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Introduction

The Annual Report for 2019 is provided to the community of Dungog High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Dungog High School
126 Eloiza Street
DUNGOG, 2420
www.dungog-h.schools.nsw.edu.au
dungog-h.school@det.nsw.edu.au
4992 3022

Message from the principal

2019 has been another significant year for the school in terms of our achievements, with this representing the half way
point of our current three year school plan.

At an educational systems level, there continues to be new directions that we are managing and leading as a school;
with an on–going focus of the Department of Education and the NSW Education Standards Authority (NESA) on school
compliance, performance and accountability. As a system, we are being compared internationally, nationally and locally,
predominantly through the National Assessment Program – Literacy and Numeracy (NAPLAN) and Higher School
Certificate (HSC), as measured in performance bands. In addition, school performance is also evaluated through school
attendance rates and most recently, our wellbeing is now measured though the Tell Them From Me survey instrument.

As a school, we continued to focus on being a high performing and positive team, with the primary goal of delivering
excellence in student outcomes, wellbeing and growth. Through rigorous self–evaluation and the triangulation of school
data and performance measures, we aim to collectively improve annually against the explicit criteria for high performance
detailed in the School Excellence Framework.

In 2019, our HSC results were some of the best results the school and our students have ever achieved, with 14 Band
6's, 1 nominal Band 6, 69 Band 5's, first in the state for retail services and third in the state for retail services, from a
cohort of 57 HSC students. These results placed our school in the top 300 schools in the state and in the top 4 highest
performing comprehensive schools in the Newcastle and Hunter Region. These are outstanding achievements that
represent the collective hard work, self–discipline, dedication to excellence and determination of our students, teachers
and parents/carers.

In 2019, we implemented a range of high–quality professional learning, including the Quality Teaching Rounds (QTR),
assessing our programs, assessment and practice against the NSW model of pedagogy, the Quality Teaching
Framework (QTF). Over the past three years 50% of our teachers have engaged in this intensive program, and all will
have completed it by the end of the next 3–year school plan. This QTR process has led to planning for the introduction in
2020 of an additional lesson observation process call the 3 Minute Walk–through program, where teachers observe their
colleagues in the classroom, to support professional discussion and reciprocal feedback and feed–forward on teaching
practices against the QTF.

As a staff, we have invested a great deal of work and effort this year into the development of programs and assessment
in response to the implementation of many new curriculum documents over the past three years, as released by NESA.
We are continuing to evaluate our junior curriculum to ensure we are meeting the needs of our students, working as a
school collaboratively to develop of our curriculum and assessment into the future. In 2019, we piloted a cross–curricular
approach to inquiry–based learning projects called 'River of Dreams,' incorporating 21st century competencies in Stage
4, in partnership with Associate Professor James Ladwig from The Newcastle University. Evaluation and feedback
indicates this has been a very promising Innovation Project initiative for development in 2020.

In total, three Innovation Projects were submitted and approved in 2019 to provide teachers with the opportunity to
design creative, unique and collaborative projects that add further depth and quality to the education offered to students
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at our school. The three projects that were delivered in 2019 are;
 • Year 10 Senior Transition Innovations Program – where Year 10 into Year 11 student transition is explicitly

planned and supported in Term 4, Weeks 5–10 through a series of activities, supports, celebrations and curriculum
projects to improve students' understanding of and preparation for senior life;

 • Genre–fication of the Library – where books have been reclassified into genres, rather than the Dewey decimal
classification system, making these more accessible for the teenage audience to access fiction of their reading
preference; and

 • The River of Dreams – a Stage 4, cross curriculum project, with a focus on inquiry–based learning in a student led,
local context; taking learning beyond the classroom and into the local community.

Major school infrastructure projects undertaken in 2019 included three new roof replacements, as well as concrete and
path repairs. In addition, major planning in 2019 has culminated in the approval for and funding of significant construction
works commencing at the beginning of 2020, including:

1. The construction of the covered outdoor learning area (COLA) over the rear basketball courts, including
resurfacing, retaining and tiered seating, for which the P&C generously donated $50,000;

2. The construction of a covered outdoor work space (COWA) and bus shelter, to support the teaching and learning
excellence of primary Industries and agriculture;

3. New covered sheep handling facilities;
4. New cattle loading yards;
5. Completely new post and rail rural fencing and internal lane ways for livestock containment around the entire

school perimeter; and
6. Water tank provisions including three 25,000 litre tanks and irrigation from the dam, for the environmentally

sustainable management of the school agriculture programs.

While the Department of Education Assets and Infrastructure processes have taken some time to complete in 2019, the
significant investment this represents in our school facilities will have an enormous impact on the school and community
for generations to come; making this worthwhile for the considerable time and investment it has taken in 2019.
Overwhelmingly, these initiatives have been well received by the community.

In 2019, our strong school culture and reputation as a place of excellence continues to develop, as we strive for success
into the new decade of 2020 in a strong position for growth.

Message from the school community

Dungog High School's P&C Association (P&C) is a not–for–profit organisation which was established to promote the
interests of the school. Our aim is to bring parents, citizens, students and teaching staff into close cooperation and to
assist in providing facilities and equipment for the school to promote the wellbeing of our students and improvement for
Dungog High School.

Throughout the past 12 months the following goals through fundraising have been achieved and donated to the school;
 • $50,000 towards the construction of the covered outdoor learning area (COLA) over the top basketball court.
 • $1000 prize to be awarded to the Dux of the year

Our 2018 donation of $45,000 helped the school accomplish their future–focused Library upgrade. The Library is now a
very busy hub being used more frequently by our staff and students. This has been a massive achievement for Dungog
High School.

The upgrades around the school in 2019, consisting of the new roofing, repainting, new blinds in all classrooms and the
gardens have given the whole school a new fresh look.

The canteen profits have increased dramatically with the introduction of the EFTPOS machine and the Canteen is now
an approved NSW Healthy Canteen.

 The P&C look forward to working alongside our exceptional staff at Dungog High School as previously done with our
main focus being our learners.

Message from the students

2019 was a very successful year for the Dungog High School Student Representative Council (SRC). We had record
numbers of student membership, with nominations supported by members of staff to ensure all motivated students were
included in this leadership program.  We were able to coordinate a large number of school activities to support and
motivate our students, as well as build awareness for a number of charitable causes.
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Highlights of the 2019 SRC calendar included:
 • SRC Cupids delivering red roses on Valentine's Day to support the Lion's Club Children's Cancer Fundraiser
 • The Australia's Biggest Morning Tea Cake Stall where every cake bought also earned an entry in our library

scavenger hunt in recognition of Book Week.
 • A DIY tie–dye sock stall to celebrate Wear it Purple Day which recognizes and supports rainbow youth.
 • Beating our record for Bandanna sales on Bandanna Day, supporting CanTeen.
 • Our senior leaders attending the GRIP leadership conference with schools around the Hunter at Newcastle City

Hall.
 • All SRC members coming together for a team building scavenger hunt around Charlestown Square (with some

bonus Holey Moley Putt Putt games)
 • Transition disco and BBQ for incoming Year 7 students to make them feel welcome.
 • Candy Cane delivery and Santa photos to celebrate the end of the year. This raised money for bushfire support,

and also had Mr Fardell, Mr Dives and even Ms O'Brien playing Santa (with varying degrees of success but lots of
laughter).

 • Year 12 Scavenger Hunt and team challenge– very messy and provided great preparation for what came
afterwards: The Spring Festival.

The SRC all agreed that our absolute highlight was the 2019 Spring Festival. This took months of organising but we were
excited to see our planning result in an amazing whole–school disco with glitter face painting, glow sticks, a Mexican
cantina, and even a photobooth. Hundreds of students from all years attended, and this gave our Year 12 cohort a
wonderful farewell with memories made.

