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Introduction

The Annual Report for 2019 is provided to the community of Queanbeyan High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Queanbeyan High School
Agnes Ave
Queanbeyan, 2620
www.queanbeyan-h.schools.nsw.edu.au
queanbeyan-h.school@det.nsw.edu.au
6297 2088

Message from the principal

If 2018 was the year we planned for our school refurbishment, 2019 was all about the build.

Unprecedented investment in our school is realising the upgrade and refurbishment of 5 blocks, sporting and recreational
spaces. Our school is being transformed from one of small closed in classrooms and harsh cemented outdoor spaces to
blocks of generous space that open to allow spaces responsive to the learning activity. Our spaces outside the
classroom are being transformed to increase the amount of plants and soft green spaces with planned shaded spaces.
Student voice has provided strong directions and specific ideas to create a learning and recreational environment that is
calmer and allows students to connect in social groups rather than in an industrialised version of school design.

Block D was handed back with an outdoor caf&eacute;, commercial kitchen, restaurant and domestic kitchen. Students
will undertake learning in these spaces from day one 2020. Block 1 and 2 have seen a significant upgrade to our
technology and communication hub for the school. Improvements in spaces for our educational support services
including our Home School Liaison Officer, School Counsellor will include customised wellbeing hub and clinic.

In 2020 we will take occupancy of our new block of STEM spaces including a green sound and film studio, double STEM
space to house our increasing focus on coding, robotics, non–piloted aeronautical and general Information and
Communications technologies. We will open the first ever specific built Human Movements/ Physiology Laboratory to
take our study of PDHPE to the next level.

This space will open up to allow the class to access the upgraded PE quad with a large all weather cover over the
basketball court Offering a huge increase in shade for students. From the commencement of the new school year, the
only area fenced off and still under construction will be A block.

As we reflect on latest research and thinking around the future – we must ask &hellip;are our schools currently best
preparing students for what lies ahead? Industry and business partners recognise that future fit schools and school
systems are critical to ensuring the next generation are equipped to flourish in their working lives. It is time to move away
from the 20th century classroom model of education. Teachers are passionate about ensuring that what they are doing
every day is up–to date and effective.

2018 and 2019 had been one dedicated to mobilising our staff teams undertaking work towards our Strategic Directions
for our three year School Plan. This plan is unapologetically future focused. We are determined that Queanbeyan High
School graduates are prepared for fulfilling and exciting lives beyond school. Our graduates need to adapt to stay
relevant in a rapidly changing world through building resilience in their mindset and willingness to update skill acquisition
throughout their careers. We need all graduates to be proactive citizens and bystanders. They need to own responsibility
for their own behaviour and actions. To make respectful, responsible decisions. By building this strength in our
graduates, we build strength in our community. We have all formed ideas about what is best practice or good teaching.

COLLABORATING FOR FUTURE SUCCESS, our faculty leaders have engaged in ongoing work with Professor David
Hopkins and the Australian College of Educational Leaders to develop instructional rounds processes where teachers
work with colleagues within and between schools to explore their teaching and support collective efficacy and
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improvement. To really test efficacy and challenge practice. We are committed to increasing genuine engagement of
students in meaningful learning and have established processes to support this improvement. Staff have undertaken
professional development at local partner Universities and training organisations including University of Canberra,
Australian National University, building partnerships to enhance the work done at our school. Working with colleagues
from other schools and experts beyond, ensures consistent teacher judgement of standards and quality criteria are
applied across our teaching, assessment wellbeing and management systems.

I extend thanks to our team of hardworking teachers and support staff, for their ongoing commitment to continuous
improvement and active participation in our Strategic Direction teams. I would in particular like to acknowledge the
significant work in implanting new systems across the school by our Support staff and executive in 2019. I thank you for
your cool heads and persistence through this process.

2019 is our diamond anniversary – we are now 60 years old. We enjoyed a visit from the Class of 1959 in the spring
time. This group included a number of university professors and business and community leaders. We enjoyed their
stories of times past at the school moving from Isabella street to Agnes Avenue. What a better way to celebrate then to
undertake a massive refurbishment of five of our existing blocks.

Staff are busy preparing for the move from temporary class and administration spaces to their new spaces. We look
forward to being able to share the details of this exciting work in the near future. I look forward to having the new areas
open for display ahead of next years Presentation evening. As we move into the refurbishment of our buildings, we are
looking beyond this work and seek input into other ways we can improve the school and our facilities. I appreciate that
significant work must be done to our back ovals and sporting facilities and am keen to hear from sporting organisations
for suggestions. I invite you all to contribute your ideas.

