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Introduction

The Annual Report for 2019 is provided to the community of Gloucester High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Gloucester High School
Ravenshaw St
Gloucester, 2422
www.gloucester-h.schools.nsw.edu.au
gloucester-h.school@det.nsw.edu.au
6558 1605
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School background

School vision statement

At Gloucester High School we live by our tenets of Care, Achievement, Respect, Effort, Responsibility. Educational
excellence is offered within an environment underpinned by collaborative practice, ongoing achievement and
sustained wellbeing for the whole school community. All stakeholders actively work with the wider community to
develop partnerships that support excellent student outcomes.

School context

Gloucester High School is a comprehensive school serving the communities of the Bucketts Way.  Our school  has a
student population of approximately 360 students , of which 13% are of Aboriginal heritage. Our students come from both
rural farming backgrounds and from the local township. We value and respect our role as an integral part of Gloucester
and the surrounding districts. We respond strategically to the challenges of isolation and locality. We are committed to a
broad, balanced and relevant curriculum leading to the development of capable citizens who are well prepared for the
challenges of the future and who have the capacity to forge successful post school pathways to further education and /or
employment options.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Delivering

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Quality Teaching

Purpose

To enhance the quality of teaching practices through high expectations and professional discourse for: consistency of
practice; a shared responsibility for student learning; and a transparent learning culture to improve educational outcomes
for students.

Improvement Measures

100% of staff aligned professional goals in their Performance and Development Plans (PDPs) to the Australian
Professional Teaching Standards, their faculty plan and the school plan.

Increased number of students demonstrating expected or above student growth from 2018 baseline.

Improved student/subject/teacher performance measured against the Australian Professional Teaching Standards

Overall summary of progress

 • Excellent outcomes from employing an additional teacher to manage the Senior Success program
 • Quality Teaching Rounds have been well received by teachers and would like to expand next year
 • Faculty planning days have improved collaborative practice and shared knowledge with the new syllabi
 • PBL has had a renewed focus with planned active student input
 • PDPs completed for staff

Progress towards achieving improvement measures

Process 1: Data Analysis

Teachers working collaboratively to interpret student data from external and internal sources to guide
teaching practice to improve educational outcomes.

Evaluation Funds Expended
(Resources)

2018 Results  HSC were excellent. Of 26 students seeking and ATAR, there
were 10 band 6 and 34 band 5 issued. This was attributed to funding a
teacher to manage a student learning centre for students during their study
periods. Post school data analysis – All students either accepted university
offers, attending TAFE, employment. One person travelling.

Quality Teaching Round's data was analysed by teachers to ascertain if
students know what they are learning, how well they are doing and how they
know this.  Areas of improvement was identified by teachers in order for them
to give advice and feedback to students.  Students were aware of the many
strategies they can utilise to evaluate their own work.

Tell them from me survey results presented to staff. Identified need to
promote engagement more in Year 8 and 9. This will be planned for next year
under 'Learning Intentions', Success Criteria' and 'Effective Evaluation'. Plan
to establish consistent language in teaching.

EdVAL– Training completed. SASS using practising with system for full
implementation 2020 (using parts of systems as confidence gained
throughout 2019)

Minimum Standards Testing– Very few students have fallen below minimum
standards in reading and writing and also numeracy in year 10 this year. Year
10 did a good job and tried hard. The results reflect their attitude.

Release timme funded for QTR Team

Release time for analysis of VALID8 –
time for teachers to analyse data. PD
on data analysis
(continuation/refresher)/Use of
SCOUT

HSC results – time to analyse
results/use of SCOUT

PAT test – computers/time

Cost of Quick Smart and Maths
Olympiad
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Progress towards achieving improvement measures

Data shows improvement in student understanding of learning – Learning
intentions and success criteria being used school wide with sharing at whole
school staff meetings and at faculty level.  This data will be utilised by staff to
improve teaching practice especially in the areas of teacher feedback.  The
vast majority of students welcomed the feedback and use it to improve and
evaluate their learning.

