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Introduction

The Annual Report for 2019 is provided to the community of Ashcroft High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Ashcroft High School
Maxwells Ave
Ashcroft, 2168
www.ashcroft-h.schools.nsw.edu.au
ashcroft-h.school@det.nsw.edu.au
9607 8011
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School background

School vision statement

Promote, develop and consolidate an integrated whole–person whole–school approach to student learning and
development, encompassing the intellectual, physical, social, emotional, moral, spiritual and the aesthetic.1 This learning
is embraced within the context of the school and its community, through the notion of a hub ('Centrum'2); that includes
members of the local community; the inclusion and integration of support from agencies in order to embrace a holistic
approach for young people, and globally through personal and virtual engagement.

1 Melbourne Declaration on Educational Goals for Young Australians (Dec 2008)

2 Centrum: (Latin) meaning centre

School context

Ashcroft High School (AHS) was established in 1964 and has a growing enrolment currently of 547, including 62%
LBOTE and 17% students of Aboriginal and Torres Strait Islander background. The school provides a range of innovative
integrated structures to support students' comprehensive development within a school community context. AHS receive
equity funding in order to assist economic and social disadvantage. The school has built its intellectual and whole person
focus by providing at its core high–level teaching and learning (NSW Quality Teaching framework) embedded in practice
since 2004 as a teacher and student learning partnership. The school's student leadership council [SLC] has a
membership of 18% of the student body and consists of four portfolios including teaching and learning and local and
global perspectives. The school embraces integrated interdisciplinary research–based practice including the
development of an Ashcroft Research Centre, that includes student and educator work. There is also a research focus
on understanding and embracing our school community more substantively. Ashcroft High School integrates a large
allied health team within the learning context together with a student support services team and learning centre. The
school's key purpose is to continue to develop, promote and enable an integrated whole–person pre–to–post school
community model and the concept of students leading learning.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Excelling

LEARNING: Assessment Excelling

LEARNING: Reporting Excelling

LEARNING: Student performance measures Excelling

TEACHING: Effective classroom practice Excelling

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Excelling

TEACHING: Learning and development Excelling

LEADING: Educational leadership Excelling

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Excelling

LEADING: Management practices and processes Excelling
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Strategic Direction 1

STRATEGIC DIRECTION 1 Quality Teaching

Purpose

To continue to develop the ten–year focus of the NSW Quality Teaching (QT) model as the basis for all practice. The
practice requires continued refinement and evidence including teacher classroom data, student QT leadership and focus
group feedback, teachers’ learning journals, and coaching which together connects and supports the school's
whole–child whole–school ethos.

1 The NSW Quality Teaching model

Improvement Measures

Increased engagement with evidence based research in the area of quality teaching, informed by data and reflected in
professional learning plans.
 • 100% of teachers keep a learning journal at a proficient standard documenting their reflection of classroom practice
via the QT framework, and includes the school focus on setting targets and goals within the theme of 'collaboration
and improved knowledge and understanding'.
 • 60% of teachers achieve highly accomplished standard regarding the knowledge and understanding of the QT
model, and provides evidence for their proficiency standard according to the National Standards. This evidence is
matched to the school's focus on 10% increase in the number of students achieving Band 5/6 HSC.

Overall summary of progress

NA

Progress towards achieving improvement measures

Process 1: Deepen and extend further the application of the QT model for students as a reciprocal process of
learning.  Classroom students provide feedback of learning, and students in the SLC–QT
portfolio facilitate the role of junior students in QT learning.

Evaluation Funds Expended
(Resources)

All teachers kept a learning journal which was reviewed regularly by the
executive team and formed in an integral part of the teacher Professional
Development Plan (PDP) process.

Journals were an integral part of the Quality teaching coding rounds and
teachers used this experience as part of their personal reflection and goal
setting.

All teachers engaged with the NSW Quality Teaching Framework (QTF) and
demonstrated a high level of competence in its classroom applications and
how they relate to the Professional Teaching Standards. Coding data from
2019 indicates that we have exceeded the 60% target of highly accomplished
understanding of the QT model, and believe that this has been enabled by
the team approach to coding for the past two years where all teachers are not
only coded but code across–faculty partner in conjunction with the senior
executive as a method of deepening their understanding and application of
the framework.