We cannot wait to see what 2020 has in store to support and boost our students. We are fortunate to have Ms Pogson
and Ms Darmawan sign up as facilitators for the 2020 SRC, and have high hopes for what we can do to build morale and
motivation for our students.
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School background

School vision statement

Dungog High School aspires to create a positive, innovative and connected learning community which caters for our
diverse student needs, where growth, engagement and collaboration continuously improves the quality of learning,
teaching and leading, as we strive for success and excellence.

We will achieve this by:
 • Focusing on respect, responsibility and personal best;
 • Creating a learning, teaching and leading focused school culture;
 • Encouraging initiative, innovation and leadership;
 • Valuing individual differences;
 • Responding to our local, national and international contexts and student needs;
 • Providing a range of experiences that challenge individuals to explore and interact with the ever–changing world;
 • Embedding technology into the teaching and learning programs; and
 • Providing a broad, responsive curriculum, focused on excellence, giving students opportunities to succeed in their

chosen pathway.

School context

Dungog High School is situated in a small regional township north of Newcastle NSW. Students who attend the school
come from local towns and small communities within the Dungog Shire. Enrolment numbers in 2018 were 635 including
74 Aboriginal and Torres Strait Islander students (12%) and two Special Education classes.

The school is aligned with our primary partner schools to form genuine partnerships in education known as the Dungog
District Community of Schools (DDCoS).  The school also has very strong links to The University of Newcastle.

Dungog High School offers a curriculum that challenges and meets individual needs, with a strong focus on quality
relationships, in a supportive learning culture that inspires learning. Academic, cultural, sporting and vocational courses
are offered through core and elective options.

Dungog High School is developing a number of significant projects that will give greater depth to the learning context of
the school, focusing on improving STEAM (Science, Technology, Engineering, Arts & Mathematics) learning and
student's literacy and numeracy outcomes.  These programs will be focused on Senior Studies, Technology and
developing Innovative Pedagogy for engagement.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing

The 2019 school self–assessment process was completed through a series of collaborative, evidence–based activities
measured against the School Excellence Framework (SEF), engaging all key stakeholders in the school. Faculties and
all teachers engaged in a rigorous evaluation of the school in the areas of teaching, learning and leading against the
excellence statements in the School Excellence Framework and this information is used to guide planning for 2020.

All faculties and whole school teams have detailed plans and milestones linked to the School Plan and SEF, with goals
and measurement targets mapped to the programs and initiatives they develop for improved student engagement and
outcomes.
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Strategic Direction 1

Successful and Inspired Learners

Purpose

To promote a culture of inspired learning that sets high expectations and adds value to all students’ literacy and
numeracy levels. Students will be productive and ethical users of technology equipped with the skills required for critical
thinking and innovation beyond the 21st century.

Students will be nurtured to become resourceful, creative, empathetic and resilient lifelong learners. To develop in
students the use of critical thinking to contextualise learning beyond the classroom and to have the ability to work
independently and as part of a team to make sense of their world.

Improvement Measures

 • Positive trends in value–added data
 • At least 90% of students achieve at or above national minimum standards on NAPLAN reading, writing and
numeracy
 • Increase the proportion of students in the top two NAPLAN bands
 • Increased use of Technology in the school
 • Average attendance rate above 90%

Overall summary of progress

In 2019, the school has achieved four of our five performance measures for Strategic Direction 1 with;
 • Positive value–added data (VAD), putting us in the 'excelling' range for Year 9–12 VAD;
 • Outstanding HSC results, with 49.21% of results in the top two bands, first in the state for retail services and third

in the state for retail services. This represents 14 Band 6's, 69 Band 5's from a HSC cohort of 57 students;
 • Improving NAPLAN results – 91.37% at or above National Minimum Standard (NMS), 19.57% results in top two

NAPLAN bands and 26.38% students in the top two NAPLAN bands, which is increasing. Year 9 NAPLAN writing
results were above state and similar school groups (SSG);

 • An exponential increase in technology provision and use, with the Library and our 'Technology Revolution' being
consolidated in 2019; and

 • Average attendance at 88% which is unfortunately not above the set target of 90%. We have put in place specific
improvement processes to prioritise this in 2020.

Professional learning and collaborative work has been prioritised to develop assessment practices, as well as teaching
and learning programs for new NESA curriculum. Specifically, teachers have been focusing on HSC excellence and
developing this as best practice to improve Year 7–10 assessment, feedback and programming; transferring our learning
from HSC practice into the middle school.

The Quality Teaching Rounds (QTR) have focused teachers on their embedded use of the Quality Teaching Framework
(QTF) and facilitated collegial lesson observations. The QTRs are not fully implemented after two years and we are now
exploring a more accessible collegial lesson and pedagogy reflection model in 2020 called the 3 Minute Walk–through to
support more staff accessing lesson observation and feedback linked to the QTF more regularly.

Our Innovations Project to support Year 10 transition to secondary years was developed as a pilot in 2019 and was
deemed to be highly successful; 39 students transitioned to desired post–school outcomes, including work,
apprenticeships or skill–based training for 2020. All those remaining in the senior school evaluated the program highly as
a means to support their transition to Years 11–12.

Our Wellbeing and Discipline Review was finalised in 2019, with the procedural changes related to this being vitally
important to the further development of the strong learning–focused culture of the school and student engagement into
2020. Teachers now have a clearly articulated procedural document linked to support measures to enhance their delivery
of engaging lessons, while supporting positive relationships and self–discipline in students. Professional support and
learning with behaviour management, wellbeing and engagement strategies will be ongoing in 2020.

In 2019, we continued to have a number of school funded positions in the school supporting our strategic learning goals,
including:

 • The school–funded additional Deputy Principal (Michelle Archer), a pivotal role in the support, management,
organisation and leadership all areas of the school;
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 • The Head Teacher Teaching, Learning and Leading (Tony Skimmings), to enhance and deliver technology
programs, support the Library, eLearning in the school, BYOD, infrastructure and hardware management;

 • The Head Teacher Secondary Studies/CAPA (Louise Rowley), to deliver programs which support senior student
outcomes such as, individualised support, study skills, the effective use of study periods, improved organisational
abilities, technical learning skills, focused engagement in learning, high expectations and a greater understanding
of the HSC; and

 • The eLearning Coordinator (Gillian Manning), to deliver technology, STEAM and ICT support, professional learning
and expertise to staff, students and the wider community in partnership with Dungog High School.

In 2019, we consulted to modify one of our school funded head teacher positions for 2020, creating a Head Teacher
Middle School position, with the goal of increasing our focus on whole school and Local Management Group (LMG)
literacy and numeracy practices across Years 6–9, as well as support our involvement as the only LMG in the state
successfully piloting policy implementation as early adopters of the new High Potential and Gifted Education (HPaGE)
policy of the Department of Education. Gifted education, identification, professional learning, leadership and programs in
this field will be a focus area in 2020.

School Development Days in 2019 were rigorously planned against identified school, system and staff goals, including
professional learning on assessment, programming, HSC, feedback through Learning Sprints, 8 Ways Pedagogy
Aboriginal education, technology and the QTRs.

Technology and innovations continued to grow in the school through the 'Technology Revolution,' including major
infrastructure investment, laptop resources and hardware improvements. Professional learning and personalised support
continued to be prioritised, with staff learning collaboratively and individually in the area of information communication
and technology. Innovation Project funding resulted in the continuation of the 2018 'VR in the Arts' project (Louise
Rowley with The Newcastle University) having a widespread growth effect across other faculty areas, with virtual reality
technology being actively used in English and HSIE in 2019.

The Positive Behaviour for Learning (PBL) Team continued to lead initiatives to support positive behaviour across the
school, including reward days and assemblies to promote and showcase the positive, learning–centred behaviour in our
school.

Progress towards achieving improvement measures

Process 1: Develop a deep understanding of Quality Teaching for engagement, ensuring the curriculum delivered
is challenging and maximises learning through the QTR's.

