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Introduction

The Annual Report for 2019 is provided to the community of Gloucester Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Gloucester Public School
5 Hume St
Gloucester, 2422
www.gloucester-p.schools.nsw.edu.au
gloucester-p.school@det.nsw.edu.au
6558 1303

Message from the principal

I feel privileged to lead such an outstanding and vibrant school, which offers so many fantastic experiences and
opportunities for the students of Gloucester Public School (GPS..

As a school, we strive to offer the best possible opportunities for all students to become confident and thoughtful young
people, who are prepared for future challenges and resilient for the ever–changing future.

I am proud to lead a caring and inclusive school where high expectations are set. As the leader of this fabulous school, I
want the best for each and every student and I strive to do my best each and every day.

I want your children to feel a sense of happiness and belonging at our school, as this is essential to their future success. I
want students to feel comfortable, safe and challenged in a supportive environment that strives to always improve and
reflect on its practices.

I would like to thank, each and every staff member at GPS. The staff of GPS do a remarkable job and aren't thanked
nearly enough for all the work and commitment they provide to our school. For this and a million other things, I am truly
grateful to be part of school a wonderful school community.

May I also give thanks to you, the parents, carers, volunteers and friends of GPS, for your partnership and ongoing
support, whether you have contributed in small or big ways. Thank you. The partnership between home, school and the
community is so vital.

2019 has been a great year and my seventh as the Principal at our school. Together we have learned much and shared
many experiences, that will remain with us for years to come. The strength of our school is the Gloucester community
and the community's whole–hearted passion to make our school a wonderful place of learning. GPS is a very special
place.
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School background

School vision statement

Excelsior

Our journey for excellence is strategically planned to build each individual's capabilities, ensuring all have an active role
in their own learning. We strive to collectively build student resilience as collaborative members of our school and the
wider community.

Strongly focused on learning opportunities that are engaging and evidenced–based, our integrated and explicit teaching
methods include the sophisticated analysis of student engagement and learning growth.

Our progressive, vibrant community acknowledges that teachers can transform the lives of students, build educational
aspiration and improve student learning outcomes.

School context

We are proud of our school and what it has to offer, both in academic and sporting excellence. We provide an
environment which is safe and respectful, where students can achieve their full potential.

Gloucester Public School (GPS) provides excellence, opportunity and success in an innovative and caring environment.
Our school has had a fluctuating population over the last 5 years and currently has 290 students (16% Aboriginal). This
is small enough to ensure every child experiences success, while benefiting from being part of the largest educational
system in the southern hemisphere. With our culture of effective performance and development, we nurture and support
quality teaching and school leadership, focus on improving student outcomes, ensure consistent evaluation and
feedback and strive for continuous improvement.

GPS is situated in a rural farming and mining community at the foot of the Bucketts Mountain range. Our community is
family orientated, supportive and conservative. We value community involvement and partnerships and are part of the
Bucketts Way Community of Schools (BWCoS). GPS consists of all permanent buildings, all single storey, has easy
access, wet weather access, an assembly hall, interactive whiteboards and air conditioning in all learning spaces. Our
dedicated healthy canteen is open 3 days a week and operated by our devoted and supportive Parents and Citizens
Association (P&C). Our school has high expectations, an active student body and dynamic and experienced staff. We
value diverse learning opportunities, offering music to all students, numeracy and literacy intervention programs, an
award winning choir, multiple sporting opportunities, a dedicated computer lab, gardening club, external competitions and
extracurricular activities, the Windstar's band, a Schools Spectacular team, an active learning and support team and a
full time learning and support teacher. We are fortunate to have actively engaged Aboriginal parents and carers, and staff
who identify as Aboriginal. We seek guidance from our Aboriginal community, ensuring strong connections.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Delivering
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Strategic Direction 1

Collectively acquiring excellence

Purpose

To develop a school culture that is strongly focused on learning, the building of educational aspiration and acquiring
excellence across the curriculum. To enhance whole school processes to ensure all can succeed and learn as valued
members of our community, while promoting equity and high expectations.

Improvement Measures

Increase the school based writing assessment score by 30% from 2018 to 2020.

Increase the percentage of Year 5 students at proficient standard in NAPLAN numeracy from 24% in 2017 to 39% in
2020.