Teaching & Learning

(NSW QT)

$355600

Learning Centre Support

$42000

Aboriginal Student Support

$37500

Primary Liaison

$27900

Process 2: Within and across faculty teams to continue sharing learning through set program and data and to be
tracked by each faculty for each teacher. Evidence to be provided of data as it relates to SDD activities.

Evaluation Funds Expended
(Resources)

Teachers were coded between 3 and 5 times over the year. All teachers were
coded once by the senior executive, and including HTs coded once by the

Head teachers are allocated 4 period
per cycle to provide time to mentor
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Progress towards achieving improvement measures

principal. Feedback about pedagogy was well–received and set further
directions for improvement.

and assist staff through the growth of
their K&U. This a progressive process
over time, where faculties are
operating at a high level.

Funding Sources:
 • Socio–economic background
($130.00)

Process 3: Provide timetabled classes in Maths & Science at partner feeder primary schools to extend Stage 3
learners including through connected electronic classes, to assist reciprocal teacher understanding
of high–level practices, and to enhance the continuity of the broad range of educational
outcomes including literacy and numeracy.

Evaluation Funds Expended
(Resources)

Feedback, formalised in a survey of PS students, indicated a large difference
in their K&U and enjoyment of both subjects. Both HTs and PS teachers
noted a mutual benefit having HS expertise in a primary setting and enabling
a more appropriate continuum of learning Stage 3–4. Further developments
TBA regarding extending key students online into stage 4

A double period per fortnight by two
head teachers

Funding Sources:
 • Socio–economic background
($14000.00)

Process 4: All teachers are coded by the senior executive team in addition to coding which occurs within and
across faculties using the NSW Quality Teaching model. Coding process includes lesson observation,
individual feedback and student and teacher focus groups.

Evaluation Funds Expended
(Resources)

The adapted coding process was as a result of a Year 11 student tragedy.
Nevertheless, the process was well–received by HTs and staff, with an ability
to be confident about any of their teachers happy to participate. The level of
teacher discussion and involvement is of a high standard, and we have noted
over time the years of work embedding such confidence as part of what what
teachers do.

Time provided in–built through the
timetable for HTs. The costing for this
is also inclusive of time given for each
HT to direct QT learning internally
including their own data bank of
faculty coding and ensuring learning
journals are maintained at a high
standard

Funding Sources:
 • Socio–economic background
($125000.00)

Process 5: Teachers to provide a learning journal as evidence of their reflections as it links to pedagogical
practice, with a focus on deep learning and reflective practice which will also assist their professional
development goals as linked to their PDP's and teacher National Standards.

Evaluation Funds Expended
(Resources)

Learning journals have evolved over time as a high–level document that links
explicit learning by teachers with the complexity of the role. For example,
matching syllabus, programs, classroom practice, assessment and
understanding about differentiation. This latter area will be explored in more
detail for 2020

There is no cost attached to this
process, and is built in to all teacher
expectations

Process 6: Opportunities to promote teaching practice and innovation.

Evaluation Funds Expended
(Resources)

Feedback by the deputy principals was that practice was of a very high
standard. There was excitement by the DPs about classroom evidence, and
including the feedback together with coaching that is provided to staff on
each coding occasion. K&U of the QT elements continues to be high, with

No specific resources required for this
activity

Printed on: 8 June, 2020Page 6 of 28 Ashcroft High School 8397 (2019)



Progress towards achieving improvement measures

experienced teachers supporting all new teachers in addition to the HT in
charge of (new teachers) proficiency providing coding and coding knowledge
to all new staff. AHS areas of focus over recent years has been consolidating
problematic knowledge, explicit quality criteria, and cultural knowledge and
connectedness. In Mathematics for example, the link between teaching in a
feeder PS and the use of narrative as a connecting link to appreciation of
patterns in mathematics has shown increased significance.