Evaluation Funds Expended
(Resources)

The Quality Teaching Rounds (QTR) professional learning sessions linked to
the NSW model of pedagogy, the Quality Teaching Framework (QTF) was
implemented effectively through our School Development Day workshops
and all staff engaged with this to improve their practice linked to the QTF.  In
review and evaluation of the QTR process over 2018–2019, data indicates all
teachers value this professional learning to improve their practice and they
highly value the time to focus on pedagogy and working collaboratively with
colleagues in this structured lesson observation process.  The logistics of
releasing all staff in teams annually has been challenging to ensure minimal
disruption to the school and with a limited supply of casual teachers to cover
this professional learning presenting difficulties in 2018–2019.  In 2020, the
teaming logistics for QTRs will be modified to a smaller number annually
completing their QTR and a new model of collegial lesson observation, the 3
Minute Walk–through, will be collaboratively developed.

Teacher Release – $14099

Funding Sources:
 • Unassigned ($14099.00)

Process 2: Develop and implement engaging and dynamic programs (including New HSC) and assessments,
based on quality teaching and backward mapping.

Evaluation Funds Expended
(Resources)

Quality assessment practices and teaching programs for Year 11–12 have
been developed, implemented and rigorously evaluated in 2019,
demonstrating excellence across most curriculum areas delivering the HSC.
Data analysis of the HSC 2019 results using RAP and Scout tools has
occurred at a deep level, planning to implement change to support the 2020
HSC cohort.  Collaborative planning and development of Year 7–10 teaching

Faculty 2019 Budgets $120,000

Funding Sources:
 • Unassigned ($120000.00)
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Progress towards achieving improvement measures

programs and assessment is continuing into 2020.  Faculties have engaged
in deep and sustained evaluation of their teaching, learning and assessment
practices, as well as their specific goals in their faculty 5P plan, using their
annual faculty funds for educational delivery linked to responsible resource
allocation.

Process 3: Implement systems that analyse data to deliver quality Teaching & Learning programs and
assessment to meet the differentiated learning needs of individuals.

Evaluation Funds Expended
(Resources)

The school executive commenced work on the Curriculum Rounds process,
as a way of collegially evaluating junior programs.  They collaboratively
worked on developing a deep understanding of the holistic curriculum and
assessment delivered at the school in Years 7–10.  This collaborative work
on assessment, programming and best practice will continue in 2020 and
result in the collective goal setting in this area for our School Plan 2021 and
beyond.  Each year the school undertakes a review of a curriculum area that
may be reported on in the Annual School Report, with PDHPE being involved
in 2019, as reported on in School Programs.  This self–evaluation is a
planned process of gaining feedback and engaged the wider school
community in reflecting upon what the school is doing to improve student
learning outcomes in PDHPE.   This curriculum review report includes
strengths and areas for improvement, as transparently reported to the school
community herein.

Process 4: Embed technology in teaching and learning programs to create innovative, engaging and connected
learning experiences relevant to the 5C skills.

Evaluation Funds Expended
(Resources)

All Key Learning Areas (KLAs) worked on embedding ICT and the 6C's of
learning into teaching and learning programs in 2019.  Teachers accessed
personalised ICT support, built into their professional learning and faculty
time through our eLearning Coordinator, sequencing their learning to
individual, faculty and school goals.  Hardware provision has increased
exponentially in 2018–2019 with a total of 393 devices in the school,
STEAM–based hardware, 3D printing, laser cutting, robotics, film making and
STEM Share kits being widely utilised.  The Library is a highly resourced
future–focused learning environment, and use of this space has increased to
capacity. Virtual Reality technology is being embedded in CAPA, English and
HSIE curriculums.

Process 5: Develop positive and respectful relationships through PBL to promote the collective responsibility
for a culture that supports student learning and high performance.

Evaluation Funds Expended
(Resources)

In 2019, we collaboratively developed and communicated procedural
changes to behaviour and wellbeing management, as determined by the
review findings and collectively planned this vision to be implemented in
2020. Staff collaboratively developed plans and procedures to support
positive behaviour, discipline and wellbeing for 2020 and beyond, linked to
positive psychology, restorative practices and the Wellbeing Framework of
the Department of Education.

PBL Rewards Days, signage and
Programs

Funding Sources:
 • Unassigned ($7500.00)

Next Steps

 • Whole school collaboration for improving Year 7–10 assessment, feedback and programming, transferring our
learning from HSC best practice into the middle
school.
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 • QTR to be modified and the development of a more accessible, collegial lesson/pedagogy reflection, the 3
Minute Walk–through.

 • Secondary Studies programs embedded and the Year 10 transition to secondary years pilot grown to support the
successful transition of students into the senior years, or to work, apprenticeships or skill–based training.

 • Successful implementation of the Wellbeing and Discipline Review and the procedural changes, to improve the
learning focused culture of classrooms into 2020. Engagement focused lessons, relationships and strong
self–discipline in practice will be key areas of focus through Restorative Practices, Choice Theory and Wellbeing
support.

 • Evaluation of the middle years, to make further recommendations for improving Year 7–9 engagement. Improving
our students' connections to school, belonging, wellbeing and future aspirations being key focus areas.

 • Evaluation of whole school and LMG literacy and numeracy practices across Years 6–9, to plan for strategic and
personalised support and improved outcomes.

 • Develop plans and initiatives to meet the needs of gifted, talented and high potential students, as early adopters of
the new Department policy in conjunction with our LMG partners in 2020.
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Strategic Direction 2

Collaborative and Shared Leadership

Purpose

To provide the school community with a highly innovative, enthusiastic and collegial staff that aims to inspire our students
to become life long learners.  This will create a positive and productive learning environment with shared and distributed
leadership.

To provide staff with relevant, current and high quality professional learning opportunities that will lead to the design and
implementation of innovative practices that allow every student opportunities to learn and achieve their personal best.

Improvement Measures

 • All staff actively involved in professional learning to meet goals in their PDPs
 • High quality Professional Learning created and delivered at the school to meet PL needs of staff linked to the APTS
and SMP
 • Increase in instructional and distributed leadership within the school, for staff and students
 • Management and administrative systems are effective and responsive

Overall summary of progress

In 2019, the school has achieved all of our four performance measures for Strategic Direction 2;
 • All staff were actively involved in professional learning (PL) to meet their Performance and Development Plan

(PDP) goals and school directions;
 • High quality school–based PL was regularly planned and delivered to meet PDP and school goals, specifically in

the areas of assessment, programming, HSC, feedback through Learning Sprints, 8 Ways Pedagogy Aboriginal
education, technology, the QTRs, behaviour and wellbeing;

 • Increased instructional and distributed leadership is evident across the school, with additional school funded senior
and executive positions, coaching, mentoring and networking widely occurring; and

 • Effective and responsive management and administrative systems exist in all areas of the school, such as for
budgeting, collaborative planning using the 5P process, finance, asset management, school resourcing, staffing
and student management systems.

In 2019, all staff were actively involved in PL to meet their PDP goals and school directions, accessing external and
internal learning opportunities to meet their needs and the goals of the school and the Department of Education. High
quality, engaging and relevant school–based PL was planned and delivered by staff, external experts and academics, to
meet collective goals.

In 2019, student leadership was visible and distributed across the Senior Leaders, Student Representative Council
(SRC), Junior Aboriginal Education Consultative Group (JAECG) and Green Team. In 2019, we set the 2020 goal of
increasing the visible and genuine participation of students on school based teams and presenting to staff more regularly
their views on school issues. We will also continue to use school funded formal leadership positions to address school
and Departmental targets and increase staff understanding of and engagement with communication systems and
process throughout the school. Increased leadership capacity of all staff and students will focus in 2020 on further
developing our collaborative processes, improving all forms of communication, clearly implementing effective plans and
celebrating achievements. Increased leadership capacity from all levels of the school will also grow from our focus in
2020 on student and staff wellbeing and we will use coaching, mentoring, choice theory and restorative processes in a
more embedded and structure way across all parts of the school.

