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Introduction

The Annual Report for 2019 is provided to the community of Woodberry Learning Centre as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Woodberry Learning Centre
Cnr Woodberry Rd & Lawson Ave
Woodberry, 2322
www.woodbrylc-s.schools.nsw.edu.au
woodbrylc-s.school@det.nsw.edu.au
4964 1473

Message from the principal

Dear Parent(s)/Carer(s)

I think we need your help more than ever. The staff at WLC make sure that they model the positive behaviours and
values we want your children to learn and take on board. This is much harder than it used to be because of your child's
access to social media, smart phones, computers and video games etc. Much of what is seen on these platforms flies in
the face of what it means to be respectful, caring, honest, non–violent and responsible. Modelling the behaviours we
want our kids to learn is not only the best way to teach them , but according to eminent psychologist, Virginia Satir, it is
the only way to teach them. You need to be the person you want your children to become. If you want them to be honest,
caring, responsible, self–regulating and respectful – then you need to always strive to be those things and to apologize
when you are not – after all we are all human. There will always be highs and lows on life's journey and as much as we
want our kids to be able to read well, work with numbers and money, be able to problem–solve, we also want them to be
people that other people will like and with whom they will want to have positive, needs–satisfying relationships  as well as
care for the environment and all that is in it.

We have seen all of our students show these values and behaviours at some stage during the year. We want them to try
to always behave like that. When a child's behaviour is "in your face", it is really important to remember that your children
are not their behaviours. It is the behaviours we hope to change – not the child. Each one is unique with her/his own
special gifts and talents that you and we want to uncover and develop. We wish our students well as they go back to
mainstream or to another special education facility and hope they will use the knowledge and skills they have learnt at
WLC. Unfortunately we do not have a magic wand. Unless your child perceives a need to change, s/he will not do so.
Those who do perceive a need to change and do so, go on to have much happier and more successful lives.

Nancy Snow

Principal
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School background

School vision statement

Our vision statement is “Sense of self, Sense of direction” as our students tend to arrive at WLC with a negative, fragile
sense of self and no real sense of direction for their lives. It is our job to create a caring, safe learning environment where
we believe in our students and what they can achieve, until they believe in themselves. Our students do not care what
we know until they know we care and we put in a huge amount of time and energy building trust and positive
relationships with each student so that we can have influence to help them learn new skills and make better choices
about their learning and behaviour.

School context

Woodberry Learning Centre  (WLC)  is a DEC NSW designated Behaviour School. It was established in 2007 and is
located at Woodberry, near Maitland in the Hunter Valley. We take a maximum of 21 students at any one time who
participate in approximately a 40 week program.

The students range in age from 10 – 13 years and have been referred by their homeschool after consultation with their
parent/carer(s). At WLC we use a positive internal control psychology – Choice Theory – as the behaviourist practices in
their home schools have not worked in helping these students to learn socially acceptable and more appropriate ways of
behaving. We, at WLC, believe that you cannot mandate values and change – that both of these require an environment
of choice and the evaluation that what we are doing, isn't working. None of us changes unless we perceive a need to
change and then we need the skills and strategies to use, to bring about what we want through that change. Our
students have very limited knowledge and skills to use in order to change their behavioural patterns. Our students mostly
come from low socio–economic backgrounds. We only have our students for a limited time and so need to use our time,
and limited resources wisely. Our students have deeply ingrained "failure identities" as they have not had a successful
time during their schooling. We provide our students with opportunities to have success and to see that they are NOT
their behaviours, but worthy individuals deserving help to make their lives better and to realize that although they are
products of their pasts, they can be designers of their futures as their futures are spotless. We work with our students'
home schools with regular weekly contact to plan and assist a successful transition for each student back to their home
school or another specialist setting, at the end of the program.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Woodberry Learning Centre is a unique setting providing the curriculum with a greater emphasis on helping students to
change inappropriate attitudes and behaviours. The SEF–S–aS allows us to look at areas where we believe we are
excelling and those where we can strive to improve. Even though the SEF–S–aS has been tweaked to be more inclusive
of SSPs and alternate special education settings, there are progressions to which, because of the nature of our school,
we could not meet. We are always looking for ways to capture data that demonstrate how students who choose to take
on the information, skills and strategies taught at WLC, can change and return successfully to their mainstream school to
finish their education.
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Strategic Direction 1

STRATEGIC DIRECTION 1 – Increasing student motivation, re–engagement and learning.