Next Steps

Quality Teaching remains a core focus area in the school planning cycle. At the end of the period we anticipate that:

As a result of our work:
 • Teacher personal learning goals will reflect the continuing and consistent improvement of teacher quality over time

as evidenced through data analysis and ongoing collegial dialogue.
 • Teachers in collaboration with their mentors/supervisors will use their journals and data to identify their progression

through the National Standards for teachers and develop further areas for professional growth as life–long leaders
of learning.

 • Our work will involve teachers collaborating both within and across faculty teams in an area of action research
embedded within their PDP's. Teachers will value the undertaking of improving knowledge and understanding of
practice.

This will be evidenced by:
 • Learning journals which reflect individual and group action research undertaken by all teachers as a result of their

collaboration within and across faculties. Journals and data analysis will be used to identify and direct teacher
growth in understanding of the Quality Teaching elements.

 • All teachers participating in coding partnerships cross–faculty with the senior executive team as an opportunity to
increase their knowledge of the QT framework beyond the paradigm of their own curriculum area.

 • Increased teacher understanding and confidence in the QT model and application beyond their own classrooms,
evidenced in improved coding data.

 • Opportunities for teachers to showcase their knowledge and understanding of quality teaching and its connections
to whole–school learning via various forums.
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Strategic Direction 2

STRATEGIC DIRECTION 2 Students Leading Learning

Purpose

To continue to develop the significant role of students within the Student Leadership Council (SLC) as it links to learning
through the avenue of four portfolios that includes Quality Teaching, Global Perspectives, Healthy Schools and School
Welfare. Student focus includes developing and promoting initiatives, integrated co–curricular programs, creativity,
research, feedback, and providing presentations to local and global audiences.

Improvement Measures

The following measures will provide a capacity to gauge the effectiveness of the integration of the Student Leadership
Council (SLC) and the student body in their effective link to student learning:
 • 17–25% of students will be actively involved in the Student Leadership Council(SLC), as evidenced in their roles and
attendance, and through teacher learning journals.
 • Success for SLC membership, level of involvement and learning is evaluated through survey based on project aims
and focus groups with a rating above 80% as an indicator on the Likert scale.

Overall summary of progress

NA

Progress towards achieving improvement measures

Process 1: To promote and increase SLC membership, and develop active roles that account for and enhance their
skills; to identify, record and report learning skills as they relate to curriculum skills; and record, present,
promote and report each portfolio within school and the broader community.

Evaluation Funds Expended
(Resources)

Currently the membership of the SLC is at 20% of the total student population
across both formal and informal roles and evenly distributed across the
portfolio areas of Quality Teaching, Global Initiatives, Healthy School and
Wellbeing.

The Wellbeing portfolio led the delivery of RuOK workshops to all students in
Pastoral Care.

Leadership (staff)

$6000

AHS Learning&Innovation Project
(Staff)

$17500

Process 2: The Quality Teaching portfolio receives training in the purpose of the NSW QT model, and identifies key
Elements as a focus in which to break–down the language and train junior cohorts ‘ on their role in the
classroom’; to receive training in research (including action research) and peer–review of student work.

Evaluation Funds Expended
(Resources)

The QT portfolio decided to examine student group work in classrooms. SLC
students interviewed a range of students about the effectiveness of group
work and level of confidence (see separate report). The projected work on
establishing criteria and training as student peer reviewers is underway;
includes high–standard work across all genres submitted for review in an
Ashcroft Student Journal and the Ashcroft Research Centre.

Teacher time

Funding Sources:
 • Socio–economic background
($5000.00)

Process 3: Global Initiatives portfolio will develop projects based on knowledge and understanding of global and
local social justice issues, e.g. equity, fairness, environment, human rights and the ability to learn the
skills of global citizenship, i.e. the duties, rights and responsibility of being a global citizen.

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

The project regarding social justice issues and citizenship is in its formative
stage and will be featured as a draft during part two of 2020

NA

Funding Sources:
 • Socio–economic background
($5000.00)

Process 4: Healthy Schools' portfolio with the support of the PBS portfolio will develop projects based on student
healthy habits, through the design and analysis of surveys based on student exercise, stress, nutrition,
sleep, screen–time, followed by a report and suggested follow–up.