Our Strategic Plan is focused on our people and systems to support this future focused work and our school is motivated
and committed to realising the potential of these opportunities. The more involvement we get from our entire school
community, the stronger our outcomes will be. Join our team.

Student achievement was celebrated across 2019. Across the performing and creative arts, cultural, academic and
sporting fields we have witnessed substantial participation and achievement. A pleasing number of year 12 students
were accepted into university courses and we celebrated their achievements at year 12 graduation. We celebrated our
sporting teams and individual performances at our annual Sports Presentation evening.

To our students, I salute your efforts and encourage you to continue to realise your talents, passions and dreams for the
future.
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School background

School vision statement

Engaged learners focused on creating a strong, smart and sustainable future for themselves and their community.

The pace of change bought on by rapid developments in technology requires genuine strategic planning for the future
more than ever before.

Queanbeyan High School needs to be in the position to stay ahead of the curve, to lead change and provide students
with the knowledge and abilities to counter, adapt, and ultimately succeed amidst the ever–changing world.

Our school needs to set the foundation mindsets, skillsets and tools for our graduates to thrive in life and work beyond
2020 and beyond and for this to be effective we need to work with community groups, industry partners and researchers
to ensure we are preparing our students for the future, not the past.

School context

Queanbeyan High School provides comprehensive education for 538 students from year 7 to 12. A broad curriculum
including extension, academic and Vocational Education and Training Courses supported by a range of re–engagement
courses ensures students may choose a relevant pattern of study suited to their post school and career aspirations.
Senior students may combine their schooling with additional training, micro–credentialling and employment. The Industry
Training Centre allows students to combine the HSC with a School Based Apprenticeship or traineeship. Seven support
classes for students with significant additional learning needs operate with both stand alone and semi integrated models.

The school is currently undergoing significant refurbishment of learning and recreational facilities to enable pedagogical
approached expand to maximise student outcomes.

13% of students are Aboriginal or Torres Strait Islander students. The school has established an Aboriginal Learning
Centre staffed by an Aboriginal Teacher and School Learning Support Officers.

22% of students have a non–English speaking background. 11% of students require English as a second language
support ranging from beginning, emerging, developing and consolidating. Our average Family and Occupation Education
Index is 110.

74% of our families are in the lowest half of the socioeconomic quartiles for Australia. 43% of our families are placed in
the lowest quartile.

The school transitioned from the College 3X3 program to a regular HSC two–year delivery model with the last 3X3 cohort
sitting their HSC in 2018.

Queanbeyan High School is working to strengthen its professional collaboration with partner primary and secondary
schools. Project Euclid, Robotics and the Ninjimurra Professional Learning Group have seen enhanced collaboration and
growth.  Establishment of a secondary Professional Learning Community with our two colleague high schools is planned
for initiation in 2019 –2020.

Dedicated and passionate teaching and support staff, an active P&C and parent body supports student's social activism,
leadership development and advocacy. Many extracurricular opportunities have been fostered to strengthen these
pursuits
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The Framework is a statement of what is valued as excellence for NSW public schools, both now and into the
future. The Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report. Every five years,
our school undergoes an external validation process.

During the external validation process, an independent panel consisting of a Principal School Leadership and a peer
principal considered our evidence and assessment of our school's progress against the School Excellence Framework.

Our self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Delivering

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Delivering

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Delivering

In 2019 Queanbeyan High School undertook External Validation in May. Staff documented evidence against the School
Excellence Framework which was then interrogated by a team of Principal School Leadership, Directors of Educational
Leadership and a Principal. The body of evidence reviewed data sets and operational policy and program frameworks
within the school. Despite the process taking an extraordinary amount of time and effort to collate the evidence sets, the
feedback provided validation that our improvement agenda is both appropriate and making impact on educational
outcomes of students.
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Strategic Direction 1

Positive Culture for Success

Purpose

To foster a culture of continuous improvement for all students, with student wellbeing at the centre of all decision making.
Through establishing high expectation relationships between all stakeholders, we will maximise the mindset, skillset and
toolset of students to succeed within school and beyond school. with the ultimate goal of developing self–directed lifelong
learners with high aspirations to build stronger sustainable future–focused communities.  

