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Introduction

The Annual Report for 2019 is provided to the community of Bankstown Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Bankstown Public School
Restwell St
Bankstown, 2200
www.bankstown-p.schools.nsw.edu.au
bankstown-p.school@det.nsw.edu.au
9796 2120
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School background

School vision statement

Our vision at Bankstown Public School is to provide a supportive and challenging learning environment. We empower
our students to thrive by providing rich learning opportunities where students can strive for personal excellence and
succeed. We promote and inspire student growth, creating confident and connected life–long learners in a diverse
community.

School context

Bankstown Public School is a large multicultural school of 820 students and is located within the CBD of Bankstown.
96% of students are from non–English speaking backgrounds and 10 are Aboriginal or Torres Strait Islander students.
There are currently 47 language backgrounds with 35% Arabic, 27% Vietnamese and 7% students speaking Urdu.

Learning opportunities are extended to include experiences such as grade excursions, curriculum camps, PSSA sport, a
highly resourced library, ICT rooms and flexible learning spaces, BYOD for Stage 3, choir, public speaking, debating,
Peer Mentoring Program, student leadership (SRC) and dance groups.

The staff at Bankstown Public School are a highly committed and diverse group of experienced, early career and
temporary teachers. There are 33 class teachers with one Year 3 – 6 IM Special Education class, for students with a mild
intellectual disability.

The Executive team consists of a Principal, 2 Deputy Principals, 3 Instructional Leaders at Deputy Principal level and 4
Assistant Principals.  Our educational programs are complemented by quality support programs including teachers of
English as an Additional Language (EALD), Community Language teachers (CL),  Learning And Support Teachers
(LaST), Interventionists and Quality Teachers, Successful Students (QTSS), School Learning Support Officers (SLSO),
Community Liaison Officers (CLO) including refugee support for students and families.

The school has a Community Hub coordinator who works with the school community to build parent capacity to support
student learning. We have very strong student welfare programs and the school supports a Playtime program for
preschool aged students and their parents and continues to foster and build community participation and support.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Quality, Strong Foundations

Purpose

To develop a whole school approach based on quality teaching, evidence based practices, collaboration and
professional dialogue to enhance student progress and wellbeing.

Improvement Measures

Increased proportion of students achieving expected growth in Literacy Years 3–5 and Years 5–7.

Increased number of students achieving a years growth for a years teaching in Numeracy.

Improved school processes and practices are responsive to all students' needs.

Overall summary of progress

In 2019 our continual focus on evidence–based strategies that support our school context have been integrated into
teaching and learning cycles across all classrooms, maximising learning opportunities for every single learner.. Our
leaders and teachers also became learners in this process working collaboratively through professional learning,
collegial discussions and ongoing evaluative processes. These actions supported a whole school approach to literacy,
numeracy and the wellbeing of all, heightening our objective of every school being known, valued and cared for. By the
end of 2019, we developed greater consistency across the school with the use of shared language in literacy and
numeracy, through modelled, guided and independent instruction. This was then supported by shifting mathematical
mindset for students and teachers to amplify the teaching and acquisition of mathematics. A greater emphasis on
attendance and interventions to support this were initiated in 2019 through evaluation and embedding of refined
processes.

Progress towards achieving improvement measures

Process 1: Whole school approach to meet the literacy needs of our students. 

Evaluation Funds Expended
(Resources)

Question : What progress have we made towards consistent quality literacy
practices.?

Data ; Benchmarking K–6. NAPLAN data, Learning Progressions, Planning
Days, classroom Observations, Program Evaluations.

Analysis : Professional Learning embedded has supported teachers in
refining Literacy practices and targeted student need. Continued focus on
deepening pedagogical understanding of targeted reading goals combined
with Visible Learning strategies.

Strategic timetabling of professional
dialogue and mentoring to ensure the
consistent delivery of practices.

Process 2: Whole school approach to meet the numeracy needs of our students. 

Evaluation Funds Expended
(Resources)

Continue the momentum of number talks being embedded in all classrooms
and programs in 2020.   Data indicates increased student voice and dialogic
talk during mathematics.  Student are emerging with the ability to articulate
their thinking and learning.

Professional readings, number talk
resources, mathematical mindset
displays, planning sessions, grade
meetings and timetabling of team
teaching and mentoring opportunities.

