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Introduction

The Annual Report for 2019 is provided to the community of Sherwood Ridge Public School as an account of the
school's operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Sherwood Ridge Public School
Rosebery Rd
Kellyville, 2155
www.sherwood-p.schools.nsw.edu.au
sherwood-p.school@det.nsw.edu.au
8824 3333
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School background

School vision statement

A collaborative, creative and inclusive environment from which "Each give their best.

School context

With an enrolment of 876 students, Sherwood Ridge is a Public Private Partnership funded school. Comprising of 48%
LBOTE and three support classes supporting students with autism and moderate intellectual disabilities, our school is
responsive to the needs of our students, parents and staff.

Under pinned by collaborative and consultative leadership, the school is committed to developing consistent, high quality
educational practices using evidence based research to enable staff to put students at the centre of their learning.
Teaching teams are structured to support the implementation of Visible Learning and Learner Qualities while
collaboratively developing learning intentions, success criteria and providing effective feedback to guide student learning.
With a focus on embedding 21st Century Learning skills and strategies in teaching and learning programs, students are
supported to become determined and assessment capable. Sherwood Ridge prides itself in offering a wide range of
extra curricula activities for students in order to enhance their skills in areas of personal interest. The school values
positive community relationships and has an active and supportive Parents and Citizens' Association. The school is
highly regarded in the broader community and staff and parents have high expectations for student achievement.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Delivering

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Delivering

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

TEACHING Effective Classroom Practice for Student Improvement

Purpose

Teachers are committed to identifying and implementing effective teaching methods in mathematics and English, using
evidence–based teaching strategies where student assessment data is used school–wide to identify student
achievements and progress, in order to reflect on teaching effectiveness and inform future school directions.

Improvement Measures

The school mean of students who find classroom instruction relevant to their everyday lives increases by more than
0.2 each year.

80% of students indicate a positive sense of belonging.

80% of staff ask parents to review and comment on students' work.

80% of staff engage in Instructional Teaching Rounds (ITR).

An increase of 5% each year in the number of students who are interested and motivated in their learning.

Progress towards achieving improvement measures

Process 1: Effective classroom practice

Lessons will be systematically planned and based upon evidence based research and teaching
strategies.

Evaluation Funds Expended
(Resources)

Year 4 Action Learning Project

In 2019 Sherwood Ridge began a pilot project that saw the transformation of
the school library into a dynamic learning hub for our Year 4 students and
their teachers. This space became the centrepiece for which innovation and
collaborative practices would build. The Year 4 team explored innovative
practices including co–teaching, data driven differentiated success criteria,
student–centred approaches to learning, launch tasks and master classes.
Through ongoing reflective practices the team built upon their knowledge and
understanding of how to deliver high quality innovative practice to best meet
the needs of our students in a rapidly changing world. In addition a plan to
upskill the whole staff in innovative practices was developed by providing
both internal and external professional learning in the areas of digital
technologies and future focused pedagogy for two twilight sessions along
with school based professional learning in using different STEMShare kits. As
a result of the shift in teacher practice there was a significant increase in
student and staff engagement, differentiated teaching and learning programs
and depth in students knowledge and understanding. As a result of fostering
this pilot project in the area of innovative practice there is evidence of a
developing school wide change in this area through co–teaching and high
quality professional learning. Staff report feeling greater confidence in using
future focused pedagogies in their teaching and learning programs with
multiple classes in every grade using STEMShare kits, stage programs
embedding the 4Cs of critical thinking, creativity, communication and
collaboration and the gradual use of various coding platforms. Most
importantly this learning has been introduced and fostered through a visible
learning lens, ensuring that not only students but staff have their learning
needs met.

$41 660 Flexible furniture

$3 250 Professional Learnng –
Re–image the Future

$1 100 School Development Day
Professional Learning

$2 500 Michael Grose Professional
Learning – Kellyville Community of
Schools Term 2 School Development
Day

$31 500 Chromebook computers –
mobile lab for classes to share

Process 2: Data

A range of assessment strategies in determining teaching directions, monitoring and assessing student
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Progress towards achieving improvement measures

Process 2: progress and achievement, and reflecting on teaching effectiveness will be embedded K–6.