Improvement Measures

Students, staff and parents articulate understanding of systems for managing student behaviour and wellbeing.

Student engagement reflected in data from quantitative and qualitative tools.

Data shows increased engagement with communication tools and activities (particular reerence to AECG and
Aboriginal Families.)

Overall summary of progress

The staff team working on Improving Positive Culture for Success undertook Professional learning in PBL. They
identified key roles within the implementation team and proceeded to develop resources, deliver professional learning for
staff at Whole School Staff meetings. Each focus was launched with staff training, distribution of posters then lessons in
the Wellbeing sessions for all years.

Focused encouragement of positive behaviour was reinforced with draws for RRL's on assemblies and rewards
excursions.

Planned production of permanent signs has been delayed until all construction work is complete and signs to compliment
can be ordered.

Progress towards achieving improvement measures

Process 1: Building Positive Behaviour for Success: 

Aligned systems to develop, implement and evaluate key elements of building a positive learning
culture.

Evaluation Funds Expended
(Resources)

Rewards excursion successful with % of students eligible and also the
enjoyment of the activity.

Signage order held up until
construction signage decided to
ensure they are complementary.

Process 2: Wrap around Wellbeing:

Successful deployment of systems for full implementation of the DoE wellbeing framework

Evaluation Funds Expended
(Resources)

Scope and Sequence will reflect current needs based on feedback by all
stakeholders. Annual Milestone– provide clear directions for 2020. Relevant
programs to maintain engagement and meet stakeholder and community
needs.

$10000

Process 3: Positive Community Engagement

Creating opportunities to engage with community and industry partners to respect the past, lead the
present and secure the future.
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Progress towards achieving improvement measures

Evaluation Funds Expended
(Resources)

EMployed SLSO for technology and communication and engagement $42000

Next Steps

Continued  implementation of the PBL program across the school will focus on the transformative capabilities of the
OECD towards 2030 education and wellbeing framework.

Wellbeing programs will continue to be evaluated to meet the current and emerging needs of our students and will be
expanded to focus on staff wellbeing.

Use of positive engagement with our business and educational partners will continue. Further refinement of our
communication media will continue with a possible expansion of staffing to support this identified area for improvement.
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Strategic Direction 2

Personalised Learning for Mastery

Purpose

Consistent rigorous use of data and research to drive and evaluate Personalized Learning for mastery of literacy and
numeracy through clear guidance on explicit teaching and more responsive interventions with proven effectiveness.

Improvement Measures

Student growth/value adding as demonstrated in Literacy and numeracy continuums, NAPLAN and HSC Z Scores
increased for all levels of learning– including the top 2 bands (Aboriginal student data is monitored)

All faculties and staff engage in authentic data analysis and evaluation of teaching, learning and assessment (ATSI
PLP’s)

Aligned systems with clarity of scope and purpose, transparent processes supported and monitored at all levels of the
school– All faculties develop, pilot or explore a diversity of strategies to increase literacy, numeracy and differentiation
strategies for all levels of learning and groups including ATSI students

Progress towards achieving improvement measures

Process 1: Writing / Literacy

Build teacher and faculty capacity to plan, deliver and evaluate explicit instruction to support the growth
of all students in literacy and writing skills.

Evaluation Funds Expended
(Resources)

Report
evaluating process – school report

Staff Meeting Time

Time for overall evaluation of writing of
relevant school report segments

Process 2: Numeracy

Build teacher and faculty capacity to plan, deliver and evaluate explicit instruction to support the growth
of all students in numeracy skills.

Evaluation Funds Expended
(Resources)

Have students made progress? Look at data collected at end of year and
compare to start of year – track this on Plan2 with progressions.

Staff Meeting Time

Time for overall evaluation of writing of
relevant school report segments

Process 3: Differentiation

Build capacity in all stakeholders to understand learning progress and subsequently differentiate
teaching and learning programs to cater for all learners at all levels.

Evaluation Funds Expended
(Resources)

findings
Feedback from staff on implementation of differentiation in the classroom.
Lesson Observation

$2000

Next Steps

Reading programs will continue with the junior years. Further work will include revisiting super six strategies from the
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FOcus on Reading program once a review and update of the program are finalised. With the minimum standards tests
for students gaining the HSC coming into effect in 2020, additional focus was placed upon students in year 9–12. This
focus was undertaken within core classes. Tests were conducted once students had demonstrated they should reach the
standard of the test.