Process 3: Whole school approach to meet the wellbeing needs of our students.

Evaluation Funds Expended
(Resources)

Printed on: 29 May, 2020Page 5 of 20 Bankstown Public School 7405 (2019)



Progress towards achieving improvement measures

Question: What does our context need to continue to support in ensuring that
every student is known, valued and cared for?

Data:  Scout, TTFM, current procedures and strategies in LST, K–6 tracking
tool

Analysis: K–6 tracking tool has been successful in monitoring and ensuring
that all vulnerable students are catered for and have needs met through
collaborative practice and expertise. Further analysis of data has indicated
priorities for 2020 could include attendance and further refinement of the
tracking tool.

School based frameworks,
professional learning, data gathering
and analysis, executive professional
dialogue
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Strategic Direction 2

Professional, Innovative Educators

Purpose

To provide quality future focused teaching and learning opportunities by empowering our educators with current practices
and deep knowledge.

Improvement Measures

Visible learning is embedded in all classrooms.

Consistent structures to track and monitor data which drives the next teaching and learning cycle.

Teaching and learning cycles are reflective of deep curriculum knowledge and assessment.

Overall summary of progress

In 2019 Bankstown Public School continued its Visible learning journey. The Visible Learning Committee, in alignment
with Corwin facilitators, delivered leadership and whole school professional learning around learner dispositions to
develop self–regulated learners and a consistent approach and language across our school. The school also reviewed
its methods of assessment and collection of internal data, to support external data, and to drive teaching and learning
cycles. In 2020, the school will continue to develop accurate and authentic measurements of impact to triangulate data
and support student learning. The introduction of the new PDHPE syllabus provided opportunity for the staff to gain new
learning which involved unpacking the syllabus and its components to create new teaching units.

Progress towards achieving improvement measures

Process 1: Teachers embrace Visible Learning as part of quality future–focused teaching.

Evaluation Funds Expended
(Resources)

Due to continued refinement and the development of shared vision, this
milestone delayed for 2020.

leadership day with Corwin

Process 2: Teachers focus on data analysis for planning and teaching.

Evaluation Funds Expended
(Resources)

Question: How is used to drive learning by teachers and teams?

Data: SENA, L3 graphs, learning progression

Analysis: With Instructional leaders support, teachers utilise data at a deeper
level.  Without support the sustainability of these practices need to be
improved. Data literacy a focus for 2020.

Process 3: Teachers develop and demonstrate a deep understanding of curriculum.

Evaluation Funds Expended
(Resources)

Teachers engaged with professional learning around the new PDHPE
syllabus. Units of work for trial in Term 4 were established with review and
refinements made. In 2020, the focus will be ongoing professional learning
around the new document and the creation of all units K–6.
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Strategic Direction 3

Empowered, Collaborative Partnerships

Purpose

To enhance collaboration and build authentic leadership opportunities enabling active partnerships across the school
community.

Improvement Measures

Authentic student leadership opportunities and increased student voice in decision making.

Mentoring and coaching model embedded within the school.

Community partnerships are sustained and strengthened.

Overall summary of progress

In 2019, Bankstown Public School continued to focus on authentic student leadership and student voice opportunities. A
Student Leadership and Student Voice framework was established, supported by wellbeing procedures at the school
connected to the DoE Wellbeing Framework. Students were provided leadership opportunities through a number of
forums including SRC, peer mentoring, White Ribbon, Gillawarna dance and choir and various sporting events.
Community partnerships continued to be fostered and sustained through the use of external organisations and the
Community Hub, providing a number of experiences to strengthen relationships between all stakeholders. The Parents
and Citizens Association continued to develop strongly supporting whole school initiatives and promoting inclusion and
engagement with the community. Staff were supported through the PDP process using a mentoring approach. Executive
staff also used the coaching model to engage in coaching sessions with assigned colleagues and with authentic
opportunities with their stages as they arose.

Progress towards achieving improvement measures

Process 1: Build strong community networks and enhance community engagement. 

Evaluation Funds Expended
(Resources)

Question: What impact has community involvement had on school decision
making?

Data: Collation of all data sources, workshop discussions and feedback.