Evaluation Funds Expended
(Resources)

Putting names on the faces of data to drive school–wide improvement

During the external validation process in 2018, our staff made an
on–balanced judgement after a rigorous evaluation of practice, to place our
school at Sustaining and Growing in the element of Assessment against the
School Excellence Framework (SEF) in the Learning domain. The executive
team evaluated school–wide practices for assessment and strategically plan
improvement in use of data to inform practice by reviewing and evaluating
school–wide practices for assessment and regular data analysis and review
with the school leadership team. Introduction of Data Talks with the Learning
and Support Teacher regarding specific needs of individual students and
improved data collection practices with the Learning and Support team (LST),
including Student Data Files for students on the LST caseload and
information relating to student needs for transition purposes. Data Walls are
in operation in each classroom across the school as a visible learning
strategy to prioritise school targets and encourage student–focused teaching
and learning – SRPS Strategic Direction 1. Improvements to programming
practices to ensure that differentiated and rich assessment for, as and of
learning are embedded in programs in all curriculum areas across the school.
74% of respondents in the 2019 SRPS School Operations Teacher survey
indicated that student learning goals reflect the strategic directions and are
informed by the analysis of data. This is a significant increase from 48% in
2018 and is due to systems that have been put in place across the school to
allow teachers time to collaborate and use data to inform practice. Processes
are clearly embedded to analyse student achievement data, plan how the
information should be used in the support of student learning outcomes and
to monitor student progress and therefore reduce gaps in learning for
individual students and cohorts of students resulting in school–wide
improvement. The TTFM Teacher survey results indicate an increase in
school mean from 7.7 in 2018 to 8.3 this year where staff have stated that
they discuss assessment strategies with other teachers. Our school is
focused on improving one of the 8 drivers of student learning – Data Informs
Practice, in order to achieve school–wide improvement in teaching and
learning. New processes to support teachers' consistent, evidence–based
judgement and moderation of assessments are in place. Sherwood Ridge
has a whole–school assessment strategy, embedded in practice and policy.
The leadership team speak the same language about data and high
expectations, and are able to put names to the faces within the data for the
students they supervise in order to improve student learning and teacher
practice. The learning of all students is systematically monitored and changes
in teaching, informed by student data are implemented which has resulted in
measurable improvement. Collaborative practices are embedded to allow
everyone to contribute to improvement, increase student engagement and
make a positive impact on school culture.

$1000  2 casuals to release staff for
Student Handover Meetings

Process 3: Professional Standards

Quality teaching will be evident and measured against the Australian Professional Standards. The
principles of evaluative thinking will be evident with teams across the school.

Evaluation Funds Expended
(Resources)

Building collective efficacy with a focus on student success

3–tiered model for professional learning is established. Professional learning
is delivered to the executive team initially so that all leaders have a common
understanding and language that is then pushed out and delivered by the
Assistant Principals in grade meetings. This has resulted in a more consistent
approach to professional learning delivery across the school. The third tier in

$3 250 Blacktown Primary Principal
Conference for the leadership team

$1000 casual relief for staff member to
construct QR codes and data wall

Printed on: 28 May, 2020Page 6 of 26 Sherwood Ridge Public School 4640 (2019)



Progress towards achieving improvement measures

the model is an opt–in personalised learning approach called Teach Meets
which are linked directly to staff PDP goals. Additional professional learning
links to the school plan and is delivered by Education Teams with a focus on
the school strategic directions, and compliance training.  A Professional
Learning Record document is used to record information on each
professional learning session, including the target audience, links to the
elements of the Australian Professional Teaching Standards, and links to the
SRPS 2018–2020 School Plan, and the School Excellence Framework. A
Data Wall is utilised using the elements of the Australian Professional
Teaching Standards and QR codes to create a visual display of which
elements we have covered through professional learning this year. A
collaborative culture of ongoing learning by individuals and teams.
Professional learning is aligned with staff PDP goals, the School Plan and the
Australian Professional Standards for Teachers. The leadership team utilise
the QR Code Data Wall and the Professional Learning Record to establish
the 'gaps', where as a school, we need to plan professional learning.
Teaching staff use the QR Code Data Wall as evidence for their accreditation
maintenance. We work together with a collective focus on improving quality
teaching and student learning outcomes. 90% of staff who responded to the
SRPS School Operations survey feel that there are effective systems in place
to ensure that staff are actively engaged in professional learning to improve
performance. TTFM Teacher survey results further indicate that staff feel that
collaborative practices are improving practice with an increase from a school
mean of 7.7 in 2018 to 8.2 in 2019. There is a strong focus on developing a
professional learning community that builds the teaching capacity of staff,
develops leaders and showcases highly promising teachers to impact on
whole–school improvement.

Process 4: Learning and Development

The school will embed explicit systems that facilitate professional dialogue, collaboration, classroom
observation, the modelling of effective practice and the provision of specific and timely feedback
between teachers.