The Numeracy team is in the process of undergoing a significant change in the staff involved int his process team. This
group will be focused on PLAN2 program and also the professional learning of QuickSmart maths programme. in 2020,
0.5 of Learning and SUpport staffing is being targetted into the year 7 and 8 mathematics classes to build up
foundational skills of students working below and well below cohort level at the transition to high school.
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Strategic Direction 3

Collaborating for Future Success

Purpose

Raise awareness of the changing dynamic of education, employment and social services into the future. Prepare our
school, staff, students and community for upcoming changes. Build teacher capacity to engage with future focused
opportunities and work in genuine collaborative professional communities to enhance practice.

Improvement Measures

All teachers collaborate in professional communities of practice within and between schools.

 • All staff and students complete evaluations regarding the relationship between future focused learning
spaces/resources and pedagogy including modified TTFM surveys, observations and resource booking dates.

100% of year 10–12 students have a post–school destination plan

Progress towards achieving improvement measures

Process 1: Collaborative Professional Communities 

Build teacher capacity to engage with future focused learning opportunities and work in genuine
collaborative professional communities to enhance practice.

Evaluation Funds Expended
(Resources)

Observational rounds, beginning teacher mentor and work on collaboration
undertaken.

$50000 Professional learning funds
and RAM funds

Process 2: Future Focused pedagogy and environments

Building confidence and risk–taking with future ready pedagogy by continuously environments

Evaluation Funds Expended
(Resources)

Extensive work is undertaken. VIsits to school site who had undergone new
builds or upgrades by Future team. Planning time in Staff meetings and Staff
Development days.

$35000 professional learning funds,
RAM funds low soEC

Process 3: Enrichment and extension programs within and beyond the school

Strengthening systems that promote future–focused enrichment and extension opportunities using post
school destination data and research

Evaluation Funds Expended
(Resources)

Students participated in a range of excursions and programs with other
partner organisations and educational providers.

$32000

Next Steps

Significant Professional learning was provided in 2019 at whole school staff meetings. In 2020 the Learning and Support
team will be working on the centralise documentation and review of accommodations and adjustments of all students on
the NCCD list for Queanbeyan High School. The Learning and Support team will review the case files and school
counsellors and learning and support teachers will offer direct support to teachers if required.

The online training programs will be offered to all staff again in 2020.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Resource ALlocation
Funding for the position of
Aboriginal Education Officer
$68575

Flexible funding of $1549
was used to fund a
breakfast program,
NAIDOC and Reconciliation
event resources.

Aboriginal Learning Centre
is funded from the
Department of Education
under special programs $
168920. This money
provides wages for a
full–time Teacher
Coordinator and a fulltime
School Learning Support
Officer. The school is also
using funding that in the
past had not been
expended on Aboriginal
Programs to supplement an
additional part–time School
Learning and Support
Officer. All of these
positions are filled with

RAM  $ 70124 this was expended fully on
wages and resources

ALC  $ 168920 this was expended on wages
and learning resources for Aboriginal
students.

Aboriginal student data has improved
significantly particularly in students working
towards tertiary pathways and
apprenticeships beyond school.

English language proficiency $112 369

$ 89895 used to fund 0.8
ESL teacher

$ 22474 used to pay for
part–time SLSO

ESL provided intensive support for students
through a range of small group and class
interventions to improve reading,
comprehension, writing for academic
purposes. ESL teacher also delivered EALD
English at the HSC level–funded through
central staff allocation from English Faculty.

Low level adjustment for disability $217001 Learning and Support continued to expand
the purchase of resources for the
Renaissance reading program and targetted
support IEP's for students,. NCCD was
undertaken and teacher adjustments and
accommodations were documented.

Socio–economic background $203662 The second deputy position allowed a
significant improvement in targetted programs
within the school.

Increased reliance on support for
school–related expenses in the home saw
increased use of funds for student supports.

Program implementation of PBL has been
successful and further work will occur in the
coming year.

Funds used for Technology support need to
be further increased as the school increases
the number of devices.

Engagement and communication position will
also be increased.