Selected and tracked students participating in numeracy intervention programs will achieve academic growth of two to
four years in one year.

Selected and tracked students participating in literacy intervention programs will achieve reading and fluency growth of
twelve months in a six month period.

Progress towards achieving improvement measures

Process 1: Learning progressions

Implement online evidenced–based assessment and school based assessment strategies using the
learning progressions.

Introduce and implement learning intentions and success criteria to provide explicit and timely formative
feedback for review of student learning.

Evaluation Funds Expended
(Resources)

Previous data sets from PAT data and NAPLAN have shown areas for
improvement across the school however specifically across the primary years
for spelling. On analysis with the school services team during 2019, it was
determined that spelling and worded mathematics problems were to be our
focus areas in 2020.

Learning intentions, learning walks and success criteria were introduced
through a soft launch in November 2019. The focus in Quality Teaching
Rounds (QTR) throughout 2019 was to upskill and prepare staff with
collaboration and implementation of learning Intentions and explicit and
timely feedback for students in 2020.

The Spell It evidence based explicit spelling program was introduced with all
staff (K–6) gaining a full day of professional learning on the program and
teaching and assessment strategies. Pre and post data sets were collected
using the Gap Analysis. Spell It was introduced and trialled throughout Term
3 and 4, 2019 to ensure staff were prepared to implement the program in full
in 2020 in Stages 2 and 3. The impact of this program will be analysed using
2020 NAPLAN data and comparison data. Student growth data will guide
further implementation throughout 2020.

$9650

Process 2: Writing Success

Implement a whole school integrated approach to writing with tailored high quality professional learning,
online support and effective assessment through consistent teacher judgement and analysis of growth
data.

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

The overall average percentage improvement in narrative writing across the
school was 8.6%. Collectively, this means that we are progressing well
towards our improvement target of 30% at the end of 2020.. Student writing
scores from February to June show a 9.3 % improvement in Year 1 from pre
and post testing, 11.7% in Year 2, 6.5% in Year 3, 7.1% in Year 4, 10.7% in
Year 5 and 6.5% in Year 6. Teacher confidence and ability to teach writing
has improved. Students are displaying a desire to write and there is an
improvement in the quality of work that they produce.

The overall average percentage in persuasive writing across the school was
8.5%. Year 6 grew 12.4% overall with strengths in audience, text structure,
ideas, persuasive devices and vocabulary. Year 5 had similar results. Stage
2 had the least growth with concentration needed in the areas of sentence
structure, cohesion and vocabulary and spelling.  There was significant
improvement across Stage 1 in the areas of text structure and persuasive
devices..

The average percentage improvement in informative writing in 2019 across
the school was 8.7%. Year 6 grew 9.4% overall with strength in audience and
text structure. There was significant growth in criteria text structure, audience
and paragraphing across the school.

It should be noted that the criteria of Cohesion displayed the highest growth
as compared to narrative and persuasive writing. Seven Steps to Writing
Success has had a positive impact for students and staff at Gloucester Public
School.

$8050

Process 3: Numeracy

Collate and analyse student data to provide differentiated learning and identification of students for
intensive intervention strategies.

Provide professional learning to enhance collaborative practices to support teachers in incorporating
numeracy program intervention strategies into teaching and learning programs.

Evaluation Funds Expended
(Resources)

Maths growth PAT data for students on Quick smart shows that students
made substantial growth. When analysing the effect size of students
response rates and accuracy rates in the comparisons to pre–test versus
post–test data, all students improved quite dramatically.

The PAT data is showing that 85% of students that participated in the
program had expected growth of 1 – 3.5 years. The expected growth for Year
3 was (+6) and the expected growth for Year 5 (+6.2). Students averaged
from 6.5 to 21.9. Students that grew but not to expected levels had
attendance issues, test anxiety and found the mathematical literacy
component of the program difficult.

$54667

Process 4: Literacy programs

Provide professional learning on data analysis and interpretation to guide student placement in literacy
intervention programs.

Provide professional learning and implement InitiaLit across Kindergarten.