Evaluation Funds Expended
(Resources)

Instructional Rounds

Instructional Rounds (IR) project was implemented where the 'problem of
practice' was identified as a lack of engagement and interest in learning for
some students.  A team of teachers were released to work as an IR Pod to
observe practice, collect data and engage in targeted professional learning
on engagement and differentiation. The IR Pod were supported to plan and
embed innovative teaching strategies into their practice. The model built in
opportunities for reflection, as well as the analysis of student growth and
impact on learning outcomes. To provide depth and breadth of study,  an
inter–school visit with Rouse Hill PS to view practice and reflect on strategies
used to engage students in a similar school to Sherwood Ridge was included.
Staff engage with colleagues to share and improve practice, IR Pod members
reported a significant increase in their confidence levels in differentiating
content and applying a range of strategies to further engage students. After
four 'rounds' of IR over the past two years, there has been a shift in culture at
Sherwood Ridge with it now seen as best practice to open our learning
spaces and share ideas, resources and teaching strengths with colleagues in
our own grades and across the school. This culture of mentorship and
building of trust has impacted on student engagement with SRPS Learner
Survey results from this year indicating an increase in students' interest in
their learning. Pre and post student and teacher survey results indicate that
teachers feel they have an established network of colleagues they can turn to
for support who they trust and that IR changed their teaching and attitude for
the better, providing a different perspective on teaching as a result. Students
demonstrate increased engagement and interest in learning. IR supported
scaling systemic improvements of teaching and learning. It provided a
structured approach for teachers to work together to improve practice across

$10 000 on Instructional Rounds – 4
casual teachers each Wednesday to
release teams of teachers to
participate in instructional rounds and
professional learning
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Progress towards achieving improvement measures

the school which resulted in improved student learning outcomes for all
students.
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Strategic Direction 2

LEARNING High Performing and Dynamic Learning Culture

Purpose

The school culture is strongly focused on promoting learning excellence and performance improvement throughout the
school community. A strategic, planned and integrated approach to quality teaching, whole school curriculum planning
and delivery, improvement practices, assessment and wellbeing processes will enable all students to connect, succeed,
thrive and learn.

Improvement Measures

Most students achieve in the top two bands for NAPLAN reading, writing and numeracy.

Students are achieving higher than expected growth on internal school progress and achievement data.

Progress and achievement of equity groups within a school is equivalent to the progress and achievement of all
students in the school.

There is an increase in the number of staff who share student learning goals with other teachers.

Students K–6 attain a minimum of one Sherwood Star per year.

Progress towards achieving improvement measures

Process 1: Learning Culture

Adopt aspirational expectations of learning progress and achievement  for all students to do their best
and continually improve.

Evaluation Funds Expended
(Resources)

English and Maths Lead Learner Roles

Through reforms such as Local Schools, Local Decisions, leaders have been
able to use staffing and funding in a more flexible manner. This year the
school has been structured in a way that allowed for distributed leadership.
Analysis of NAPLAN trend data and school–based assessments highlighted
a need to improve student learning outcomes in literacy and numeracy,
especially in the growth of individual students between Year 3 and Year 5.
Two leadership roles were created – Lead Learner English and Lead Learner
Mathematics with a focus on high quality education for all students and to
improve school performance. The role of the Lead Learners was to analyse
data and develop a plan of action to ensure that the strategic plan and
intentions are realised. Literacy and numeracy data is used to identify specific
areas for improvement either in teacher practice or student outcomes then
targeted professional learning is delivered to a small team of teachers. Lead
Learners work shoulder–to–shoulder in classrooms with teachers to improve
their teaching practices and to embed innovative teaching and learning into
their current practice. Data walls have been utilised focusing on whole school
targets both for students and teachers to track growth and highlight gaps and
areas of need across the school. Teams of teachers utilise these data walls
during planning sessions and in team meetings to discuss specific students,
and to guide planning, programming and assessment strategies. Focus
Group feedback indicates increased mathematical knowledge and
understanding for teachers and students. Teachers have indicated that they
are more confident in being observed by colleagues and there has been an
increase in teachers who are willing to share practice across the school.
There are ongoing processes in place to evaluate the impact on student
outcomes.

$90 000 funded two English and
Maths Lead Learners to be off class
0.5 of each week to be instructional
leaders (use of QTSS funding)

Process 2: Wellbeing
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Progress towards achieving improvement measures

Process 2: Implement evidence–based change to whole school practices in  wellbeing and engagement to support
learning.