Support for beginning teachers $18399 was received The teacher mentor positions provided line of
sight of funding and ensured all beginning
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Support for beginning teachers $106713 for 0.1 Teacher
mentor position

$ 8831 was used to provide
release for teachers in their
1/2 year of teaching.

teachers were supported in settling into
school and also in working towards their first
accreditation process. In addition to these
funds, the school directed an additional
amount of $60476 to support beginning
teachers in professional development,
teacher observational rounds and release
time to undertake intensive programming,
reporting work.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 266 268 262 265

Girls 244 253 240 223

Student attendance profile

School

Year 2016 2017 2018 2019

7 91.7 91.2 90.7 88.6

8 90.8 89.7 85 82.1

9 87.4 89.5 83.9 77.4

10 83.4 81.3 82.7 76.4

11 85.8 84.6 82.7 79.4

12 87 89.4 84.1 86.9

All Years 87.8 87.6 85 81.3

State DoE

Year 2016 2017 2018 2019

7 92.8 92.7 91.8 91.2

8 90.5 90.5 89.3 88.6

9 89.1 89.1 87.7 87.2

10 87.6 87.3 86.1 85.5

11 88.2 88.2 86.6 86.6

12 90.1 90.1 89 88.6

All Years 89.7 89.6 88.4 88

The school commenced in 2019 with the addition of a Support class for students with Emotional disorders. Towards the
end of the year, we were successful in gaining an additional class for Behavioural DIsorders. This bought our support
unit up to 8 classes.

Student attendance is heavily impacted by a cohort of students with ongoing attendance issues. A focus on parent/ carer
education about the importance of school attendance is required. Issues with the syncing of data from third–party
software for roll marking and the Department of Educations system made ongoing management of student attendance
problematic. This issue has been addressed by the Wrapped in Wellbeing team and the Home School Liaison Officer.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 0 4

Employment 13 14 36

TAFE entry 2 4 20

University Entry 0 0 18

Other 23 8 14

Unknown 9 3 8

A large number of our students are engaged in part–time work to supplement family income to meet cost of living. We
have a significant number of families who are highly supportive of their children being engaged in fulltime work at the
earliest possible time. Our school also engages with agencies who assist disengaged students in work and training
pathway programs.

Year 12 students undertaking vocational or trade training

47.06% of Year 12 students at Queanbeyan High School undertook vocational education and training in 2019.

Year 12 students attaining HSC or equivalent vocational education qualification

98% of all Year 12 students at Queanbeyan High School expected to complete Year 12 in 2019 received a Higher
School Certificate or equivalent vocational education and training qualification.

1 student attained AHC20116 Certificate II Primary Industries, and 4 students gained Statement of Attainment towards
AHC20116 Certificate II in Primary Industries. 6 students attained SIS 20513 Certificate II in Sports Coaching. 2 students
gained Statement of Attainment towards FSK20133 Certificate II in Skills for work and vocational pathways.

16 students gained a Statement of Attainment in SIT20316 Certificate II in Hospitality .

2 students attained CPC 20211 Certificate II in Construction (Pathways), 3 students gained Statement of attainment
towards CPC 20211 Certificate II in Construction (Pathways).

Students completed work placement in sports coaching at local primary schools and worked with students in stage 4 and
5 at Queanbeyan High School.

Students completed construction workplacements in electrical, concreting, carpentry, 3 students who completed
construction workplacements were offered apprenticeships with the company they were working with.

Hospitality students completed functions at Government House, Canberra; participated in local community functions such
as the Women of Queanbeyan Calendar launch and the QRBEC Workplacement provider thankyou afternoon tea. 5
students were offered casual work after completing workplacement. 3 students were offered apprenticeships. I student
took this opportunity.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Head Teacher(s) 8

Classroom Teacher(s) 37.3

Learning and Support Teacher(s) 1.4

Teacher Librarian 1

Teacher ESL 0.6

School Counsellor 1

School Administration and Support Staff 17.08

Other Positions 2

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.

A group of 4 staff are currently undertaking additional post–graduation qualifications in Educational Leadership through
the University of Canberra. Other staff completed their Master Degrees in 2019. Queanbeyan High School is working
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with the University of Canberra to form a partnership for future professional learning and providing opportunities for
senior students.