Evaluation Funds Expended
(Resources)

InitiaLit cumulative review data measures how well students are able to
complete tasks within the program. Cumulative review data from InitiaLit F
places the majority of student at 95% or higher. As the tasks become more
complex through InitiaLit 1, the review data reflects highly achieving students
obtaining the results of 85% or higher. Therefore, comparative data from

$68300
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Progress towards achieving improvement measures

cumulative reviews is not a consistent data set. GPS has therefore chosen to
use PAT reading/comprehension growth data as a measure of InitiaLit
success across K–2.

The Year 1 PAT comprehension growth data fails to reflect the growth of the
high achieving students because the style of testing does not reflect the
students ability e.g. if performing highly there is not scope within the test to
go beyond the skill level tested. 75% of students achieved above average
scores with the majority of the remaining 25%, having learning or language
difficulties.

Within the MiniLit program, for students that were on the program for 10
month or more, growth ranged between 12 months to 2.5years (30 months)
in the area of phonemic awareness. Most students growth was at least 2
years in phonemic awareness.

Within the MultiLit and MacqLit programs that students were on for an
average for 8 months, growth ranged from 6 months to 2.5 years in accuracy
and the fluency reading rate ranged from 6 months to 2 years.
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Strategic Direction 2

Engaged and progessive educators

Purpose

To enhance the capacity of all staff to implement effective and explicit evidence–based methods and strategies.
To engage in contemporary pedagogy that promotes, nurtures and supports collaboration and feedback, sustaining
quality teaching practices.

Improvement Measures

The school improves from delivering to sustaining and growing in the School Excellence Framework Learning domain,
in the element of Student Performance Measures.

The school improves from delivering to sustaining and growing in the School Excellence Framework Teaching domain,
in the element of Effective Classroom Practice.

An increase in collective responsibility and collaboration focusing on writing using Public Used Data Collective
Responsibility survey.

Increase the percentage of Year 5 students at proficient standard in NAPLAN writing from 11% in 2017 to 34% in
2020.

Progress towards achieving improvement measures

Process 1: Learning progressions

Implement professional learning, collaboration and explicit teaching practices to increase teacher
capacity, knowledge and understanding of learning progressions.

Evaluation Funds Expended
(Resources)

Although staff at Gloucester Public School are not actively using the learning
progressions, they are explicitly teaching using learning intentions. In 2020
and beyond, we envisage that the learning intentions will be somewhat
reflective of the learning progressions.

The 2019 analysis showed that the majority of students had deficiencies in
spelling similar areas. All students will start on the same units of work in
2020.  Two staff members from Stage 2 and 3 participated in professional
learning and were then able to create classroom activities for Stage 2 and 3
using the data from the gap analysis to guide planning and implementation.

Professional learning was provided for all teaching staff in spelling, increasing
teacher capacity, knowledge and understanding of spelling rules and
conventions. After explicitly teaching the Spell It program during Term 4, all
staff felt that Spell It was an effective and explicit program. All primary staff
will confidently teach Spell It throughout 2020, with any new staff members
who join GPS, gaining professional development to improve professional
knowledge to ensure a whole school commitment to explicit teaching and
learning. This will in turn improve student outcomes.

$10680

Process 2: Writing Success

Implement a whole school evidence–based approach to writing with professional learning, scope and
continuum and effective assessment using the 'Track My Success' tool to analyse growth data.

Utilise scope and continuum documents to create teaching and learning programs to engage students in
the Seven Steps to Writing Success.

Evaluate and analyse the success of Seven Steps to Writing Success using the program framework and
growth data.
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Progress towards achieving improvement measures

Evaluation Funds Expended
(Resources)

Seven Steps to Writing Success language is now embedded in the teaching
of writing across the school. Staff and students are confident to use success
criteria and NAPLAN marking guides/rubrics.

A whole school approach to Seven Steps to Writing Success ensures the
most effective evidence–based teaching and learning methods optimising
learning for students of all abilities and demonstrating growth. Further
collaboration is required in 2020 to ensure the provision of explicit, specific
and timely formative feedback to students in line with clearly defined success
criteria.

Using the School Excellence Framework as a guide to assess and inform our
teaching practices, the staff agree that Gloucester Public School has made
improvements in the element of Effective Classroom Practice to move from
delivering to sustaining and growing and in some cases working towards
excelling.

$5400

Process 3: Quality Teaching Rounds

Draw on research to analyse and refine classroom and assessment practices using the Quality
Teaching pedagogical framework.

Implement evidenced–based strategies to collaborate, reflect and improve quality teaching practices.