Purpose

To create a stimulating and engaging learning environment underpinned by quality teaching practices with a
differentiated curriculum that students find relevant and motivating to improve learning outcomes.

Improvement Measures

1: Improved and sustained student attendance which is better than their attendance at their home school. showing
engagement with Project Based Learning units and the Healthy Lifestyle program.

2: . Staff committed to ongoing professional learning and the desire to continuously improve.

3: The majority of students demonstrating 1 year's growth over the program in literacy and numeracy relevant to
expected time frames.

4: .Progress notes show improved and sustained engagement in tasks.

Overall summary of progress

After their first few weeks Woodberry Learning Centre, the attendance rate of virtually all students increases dramatically
from their prior attendance at their mainstream school. Once a student is attending regularly, we know s/he has
connected to WLC and we can begin to have real influence. Everyday, staff reflect on what is working and what else we
could try to engage our students who have been disengaged from learning for usually a long time. The staff at WLC are
committed to high expectations of themselves and the students and are willing to try whatever it takes to help and
support our students to learn and achieve. Foremost in our minds is that our students will need to return to their
mainstream school and we want them to have the skills and knowledge and strategies to return successfully and
continue with their education.

Considering that we only have our students for approximately 40weeks, there are limitations on the amount of progress
students can achieve in their motivation, re–engagement and learning, especially considering that our students have
developed failure identities and a lot of time is taken up helping them to believe in themselves and their capacity to learn
and behave appropriately.

Progress towards achieving improvement measures

Process 1: 1: Research Informed Pedagogy for Student Engagement

Staff decided to trial Project Based Learning to increase student motivation and engagement. Two staff
members will receive PL in Project Based Learning and will provide opportunities for students to
participate in a variety of social and academic activities which promote motivation, engagement and
learning.Two more staff members will be trained in 4MAT to help further engage students.

Evaluation Funds Expended
(Resources)

Q: Was the Project Based Learning initiative effective?

Did the 4Mat process improve student motivation?

D: Photos, program register, teacher anecdotal notes, attendance, student
reports, student surveys, yearbook

A: We found the data indicates the students did not take ownership of the
'Growth' project based learning unit but were still attending regularly and
engaging with classroom activities. Student reports reflect their achievement
of outcomes. Survey data indicated students were more engaged at WLC
compared to their home school. Photos and quotes in the '2019 WLC
Yearbook' reflect students that are engaged and happy to attend WLC.

Money from 6300 fund used to finance
large PB project "GROWTH" over the
duration of the school plan.

Funding Sources:
 •  ($0.00)
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Progress towards achieving improvement measures

Staff to ensure that they give sufficient time to 'Quadrant 1' of the 4Mat cycle
to understand what students already know about the topic.

I: It was decided to still program with 4Mat and go back to class based
thematic units and not continue with PBL at a whole school level.

Following a trip to Walcha Central School it as decided to introduce 'learning
through play' to support engagement and motivation.

Process 2: 2: Improved Student Health and Wellbeing

A Healthy Lifestyle program was designed to include daily physical activities,  weekly out–of–school
physical activities and a breakfast program. The Electives program continues to teach our students new
skills that are relevant, engaging and for life.  These programs will benefit all students physically,
mentally and socially.

Evaluation Funds Expended
(Resources)

Q: What is the impact on the physical and mental health of our students?
What is student feedback telling us? Is the program embedded into school
culture? How effective was providing food every day for the WLC students
and staff?

D: Cost of food, participation, wastage, photos, yearbook, anecdotal notes

A: Data suggest it enhanced relationships between student–student and
student–staff. Some students stated they are making healthy meals at home.
Students, some of whom come to school with no food, are eating at least one
healthy meal a day. All students seem more settled during breaks.

Students are discovering that they enjoy far more diverse foods than they first
thought.  Some of our students have been introducing foods eaten at WLC to
their home.

Data suggested the healthy eating budget was unsustainable to provide food
every day and that wastage was low. It was obvious from photos and other
data that the students enjoyed sitting with staff and sharing a meal.

I: To cook twice a week and provide three lunches a week. To continue the
practice of staff and students sharing a meal. Students are more settled
during breaks with meals included.

Process 3: 3: Effective Pedagogy

Teachers demonstrate best practice in the teaching of literacy and numeracy; managing behaviour;
assessing and reporting to parents/carers – thus enabling continual  development and improvement, a
collaborative and shared purpose and enhanced student outcomes.

To provide opportunities for and participation  in professional learning across the Gateway Community
of Schools (GLC).