Progress towards achieving improvement measures

Process 1: Performance & Development Plans (PDPs) aligned to Australian Standards for Teachers and/or Role
Statements (non–teaching staff), the SMP and staff goals through reflective and evidence based
processes, with high quality professional learning to support excellence.

Evaluation Funds Expended
(Resources)

Performance and Development Plans (PDP) are in place for all staff, linked to
performance standards, role statements, school plans and system priorities.
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Progress towards achieving improvement measures

Staff assessed the school–based HPD and PDP procedures as highly
supportive of their developmental stage and goals and supportive of their
NESA requirements for maintenance and accreditation of professional
practice.  In 2019 PDPs were again mapped within our school matrix to
ensure professional learning and support targeted all staff needs against the
Australian Professional Standards for Teachers.  All staff were surveyed on
their evaluation of our HPD Procedures to make recommendations for any
modifications or improvements to school based processes for PDP support
and the HPD Procedures.  School policy and procedures for supporting the
high performance of our staff remains up to date for NESA and Department
of Education requirements.

Process 2: Student Voice and Leadership actively contributes to the directions of the school, with collaborative
and consultative processes to encourage student leadership in the directions of the school.

Evaluation Funds Expended
(Resources)

In 2019, our formal leaders were the main vehicles for student voice in a
number of areas, with formal leadership teams comprising of the Year 12
Senior Leaders, Student Representative Council (SRC), Junior Aboriginal
Education Consultative Group (JAECG), Sport House Leaders and the Green
Team, who all did an outstanding job to be inclusive of all students of the
school.  Into 2020, we aim to enable more wide–spread student voice and to
demonstrate we genuinely support students shaping their own learning and
being a part of the decision–making at the school by inviting students to
attend whole school teams across a multitude of school domains, where
adults meet to discuss and plan school priorities and programs.  These teams
include our focus on Quality Teaching and Engagement, Aboriginal
Education, Literacy and Numeracy, Secondary Studies and Positive
Behaviour for Learning.  Student voice, leadership and representation is also
being encouraged and welcomed to the P&C in 2020.

Process 3: Instructional and distributed leadership opportunities are developed and supported across the
school, linked to the SMP and PDP's.

Evaluation Funds Expended
(Resources)

Collaborative, instructional and shared leadership skills of all staff continued
to be developed through the HPD procedures, including the PDP process, PL
in meta–cognition, Choice Theory, Restorative Practices, Line of Choice,
coaching and mentoring.  Whole school teams addressed school targets
enabling wide–spread leadership opportunities.  Expression of interest
processes were used for all formal leadership positions, targeting leadership
across all areas of the school.  Modification was made at the end of 2019 to
the school–funded head teacher composition for commencement of 2020,
with the focus changed from Head Teacher Teaching, Learning and Leading,
modified to Head Teacher Middle School.  This new position is targeting
improvements in high potential and gifted education, transition, literacy,
numeracy and engagement.

Nancy Snow PL Cost = $1,500

Process 4: Management and administrative systems are responsive to the needs of the school and Department
of Education to ensure effective leadership and management of the school.

Evaluation Funds Expended
(Resources)

On–going support for all forms of administration occurred at all levels of the
school, including finance management, budgeting, planning, policies and
procedures.  The School Administrative Manager (SAM) developed the
financial management and leadership skills of all SASS staff to sustain the
on–going responsiveness to the changes occurring in the SAP finance and
associated system administrative changes.  Additional office administrative
support was implemented, using the principal support allowance, which will
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Progress towards achieving improvement measures

continue in 2020.  Training in 2020 will continue across different SASS roles
to ensure all staff are skilled in multiple aspects of the non–teaching roles in
the school.

Next Steps

 • Students to be active and visible on all school based teams, presenting to staff their views on school issues and
having input into school decision making through student leadership of voice.

 • Continue to develop instructional leadership through strong line management of the school and additional
leadership opportunities, including school funded leadership positions to address school and Departmental targets.

 • Increase staff understanding of and engagement with communication systems and process, as detailed in the
school's Organisational Chart, Teams Overviews and associated meeting and communication formats.

 • Increase leadership team capacity of formal leaders, to develop collaborative processes, communicate clearly,
implement effective plans, evaluate and report on milestones and celebrate achievements.

 • Increase leadership capacity from all levels of the school using coaching, mentoring, Choice Theory, Line of
Choice and Restorative Practices.

 • Collaboratively develop a whole school focus on the improvement in student and staff wellbeing, developing the
collective commitment to an evidence–based approach.
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Strategic Direction 3

High Performance & Excellence in Teaching

Purpose

To be a high performing school that is an integral part of local, national and international communities.

By providing a strong performance focus on our teaching, learning and leading culture, all school members will be
encouraged to strive towards excellence.

Effective and efficient systems will ensure the school is operating at a high level to achieve student, staff and parent
aspirations.

Improvement Measures

 • School staff improve in professional and collaborative practices, with a focus on excellence in teaching.
 • Strong collaboration to deliver programs between the school and the LMG Group, the Dungog District Community of
Schools (DDCoS).
 • Increased positive feedback from the community about communication and school performance

Overall summary of progress

In 2019, the school has achieved all of our three performance measures for Strategic Direction 3;
 • Staff improving in their professional and collaborative practices and a focus on excellence in teaching;
 • The successful implementation of most aspects of the strategic plan within the LMG Group, the Dungog District

Community of Schools (DDCoS); and
 • Positive feedback being received from the community about school performance and communication.

In 2019, staff actively collaborated across many aspects of the school, to strategically improve teaching and learning.
Specifically at a whole school level, extensive collaboration and consultation occurred to review and re–develop the
school Behaviour Management Procedures and connected Student Engagement Procedures for positive behaviour and
learning support. As a result, the Mobile Phone and Smart Devices Policy was also updated with extensive community
consultation occurring throughout these processes. In addition, teachers worked collaboratively on pedagogy (QTR),
programming, assessment, data analysis, feedback, Aboriginal education and technology, to develop excellence in their
practice.

The LMG group of Principals and associated team leaders met regularly to address and plan to achieve the goals set in
our three year strategic plan, achieving all the milestone goals set in regard to Aboriginal education, transition and
technology. The Middle Years Maths team coordinated a visit by Eddie Woo, Teacher of the Year, and they have
committed to invigorate this team, as well as to join a wider school network focused on practical mathematics strategies
across K–12 called 'Mobius' for 2020 and beyond. The LAST network did not operate in 2019 and an improved strategic
focus on literacy and numeracy is a priority for 2020.

The Communication and Engagement Team and P&C evaluated the feedback regarding perceptions of communication
and performance of the school, which was overwhelmingly positive. This included surveys and P&C led evaluation. It
was reported that;

 • The school Newsletter is perceived as highly relevant, informative and engaging;
 • The Principal Report tabled to P&C comprehensively reports on all aspects of school organisation, performance,

management, leadership and culture;
 • The reputation of the school as a high performing and caring environment is very strong;
 • The school website, which was overhauled in 2019 is an effective source of information;
 • Facebook is an effective social media platform to communicate with the community;
 • Parent Teacher Meetings have significantly improved, after being identified by the P&C. These were re–developed

in 2019, with a new format, new venue and regular promotion of dates provided to ensure all parents received
extensive notice and communication about these; and

 • Overall, the methods of communication being used by the school are being well received, with the area for
improvement into 2020 being identified as the Sentral portal, to enhance learning focused and personalised
feedback being available to parents.
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Progress towards achieving improvement measures

Process 1: School Improvement Team to focus on establishing systems to ensure the school/staff meet all
requirements of legislative and Department of Education policy requirements and the teaching, learning
and leading targets of the SMP, including systems to manage, monitor and plan for school change and
improvement, including processes to plan, manage and renew programs, assessment, assets and
infrastructure to meet student learning needs.

