginal students. Academic outcomes
have improved for junior and senior students
through tutoring with M. Marselos. Has there
been an improvement in ATSI student
attendance? Leadership potential of ATSI
students has been developed through
JAECG, including attending MLAECG
Leadership Day at Mindaribba. Since the
upgrade of the Yarning Circle, use has
increased?

Implications: Cultural awareness will
continue to be promoted through Aboriginal
Education programs Brospeak and
Sistaspeak. Aboriginal dance (boys and girls
groups) will continue to be promoted (with
C.Crump and M.Heitmeyer)? Cultural events
such as NAIDOC week and Reconciliation
Week will continue to be acknowledged and
celebrated. Staff will continue to be trained in
Connected to Country. Aboriginal and Torres
Strait Islander culture will continue to be
promoted visibly around the school. PLPs will
be developed for all Aboriginal students Term
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Aboriginal background loading  • LaST $107,000 –RAM
Aboriginal
 • 1.4 SLSO $86,000 –
RAM Aboriginal
 • Cultural expert $9,000
–RAM Aboriginal
 • 0.6 SLSO part year
$26,000 – RAM Aboriginal
 • Cultural awareness
$4,500 – RAM Aboriginal
 • Brospeak/Sistaspeak
$4,000 – RAM Aboriginal
 • Connected to Country
$15,000 – RAM Aboriginal
 • PLPs $12,000 – RAM
Aboriginal
 • Leadership $4,800 –
RAM Aboriginal
 • Yarning Circle $6,000 –
RAM Aboriginal
Funding Sources:
 • Aboriginal background
loading ($278 744.00)

1 2020 and reviewed Term 4 2020. We will
aim to continue to improve academic
outcomes for junior and senior students
through tutoring. Improving ATSI student
attendance will continue to be a priority in
2020. Leadership potential of ATSI students
will continue to be developed through JAECG
in 2020. The Yarning Circle will continue to be
utilised for events, classes and activities.

Low level adjustment for disability  • 1.8 LaSt $192,089 –RAM
Equity
Funding Sources:
 • Low level adjustment for
disability ($192 089.00)

Questions: Has LaST allocation been
supplemented by additional LaST
employment, to support the implementation of
programs (e.g. Learning Hub) and
interventions (e.g. MacqLit) to address the
identified needs of individual RTHS students?

Data Sources: HT Literacy and Numeracy
feedback; Learning Hub timetable and Sentral
incursion data; MacqLIt formative assessment
data.

Findings: Low level adjustment for disability
funding supported the employment of LASTs
and  SLSOs who provided support for
students to access their education through
extra support in classrooms and during
activities and excursions outside of the
classroom. IEPs for each student were
established and these were followed to
ensure all students had the same level of
access as all students.

Implications: Students and families value the
additional support in classrooms and via the
learning hub to supports students with
identified learning needs.

Socio–economic background  • HT Lit/Num $139,852–
Literacy/Numeracy
 • 1.2 LaST $110.700
–Literacy/Numeracy
 • Maths engagement
project $8,000
–Literacy/Numeracy
 • Planning $8,000 – Quality
Teaching (GATs)
 • UNSW assess $5,000 –
Quality Teaching (GATs)
 • Competitions/projects
$3,000 – Quality Teaching
(GATs)
 • Stage 3 $10,000 –
Quality Teaching (GATs)

Questions: How can we support our students
access quality teaching and learning
resources?

Data Sources: Sentral data, survey's HSC
results, post school survey's

Findings: Students were supported through
funding to access additional teaching staff,
wellbeing programs, all mandatory
excursions, to provide uniforms, access to the
school's study skills program, course fees,
provision of the school book packs as well as
breakfast and lunch and leadership and
recognition programs.

Printed on: 1 June, 2020Page 17 of 29 Rutherford High School 8572 (2019)



Socio–economic background  • Stage 5/6 $4,000 –
Quality Teaching (GATs)
 • CCC $3,000 – Quality
Teaching (Future Focused)
 • Future Focused schools
$2,000 – Quality Teaching
(Future Focused)
 • 7A/8A $4,000 – Quality
Teaching (Future Focused)
 • PD $3,000 – Quality
Teaching (Future Focused)
 • Staff orientation $1,000 –
(Quality Teaching PL)
 • Instructional leader
release $96,000 – (Quality
Teaching PL)
 • Third DP $122,000 –
(Quality Teaching PL)
 • 0.4 CATS coordinator
$42,686 –
(CATS/Accreditation)
 • 0.2 New teacher
coordinator $21,343 –
(CATS/Accreditation)
 • CATS programs $4,000 –
(CATS/Accreditation)
 • Youth express $6,000 –
(CATS/Accreditation)
 • After school tuition
$5,000 – (Stage 6)
 • Senior Study days $1,000
– (Stage 6)
 • Hospitality $8,000 –
(Hospitality)
 • Student Assistance
$15,000 (Student
assistance)
 • HT Wellbeing $33,109 –
(Wellbeing)
 • 0.2 Truancy monitoring
$21,343 –(Wellbeing)
 • Student programs
$40,000 –(Wellbeing)
 • Staff programs $2,000
–(Wellbeing)
 • 0.6 Community Liaison
Officer $50,000 (CLO)
 • Reward days $8,000 –
(PBL)
 • PD/Planning $7,000
–(PBL)
 • Assembly catering
$1,000 –(PBL)
 • PBL dollars $2,000 –
(PBL)
 • Technical Support Officer
$88,000 – (TSO)
 • Student leadership
programs $3,000 –
(Learning community)
 • LC programs $3,000 –
(Learning community)
 • Targeted CAPA
programs $13,200
–(Targeted CAPA)
 • 0.15 release $16,007 –
(Targeted Football)
 • Programs $7,000 –