VALID8 – finalised early 2020.

Discipline data was distributed to staff for analysis – outcome: 1. to
incorporate results into PBL programs, in particular acknowledgement to
students with more positive feedback, 2. Explicitly teach classroom
expectations to build consistency of positive behaviour to increase
engagement and reduce off task and disruptive learning

NCCD data – collected and submitted on time. Discussion about how to
refine information sheets to make it clearer to staff

HSC – finalised early 2020, results 12 Band 6 and 51 Band 5 from 52
students who completed HSC. Of this number only 41 sought an ATAR.
Others either had an apprenticeship or planned to attend TAFE

PAT test – results gathered for analysis early 2020

Maths faculty to continue with Quick Smart for students with additional
learning needs and next year introduce Maths Olympiad for higher achieving
students.

English faculty introduced Quick Write with improved results in NAPLAN and
will introduce Quick Read to improve NAPLAN reading results.

Process 2: Collaborative Practice

Teachers engaging in a variety of negotiated observations of classroom practice, and in giving and
receiving feedback to improve professional knowledge and practice.

Evaluation Funds Expended
(Resources)

Time was provided during staff meetings to develop a better understanding of
coding teacher practice and time was provided during staff development days
to support the Quality Teaching Rounds initiative.

Time was provided for HT and beginning teachers to undertake and finalise
accreditation and  to meet with supervisor and/or mentor and HT.

Curriculum Planning – between schools to share resources and programs

Quality Teaching Rounds was implemented with positive feedback for
improved practice through collegial collaboration. As per plan milestones, a
member of PLC  reported back at a staff meeting early in Term 4 of their
experiences with the process.  Feedback from staff to date is that it has been
a valuable exercise in determining the quality of lessons being delivered, a
chance to observe different teaching and learning styles and opportunities to
collaborate with colleagues on a professional level to become experts in the
use of the NSW Dept Ed Quality Teaching Document.

Faculty planning days – plans developed including modification of scope and
sequences, assessment tasks (including collaborative development) aligning
Faculty plan with school plan. Worthwhile opportunity to have faculty teams
plan programs and whole school initiatives.

QTR – time/cost for casuals to cover
teachers' observations and meetings

Faculty planning days –time/cost for
casuals to cover teachers' meetings

Process 3: Effective Classroom Practice

Teachers learning to use explicit teaching techniques such as questioning, identifying and assessing
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Progress towards achieving improvement measures

Process 3: students' learning needs, and providing explicit, specific and timely formative feedback to define
success criteria and improve student learning.

Evaluation Funds Expended
(Resources)

Quality Teaching rounds undertaken by 12 teachers with support from
regional office – PLC4 delayed until 2020 due to interruptions in the program

Curriculum planning – continuing in 2020. A team of interested teacher
investigated and analyses a number of alternate curriculum models that
catered for high achieving students and disengaged students. A presentation
as a PMI was delivered to whole school as an information presentation. This
planning will continue into 2020 with the development of a curriculum to suit
our school with the aim of implementation in2021

PBL was re–established in the school with a focus on streamlining wellbeing
data, introducing a student lead PBL team to promote with examples across
the school. Whole school promotion has occurred at each weekly assembly,
school newsletters and advertising on the school electronic sign for
community awareness.  Learning Intentions was introduced in the second
semester with the focus  for 2020 being success criteria and effective
evaluation.

An improvement in Mathematics faculty programs was result of a faculty
review undertaken by curriculum consultants

From observations of students with additional learning needs, support was
provided to teachers to differentiate their programs, learning materials and
their assessments to meet individual student needs.