Evaluation Funds Expended
(Resources)

School improvement has been led and managed within faculties and across
collaboratively led focus teams in 2019.  The whole school areas of focus
through active teams working on strategic plans include Aboriginal Education,
Literacy and Numeracy, Technology, Positive Behaviour for Learning (PBL),
Communication and Engagement, Secondary Studies, Curriculum,
Transition, Learning and Support, Wellbeing, High Performance and
Development (HPD), Quality Teaching and Engagement.  All of these teams
are represented by a cross–section of staff in 2019, with well developed
plans to meet the needs of the students and improve outcomes.  Agendas for
team meetings are based on strategic plans and milestones which are
evaluated regularly to assess progress against improvement measures.

PBL = $5,690

Wellbeing = $14,600

Secondary Studies = $22,483

Process 2: Communication Team to focus on establishing systems and plans to ensure the school and staff are:
 • Establishing, building on and maintaining new business/industry, university partnerships and learning
alliances that align to school strategic directions
 • Reviewing the communication systems, including the website and Newsletter
 • Strengthen and/or establish community relationships that integrate the school into the wider
community.

Evaluation Funds Expended
(Resources)

The Communication and Engagement Team collaboratively improved the
school website in 2019, analysing data and implementing the new site with
minimal disruption to communication.  The school Newsletter was also
digitised onto the 'Sway' electronic platform, being emailed and posted on our
website fortnightly, as well as Facebook and Sentral.  Increasing the number
of positive phone calls home by teachers to parents was reported to be highly
successful, with interviews of parents and students who have had positive
calls home reporting this to be a highly valued practice.  Parent Teacher
Meetings were re–developed and will now be four times per year in 2020,
with more extensive communication all year about these occurring.  Many
positive media stories about the school and our performances occurred in
2019, including extensive media coverage of our outstanding HSC results,
sporting achievements and cultural programs.

Process 3: The Principal will lead the development of a professional and collaborative learning community (LMG) in
the Dungog District (DDCoS) implementing the strategic plan focused on Aboriginal Education,
Literacy & Numeracy, Technology and Transition P–12.

Evaluation Funds Expended
(Resources)

The LMG group of Principals and team leaders met regularly to address and
plan to meet the goals set in our three year strategic plan, meeting all the
milestone goals set with regard to Aboriginal education, transition and
technology.  The numeracy initiatives led by the Middle Years Maths team
coordinated a visit by Eddie Woo, Teacher of the Year, and they have
co–created the wider school network with the Director Educational
Leadership focused on practical mathematics strategies across K–12 called
'Mobius' for 2020 and beyond.  The LAST network did not operate in 2019
and an improved strategic focus on literacy is a priority for 2020, as
supported by the appointment in 2020 of the Head Teacher Middle School.

LMG Combined funds contributed to
the costs of Term 3 School
Development Day, NAIDOC
Celebrations, Middle Years Maths
Program, Education Week Assembly,
Eddie Woo visit

Funding Sources:
 • RAM ($2133.00)

Process 4: Professional learning and development is focused on coaching, mentoring, collaborative practices and
continual improvement.
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Progress towards achieving improvement measures

Evaluation Funds Expended
(Resources)

Executive and staff were surveyed about collaborative practices and their
professional learning for 2019, whereby colleague–led and implemented
sessions on Learning Sprints, Technology, 8 Ways Pedagogy and QTR was
very well received and reported to be supportive of best practice in teaching
and learning.  These experiences were also evaluated to be inspiring and
worthwhile opportunities for staff to collaborate and learn together on whole
school focus areas.  Results of surveys were used to develop School
Development Day 2020 sessions, professional learning and meeting
structures 2020.  More release time for teachers to work together in
faculty–based teams on assessment and programming will be prioritised from

Next Steps

 • Increased opportunities for time to collaboratively work on programming and assessment planning Year 7–12.
 • Develop staff awareness of and support for wellbeing, leading the creation of a whole school vision and evidence

based plan for 2021 implementation.
 • Increase staff understanding of performance against the Teaching Standards and evidence of this through the

continuation of support within the HPD Procedures.
 • Develop leadership capacity and further understanding of Accreditation, Maintenance and the higher levels of

Accreditation.
 • Support the collaborative implementation of the 3 Minute Walk–through as an effective process for sharing and

improving great pedagogy linked to the QTF.
 • Continue work on Assessment and Feedback through Dylan Wiliam PL modules, Learning Sprints and Thomas

Guskey.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Aboriginal Education Officer
$55,000

Connecting to Country and
Programs $10,000

Relief and Special
Programs (Culture Strong,
Youth Express, NAIDOC)
$12,347

Funding Sources:
 • Aboriginal background
loading ($77 347.00)

In 2019 all programs and initiatives planned
were successfully developed and
implemented.  In–class support and case
management of all Aboriginal students is
supported by our Aboriginal Education
Officer, Kara Clements and all students have
a Personalised Learning Plan (PLP).  Five
Year 12 students graduated and one student
received early entry to Charles Sturt
University and a Year 10 student received a
school based nursing traineeship for 2020.
The Junior Aboriginal Education Consultative
Group (JAECG) have regularly met all year to
consult and plan for the programs run in the
school including the Youth Express Culture
Strong Program.  The Aboriginal Education
Team regularly reviewed plans and
milestones to achieve annual goals, including
the planning and delivery of 8 Ways
Pedagogy professional learning to all staff
and five people attended Connecting to
Country.

English language proficiency Teacher Relief – $2580

Funding Sources:
 • English language
proficiency ($2 580.00)

In 2019, students were case managed and
supported through the LAST teachers,
Careers Advisor and Librarian.

Low level adjustment for disability School Learning Support
Officers – 1.9 FTE

Funding Sources:
 • Low level adjustment for
disability ($108 433.00)

Programs and initiatives implemented in
2019, including the Behavioural Reading
Program, in–class support by SLSO's and
intensive case management support of high
needs students, assisting students within
mainstream classes access teaching and
learning programs and outcomes.

Socio–economic background eLearning Coordinator
$88,502

Additional School Funded
Deputy Principal $23,429

Three Additional Head
Teachers $99,330

Teacher Professional
Learning Additional Funds
$50,000

Technology Revolution
$108,494

Funding Sources:
 • Socio–economic
background ($369 755.00)

The school–funded eLearning Coordinator
and Head Teacher Teaching, Learning &
Leading support all aspects of our
'Technology Revolution' and programs.  All
staff in the school are supported in their
experimentation and use of technology to
build ICT skills and capacity across the whole
learning community, and all staff have
personalised support for the development of
future–focused teaching, learning and
pedagogy.  The school–funded Deputy
Principal is a pivotal role in the line
management support of all aspect of the
school, and necessary also in consideration
of the school only having a 1.0 FTE deputy
principal allocation.  The school–funded
Deputy Principal role is critical to the effective
support, leadership and management of all
areas of the school, including student
discipline, behaviour support, wellbeing,
curriculum support and monitoring,
supervision of staff, mentoring, policy and
procedure development and resource
allocation.  Consultation in 2020 will occur to
substantively fill the second Deputy Principal
position. The Secondary Studies/CAPA Head
Teacher is critical to the senior school
programs and the on–going development and
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Socio–economic background eLearning Coordinator
$88,502

Additional School Funded
Deputy Principal $23,429

Three Additional Head
Teachers $99,330

Teacher Professional
Learning Additional Funds
$50,000

Technology Revolution
$108,494

Funding Sources:
 • Socio–economic
background ($369 755.00)

embedding of these into the learning culture
of the school.  The additional school–funded
teacher professional learning investment in
2019 has supported all aspects of PL to
support high quality teaching, learning and
leading.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($42 390.00)

All Beginning Teachers nominated to take
their support as days relief from face to face
teaching and having mentoring support by an
expert teacher.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 332 317 301 309

Girls 346 340 321 322

Student attendance profile

School

Year 2016 2017 2018 2019

7 92.3 91.7 90.3 90.6

8 89.6 91.6 87.6 87.3

9 91.9 90.2 89.2 85.1

10 89.2 90.6 86.6 86.7

11 90.9 87.6 88.7 83.6

12 89.3 93.1 90.9 90

All Years 90.6 90.8 88.6 87.3

State DoE

Year 2016 2017 2018 2019

7 92.8 92.7 91.8 91.2

8 90.5 90.5 89.3 88.6

9 89.1 89.1 87.7 87.2

10 87.6 87.3 86.1 85.5

11 88.2 88.2 86.6 86.6

12 90.1 90.1 89 88.6

All Years 89.7 89.6 88.4 88

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 9.68 44.44 21.43

Employment 51.61 27.78 24.29

TAFE entry 12.90 5.56 5.71

University Entry 0 0 47.14

Other 25.81 22.22 1.43

Unknown 0 0 0

Students from Dungog High School continue to see the value in further education and training upon the completion of
their secondary studies.