Printed on: 1 June, 2020Page 16 of 28 Queanbeyan High School 8216 (2019)



Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 888,601

Revenue 8,965,188

Appropriation 8,777,830

Sale of Goods and Services 13,239

Grants and contributions 163,774

Investment income 3,879

Other revenue 6,466

Expenses -9,169,000

Employee related -7,985,905

Operating expenses -1,183,095

Surplus / deficit for the year -203,812

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Queanbeyan High School is building a reserve to undertake a major refurbishment of the rear school oval.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 1,571,433

Equity Total 609,474

Equity - Aboriginal 70,124

Equity - Socio-economic 203,662

Equity - Language 112,369

Equity - Disability 223,319

Base Total 5,761,517

Base - Per Capita 128,483

Base - Location 0

Base - Other 5,633,034

Other Total 498,646

Grand Total 8,441,069

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 4 5 6 7 8 9

Percentage of students 17.7 21.5 17.7 30.4 7.6 5.1

School avg 2017-2019 18.5 20.1 27.7 25.3 4.8 3.6
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Band 4 5 6 7 8 9

Percentage of students 5.1 20.3 29.1 34.2 7.6 3.8

School avg 2017-2019 10.1 20.6 30.4 28.3 5.7 4.9

Band 4 5 6 7 8 9

Percentage of students 13.9 19.0 25.3 24.1 11.4 6.3

School avg 2017-2019 14.5 16.9 26.9 24.1 11.6 6
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Band 4 5 6 7 8 9

Percentage of students 15.2 39.2 31.6 7.6 5.1 1.3

School avg 2017-2019 18.9 36.5 26.5 13.3 4 0.8

Band 5 6 7 8 9 10

Percentage of students 19.8 35.8 21.0 14.8 7.4 1.2

School avg 2017-2019 18.3 29.7 24.4 21.5 4.1 2
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Band 5 6 7 8 9 10

Percentage of students 12.3 28.4 28.4 21.0 8.6 1.2

School avg 2017-2019 11.7 27.1 27.5 25.1 7.7 0.8

Band 5 6 7 8 9 10

Percentage of students 12.3 13.6 39.5 25.9 6.2 2.5

School avg 2017-2019 16.7 19.1 30.5 21.1 10.2 2.4
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Band 5 6 7 8 9 10

Percentage of students 29.6 38.3 23.5 4.9 2.5 1.2

School avg 2017-2019 35.2 30.4 21.5 8.9 2.8 1.2

Band 4 5 6 7 8 9

Percentage of students 5.1 31.6 25.3 24.1 10.1 3.8

School avg 2017-2019 5.2 27.7 31.3 22.9 9.2 3.6
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Band 5 6 7 8 9 10

Percentage of students 6.3 27.5 38.8 21.3 1.3 5.0

School avg 2017-2019 4.1 30.5 37 19.3 5.8 3.3
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.

Subject School 2019 SSSG State School Average
2015-2019

Biology 58.1 66.6 69.9 62.3

Chemistry 50.0 66.4 74.7 55.1

English (Standard) 63.4 65.8 67.3 62.9

Legal Studies 52.8 64.3 70.6 55.2

Mathematics Standard 2 67.0 65.6 67.7 67.0

Music 1 72.9 77.8 79.9 73.9

Visual Arts 68.1 75.6 78.8 67.2
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Parent/caregiver, student, teacher satisfaction

Future and current students of Queanbeyan High School were surveyed about what they believed what were positive
aspects of our school, what they needed from our their school, how the school can make improvements to make the
school a better environment to learn and play in, and lastly around satisfaction with a uniform that has not had a review in
many years.

98 year 6 students transitioning to high school in 2020, articulated they all wanted to complete year 12 and either get a
job, an apprenticeship or go to university. Some had very definite aspirations. This group thought the refurbished areas
of the school were very good but identified some areas that did not look exciting – particularly sporting ovals. Most of the
students indicated they wanted teachers who would provide ideas of what they can do in their future. Whilst nervous
about the transition to high school, most identified getting to know and work with other students was an important part of
a smooth transition. 100% of these students provided clear directions for uniforms.

Parents were provided opportunity to respond to a survey in hard copy, online survey tool, or by attending one of the
three–parent focus groups. Parents did not complete either the hard copy or online surveys. All three focus groups
sessions were well attended by parents and our school captains. Across all groups, a strong sense of positivity with the
current construction works and focus on improvement within and beyond classrooms was documented.

Parents articulated the need for the school to provide clear advice around post–school options and pathways. The
language used was of high expectations. "We want teachers to influence the aspirations of our children – as they do it
better than we do".  While they identified that a focus on literacy and numeracy skills was being seen at home, most
parents were unaware of the extension and enrichment opportunities the school offers. All parents expressed a desire for
more work on foundational skills and high academic skills into the future.

Parents see the role of teachers to build respect and responsibility in all students as they link that to job readiness. The
parents who attended see uniform compliance as an indicator of respect and responsibility of our students.