Quality Teaching Rounds – time/cost
of casuals to cover observations and
meetings of teachers

Curriculum planning – time/cost of
casuals to cover observations  of
teachers. Cost of travel and
accommodation

Employment Special Education
teacher 1.0

Employment additional Student
Learning Support Officer at 0.6

Employment additional Learning and
Support Teacher 0.2

Next Steps

 • Analyse Quality Teaching Rounds data
 • Establish Maths Olympiad for high achieving students
 • Continue to improve new syllabi teaching and learning resources
 • Introduce quick read in English to compliment Quick Write
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Strategic Direction 2

Connect Succeed and Thrive (Learning)

Purpose

To provide holistic and differentiated learning environments with high expectations that support the wellbeing and
cognitive ability of all students to become successful learners and confident and creative individuals who have the
personal attributes for post school success.

Improvement Measures

Increase the number of students achieving Band 8 or more in NAPLAN (writing, reading, numeracy) results by 5%.

Improved scores from the Tell Them From Me survey results from 2018 baseline.

All teachers have teaching and learning programs which focus on literacy and numeracy,  show differentiation,
consistency in  assessments, formative feedback (teacher/student), use of student Personalised Learning Pathways
(PLPs) and Individualised Educational Plans (IEPs), Aboriginal perspectives and technology.

Overall summary of progress

 • Increase student voice
 • Continue to lobby for mental health services to support our students and families
 • Year 12 students met minimum standards
 • Began researching alternate curriculum to cater for disengaged students and high achieving students
 • All Aboriginal students have Personalised Learning Pathways plans
 • Improved regular parent contacts

Progress towards achieving improvement measures

Process 1: Wellbeing and Positive Behaviour for Learning (PBL)

Teachers working with a consistent approach to student wellbeing and learning expectations.

Positive partnerships are developed through regular meetings focused on personalised student
pathways for learning.

Evaluation Funds Expended
(Resources)

PBL – Identifying and confirming major and minor behaviour.

Team to manage students with complex needs and advocate for external
support. This was needed as the town does not have agencies to support the
complex needs of our students and their families

Student lead activities for National Day Against Bullying and was promoted in
newsletter and local newspaper,to empower students and public awareness

Phone policy was completed toward the end of term 4 and explicitly taught to
current students and as part of the transition to high school activities for
students and families. It was displayed in the newsletter and tabled for
endorsement at P&C. Starts at the beginning Term 1 2020.

Tell Them from Me data analysed to inform planning

Due to the lobbying for more mental health support in our town for our
students and their families we have been given two days a weeks from
catholic Care (funded by Family and Community Services grant) to support
low level issues of students and to connect families through referrals to
agencies.

Training of new PBL co–ordinator and
SASS staff to collate data

Additional meeting each week with key
team to manage complex needs
students

Catering for Aboriginal family evening

Promotional material for students
during National Day Against Bullying

Time to develop survey, analyse data,
present to key stakeholders and
develop and implement new policy

Tell Them From Me survey was
implemented by purchased casual
teacher

Attended local and regional meetings
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Progress towards achieving improvement measures

Year 10 students have been trained in Mental Health 1st Aid to assist them in
supporting their peers.

to advocate on behalf of our students
and families for more mental health
support agencies in town, due to the
isolated nature of our town

Cost of Mental Health 1st Aid Training
for our Year 10 students

Process 2: Classroom Engagement

Teachers engage in research based professional learning focused on the Wellbeing Framework,
student engagement through differentiating teaching and learning programs and constructive (quality)
formative feedback.

Teachers create experiences that promote student self–regulation and positive behaviour.

Teachers participate in Connecting to Country program to build cultural awareness and increase
understanding of Indigenous history and supportive pedagogy.

Evaluation Funds Expended
(Resources)

All student IPL have been completed and explicitly discussed with teachers.
Teachers under the guidance of the head teacher to ensure programs reflect
individual student learning needs.

Staff informed and planning to occur for long term results. Current Minimum
Standards outcomes meeting school targets, few outstanding students, plans
are in place to support them. Most of our students have met the requirements
and plans are in place to have all students completed in time

Feedback from students, teachers and community has been very positive
with the flexible teaching space within the pilot classroom.