Implications: Ongoing support required to
provide the resources RTHS students need to
have educational success.
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Socio–economic background (Targeted Football)
 • 0.15 release $16,007 –
(Targeted League)
 • Programs $7,000 –
(Targeted League)
 • Targeted submissions
$50,000 (Program
submissions)
 •
Funding Sources:
 • Socio–economic
background ($990 200.00)

Questions: How can we support our students
access quality teaching and learning
resources?

Data Sources: Sentral data, survey's HSC
results, post school survey's

Findings: Students were supported through
funding to access additional teaching staff,
wellbeing programs, all mandatory
excursions, to provide uniforms, access to the
school's study skills program, course fees,
provision of the school book packs as well as
breakfast and lunch and leadership and
recognition programs.

Implications: Ongoing support required to
provide the resources RTHS students need to
have educational success.

Support for beginning teachers  • 0.7 release $75,101
Funding Sources:
 • Support for beginning
teachers ($75 101.00)

Questions: 1. Is there a coordinated
approach to new teachers? 2. Are
professional learning needs of staff and
school priorities met?

Data Source: 1. Feedback on orientation and
coordinator role. 2. Map of professional
learning needs, satisfaction survey.

Findings: Staff were supported in 2019
through the Support for Beginning Teachers
funding. Through individual meetings with the
teacher and their supervisor a plan was
devised in how the teacher would be
supported through the funding for the year.
Staff were released to complete planning,
writing of teaching and learning programs,
report completion, access to professional
learning and access to a mentor teacher.
Staff also had access to a school induction
program to support them.

Implications: Staff value this support which
is evident by the attendance at the induction
program and ongoing access to mentor
teachers and the coordinator of the program.

Principal Support  • Business Manager
$58,000 (Principal Support)
 • Business Manager
$65,000 (RAM equity
–Socio)
Funding Sources:
 • Socio–economic
background ($65 000.00)
 • Principal Support ($58
000.00)

Questions: How has this enhanced the
educational leadership ability of senior
executive?

Data Sources: Time study

Findings:

Enhancement of  the senior executive ability
to be educational leaders by employing a
Business Manager to:
 • Assist with finance and budgeting.
 • Supervise maintenance and assets needs.
 • Supervise staff compliance.
 • Supervise WHS.
Implications: Senior executive provided with
time to focus on teaching and learning.

Technology  • Software $57,000 –(6100
Unassigned)
 • Infrastructure $100,000

Questions:  What technology has led to
increased educational opportunities for
students? How have we increased our
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Technology –(6100 Unassigned)
 • Devices $200,000
––(6100 Unassigned)
Funding Sources:
 • 6100 Unassigned ($357
000.00)

administrative capabilities in the school?

Data Source: Feedback from staff and
students about technology needs.

Findings: Upgrade of classrooms, purchase
of additional laptops and trolley's.

Implications: Continue with long term
technology program to meet the changing
needs of teaching and learning.

School enhancement  • Learning spaces $80,000
– (6100 Unassigned)
 • Asset replacement
$80,000 –(6100
Unassigned)
 • Air conditioner
replacement $10,000
–(6100 Unassigned)
 • Agriculture shed $55,000
–(6100 Unassigned)
 • Agriculture fencing
$30,000 –(6100
Unassigned)
 • COLA lighting $32,000
–(6100 Unassigned)
 • Hall/STEM upgrade
$60,000 –(6300)
 • Grounds landscaping
$85,000 –(6100
Unassigned)
 • Bus ( supplemented by
$60,000 of P&C funds)
$148,000 (6300)
Funding Sources:
 • 6100 Unassigned ($347
000.00)
 • 6300 school funds ($233
000.00)

GROUNDS UPGRADE

Questions: What has been done to school
grounds to enhance the learning environment
for students?

Data Source: Physical evidence

Findings: Completion of landscaping around
the gym, lights installed on Basketball COLA,
oval top dressed and marked.