From the 2019 cohort of 70 students in Year 12, 40 students have pursued University, TAFE studies or have secured
Apprenticeships. Of the remaining 30 students, 13 have gained employment in varying vocations including hospitality,
retail, fitness and labouring.

Over one quarter of the enrolled Year 10 students decided to pursue post school education, training or employment
options at the end of 2019. More than half of those school leavers gained apprenticeships in vocations such as
construction, electrical, metal fabrication and hairdressing. One quarter of the school leavers opted to attend Hunter
Trade School to further develop their practical skills for future employment.

Year 12 students undertaking vocational or trade training

52.63% of Year 12 students at Dungog High School undertook vocational education and training in 2019.

Year 12 students attaining HSC or equivalent vocational education qualification

91.7% of all Year 12 students at Dungog High School expected to complete Year 12 in 2019 received a Higher School
Certificate or equivalent vocational education and training qualification.

In 2019, Ellie Waight achieved first in the state for HSC retail services, an outstanding achievement making the New
South Wales Honor Roll. This exceptional achievement resulted in Ellie being a stand out HSC student across the entire
state and the Hunter Valley region.

In 2019, Lily Lean achieved third in the state for HSC retail services, also an outstanding achievement.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Head Teacher(s) 8

Classroom Teacher(s) 38

Learning and Support Teacher(s) 2

Teacher Librarian 1

School Counsellor 1

School Administration and Support Staff 11.88

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 889,772

Revenue 9,157,953

Appropriation 8,669,749

Sale of Goods and Services 93,038

Grants and contributions 391,547

Investment income 3,395

Other revenue 224

Expenses -9,036,692

Employee related -7,670,577

Operating expenses -1,366,115

Surplus / deficit for the year 121,261

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 601,482

Equity Total 771,547

Equity - Aboriginal 77,347

Equity - Socio-economic 369,755

Equity - Language 2,580

Equity - Disability 321,865

Base Total 6,667,970

Base - Per Capita 147,667

Base - Location 41,200

Base - Other 6,479,102

Other Total 386,679

Grand Total 8,427,678

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.

Literacy

Dungog High School completed NAPLAN Online in 2018 and 2019, therefore no trends and comparisons across three
years are commented on in this report.

Our strength in 2019 in Literacy was Year 9 Writing, with above state average results for this cohort. This was a
significant focus area for the school in 2019.

All results below were above similar school groups:
1. The average score Year 9 Reading is 565, compared to 551 in similar school groups.
2. The average score Year 9 Spelling is 558 compared to 556 in similar school groups.
3. The average score Year 9 Writing is 538, compared to 515 in similar school groups and 536 state average.

Within combined reading and numeracy data for Year 7 & 9; 91.37% of students are at or above National Minimum
Standard (NMS), 19.57% of results are in the top 2 performance bands and 26.38% of all students are in the top 2
bands, representing improvement on the Premier's targets.

Numeracy

Dungog High School completed NAPLAN Online in 2018 and 2019, therefore no trends and comparisons across three
years are commented on in this report.

All results below were above similar school groups:
1. The average score Year 9 Numeracy is 573, compared to 562 in similar school groups.
2. The average score Year 7 Numeracy is 524, compared to 519 in similar school groups.

Within combined reading and numeracy data for Year 7 & 9; 91.37% of students are at or above National Minimum
Standard (NMS), 19.57% of all results are in the top 2 performance bands and 26.38% of all students are in the top 2
bands, representing improvement on the Premier's targets.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2019 SSSG State School Average
2015-2019

Biology 71.8 64.7 69.9 71.0

Business Studies 70.5 63.4 68.6 68.5

Community and Family Studies 75.6 70.3 72.2 74.6

English (Advanced) 75.8 74.3 80.0 77.3

English (Standard) 69.5 64.4 67.3 67.5

Geography 64.7 66.0 70.6 68.4

Legal Studies 76.1 65.1 70.6 75.3

Mathematics 71.4 67.2 76.9 70.9

Mathematics Standard 2 69.6 63.6 67.7 69.6

Modern History 68.1 59.6 70.2 69.0

Personal Development, Health and
Physical Education

74.1 66.4 70.5 73.1

In 2019, we continue to achieve excellence and significant growth in Higher School Certificate (HSC) outcomes.
The school is strategically targeting HSC improvement and the development of our secondary studies programs
to achieve excellence in student outcomes and value added performance.
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The HSC results of 2019 place us in the 'excelling' range for school performance VAD Year 9–12 and 49.2% of all
students achieved in the top two performance bands of the HSC, compared to 27.5% for similar school groups.

57 students completed the HSC in 2019 from our 70 graduates, with our success rate of 4.81% increasing from 2018
(3.63% in 2018). These results placed the school in the top 300 performing high schools in the state and in the top 4
comprehensive high schools in the Newcastle and Hunter area with 14 Band 6's, 1 nominal Band 6 mathematics
extension 2 and 69 Band 5 results.

Ellie Waight achieved 1st in the state for retail services.

Lily Lean achieved 3rd in the state for retail services.

The 2019 HSC Distinguished Achievers List included:
1. Abby Crowe (DUX) – Band 6 in biology, chemistry, mathematics and mathematics extension 1
2. Nikolas White – Band 6 in chemistry, physics, mathematics extension 1
3. Ellie Waight – Band 6 business studies and retail services. First in state, retail services.
4. Lily Lean – Band 6 retail services. Third in state, retail services.
5. Georgia Stewart – Band 6 drama and legal studies
6. Sahar Ellicott – Band 6 drama
7. Tabatha Beisler – Band 6 drama
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Parent/caregiver, student, teacher satisfaction

The Tell them From Me Student Survey was conducted in 2019, with a response rate of 561 students completing this
survey (631 enrolled in 2019). This survey is designed to provide an insight into student perspectives about schooling
and school life, giving their opinion to support school planning and to help identify possible school improvement
initiatives. The following results show the School Mean and NSW government school 'norm' for each dimension of the
survey:

Academic Outcomes:
 • Grades in English – Students' overall mark in their current or most recent English class was reported as a letter

grade and converted to a percentage. School Mean = 67% NSW Govt. Norm = 68%
 • Grades in Maths – Students' overall mark in their current or most recent Maths class was reported as a letter

grade and converted to a percentage. School Mean = 64% NSW Govt. Norm = 66%
 • Grades in Science – Students' overall mark in their current or most recent Science class (e.g., general science,

biology, chemistry, or physics) was reported as a letter grade and converted to a percentage. School Mean = 62%
NSW Govt. Norm = 64%

Drivers of Student Outcomes:
 • Effective learning time – Important concepts are taught well, class time is used efficiently, and homework and

evaluations support class objectives. School Mean = 5.7 NSW Govt. Norm = 6.3
 • Relevance – Students find classroom instruction relevant to their everyday lives. School Mean = 5.1 NSW Govt.