12 staff have engaged in the Quality Teaching Rounds program – feedback
to date has been positive, final analysis to be complete 2020.

PBL– continue to build consistency in practice to improve student
engagement and reduce disruptive behaviours. Data is showing an improved
trend.

Time provided during Staff
Development Day to make
adjustments to programs based on
student Individual Learning Plans as
outlined by Learning and support
Teacher

Continued consultation with region
regarding 2022 targets

Cost to establish flexible learning
space with laptops and furniture

Staff release for implementation and
analysis of Quality Teaching Rounds

HT Wellbeing to lead Learning
Intentions with faculty then whole staff

PBL– release to to develop and
explicitly teach staff and align with our
school's core values

Process 3: Personalised Learning Pathways

Teachers engage in professional learning and collaboration to ensure all student learning needs and
learning styles are met.

Teachers directly and regularly engage with parents to improve understanding of student learning and
strengthen student outcomes.

Evaluation Funds Expended
(Resources)

Pre–planning and events have been placed in 2020 calendar

Maintained 100% of PLPs, reviewed year 11 term 4 2019, will review 7–10
T1 2020 and invite year 7 parents in early T1  2020 to initiate PLPs.

Successful NAIDOC assembly, totally run by Aboriginal students, guest
speaker, a few parents. In the afternoon showed "teach a Man to Fish" – A
Saunders – to all students and staff Successful week of activities lead by
Aboriginal students – assembly and DoE involvement, Mural painting at

Catering and planning for Aboriginal
families welcome evening early T1
2020

Professional learning for teachers
regarding our Aboriginal students and
their PLPs

Funding and teacher release to plan
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Progress towards achieving improvement measures

Taree, Red, Black and Yellow Day with police and staff verse students in
volley ball, whole school watched movie 'Teach a Man to Fish" Andy
Saunders.

Data shows increase in parent calls to parents during term 2.

Teachers are using information from PLPs to help build improved links with
their students based on interests and future goals.

Engagement of all students in the classroom through effective differentiation.
High needs students with fewer disruptions to learning (see Sentral data).

and implement NAIDOC celebrations
and provide merchandise to students

CSU application completed by AbEd
team $1000 grant approved

Application to Community Shop,
$1000 grant approved

Next Steps

 • Continue to investigate alternate curriculum
 • Analyse alternate curriculum models and develop a draft for Gloucester High School context
 • Regular contact with regional AECG as our town does not have one at present
 • All Aboriginal students have Personalised Learning Pathway plans
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Strategic Direction 3

Productive partnerships (Community)

Purpose

To foster and strengthen partnerships within the school, with parents and the broader community that result in authentic
pathways for post school education and employment.

Improvement Measures

Increase partnerships with community businesses, agencies and programs to support students improve learning
outcomes and authentic post school pathways.

Improve community satisfaction responses to our communication systems and service delivery.

Overall summary of progress

 • Positive engagement with community groups to support our students and school activities
 • Financial support for identified initiatives has been provided by community groups
 • increased communication channels for our families and community

Progress towards achieving improvement measures

Process 1: Building Partnerships

Executive and key teams to lead and facilitate regular opportunities to engage in consultative decision
making and collaborative planning with community groups.

Evaluation Funds Expended
(Resources)

Programs have included: Work Placements, Work Experience, Catering for
service clubs and school functions, Duke of Ed parent involvement, HSC
performances with support from parents and community, community actively
participating in school musical, student voice with Australia Day nominations
and council Youth Strategic Plan, inter agencies to support student and
family wellbeing, community Breakfast Club, Gloucester Charity support
financially, Service clubs supporting youth programs and staff in kind and
financial, transition program with local primary schools, staff on community
teams that link to and support the high school, SBATs and TBATs.. Students
have been able to secure casual work or apprenticeships from community
involvement.

Catering cost

Release time for teachers to attend
community events

Additional time after hours to attend
events to promote GHS

Process 2: Communications

Communications with the community are managed by key staff to ensure processes, appropriate
information and consistent format is used to promote and improve community perception of the school.