Implications: Students and families happy
with the visual ground improvements.

FUTURE FOCUSED LEARNING SPACES

Questions: What has been done to improve
learning spaces in the school?

Data Source: Plan

Findings:  Continue to upgrade classrooms
as per plan.

Implications: On track

IRRIGATION

Questions: What has been put in place?

Data Source: Review best practice

Findings: Need to install further water tanks
to assist with drought proofing the school

Implications: Cost
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 509 503 507 571

Girls 467 499 514 557

Student attendance profile

School

Year 2016 2017 2018 2019

7 91.2 89.1 87.5 87.9

8 87.5 86.9 83.3 83.1

9 86.1 84.4 81.1 80.1

10 84.7 81.6 79.8 75.6

11 85.8 82 78.1 77.5

12 88.3 86.8 84.2 81.4

All Years 87.2 85.2 82.7 81.6

State DoE

Year 2016 2017 2018 2019

7 92.8 92.7 91.8 91.2

8 90.5 90.5 89.3 88.6

9 89.1 89.1 87.7 87.2

10 87.6 87.3 86.1 85.5

11 88.2 88.2 86.6 86.6

12 90.1 90.1 89 88.6

All Years 89.7 89.6 88.4 88

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 5 12.16

Employment 10 5 39.19

TAFE entry 10 7 8.11

University Entry 0 0 24.32

Other 8 14 16.22

Unknown 0 0 0

Year 12 students undertaking vocational or trade training

40.63% of Year 12 students at Rutherford High School undertook vocational education and training in 2019.

Year 12 students attaining HSC or equivalent vocational education qualification

89.7% of all Year 12 students at Rutherford High School expected to complete Year 12 in 2019 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 13

Classroom Teacher(s) 64.2

Learning and Support Teacher(s) 3.4

Teacher Librarian 1

School Counsellor 2

School Administration and Support Staff 21.77

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 2,056,538

Revenue 15,096,131

Appropriation 14,736,147

Sale of Goods and Services 44,846

Grants and contributions 299,224

Investment income 11,342

Other revenue 4,571

Expenses -14,733,951

Employee related -13,198,621

Operating expenses -1,535,331

Surplus / deficit for the year 362,179

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 1,969,213

Equity Total 2,128,735

Equity - Aboriginal 246,039

Equity - Socio-economic 1,300,000

Equity - Language 8,181

Equity - Disability 574,515

Base Total 9,512,619

Base - Per Capita 252,992

Base - Location 0

Base - Other 9,259,627

Other Total 745,779

Grand Total 14,356,346

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2019 SSSG State School Average
2015-2019

Biology 63.6 61.2 69.9 60.7

English (Standard) 67.5 60.5 67.3 62.8

Geography 52.6 60.3 70.6 54.1

Legal Studies 55.6 59.0 70.6 57.4

Mathematics Standard 2 63.9 60.0 67.7 63.9

Modern History 54.1 59.2 70.2 53.9

Personal Development, Health and
Physical Education

66.8 63.0 70.5 56.8

Society and Culture 61.4 70.8 75.9 65.8

Printed on: 1 June, 2020Page 27 of 29 Rutherford High School 8572 (2019)



Parent/caregiver, student, teacher satisfaction

In 2019, the school sought the opinions of parents, students and teachers about the school and school programs. Their
responses are presented below. For parents, regular opportunities for this include P&C Meetings, Parent Teacher
Interviews and Parent Information sessions. In 2019 these events were well attended and parents indicated they were
well informed about the school and their children. Parents were surveyed in regards to school communication with
parents to ascertain future directions. Parents indicated that parent teacher interviews are the preferred method of
communication with parent learning groups and curriculum information sessions also considered valuable sources of
communication. Parents indicated that emails and then the school Facebook page were the preferred method of digital
communication. For students, regular opportunities for this include the senior Prefect Leadership group, the School
Representative Council, the Junior AECG, discussions in class and the SRC survey. Students indicated through the
wellbeing survey that the school environment and culture, the social aspect, extracurricular activities and awards and
recognition are all important aspects of the school for them. Students indicated that there is outstanding school spirit, the
school is supportive and there is a positive learning environment where success is acknowledged and celebrated.
Students commented that there is a need for a focus on mental health strategies and managing stress to support them in
their education. They also indicated support around managing assignment and assessment tasks was also an area for
development. For staff, regular opportunities for this include faculty and staff meetings which are held on a cyclical basis
along with school development days. Staff indicated through the completion of the School Excellence Framework and the
school's self–assessment that an area for improvement is greater collaboration within and across faculties. Whilst the
overall satisfaction with school programs remains consistently high, the school will continue to develop and further
improve program areas in response to feedback and suggestions made through these forums. The mental health of our
students is always paramount and will continue to be a focus area as we move forward.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Printed on: 1 June, 2020Page 29 of 29 Rutherford High School 8572 (2019)