Analysis: Survey results from Community Hub to be analysed in early 2020 to
determine future directions. Overall, community very engaged across the
school as highlighted through TTFM data and general attendance at school
events and through online communication platforms. Additional community
involvement with school procedures and classroom content to be a focus in
2020 with additional direction from HUB analysis.

TTFM

Data collected from attendance at
school events including interviews.

HUB data indicating parent
participation in organised initiatives.

Process 2: Create authentic opportunities for student voice to be heard and valued.

Evaluation Funds Expended
(Resources)

Analysis: Student leadership opportunities were created and authentically
implemented throughout 2019. Further focus on all four levels of student
leadership  to increase student voice needs to occur. Additional thinking
needs to be undertaken to be more inclusive of K–2 priorities for SRC leaders
as well.

Focus groups of Year 6 students

Revised Student Voice Model

Dialogue with Co–ordinating teachers

Process 3: Developing leadership capacity across our community.

Evaluation Funds Expended
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Progress towards achieving improvement measures

Evaluation (Resources)

Analysis: 84% of staff surveyed gave a maximum result as to the
effectiveness of QTSS support across a range of areas. 84% also gave
scores in the top 2 choices for growth coaching indicating they have been
able to use the knowledge from their sessions and transfer this into daily
practice. 90% of staff gave scores in the top 2 choices for Aspiring Leaders
with 80% indicating they have been able to use this knowledge in some form.
Overall, the leadership interventions and strategies have been very strongly
endorsed. Continuation of Future Leaders, Aspiring Leaders and QTSS to be
continued in 2020.

Surveys, general discussion,
feedback.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $5 479

Aboriginal Students
Coordinator

Local schools engaged with Aboriginal
perspectives and initiatives as a result of
attendance at meetings conducted by our
school.

Students, both Indigenous and
Non–Indigenous engaged with
cross–curriculum priorities related to
Aboriginal and Torres Strait Islander histories
and cultures, including NAIDOC week
celebrations.

Aboriginal students continued to connect with
their identity through participation in various
internal and external activities including Art
competitions, and through the creation and
ongoing evaluation of Personalised Learning
Pathways (PLPs).

Aboriginal students attendance at school in

English language proficiency $64 028 Employment of an  additional  teacher 3 days
a week to support English as an additional
Language/Dialect focusing on literacy skills
for 3–6 students.

Each grade across the school was allocated
an EAL/D teacher who co–planned and
co–designed lessons with grade teachers.

EALD staff undertook ongoing professional
learning to introduce a variety of interventions
to support students.

Low level adjustment for disability $124 38 School Learning Support Officers (SLSOs)
provided across the school and strategically
lead in Stage Teams by a Learning and
Support Teacher.

Ongoing monitoring of Intervention folders
that contain PLASPs for identified students to
ensure relevant plans and to ensure school
resources are being aligned accordingly.

Almost 180 hours of SLSO support provided
to students K–6 addressing all needs.

Professional Learning provided to SLSOs to
support classroom interventions and writing
and update of PLASPs.

Quality Teaching, Successful
Students (QTSS)

Staffing Allocation of 1.438 Strategic and timetabled support for
beginning teachers and early career teachers
to support planning, programming,
assessment, school procedures, DoE policy
requirements and Induction processes.

Increased capacity of staff to deliver
differentiated curriculum in quality learning
environments.

Completion of and ongoing support of
accreditation processes for staff aligned to the
National Professional Standards for
Teachers.
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Socio–economic background $652 097 Evidence–based research on Visible Learning
continued as a whole school with a focus on
improving student outcomes and teacher
practice to align with school vision and school
plan, particularly around a shared
understanding of learner dispositions.

A school–funded instructional leader was
appointed to support pedagogy and practice
4–6, with a focus on literacy and Building
Numeracy Leadership (BNL) initiative.

BNL became a whole school focus to support
teacher pedagogy and student acquisition of
working mathematically, the learning pit and
language used to support and engage with
mathematics.

Additional school learning support officers to
support identified student needs employed
and supported through Learning and Support
Team., who then coordinated the professional
learning and support for SLSOs on their
stage. This supported both Tier 2 and Tier 3
interventions.

Additional professional learning opportunities,
aligned to school plan and the performance
and development framework were provided
both internally and externally, across all Key
Learning Areas and Strategic Directions.