Evaluation Funds Expended
(Resources)

Q: Have the students progressed an expected year's growth over the year in
literacy and numeracy? What are the roadblocks that impede the teaching of
literacy and numeracy in a Behaviour School?

D: Mathletics data, survey data, yearbook, anecdotal evidence, attendance
data.

A: It is difficult to ascertain whether a year's growth has been achieved due to
incoming students' reluctance to participate in formalised assessment so we
need to rely on information provided in the student's access request. The
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Progress towards achieving improvement measures

data we have collected does show that those students who regularly
engaged with the programs showed this improvement. The constant
placement of new students upsets the stability of established behaviour of the
students, which in turn affects the consistency of the teaching.

The Literacy and Numeracy Progression data (still being worked on)

Survey data – shows greater levels of satisfaction and connectedness than
previous school

Mathletics data – regularly doing Mathletics showed increased knowledge
and mathematical skill. Students can sometime prefer to work on tasks they
are already confident with, while other students prefer pen and paper tasks.

Attendance data –  even though attendance improves for all students from
that at the home school, those who attend everyday show more improved
learning than those who are still inclined to miss a day. Regularly attending
students are more settled with lower negative behaviour incidents.

I: Be more stringent with baseline assessment and integrate this process into
our culture. Drilling numeracy facts will be beneficial. New students entering
the program , their arrival date and numbers,   are an ongoing issue..

Next Steps

We will continue to gather baseline data either from the student's Access Request if the information is there or through
the use of PM reader assessment, Waddington's Reading and Spelling, Count Me In Too and Mathletics. When students
engage with their program, we see improvement above expectation. When students refuse to apply themselves – mainly
year 8 students – it is difficult to get the improvement in reading and Maths that they desperately need to be able to
function in a mainstream high school class.

Having received more funding, we have decided to invest in and update our classroom technology. This will include
enough Ipads for a class which can be shared around the other classes. It was decided to invest in new, modern and
diverse classroom furniture to provide a welcoming environment catering for the different ways of learning of our
students. Whole school Project Based Learning units did not work and so it was decided that for next year teachers
would work together to 4MAT two relevant and engaging units of work which would include a 4MAT outline, lesson plans
and resources so each teacher can share their units with the others and these would be delivered on a class basis rather
than whole school..
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Strategic Direction 2

STRATEGIC DIRECTION 2 – Building student responsibility for behaviour through the positive psychology – Choice
Theory.

Purpose

To help our students to accept responsibility for their actions through the teaching of Choice Theory and to enable them
through new knowledge, skills and strategies to become valued, functional and included members of society.

Improvement Measures

1: Sustained student enrolment and attendance rates (70 – 80%) in their home school or another educational setting 6
months after exiting WLC –currently approximately 80%.

2: .Sustained achievement of, or movement towards achievement of, behavioural targets in IEPs. All students
understand CT/RT concepts by mid–placement and can relate them to their behaviour and life.

 3: Improvement in students' social skills demonstrated through parent and student survey and observed behaviour in
various settings.

 4: Continued excellent evaluations on MyPL of quality professional learning based on Choice Theory, as a result of
wide and on–going provision of teaching and learning opportunities within and beyond local schools.

Overall summary of progress

Most of our students when they return to their mainstream school go on to complete further years of education. This is
because the majority of our students perceive a need to change and take on the knowledge, skills and strategies learnt
at WLC and use these in their mainstream setting.  There are always a few students who never perceive a need to
change their behaviour and attitudes and so don't and nothing changes. These students return to their mainstream
setting behaving virtually the same way they did when they came to WLC and so their prognosis for continuing their
education is poor.

Progress towards achieving improvement measures

Process 1: 1. Better student self management through teaching responsibility.

The teaching of Choice Theory to students underpins the success of the program at WLC. Students
learn that all behaviour is purposeful and is an attempt to meet their basic needs and that the only
person they can really control is themselves.

Evaluation Funds Expended
(Resources)

Q: Do the nature and profile of the cohort impact on the achievement of
desired goals? Will the program help the students to successfully transition
back to their mainstream school.?

D: Suspension data, attendance data, surveys, review meetings, induction
meeting, photos, yearbook, student reports

A: Our students are usually here for a 40 week program. The students with
whom we have the most success i.e. return to their mainstream school and
stay "under the radar" – are the younger students.  This is no surprise since
there is a plethora of research showing the earlier the intervention, the better.
Successful transition is also dependent on parental support of the program.
Our Year 8 students are cognitively more capable of learning the knowledge
and skills but tend to be set in their values, identities and behaviours, thus
making lasting behavioural change less likely.