Evaluation Funds Expended
(Resources)

A draft survey was developed (results to be determined). The canteen was
approved as meeting healthy schools standard. High Impact Interval Training
(HIIT) has been introduced as a theme across all physical activity lessons –
lessons introduced with intense burst of (game) activity related to the theme
of the lesson. Sport coaching continued in primary schools via student sport
coaching classes.

NA

Funding Sources:
 • Socio–economic background
($5000.00)

Process 5: SLC staffing has been further strengthened in order to sustain its continual growth. SLC–QT to continue
learning processes and to extend to classroom feedback, evaluation and presentations.

Evaluation Funds Expended
(Resources)

Continuation into 2020

Process 6: Opportunities for students to develop their learning through each portfolio, and to be able to relate those
skills within their classroom learning.

Evaluation Funds Expended
(Resources)

Students will be encouraged to join the SLC.

Next Steps

Students Leading Learning remains a core focus area in the current planning cycle. At the end of that period we
anticipate that:

As a result of our work:

*We will broaden the range of leadership initiatives to appeal to more students and increase to 25% the portion of
students involved in and applying for leadership roles, by promoting a 'buddy approach' to SLC programs and
membership.

*Student leaders (facilitators) and student participants will enhance their knowledge and understanding of the QT
elements, paradigms associated with citizenship, global issues, healthy habits and the integration of these skills within
their learning.

This will be evidenced by:

*The manager SLC and their assistant will lead and develop the staff responsible for each portfolio, and together with
staff keep a record of actions according to the plan, and as notes in set term meeting.

*A database of student members will be kept for all students according to their portfolios and roles. An outline of five
leadership capabilities will be identified for each student (e.g. personal, interpersonal, collaboration using five statement
rated 1–5).
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Strategic Direction 3

STRATEGIC DIRECTION  Ashcroft High School Centrum

Purpose

AHS serves its students through the notion of awhole–person whole–school community approach and seeks to ensure
that all practices, connected research, community agencies and the school’s physical environment support students
within an integrated P–12 model in order to enable a comprehensive holistic and mutually inclusive process and resultant
positive educational outcomes.

Improvement Measures

The following measures will provide a capacity to gauge the effectiveness of the integrated whole–person
whole–school model:
 • 80% of identified students are being cared for within the integrated healthy learner model, and there is high
satisfaction levels regarding the integrated model as measured through staff, students and community, and through
the addressing of identified needs, noted through Sentral minutes and records.
 • The AHS Centrum model consolidation includes an integrated health/learning profile for all students, and the
formation of a network of similar schools connected to research across Australia. 

Overall summary of progress

NA

Progress towards achieving improvement measures

Process 1: The Student Support Services (SSS) faculty continues to develop as a critical support structure for
students’ comprehensive educational outcomes, including the support of their families. This will be
supported by the Allied Health team with the appointment of a separate manager, and the Learning
Centre.

Evaluation Funds Expended
(Resources)

100% of students were provided with individualised case plans as reported
on in Learning Support Team minutes each fortnight with the additional
reports form each specialist area within the team including Learning Centre
and Allied Health.

A Head Teacher Allied Health was added to the team. Each health
professional interviewed for the position for 2019. Art therapy consolidated to
one position at 0.4 FTE and an additional psychologist(clinical registrar) was
added at 0.6 FTE. A Public Health graduate appointed in Term 4 at 0.4 FTE
(role: to determine the real health status of the Ashcroft community, with
support from the [Liverpool] Health and Research Institute). Salary for Health
Coordinator (RN) reviewed in conjunction with role distribution to APS and
SPS (0.4 FTE at AHS). The Learning and Innovation Centre completed
research with students from Years 5–11.

Allied Health (Staff)

$35000

Additional Support (Staff)

$155000

Process 2: The school’s aesthetic environment will compliment high–level research and learning and assist the
promotion of AHS as a high calibre intellectual hub (Centrum) within the community. Plan developed for
Canteen/Cafe performance space.