Evaluation Funds Expended
(Resources)

Quality Teaching Rounds (QTR) enabled staff to work collaboratively in small
groups, observing each other teach and discussing and analysing
observations and professional readings.  Teacher feedback found that QTR
built significant improvements in the understanding of quality teaching and
learning and had a positive impact on school culture.  Staff that were once
hesitant to be involved in QTR were now, asking to be included in future
rounds at the end of 2019. Staff capacity has grown especially around
coding. All staff involved found that QTR was professionally rewarding and
enabled them to engage in powerful professional dialogue with colleagues.

$10200
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Strategic Direction 3

Vibrant collaborative community

Purpose

To enhance a school wide culture of high expectations, and a shared sense of responsibility for student engagement,
learning and success. 

Improvement Measures

The school is able to evidence growth from delivering to sustaining and growing in the Leading domain elements of
Educational Leadership and School Planning, Implementation and Reporting, within the School Excellence
Framework.

The school is able to evidence growth from delivering to sustaining and growing in the Learning domain element of
Wellbeing; and is validated at sustaining and growing in the Learning domain element of Learning Culture, within the
School Excellence Framework.

Progress towards achieving improvement measures

Process 1: Writing Success

Implement a whole school integrated approach to writing, promoting explicit teaching and learning
practices to develop community engagement and understanding.

Explicitly teach learning intentions and success criteria to students and inform parents/carers of the
Seven Steps for Successful Writing language and strategies.

Evaluation Funds Expended
(Resources)

The overall average percentage improvement in narrative writing across the
school was 8.6% Collectively, this means that we are progressing well
towards our 2020 target of 30%. Students are displaying desire to write and
there is an improvement in the quality of work that they produce in each
genre.

The overall average percentage in persuasive writing across the school was
8.5%. There was significant improvement across Stage 1 in the areas of text
structure and persuasive devices.. The average percentage improvement in
informative writing across the school was 8.7%.

$1100

Process 2: Literacy programs

Draw on current pedagogy to implement high quality evidence–based teaching and learning
experiences which are shared with parents/carers, ensuring student engagement, achievement and
growth.

Evaluation Funds Expended
(Resources)

Cumulative review data from InitiaLit F places the majority of student at 95%
or higher. As the tasks become more complex through InitiaLit 1, the review
data reflects highly achieving students obtaining the results of 85% or higher.
75% of students achieved above average scores with the majority of the
remaining 25% having learning or language difficulties.

Within the MiniLit program for students that were on the program for 10
month or more, growth ranged between 12 months to 2.5years (30 months)
in the area of phonemic awareness. Most students growth was at least 2
years in phonemic awareness.

Within the MultiLit and MacqLit programs that students were on for an
average for 8 months, growth ranged from 6 months to 2.5 years in accuracy

$3040
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Progress towards achieving improvement measures

and the fluency reading rate ranged from 6 months to 2 years.

Process 3: Expectations

Implement comprehensive and inclusive strategies which create an optimum learning environment with
clearly defined expectations across the school community.

Professional dialogue with staff, students and parents/carers regarding behaviours, attitudes and
expectations enhance wellbeing and lead to improved student outcomes.

Evaluation Funds Expended
(Resources)

The Be You reflection tool results showed that:
 •  staff successfully collaborate with parents, students and community
members during key transition points
 • GPS is an inclusive school and supports and plans for the diverse needs of
students and culturally inclusive in our pedagogy.
 • at GPS there are a range of opportunities for students to think creatively
and critically, have a voice and demonstrate leadership.
 • there are clear policies and procedures for staff to follow when concerned
about a students' wellbeing
 • our understanding, knowledge and skills to support students mental health
and wellbeing is an area for growth. Further professional development is
required to support staff in this area.
 • the staff lack an informed understanding of social and emotional
development, mental health and wellbeing and therefore find it difficult to
connect with students and the wider community in these areas.
The school will implement evidence based programming and professional
development in the area of wellbeing using the Be You Framework,
Wellbeing Framework and the PDHPE syllabus in 2020.