Introduction of new PDHPE syllabus and
creation of units of work based on community
needs and inclusive of content identified by
the community.

Strategic transition focus on closer alignment
between Year 6 and Year 7 for staff and
identified students..

Each grade was directly supervised and
supported by an Assistant Principal or Future
Leader resulting in enhanced leadership
opportunities and strategic support for both
staff and students in attaining improved
student outcomes.

Additional resources purchased across all
Key Learning Areas to support programs and
engagement.

Support for beginning teachers $42 390

$10 000 Aboriginal Teacher
Support

Ongoing interactions with leaders through a
mentoring approach to assist an early career
teacher's wellbeing, support an understanding
of the goals, culture and operations of the
school/education setting and convey
expectations of professional responsibilities
through an Induction process.

Ongoing Language, Learning and Literacy
(L3) training provided to K–2.teachers.

Continued focused pedagogy of Literacy
provided through Instructional Leader 4–6
with support of Interventionist.

Professional learning opportunities
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Support for beginning teachers $42 390

$10 000 Aboriginal Teacher
Support

throughout the induction period, focused on
identified needs, goals and curriculum
knowledge as identified through PDP or
lesson observations.

Additional release from face–to–face teaching
was provided to support the identified
teachers in alignment with DoE policy
requirements.

Completion of the accreditation process to
proficient teacher for four allocated staff
members.

Targeted student support for
refugees and new arrivals

$14 945 Continued employment of a staff member one
day a week to support identified students.

Programs inclusive of aspects related to
wellbeing, reduction of trauma and sense of
belonging facilitated and supported with LST
and Community Hub.

Refugee Parents supported through
Community Hub to access resources both
internal and external to support their
wellbeing.

PLaSPs created for identified students to
support access and engagement with
curriculum.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 474 461 464 411

Girls 422 405 423 400

Student attendance profile

School

Year 2016 2017 2018 2019

K 91.7 92.7 92.5 89.8

1 93.2 90.2 93.6 90.8

2 92.7 91.5 92.6 91.4

3 92.7 92.3 92.6 91.9

4 94.7 91.2 92.8 92.3

5 93.7 93 92.1 91.4

6 93.6 92.3 91.6 90.1

All Years 93.2 91.9 92.5 91.1

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 4

Classroom Teacher(s) 33.24

Teacher of Reading Recovery 1.16

Learning and Support Teacher(s) 2.2

Teacher Librarian 1.4

Teacher ESL 5.4

School Counsellor 2

School Administration and Support Staff 5.87

Other Positions 4.4

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 1,130,805

Revenue 9,841,150

Appropriation 9,459,719

Sale of Goods and Services 42,847

Grants and contributions 329,290

Investment income 8,094

Other revenue 1,200

Expenses -9,248,139

Employee related -8,504,879

Operating expenses -743,259

Surplus / deficit for the year 593,011

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 228,653

Equity Total 1,884,872

Equity - Aboriginal 5,479

Equity - Socio-economic 865,529

Equity - Language 640,294

Equity - Disability 373,569

Base Total 5,285,761

Base - Per Capita 211,554

Base - Location 0

Base - Other 5,074,207

Other Total 1,609,127

Grand Total 9,008,413

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

Using the Tell Them From Me survey to triangulate feedback from parents/caregivers, students and staff indicates a very
high level of satisfaction from all stakeholders.

PARENTS/CAREGIVERS

– In all 7 domains of the TTFM report, parent/caregiver results indicated the school was exceeding the state norm.

– Parents feel welcome and communication is positive was the highest scoring domain with 8.0

– Parents also responded with a 7.9 for the school supporting positive behaviour

STUDENTS

– 96% of students indicated they believe school is useful and value schooling outcomes

– 91% of students indicate they try hard at school to achieve success with their learning and 84% indicating they
demonstrate positive behaviours for learning

STAFF

– In all 8 drivers for student learning, teachers indicated the school was exceeding the state norm

– Staff responded with an 8.4 for collaboration across the school compared to the state of 7.8

– Staff indicated the school was very inclusive with 8.3 and implemented effective teaching strategies with 8.2

– Staff also indicated leadership supports both students and staff with a 7.9 compared to 7.2 for the state
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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