Students who have embraced the program have done really well on their
return. This is reflected in the data collected from above.
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Progress towards achieving improvement measures

I: Preferably take primary aged students exclusively. Continue with the
pre/during/post surveys of mainstream staff and students. The hardest
students to successfully transition back to mainstream education are the
years 7–8 cohort.

Process 2: 2. Better relationships through the teaching of empathy, tolerance and functional social skills.

Teaching social skills is not difficult in itself but generalization of skills taught, is. This will now occur not
only at school at every opportunity but also in real life, real time situations such as in the public arena. A
social skill will be taught at each Monday morning school meeting and practised during the week.

Evaluation Funds Expended
(Resources)

Q: Have students learnt and applied the socials skills taught at WLC, at home
and in the public arena?

D: photos, behaviour data, observational data

A: The rate at which the students choose to learn and practise social skills
impacts on their capacity to generalize them in other situations especially in
the public arena where old organized behaviours or anxiety can kick in..

Teaching the use of positive social skills remains a challenge.  Geoff
Stevenson – AP went to PL on Bridges of Poverty where we found how
important it is to stress to our students, the hidden agenda (which involves
using appropriate social skills) that exists in society and is necessary to know
to achieve in the education system and in work situations. While the social
skills are taught to the whole school, data suggests the students are having
difficulty remembering the social skill and using it in other situations.

I: We are going to deliver the Berry Street Education Model program, weekly,
as a whole school, as well as continuing with our whole school social skills
program. We continue to have difficulties with students practising social skills
that they don't regularly practise at home. We will have more visuals of the
skills the students need to practise. Kids to be explicitly taught the 'hidden
agenda' in society and the benefit of learning this.

Process 3: 3. Upskilling experienced and new DEC staff in managing challenging behaviours.

Continue to run this training for 8 weeks twice per year and to invite Principals and Executive staff from
participating schools to model life–long learning by attending WLC Behaviour Management Training with
their staff member(s).

To offer observation days at WLC  for interested staff and Basic Intensive Training in Choice
Theory/Reality Therapy/Lead Management (CT/RT/LM) for staff of other schools via MyPL.

and

Aligning Values with Behaviours

Our students need to constantly see other more effective and appropriate ways of behaving and
communicating. It falls to the staff on a daily basis to ensure they are behaving and communicating in
ways we would like the students to learn.

Evaluation Funds Expended
(Resources)

Q: How will we know if we should continue to run the program next year?
How do we know that the program is having a positive impact on the
classrooms of participants?

D: Feedback forms, MyPL feedback, waiting lists, number of participants,
emails, word of mouth
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Progress towards achieving improvement measures

A: We have been running this program for over 5 years. The evaluations both
formal and informal are always excellent. Follow–up of participants 6 months
following training indicates that they have embedded the knowledge and
strategies into their daily teaching and are feeling more confident and
competent. The course always fills up once it is advertised on MyPL.

Word of mouth has led to a significant waiting list forming for the next
program cycle. Small schools are now committing to having their whole
school staff participate in the program while larger schools are having stage
groups complete the program. In response to this demand WLC staff agreed
to run an extra eight week program mid–2019.

I: We will continue to run the program twice a year while the demand is there.
Program will be adjusted if necessary based on participant feedback. We will
incorporate a more thorough 6 month post–program survey to determine
participants integration of the knowledge and skills via an online survey.

Next Steps

In 2019 we ran the program three times. This proved to be quite exhausting for staff involved but we had a large overflow
of people who wanted to do the training. We will continue to run this program twice a year while ever there is a demand
for it. NSTs, in particular, seem to benefit greatly from this course as their first couple of years teaching can be extremely
challenging. We have also had experienced teachers who said they were on the point of resigning from teaching but after
doing the program were motivated to continue.

For next year we are undecided as to whether it is better to put new students in the one class so they do not unsettle
those who have begun to engage with the program or to mix them with established students who could model
appropriate behaviours. The learning and understanding of Choice Theory is a prerequisite for our students to
understand why they behave the way they do and to realize that they can still get what they want by using acceptable
behaviours. It is once our students understand evaluation questions and can ask them of themselves that we see
acceptance of responsibility for their behaviour and a greater willingness to change and to try something else. We will
continue to underpin everything we do at WLC with Choice Theory as we believe it is the best theoretical model to help
students to help themselves to lead more effective and successful lives.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($18 351.00)

Teaching staff were able to include an
Aboriginal perspective into their units of work.
This helped to develop a better understanding
of Aboriginal Culture and the knowledge that
existed for generations that was used by
Aboriginal people before European invasion.