$250.00
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($62 299.00)

Aboriginal funds supported the improvement
of student outcomes, wellbeing and welfare.
An Aboriginal SLSO works in most
classrooms each week and supports student
learning.  Our SLSOs are rostered onto the
playground, providing additional support to
teachers and students.  NAIDOC Day is
celebrated with 3 other local Bucketts Way
Community schools. Our school hosts the
event and it was an overwhelming success
and was presented by Koomurri.  It is a
wonderful opportunity for the smaller schools
to come together and integrate with our larger
school. Funds were used to support the
Quicksmart program with a percentage of
Aboriginal students attending and being
supported. Funds purchased additional
reading resources and enabled support in
classrooms. Aboriginal funds supported
wellbeing and the Crunch and Sip program
purchasing fruit weekly for all students. Funds
were used to ensure Aboriginal PLPs were
completed and goals set for all student
learning.  Funds were also used to employ an
additional staff member to support students
and staff. Some Aboriginal Funds were used
to support and implement Quality Teaching
Rounds and collaborative planning days to
enhance the delivery of quality teaching and
learning. Student assistance was provided for
families that needed support.

NAPLAN value added results were delivering.
22.2% of Year 3 Aboriginal students
performed in the top 2 bands/proficient
standard in NAPLAN reading, 22%% of
students performed at proficient standard in
writing, 50% in spelling and 25% in grammar
and punctuation and 25% in the top 2 bands
in numeracy. 14.3% of Year 5 Aboriginal
students performed in the top 2 bands in
reading, spelling, numeracy and grammar and
punctuation.

Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($44 184.00)

Low level adjustment for disability funds were
used to employ SLSO's in all classrooms to
support student learning outcomes. Additional
funds were used to employ our Learning and
Support Teacher full time. Additional support
was provided for literacy groups to support
the MiniLit and InitiaLit programs. Funds were
also used for the peer reading program,
kindergarten transition and the smooth start
program. Additional funds were needed to
ensure the P to H transition program (Primary
to High School) ran smoothly and supported
specific students during transition.

Students received support through the
comprehensive Learning and Support Team
(LST) processes, which benefited all stake
holders. Peer reading evidenced
improvement in fluency and the development
of strong relationships across the school. A
thorough start to school was ensured and the
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Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($44 184.00)

transition to high school was successful with
staff ensuring information was delivered and
shared and staff consistently met with high
school staff to ensure success.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($55 172.00)

Collaborative staff planning days focused on
professional learning and increased teacher
capacity. Teachers were able to identify areas
for improvement and target student growth
using school data and NAPLAN data. 100%
of all teaching staff used the Australian
Professional Standards and all are working
towards accreditation and maintenance. An
additional staff member was employed to
ensure effective classroom practice with staff
implementing the most effective teaching
methods that are evidence based and explicit.
The school made an on–balanced judgement
of Sustaining and Growing against the School
Excellence Framework. Teacher Professional
Development Plans (PLPs) were supported
by a whole school approach and completed in
a collaborative manner. Staff identified
targeted professional learning which related
directly to the school targets. Quality
Teaching Rounds allowed staff to
collaboratively refine their teaching and reflect
on their teaching practice to benefit student
outcomes and provide discussion on future
directions specifically around learning
intentions and success criteria.

Socio–economic background Funding Sources:
 • Socio–economic
background ($205 978.00)

Socio economic background funds were used
to facilitate the Quicksmart program in
conjunction with some Aboriginal background
funds. An additional classroom teacher was
employed to implement support and the
deliver of specific explicit programs. Funds
supported the crunch and sip program,
provided funds for additional assistance for
students such as excursions and uniforms
and supported our school expectation award
system. Reading Eggs and Inquisitive were
purchased for all students and implemented
at school and at home. The skoolbag app was
purchased to allow easy access across our
school community. Additional hours were
provided for administration of programs and
the school and hours were dedicated to a
casual computer coordinator. The Windstar's
band conductor was employed, an
enrichment program in differing areas e.g.
apps, maths, art, music and writing was
provided, smart bots purchased and our
student leadership program was
implemented. The MiniLit tutor worked
throughout the year with small groups
throughout the day, supporting students
across Stage 1. Library resources were
purchased. Additional hours were used for
kindergarten transitional programs and
kindergarten classroom support. Collaborative
planning days for staff were implemented and
provided collaboration across stages and
across the school.