Evaluation Funds Expended
(Resources)

Aesthetic development was stalled as a result of inability to obtain funds.
Modelling of a design concept may include garnering the support of UNSW
Built Environment (as it was previously with architecture student design) with
assistance from Prof Linda Corkery (TBA). Grants for research of Ashcroft
Health and Learning modelling were developed with support and lead by
UNSW and Institute of Health and Medical Research (Liverpool). Two were

NA

Printed on: 8 June, 2020Page 10 of 28 Ashcroft High School 8397 (2019)



Progress towards achieving improvement measures

unsuccessful. Further work will be undertaken by AHS in seeking other
avenues of philanthropic support and grant ideas – particularly in support of
the Ashcroft Interconnected Community [AIC] model that includes further
extension of the Health Nurse concept and a student Health and Learning
profile P–2–P.

Process 3: Consolidation of AHS Centrum model through the promotion of the Ashcroft Research Centre (ARC),
the Ashcroft Professional Learning Centre including student peer reviewed papers and school initiated
research in conjunction with WSU and UoN, and the formation of an Australian–wide network of
community–based schools.

Evaluation Funds Expended
(Resources)

Tri–level coordination of processes and data [SSS + Learning Centre + Allied
Health] included reporting in detail via Sentral records so that each student's
profile reflects summarised details of all interventions. All students referred by
the LC team (meetings) are included in records.

Student peer review (of work) criteria transferred to 2020, and is currently
under development (ref. Rlg DP_BP). Research grants continue to be
sourced (2019 unsuccessful via UNSW as joint applications).

NA

Process 4: Development of plans for the canteen to be upgraded as a performance space/cafe, and the hall
upgrade to include stage performace space enhancement.

Evaluation Funds Expended
(Resources)

Plans have not been undertaken as schools funds have been exhausted
through current programs supporting student learning and health. Means by
which such projects are undertaken will require sourcing grants, and inclusive
of the Ashcroft Interconnected Community model (AIC – see separate paper).

NA

Process 5: Evidence of achievement will be provided in a report.

Evaluation Funds Expended
(Resources)

This will be continued into 2020.

Next Steps

The Ashcroft High School Centrum remains a core focus area in the current plan. At the end of that period we anticipate
that:

As a result of our work:

*Staff, students and community will be confident that students are being cared for within a fully enhanced K–12 healthy
learner model.

*The school will be viewed through its actions and its aesthetics as an integrated scholastic and health hub (Centrum)
within the community.

This will be evidenced by:

*The coordination and collaboration of an integrated support services model and will result in 80% of identified students
being tracked with a Personalised Learning Plan approach. The three teams: allied health, learning intervention and
Student Support Services will provide a coordinated model focused towards an integrated pre–to post (P2P) approach.

 *The processes and outcomes of the tri–level team, i.e. Student Support Services, Allied Health and Learning Centre,
will be enhanced through the coordination and record keeping of their actions via minutes and notation, so that each
student and whole cohorts will be centralised though electronic records.
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 *Work developed by the SLC (Healthy Schools and QT) will provide data and a quality report to be utilised in
whole–school strategies (Health) and student extended writing (student peer–reviewed work).
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading AEO

$7500

Additional support (SLSO)

$41500 Additional
Support(Teacher)

* Aboriginal background
loading ($8 000.00)

Funding Sources:
 • Aboriginal background
loading ($49 000.00)

The Aboriginal Education Officer role
continues to be an integral member of the
school community supporting students and
community members.

Student of Aboriginal background numbers
continue to increase (7% in 2003; 17% in
2019, and projected to be 18% in 2020).

The AEO role has been filled by a relieving
member of staff (Aboriginal background) who
is highly skilled in student learning analysis
and community knowledge. The position is in
consultation with the Aboriginal Unit (Staffing)
of the NSW Department of Education.

Two additional support staff provided support
for students of Aboriginal background.
Student learning is close to the mean of the
school and above the mean of like schools.
Students are represented in leadership roles
across the school, and in particular are highly
represented in the Student Leadership
Council (SLC).

The continuing 'buddy' system included the
annual camp and various acknowledgement
programs including NAIDOC, Reconciliation
and Sorry. The Buddy Camp was postponed
as a result of fires.

Community meeting continued once per term
and were used as key points for consultation
for school/community dialogue. The annual
Christmas Luncheon was again well attended
by the community.