Parents identified a high degree of satisfaction with teachers caring for students wellbeing and following up on students
with parents. They were able to outline many of the support services the school offers to support the learning and
wellbeing of students who may be experiencing difficulties. The parents indicated they were all happy their children
attended the school. Parents identified our Trade Training facilities and options as a big factor in choosing to enroll their
children.

Parents who are new to the school expressed confusion around our school logo and the use of a negative Latin phrase.
They provided a list of issues with facilities – heating and cooling, need for more shade and more facilities for performing
arts (dance studio, music rehearsal spaces). Many of the parents also expressed a desire for the extracurricular
programs to be expanded.

Student Leaders Camp – Positivity Camp

99 students attended a three day camp to workshop school improvement around student leadership, learning
environments and to explore uniform options for a review. Students provided a summary of core focus of our leadership
norms for the school and descriptors for high expectations classrooms, teachers and students. This information was
summarised and presented to the strategic direction process group 1.3: Positive culture for learning. Information around
learning environments and facilities, and uniform were directed to generate the student survey provided in hard copy to
all students years 7–11 during a wellbeing assembly.

242 students provided written feedback on what they need most from Queanbeyan High School for a successful future
beyond school. Responses are summarized as knowledge of post–school pathways, breadth of courses to support their
goals, learning environments conducive to effective teaching and learning, additional supports that will assist with
performance, Teaching style and mutual respect, access to technology, management of the behaviour of others that
impact learning, the capabilities and skills they identified as needed for their future including work–related skills and
habits for wellbeing.

249 students provided written feedback on the attributes of a high–quality school that supports learning and wellbeing of
all. Overwhelmingly students outlined a strong theme of values of inclusion, equality and access to quality teaching and
learning and social environment. "A place where we can be ourselves and not have to change to try to fit in". Rating
highly was relevance to their future, strong themes of supportive staff, access to supports and programs that address
barriers to success mutual respect and encouragement, calm, happy, fun and comfortable. Whilst some students
indicated this was their current experience, others expressed that this is an area that could improve for them.

299 students provided detailed information on how the school could improve the uniform. Many focused on comfort, sun
safety, but there was a number that mentioned cultural references and the need for unisex options. Out of this number,
less than 20 indicated that no uniform was preferred. Some addressed the equality the uniform provides to students from
a range of background and the sense of safety in this. there is a preference for a range of uniform options that provide
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choice for students to opt for a casual to a more formal business look. This information is being worshipped by students
and the 1.3 Positive Community Engagement team in 2020.

381 Students provided input on what facilities and resources they believe the school needs to improve or acquire.
Overwhelmingly, the upgrade of the school outdoor and sporting facilities rated highest: Wood seats in shade, more fake
grass areas, Oval, tennis courts, cricket nets, climbing equipment, dance studio, better bubbler, change rooms, Music
rooms for practice, heating and cooling in the MPH and upgrade technology across the school.  Students identified an
upgrade of the canteen with tables and chairs nearby. Students have for the past 3 years provided information of this
nature and have seen their ideas realised in our current construction and landscaping works. This list will be priorities
through the SRC and costed for action in the coming 12 months dependant on available funds. The refurbishment of the
oval is the major investment and while the school has money set aside for this project, we shall be pursuing joint funding
with Assets Management Unit.

Staff satisfaction was obtained around areas they are happy with and areas requiring improvement. The impact of
working in and around a construction zone and the regular changing of fences and egress paths was one of the biggest
issues raised. On the flip side, the improvements being realised by the construction was the biggest positive staff
identified as the school had not seen improvements on this scale before. Staff were dissatisfied with communication of
the changes to accommodate the construction being short notice. The logistics of the site also limited movement of the
executive to undertake quick checks across the school and be as visible as usual. With a number of staff deployed to
other non–school positions, staff identified this impacts the school greatly. Unable to find qualified staff to replace these
people saw a number of courses taught by non–specialists.

The impact of additional work burden to undertake External validation was seen to have taken the focus of process
teams off the implementation of their work to one of documentation of the process and outcomes. Although the process
was seen as beneficial the time taken was excessive to the outcome.  Staff identified the increase in collaboration and
focus on pedagogy as a positive move and identified programs that support Beginning teachers as highly positive.
Support for staff undertaking leadership initiatives was also identified as a highly positive opportunity.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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