Evaluation Funds Expended
(Resources)

Communications: fortnightly newsletter; daily SMS for absences; SMS for
excursion or group information; electronic sign; local town newspaper;
SENTRAL daily notices for students; parent portal; school website and school
Facebook page.

Three to four parents respond positively when the OPAL scores are released.

Consistent practice with one person leading the management of the
electronic signage, Facebook and newsletter.

Additional SASS staff to manage
OPAL data collation and letters of
commendation to families.

Community Liaison Officer to manage
Facebook, grants and newsletter 0.2
position.

Access to community grants to
continuing the funding required which
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Progress towards achieving improvement measures

Breakfast Club impact has been measurable for 2019. create greater links
with community and external agencies. Have a variety of agencies
represented: local police, regional police, Police Aboriginal Liaison Officer,
Neighbourhood Centre, Manning Support Services and local service clubs.
Creates an environment for multi agencies to meet. Provides nutrients to
students who choose to eat each Thursday.

is around $30 a week.

Next Steps

 • Continue our links with community groups
 • Continue to improve our communication channels with families and community
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading 0.5 additional teacher to
manage Homework Centre
and Yarning Group

Funds for Breakfast Club,
family evening and
homework centre

We employed an Aboriginal Teacher to
develop a homework centre for students. This
only attracted a few students each day and in
term 4 it was not being used. This teacher
also established a Yarning Group and
sourced funding to support our Aboriginal
students on cultural excursions. She was also
successful in attaining a grant to establish the
garden at the front of the school with an
Aboriginal perspective. Our Aboriginal
students actively lead NAIDOC celebrations
and activities for Harmony Day and Close the
Gap. This teacher also assisted students in
the classroom and an active member of our
Aboriginal Education Team. Each year we
have an informal get–together for our
Aboriginal families where Personalise
Learning Pathways (PLP) are developed in
consultation with the child and the family. All
our Aboriginal students had PLPs.

The town did not have an AECG this year.

Low level adjustment for disability Employment 1.0 Special
Education teacher

Employment additional 0.2
Learning and Support
Teacher

Employment additional
Student Learning and
Support Officer

We employed a Special Education teacher
above our teacher allocation to support staff
in meeting the learning needs of over 30% of
our year 7 students who presented with
additional learning needs. This teacher
worked extensively with four of our high
support needs students with literacy,
numeracy and social skills. This prepared
them for the Multicategorical (MC) class at the
beginning 2020.

During the second semester we were notified
of establishing the MC class for 2020.
Resources were spent meeting with
prospective parents, informing the school and
broader community of the class, extra
transition days were provided to the students
which included additional Student Learning
Support Officers and additional time for the
development of individual student learning
plans.

Professional learning activities were provided
to staff to enable a better understanding of
the learning needs of our identified students
and linking to NCCD criteria. Staff were
provided time to differentiate teaching and
learning materials to meet these needs.

Socio–economic background Funding for Breakfast Club

Funding for inclusion in
whole school activities

Breakfast Club continued one day a week,
this provided a nourishing breakfast for any
student wishing to attend and it is managed
by staff from the Aboriginal Team and
interested students. Community groups also
attend and help serve and connect with our
students to help break down barriers and
promote external support agencies (local
police, regional police, Aboriginal Police
Liaison Officer, Bucketts Way Neighbourhood
Group, Manning Support Services and local
Service clubs).
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Socio–economic background Funding for Breakfast Club

Funding for inclusion in
whole school activities

Processes and support are in place for
students and families experiencing difficulties;
such as: subsidising whole year excursions
and camps; subject excursions; elective fees
and school uniforms and equipment.

Strong links have been established with
external agencies to support families with
referrals to connect with service providers and
community groups.

Identified students have been provided the
opportunity to attend Stewart House each
year.