Low level adjustment for disability This faculty includes:

HT (non–substantive 1.0)

Health Coordinator (Reg
Nurse 0.4)

Speech Therapist (0.6) [to
increase to 1.00 in 2020]

Occupational Therapist
(0.2)

Dietitian (0.2)

Psychologist [clinical
registrar] (0.6)

Art Therapist (0.4)

Art Therapist/Teacher (1.0)

Funding Sources:
 • Socio–economic
background ($250 000.00)

The Student Support Services (SSS) faculty
led the identification of student requiring
adjustment for learning across all areas of
disability and liaises both within school and
across external agencies and providers.

Students identified were supported by a range
of interventions including in–class
support,referral to the Learning Centre for
intense literacy and numeracy support, and
associated interventions via the Allied Health
team.

Students also accessed the after–school
homework centre four days per week.

Concerns regarding the excessive waiting list
for regional placement means significant
school time and and resourcing is being
directed to intense one–on–one care (far in
excess of allowed finding and staffing). Work
is also being undertaken by AHS regarding
connections with agencies (for example,
Department of Community and Justice) so
that linked support is more forthcoming and
timely.

Socio–economic background Allied Support Programs The school continued to provide a
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Socio–economic background
$510000

Teaching & Learning

$450000

Students

$90500

Funding Sources:
 • Socio–economic
background ($1 050
500.00)
 •  ($0.00)

comprehensive and broad curriculum for all
students at all points of the learning
continuum ensuring that our students had
access to the full compliment of educational
opportunities.

Additional teachers were employed to ensure
that curriculum offerings were comparative
with all schools, including the provision of
small classes in specialist subject areas in the
senior school, including extension courses.

Intake of Year 7 students currently has a
learning range (reading) of 6.5 years (25%) to
14.5 years (10%).

Class sizes continued to be smaller to
accommodate individualised approaches to
student learning.

Teacher leaders were given a reduced
teaching load to ensure that they were
actively mentoring and supporting their
teaching teams (via the NSW Quality
Teaching pedagogy approach – 2004 –
2019).

Targeted student support for
refugees and new arrivals

$6500

Funding Sources:
 • English language
proficiency ($6 500.00)

An increasing number of refugee families
were enrolled in 2019.

Individualised support was provided in
consultation with them, their families and
EALD teacher and the SSS team. It is
expected that the ESL provision (staffing) will
increase from 0.6 (2018) – 0.8 (2019) – 1.0
(2020)
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 294 282 274 283

Girls 214 218 231 242

Student attendance profile

School

Year 2016 2017 2018 2019

7 91.1 89.6 83.8 84.8

8 87 87.3 84.6 80.1

9 85.3 81 81 82

10 82.1 78.3 80.4 77.6

11 85.4 81.6 70.3 72.1

12 84.1 80.2 79.2 77.6

All Years 85.7 83 80 79.4

State DoE

Year 2016 2017 2018 2019

7 92.8 92.7 91.8 91.2

8 90.5 90.5 89.3 88.6

9 89.1 89.1 87.7 87.2

10 87.6 87.3 86.1 85.5

11 88.2 88.2 86.6 86.6

12 90.1 90.1 89 88.6

All Years 89.7 89.6 88.4 88

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment N/A N/A 16

Employment 2 5 48

TAFE entry 1 1 4

University Entry N/A N/A 23

Other N/A 1 2

Unknown 2 2 7

Year 12 students undertaking vocational or trade training

63.64% of Year 12 students at Ashcroft High School undertook vocational education and training in 2019.

Year 12 students attaining HSC or equivalent vocational education qualification

82.8% of all Year 12 students at Ashcroft High School expected to complete Year 12 in 2019 received a Higher School
Certificate or equivalent vocational education and training qualification.