Norm = 5.8
 • Rigour – Students feel classroom instruction is well–organised, with a clear purpose, and with immediate feedback

that helps them learn. School Mean = 5.5 NSW Govt. Norm = 6.4
 • Advocacy at school – Students feel they have someone at school who consistently provides encouragement and

can be turned to for advice. School Mean = 5.3 NSW Govt. Norm = 6.0
 • Positive teacher–student relations – Students feel teachers are responsive to their needs and encourage

independence with a democratic approach. School Mean = 5.3 NSW Govt. Norm = 5.7
 • Positive learning climate – Students understand there are clear rules and expectations for classroom behaviour.

School Mean = 5.2 NSW Govt. Norm = 5.6
 • Expectations for success – School staff emphasise academic skills and hold high expectations for all students to

succeed. School Mean = 6.1 NSW Govt. Norm = 7.0
 • Advocacy Outside of School – Students have someone at home or community who consistently provides

encouragement and can be turned to for advice. School Mean = 4.9 NSW Govt. Norm = 4.5
 • Students planning to finish Year 12 – Students plan to finish high school. School Mean = 59% NSW Govt. Norm

= 85%
 • Students planning to do an apprenticeship or VET/TAFE course – Students plan to pursue a trade or

apprenticeship program. School Mean = 33% NSW Govt. Norm = 35%
 • Students planning to go to university – Students plan to attend university. School Mean = 40% NSW Govt.

Norm = 67%

Social–emotional Outcomes:
 • Student participation in school sports – Percentage of students with a high rate of participation in sports with an

instructor at school, other than in a physical education class. School Mean = 44% NSW Govt. Norm = 48%
 • Student participation in extracurricular activities – Percentage of students with a high rate of participation in

art, drama, or music groups; extracurricular school activities; or a school committee. School Mean = 20% NSW
Govt. Norm = 24%

 • Students with a positive sense of belonging – Students feel accepted and valued by their peers and by others
at their school. School Mean = 47% NSW Govt. Norm = 66%

 • Students with positive relationships – Students have friends at school they can trust and who encourage them
to make positive choices. School Mean = 71% NSW Govt. Norm = 78%

 • Students that value schooling outcomes – Students believe that schooling is useful in their everyday life and
will have a strong bearing on their future. School Mean = 53% NSW Govt. Norm = 72%

 • Students that regularly truant – Students skip classes or miss days at school without a reason, or arrive late for
school or classes. School Mean = 15% NSW Govt. Norm = 10%

 • Students with positive homework behaviours – Students do homework for their classes with a positive attitude
and in a timely manner. School Mean = 34% NSW Govt. Norm = 54%

 • Students with positive behaviour at school – Students that do not get in trouble at school for disruptive or
inappropriate behaviour. School Mean = 76% NSW Govt. Norm = 87%

 • Intellectual engagement composite – Students are intellectually engaged and find learning interesting,
enjoyable, and relevant. School Mean = 30% NSW Govt. Norm = 46%

 • Students who are interested and motivated – Students are interested and motivated in their learning. School
Mean = 16% NSW Govt. Norm = 28%
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 • Effort – Students try hard to succeed in their learning. School Mean = 47% NSW Govt. Norm = 66%

The Tell them From Me 'Focus on Learning' Teacher Survey was conducted in 2019, with a response rate of 22
teachers completing this survey (51 teachers employed in 2019)giving their perspectives and opinions about their
practice and the school. This survey is based on two research paradigms. One is 'effective schools' research which has
identified the most important correlates of student outcomes. The questions in the survey are grouped to assess eight of
the most important Drivers of Student Learning. The research on classroom and school effectiveness has consistently
shown these factors to be strong correlates of student achievement. The second paradigm, related to Dimensions of
Classroom and School Practices, is based on the learning model followed by the Outward Bound program. This is hailed
as an effective model of teaching as participants are presented with tangible, challenging goals; the training entails a
series of activities that lead participants to achieving those goals in incremental steps; there is constant feedback from
trainers and peers; and the staff help participants overcome personal obstacles such as fear or a lack of perseverance.

The scores for the Likert–format questions (i.e., strongly agree to strongly disagree) have been converted to a 10–point
scale, then averaged and reported by question and by topic. A score of 0 indicates strong disagreement; 10 indicates
strong agreement; 5 is a neutral position (neither agree nor disagree).

The following results indicate positive agreement:
1. School leaders have helped me establish challenging and visible learning goals for students
2. School leaders have helped me create new learning opportunities for students
3. School leaders have provided me with useful feedback about my teaching
4. School leaders have helped me improve my teaching
5. School leaders have provided guidance for monitoring student progress
6. School leaders have taken time to observe my teaching
7. School leaders have supported me during stressful times
8. I work with other teachers in developing cross–curricular or common learning opportunities
9. Teachers have given me helpful feedback about my teaching
10. Other teachers have shared their learning goals for students with me
11. I discuss my learning goals with other teachers
12. Students become fully engaged in class activities
13. I monitor the progress of individual students
14. I am effective in working with students who have behavioural problems
15. Students find class lessons relevant to their own experiences
16. I regularly use data from formal assessment tasks to decide whether a concept should be taught another way
17. When students' formal assessment tasks or daily classroom tasks fail to meet expectations I give them an

opportunity to improve
18. I provide examples of work that would receive an "A", a "B", or a "C" (or their equivalent)
19. I use results from formal assessment tasks to inform my lesson planning
20. I help students set challenging learning goals
21. My students are very clear about what they are expected to learn
22. I use two or more teaching strategies in most class periods
23. Students receive feedback on their work that brings them closer to achieving their goals
24. I use computers or other interactive technology to give students immediate feedback on their learning
25. I help students set goals for learning new technological skills
26. I help students to overcome personal barriers to using interactive technology
27. I work with students to identify a challenging learning goal relevant to the use of interactive technology
28. I am regularly available to help students with special learning needs
29. I strive to understand the learning needs of students with special learning needs
30. I make sure that students with special learning needs receive meaningful feedback on their work
31. I use individual education plans to set goals for students with special learning needs
32. I create opportunities for success for students who are learning at a slower pace
33. I share students' learning goals with their parents
34. I use strategies to engage parents in their child's learning
35. I am in regular contact with the parents of students with special learning needs
36. Parents understand the expectations for students in my class
37. I make an effort to involve parents and other community members in creating learning opportunities
38. Parents are regularly informed about their child's progress
39. I work with parents to help solve problems interfering with their child's progress

The following responses are above the NSW state mean for positive agreement:
1. I work with school leaders to create a safe and orderly school environment
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2. I talk with other teachers about strategies that increase student engagement
3. Teachers in our school share their lesson plans and other materials with me
4. I discuss my assessment strategies with other teachers
5. I discuss learning problems of particular students with other teachers
6. I give students written feedback on their work
7. I talk with students about the barriers to learning
8. In most of my classes I discuss the learning goals for the lesson
9. I set high expectations for student learning
10. My assessments help me understand where students are having difficulty
11. I use formal assessment tasks to help students set challenging goals
12. I give students feedback on how to improve their performance on formal assessment tasks
13. When I present a new concept I try to link it to previously mastered skills and knowledge
14. I can easily identify unproductive learning strategies
15. I discuss with students ways of seeking help that will increase learning
16. Students have opportunities to use computers or other interactive technology for describing relationships among

ideas or concepts
17. Students have opportunities to use computers or other interactive technology to analyse, organise, and present

subject matter
18. I help students use computers or other interactive technology to undertake research
19. I establish clear expectations for classroom behaviour
20. I help low–performing students plan their assignments
21. I make an effort to include students with special learning needs in class activities
22. I work with parents to help solve problems interfering with their child's progress
23. My assessments help me understand where students are having difficulty
24. I talk with students about the barriers to learning

The following responses show possible areas for improvement:
1. Students receive written feedback on their work at least once every week
2. Students use computers or other interactive technology to track progress towards their goals
3. I ask parents to review and comment on students' work

The Tell them From Me 'Partners in Learning' Parent Survey was conducted in 2019, with a response rate of 29 parents
completing it (631 students enrolled in 2019). This survey is based on a comprehensive questionnaire covering several
aspects of parents' perceptions and opinion of their children's experiences at home and school. The survey includes
seven separate measures, which were scored on a ten–point scale.