Support for beginning teachers Funding to reduce teaching
load of beginning teachers
and time for mentors and
supervisors to coach.

Funding to attend
Professional Development
courses and events

Time to complete
Accreditation folio

The Beginning teacher program is managed
by a designated coordinator. The program is
delivered over a term and covers areas
required by beginning teachers. They are
provided support with their chosen mentor
and additional support by the coordinator.
Time is provided; to be mentored/coached; for
professional learning; PDP process and for
collation and development of their folio.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 163 152 176 176

Girls 198 187 195 200

Student attendance profile

School

Year 2016 2017 2018 2019

7 93.4 93.3 92 91.9

8 88.9 92.1 90.8 86.9

9 88.3 90.2 89.8 85.1

10 87.7 89.5 89.3 89.6

11 83.4 85 86.5 87.3

12 90.6 88.2 88.9 90.1

All Years 88.7 89.7 89.6 88.5

State DoE

Year 2016 2017 2018 2019

7 92.8 92.7 91.8 91.2

8 90.5 90.5 89.3 88.6

9 89.1 89.1 87.7 87.2

10 87.6 87.3 86.1 85.5

11 88.2 88.2 86.6 86.6

12 90.1 90.1 89 88.6

All Years 89.7 89.6 88.4 88

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.

Printed on: 1 June, 2020Page 15 of 23 Gloucester High School 8371 (2019)



Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 9.8 5

Employment 9.6 11.7 32.2

TAFE entry 0 1.9 18.6

University Entry 0 0 33.9

Other 1.7 5.8 5

Unknown 1.7 0 5

Year 12 students undertaking vocational or trade training

57.81% of Year 12 students at Gloucester High School undertook vocational education and training in 2019.

Year 12 students attaining HSC or equivalent vocational education qualification

94.7% of all Year 12 students at Gloucester High School expected to complete Year 12 in 2019 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Head Teacher(s) 5

Classroom Teacher(s) 24.6

Learning and Support Teacher(s) 0.8

Teacher Librarian 1

School Counsellor 1

School Administration and Support Staff 6.98

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 729,742

Revenue 6,126,927

Appropriation 5,824,451

Sale of Goods and Services 3,711

Grants and contributions 294,011

Investment income 4,755

Expenses -5,653,831

Employee related -4,975,051

Operating expenses -678,779

Surplus / deficit for the year 473,096

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 272,732

Equity Total 409,756

Equity - Aboriginal 41,678

Equity - Socio-economic 238,969

Equity - Language 0

Equity - Disability 129,109

Base Total 4,721,371

Base - Per Capita 87,098

Base - Location 37,210

Base - Other 4,597,063

Other Total 308,037

Grand Total 5,711,897

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2019 SSSG State School Average
2015-2019

Ancient History 72.7 66.8 69.9 68.2

Biology 69.5 65.5 69.9 70.9

Drama 79.1 72.3 75.0 77.4

English (Advanced) 80.3 74.4 80.0 79.7

English (Standard) 71.0 66.1 67.3 70.9

Hospitality Examination (Food and
Beverage)

78.3 70.0 71.1 79.1

Investigating Science 71.3 64.3 66.5 71.3

Mathematics 70.1 72.3 76.9 69.3

Mathematics Standard 2 69.1 64.5 67.7 69.1

Personal Development, Health and
Physical Education

76.7 68.0 70.5 75.6
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Parent/caregiver, student, teacher satisfaction

The People Matters Survey had only 9 recipients from parents. This data was not reliable for analysis purposes.
Throughout the year parents have been requested to complete various surveys relating to policy development or policy
reviews. The parents have been very supportive in responding to these requests. Informal surveys are conducted during
parent teacher evenings and student events to provide feedback to the appropriate organisers.

Students in year 10, 11 and 12 are surveyed each semester on each of their classroom teacher's against the
Professional Teaching Standards. This provides valuable feedback to the teacher on their performance and also forms a
basis for discussion with their supervisors and offers for Professional Learning courses.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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