Printed on: 8 June, 2020Page 16 of 28 Ashcroft High School 8397 (2019)



Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 7

Classroom Teacher(s) 32

Learning and Support Teacher(s) 2

Teacher Librarian 1

Teacher ESL 0.6

School Counsellor 1

School Administration and Support Staff 9.08

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 387,399

Revenue 8,505,660

Appropriation 8,259,290

Sale of Goods and Services 181,365

Grants and contributions 62,999

Investment income 2,005

Expenses -8,802,314

Employee related -8,171,206

Operating expenses -631,107

Surplus / deficit for the year -296,654

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 62,906

Equity Total 1,630,467

Equity - Aboriginal 93,959

Equity - Socio-economic 1,114,482

Equity - Language 95,273

Equity - Disability 326,752

Base Total 5,796,661

Base - Per Capita 118,492

Base - Location 0

Base - Other 5,678,168

Other Total 352,677

Grand Total 7,842,711

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Printed on: 8 June, 2020Page 19 of 28 Ashcroft High School 8397 (2019)



School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 4 5 6 7 8 9

Percentage of students 20.9 39.1 19.1 16.5 3.5 0.9

School avg 2017-2019 24.5 28.8 24.5 17.3 3.6 1.4
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Band 4 5 6 7 8 9

Percentage of students 11.2 25.0 41.4 20.7 1.7 0.0

School avg 2017-2019 11.8 31.8 35 16.8 4.3 0.4

Band 4 5 6 7 8 9

Percentage of students 10.4 21.7 27.8 31.3 8.7 0.0

School avg 2017-2019 12.6 19.8 27.3 27.3 11.2 1.8
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Band 4 5 6 7 8 9

Percentage of students 15.0 30.1 39.8 12.4 2.7 0.0

School avg 2017-2019 20.9 34.2 28.4 12.9 3.2 0.4

Band 5 6 7 8 9 10

Percentage of students 24.7 28.6 29.9 11.7 5.2 0.0

School avg 2017-2019 23.1 28.4 27.9 17.5 3.1 0
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Band 5 6 7 8 9 10

Percentage of students 12.7 43.0 24.1 10.1 7.6 2.5

School avg 2017-2019 14.7 38.8 27.6 14.7 3 1.3

Band 5 6 7 8 9 10

Percentage of students 11.7 15.6 46.8 18.2 3.9 3.9

School avg 2017-2019 18.3 16.6 34.9 21.4 7 1.7
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Band 5 6 7 8 9 10

Percentage of students 20.0 44.0 25.3 10.7 0.0 0.0

School avg 2017-2019 34.6 33.3 18.9 11 1.8 0.4

Band 4 5 6 7 8 9

Percentage of students 7.3 33.6 39.1 14.5 5.5 0.0

School avg 2017-2019 7 34.8 38.9 14.4 4.1 0.7
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Band 5 6 7 8 9 10

Percentage of students 4.0 37.3 44.0 12.0 2.7 0.0

School avg 2017-2019 5.4 44.6 36.9 9.5 3.6 0

Printed on: 8 June, 2020Page 25 of 28 Ashcroft High School 8397 (2019)



School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2019 SSSG State School Average
2015-2019

Ancient History 57.3 58.0 69.9 53.6

Biology 55.1 61.7 69.9 59.2

Design and Technology 66.4 71.0 74.5 66.8

Drama 67.6 69.2 75.0 69.5

English (Advanced) 68.4 70.2 80.0 66.7

English (Standard) 59.9 61.7 67.3 52.7

Investigating Science 38.9 56.3 66.5 38.8

Mathematics Standard 2 59.1 61.3 67.7 59.1

Music 1 80.4 74.1 79.9 74.5
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Parent/caregiver, student, teacher satisfaction

In 2019, the school sought the opinions of parents,students and teachers about the school.

The faculty review process undertaken across terms two and three saw teachers and students reflecting on teaching and
learning very deeply. Teachers were observed and coded by the deputy principals, executive and peer colleagues, and
the executive team by the principal and an executive peer. Following each observation, teachers reflected on these
lessons with critical conversations about learning in their classrooms. Student focus groups were conducted for each
faculty and students provided thoughtful and insightful feedback for all classes.

Parents and community were consulted broadly as we evaluated our ongoing high level work in teaching and learning
and our consolidating work in allied health support across the school. Again, our Indigenous parent group provided
guidance and feedback on how school directions could best support students.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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