The Quicksmart data evidence student growth
with most students growing 1–2 years within 6
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Socio–economic background Funding Sources:
 • Socio–economic
background ($205 978.00)

months. Crunch and Sip reinforced healthy
eating habits and was supported through the
Live Life Well program and a study through
New England health and Newcastle university
on healthy lunchboxes. There is increased
communication with 1604 app downloads and
approximately 3989 content views each 60
days within our community and the wider
community using the Skoolbag app. High
expectations are set daily with 90% of
students attaining their daily expectation and
gaining their term expectation certificate. The
high expectation encourage citizenship and
engagement. Student assistance allowed all
students to attend all events and excursions
in and out of the school and ensured all
students were in uniform and developing
pride in their school.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($3 529.00)

A beginning teacher was supported with
additional release for mentoring, planning and
preparation and professional development
around the Australian Professional Standards
for Teachers. The beginning teacher worked
closely with the supervisor and the principal to
plan and prepare for accreditation. Funds
were also used to provide release time and
for professional learning, impacting the quality
of teaching and learning outcomes and
provided explicit and sustained quality
teaching practices.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 164 173 157 143

Girls 166 169 157 147

Student attendance profile

School

Year 2016 2017 2018 2019

K 93.5 96.7 93.4 92.8

1 91.5 93 94.1 92.1

2 93.2 93.2 94 93

3 93.2 92.8 93 91.9

4 92.4 94.9 91.6 93.7

5 93 93 92.1 90.3

6 92.6 94 92.4 92.3

All Years 92.8 94 92.9 92.2

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 9.48

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.9

Teacher Librarian 0.6

School Administration and Support Staff 2.72

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 472,448

Revenue 2,907,568

Appropriation 2,882,625

Sale of Goods and Services 10,608

Grants and contributions 11,963

Investment income 2,372

Expenses -2,989,938

Employee related -2,628,271

Operating expenses -361,667

Surplus / deficit for the year -82,370

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 213,568

Equity Total 411,041

Equity - Aboriginal 62,299

Equity - Socio-economic 205,978

Equity - Language 2,537

Equity - Disability 140,228

Base Total 2,074,759

Base - Per Capita 73,676

Base - Location 31,211

Base - Other 1,969,871

Other Total 163,657

Grand Total 2,863,024

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

In 2019, the school sought the opinions of parents and carers, students and teachers about the school.

The majority of parents and carers believe there is a commitment within the school community that all students make
progress and high expectations are set. Parents feel the school supports positive behaviour with the 5 school
expectations and the school is a safe and inclusive teaching and learning environment.

In 2019, the school collected data from students and staff on their understanding of wellbeing, engagement and mental
health. From this data, the school will implement evidence based programming and professional learning in the area of
wellbeing using the Be You Framework and the Wellbeing Framework in 2020.

The majority of parents and caregivers believe the school communicates well. The school is welcoming and values the
input of parents and carers in the learning experiences provided for students. The school is responsive to the needs of
the whole school community and wellbeing of its students. Teachers, parents and the community work together to
support consistent and systematic processes that ensure student absences do not impact on learning outcomes.

Our Skoolbag App is used regularly to communicate current events and information about the school with an average of
1604 downloads and approximately 3989 content views each 60 days.

Parents and carers applied for the My Community Project grant and successfully gained $100,000 to build new and
inclusive playground within the school. The project needed community support and to acquire funding, the community
needed to vote. The NSW government invested $100,000 in this project to improve the wellbeing of people in our
community. The community vote displays the high regard the community have for the school. This will enable the use of
school facilities by the local community which will deliver benefits to students and families in our community.

Reporting to parents/carers was enhanced in 2019 in response to feedback. Student reports contain learning progress,
achievement and areas for development to meet future learning goals.

Staff survey findings show that staff value the voice of students and encourage active and respectful conversations and
relationships between teachers, families and students. A focus for staff in 2020 will be to gain further support and
professional learning on how to promote mental health and well being and how to support students, families and
colleagues with mental health needs.  Staff would like to actively support and promote positive mental health for all
across the community.

Student survey findings show that students understand what positive and respectful relationships look like. Students are
encouraged to take challenges and to work through problems with staff, however at times are unwilling to show emotions
and share their feelings at school. The Be You well being program in 2020 will be an integral part of he PDHPE Syllabus
and wellbeing will be focus area in 2020 across the whole school setting.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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