Students and staff were very impressed with
Luke Russell's knowledge of Aboriginal
culture and language and it is hoped to have
him teach the students more culture and
language term 1 next year.

Luke Russell was unable to come to WLC
due to the prevalent bushfires with which he
was involved as a firefighter.

Next year we intend to do staff and student
development through involvement in
workshops offered by Indigenous X.

Socio–economic background Funding Sources:
 • Socio–economic
background ($39 978.00)

This funding was used to employ a part–time
SLSO to help give more individual support to
our students. Our Aboriginal loading was
combined with this funding to provide all our
students with opportunities and experiences
that they would otherwise not have.

This funding allowed us to offer our students
real world experiences where they were able
to demonstrate social skills learnt and
practised at school and to go to places that
extend their world view, take them out of their
comfort zone and to see possibilities from a
different perspective.

Support for beginning teachers Beginning teacher money
was spent on Choice
Theory training, the
remainder of the money will
be spent on visiting other
Behaviour settings and
further professional
development in line with our
strategic directions.

Jo Piccinin is now trained to the same level as
the rest of the permanent teaching staff who
are all certified in Choice Theory. Karen
Norman, our long term temp teacher has
completed a Basic Intensive Training in
Choice Theory/Reality Therapy and Lead
Management as has Christine Schyndel, our
School Admin Manager.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 14 14 12 11

Girls 2 1 4 2

Our student numbers change as students transition, leave and new students are placed by the placement panel. As of
November 2019, we had 18 students – 15 boys and 3 girls.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 1

Classroom Teacher(s) 2.48

Teacher Librarian 0.17

School Administration and Support Staff 4.41

Other Positions 0.2

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.

In 2019 two more teachers were trained in 4MAT. All teachers now use 4MAT to write their programs or units of work
which can then be shared amongst the staff. Geoff Stevenson – AP,  completed the Leadership Directorate Initiative for
aspiring leaders and Nancy Snow and Geoff Stevenson undertook the Berry St Education Model aimed at helping
students to heal, grow and achieve in spite of chronic stress and traumatic stressors.  Geoff Stevenson went to the
Bridges of Poverty workshop in Newcastle. There was training in the You Can Do It program. Staff who attended PL
were then expected to inform staff of their learning so all could benefit.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 409,929

Revenue 1,196,741

Appropriation 1,189,604

Sale of Goods and Services 2,000

Grants and contributions 1,500

Investment income 3,637

Expenses -1,126,970

Employee related -971,343

Operating expenses -155,627

Surplus / deficit for the year 69,771

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 622,005

Equity Total 58,329

Equity - Aboriginal 18,351

Equity - Socio-economic 39,978

Equity - Language 0

Equity - Disability 0

Base Total 392,006

Base - Per Capita 9,418

Base - Location 1,763

Base - Other 380,825

Other Total 34,106

Grand Total 1,106,446

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Parent/caregiver, student, teacher satisfaction

Parent/Caregiver satisfaction is surveyed each term at our family barbecue. All our parents say they are satisfied with
their child attending WLC once they have gotten over the initial apprehension when their child first starts.

Quotes: "My child is up and ready for school every morning. Couldn't get him out of bed before."   "My child is so much
happier than before."   "My child hadn't been to school for months and now attends every day."   "My child comes home
each day wanting to tell me about school that day."

All staff anonymously gave a 9 or 10 out of 10 for job satisfaction at WLC.

Students filled in a Likert scale on level of satisfaction related to their mainstream school when they first arrived. Later in
the year they did the same scale relating to WLC. All of the students made significant shifts from low (dissatisfied) to
higher (satisfied) numbers on the scale thus indicating that our students were well connected and wanted to be here.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

To celebrate NAIDOC this year we met Luke Russell, a local Indigenous man who took our students and staff on an
Aboriginal Cultural excursion through Glenrock Reserve. He showed us cultural artifacts and special places along the
way as well as introducing us to some of his language. All the students enjoyed the excursion and were fascinated by the
knowledge and understanding that Luke had.

WLC continues to be involved with the AECG through our local LMG.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Being a small school with a high staff to student ratio, it is relatively easy to keep a check on any racist remarks or
comments. Generally any overt racism is the exception rather than the rule and the students know it will not be tolerated
along with homophobia and religious vilification.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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