The scores for the Likert–format questions (i.e., strongly agree to strongly disagree) have been converted to a 10–point
scale, then averaged and reported by question and by topic. A score of 0 indicates strong disagreement; 10 indicates
strong agreement; 5 is a neutral position (neither agree nor disagree).

The following results indicate positive agreement:
1. I feel welcome when I visit the school
2. I can easily speak with my child's teachers
3. Teachers listen to concerns I have
4. Written information from the school is in clear, plain language
5. The school's administrative staff are helpful when I have a question or problem
6. If there were concerns with my child's behaviour at school, the teachers would inform me immediately
7. Teachers have high expectations for my child to succeed
8. Teachers show an interest in my child's learning
9. My child is encouraged to do his or her best work
10. Teachers expect homework to be done on time
11. Teachers expect my child to work hard
12. Teachers expect my child to pay attention in class
13. Teachers devote their time to extra–curricular activities
14. My child feels safe at school

The following responses are above the NSW state mean for positive agreement:
1. Reports on my child's progress are written in terms I understand
2. Someone in the family asks about any challenges your child might have at school
3. Someone in the family encourages your child to do well at school
4. Someone in the family talks with your child about feelings towards other children at school
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5. My child is clear about the rules for school behaviour
6. My child feels safe going to and from school

The following responses show possible areas for improvement:
1. I am well informed about school activities
2. Parent activities are scheduled at times when I can attend
3. I am informed about my child's behaviour at school, whether positive or negative
4. The teachers would inform me if my child were not making adequate progress in school subjects.
5. I am well informed about my child's progress in school subjects
6. I am informed about opportunities concerning my child's future
7. I am informed about my child's social and emotional development
8. Teachers take account of my child's needs, abilities, and interests
9. Teachers maintain control of their classes
10. Behaviour issues are dealt with in a timely manner
11. The school helps prevent bullying
12. Teachers help students who need extra support
13. School staff create opportunities for students who are learning at a slower pace
14. Teachers try to understand the learning needs of students with special needs
15. School staff take an active role in making sure all students are included in school activities
16. Teachers help students develop positive friendships
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

In 2019, Aboriginal Education was led by the Aboriginal Education Team at the school, a widely represented team of
active participants led by Susan Judd and Kara Clements. This team collaboratively planned and delivered a variety of
programs and initiatives, such as NAIDOC, transition programs, Culture Strong, Connecting to Country participation,
Personal Learning Plans (PLPs), in–class support, tuition, and the Junior Aboriginal Education Consultative Group
(JAECG). The Aboriginal Education Team regularly reviewed plans and milestones to achieve set goals, including the
planning and delivery of an 8 Ways Pedagogy professional learning session which saw teachers break up into faculty
groups and work together to see how 8 Ways can be embedded into their programs. The feedback was very positive.

As outcomes in 2019, five year 12 students graduated and one student received early entry to Charles Sturt University.
At Graduation, year 12 presented the school with a selection of native plants as their farewell gift, which were planted in
an area of the school we hope to extend on with some additional plants and a mural in 2020.

In recognition of outstanding achievement in the domains of the sporting, academic, leadership and culture, six students
received Excellence Awards at the Youyoong AECG awards night and one year 10 student received a school based
nursing traineeship for 2020.

Three of our students were invited to teach exchange students from Gifu Agricultural College in Japan how to weave
ceremonial bracelets, where the students had an enjoyable time and worked together through language differences.

The Junior Aboriginal Education Consultative Group (JAECG) regularly met all year to consult and plan for the programs
run in the school, including the Youth Express Culture Strong Program. Leadership is devloping within this group and
they are actively engaging with the LMG primary school year 5–6 Aboriginal students, as well as the local AECG to
develop their influence and capacity as leaders.

Many staff attended Connecting to Country with the Youyoong AECG this year, including our principal and our P&C
president.

A successful transition to high school program for our Aboriginal students was implemented in 2019, with ten students
attending from our partner primary schools. We are planning to implement hearing screening in 2020 for all Aboriginal
students, using Sound Scouts. Also continuing into 2020 is one on one support, in class support and the behavioural
reading program.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

The school has three staff trained as Anti–Racism Coordinators (ARCO's) in the school.  Practices and procedures to
refer matters to the ARCO are in place.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
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practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Other School Programs (optional)

Annual Curriculum Review

Each year the school undertakes a review of a curriculum area that may be reported on in the Annual School Report.
This self–evaluation is a planned process of gaining feedback and engages the wider school community in reflecting
upon what the school is doing to improve student learning outcomes.

The curriculum area of the PDHPE faculty was reviewed in 2019, with the following findings by the Review Team:
1. The Review Team observed some excellent classroom practice in PDHPE lessons through quality teaching and

positive relationships between staff and students. This was supported through observation of high levels of student
interest and engagement in the lessons presented.

2. HSC results in PDHPE show some courses performing consistently well and others are experiencing downward
trends in results and students selecting them. The percentage of students achieving in the top two performance
bands is below state average in some of these HSC courses.

3. The use of technology is an effective resource for teacher instruction and student research, interaction or
collaboration on group or independent tasks. There is strong evidence of the need for increased effective use of all
forms of technology in teaching programs, which is supported by teacher, parent and student comments.

4. Assessment is an integral part of the teaching and learning cycle, which is used to inform future directions, as
evidenced in programs. Documentation revealed sound practices in theory assessment and room for development
of assessment practices used within practical areas.

5. An inconsistency in the effective use of performance data to inform programs was evident, where it appears there
is no systemic and regular analysis or evaluation of data (such as literacy, numeracy and HSC assessment results)
to inform pedagogy and a lack of program development based on this evaluation and data informed practice linked
to syllabuses. Programs need to use data to drive teaching and learning strategies. For example,
model/guided/independent literacy strategies and scaffolds could be created for particular writing skills relevant to
the PDHPE curriculum and used within assessments. Teachers need to become critical evaluators and use data to
inform practice.

6. Students identified supportive relationships where they could talk to teachers and there were also strong feelings
of support in senior courses receiving formal, informal and verbal feedback. Some senior students felt teaching
strategies were 'chalk and talk' relying on booklets. In junior PDHPE classes, written assessment feedback for
theory components of the courses was generally found to be consistently occurring linked to criteria, but not for
practical components.

7. HSC monitoring folders are examples of best practice and there is evidence of a consistent supervision of HSC
courses. There are consistent approaches in the contents, ordering and organisation of HSC folders, which made
these easy to follow. HSC Monitoring and supervision practices need to be continually supported and developed in
the faculty to support these processes maintaining and developing this high level of standard.

8. Administrative responsibilities in Sentral mark book indicated some area for development in the allocation of marks
and grades. There are significant strengths in faculty administration including the monitoring and evaluation of
teaching and learning, program and assessment course organisation and faculty minutes. Improvements in the
areas of embedding teaching and learning elements of differentiation, extension and/or adjustments, explicit
literacy and numeracy strategies, technology and Aboriginal perspectives is an area of focus, as well as data
analysis informing practice.

9. Teachers referenced a past event considerably impacting the faculty from their perspective. It was found that this
issue is causing them concern; noting this is affecting their ability to build their positive culture and operate as a
collegial team. They reported a belief that this negative impact is within their faculty and the school community.
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