Evaluation Funds Expended
(Resources)

The Wellbeing Project

The External Validation process in 2018 indicated Delivering in the element
of Wellbeing against the School Excellence Framework. Tell Them From Me
student survey results indicated that only 75% of students in Years 4–6 felt a
positive sense of belonging, as a school we strive to achieve 100% in this
area for our students. A multi–faceted and strategic plan has been
implemented this year including: revisiting the Wellbeing Framework for
Schools in order to create a shared language and understanding of wellbeing
across the school; Wellbeing Journals utilised in classrooms across the
school to guide teaching and learning in the aspects of wellbeing that are
relevant to that student, that class at that moment in time; a focus on student
voice and developing student leadership across the whole school, including
enhancement of the Student Representative Council (SRC) model of
practice, inclusion of student podcasts, and leadership opportunities within
the school community for all students; social and emotional learning
processes to be modelled and reinforced through incidental and explicit
teaching for students; staff knowing that every decision we make as a school
focuses on the student and the Department Strategic Direction that every
student is known, valued and cared for; Learning and Support processes and
policies being evaluated and refined to improve practice; and transition
programs from preschool to kindergarten, Year 6 to high school and students
from year to year are refined and embedded. Leaders' capacity in evaluative
practice has improved. 63% of students expressed that the Wellbeing Journal
helps them to think about themselves and how they interact with others and
different situations. Social–Emotional Learning has become a part of the
language at Sherwood Ridge PS with teachers and students actively using
the skills and strategies across all learning settings and curriculum areas to
develop students' skills in coping with challenges and improving learning and
wellbeing. Our school is committed to achieving the Department 2018–2022
Strategic Direction Performance Measure of aiming to increase the
proportion of students reporting a sense of belonging in our schools and to
build trusting and respectful relationships so that students can Connect,
Succeed and Thrive.

P&C and School Playground Project

Wellbeing data highlighted increasing undesirable behaviours in the
playground and a need for students to be engaged in positive social and
emotional learning during break times. With our P&C keen to contribute to the
school in a visible and impactful way both stakeholders formulated a plan to
transform the school environment to meet the growing needs of our student
body. The SRC coordinator outlined a vision for building the profile of the
SRC through council members leading a review of our playground and what
students felt our school needed. This included assessment of the school
grounds, student–centred surveys and polls followed by the building of
proposals. These proposals provided students with the opportunity to gather
school–based data, conduct research and then outline the purpose of each
playground upgrade, an overview of resources required and a proposed
timeline and budget. The students were then provided with the opportunity to
present to the senior executive team and the P&C for feedback. Student
proposals were of such a high calibre as a result of research and planning
that all 3 proposals were actioned. The school worked with the P&C to apply
for community grants to fund the projects and were successful in gaining a
$20 000 donation from our out of school hours contractor, OshClub towards
the project allowing this project to become a community initiative that

$12 000  Student Wellbeing Journals

$200  wellbeing check–in stones

$1 200  Kindergarten wellbeing play
equipment from Spirals of Inquiry

$1 800  Caught You Being Good
canteen vouchers

$10 000 playground line markings
(donated by P&C)

$20 000 donation from OshClub

$1 000 Buddy Bench (donated by
P&C)

$1 200 Inspirational Kindness Quote
sign (donated by P&C)

$67 000 wi–fi and whole school
technology upgrade ($10 000 was
donated by the P&C)
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Progress towards achieving improvement measures

supports our students both in and out of school hours. Our P&C donated in
excess of $76 600 towards playground upgrades to support our students in
their vision. All stakeholders worked together to achieve a common goal.
Strengthened student voice and fostering relationships built on inclusion to
provide students with a playground upgrade that supported all students in
achieving positive social and emotional learning outcomes in the playground.
SRC students were actively engaged in project based learning where they
could see their learning impact on the school community. They were required
to collect and analyse data, write and speak persuasively and plan a budget
involving them in a rich learning experience of benefit to the whole
community. Works completed in 2019 included: Buddy Bench located in the
asphalt area for students to use if they are in need of a friend; School Logo
located on the pathway leading into the school; Line markings located under
cover at the end of the walkway near the grass: chess board, snakes and
ladders and other games; and Kindness quote poster located on the rear of
the canteen building at the entrance to the playground. All other works are
scheduled to be completed in 2020.

Process 3: Curriculum

Teaching and learning programs are dynamic, showing evidence of  revisions based on feedback on
teaching practices, consistent and reliable  student assessment and continuous tracking of student
progress and  achievement.

Evaluation Funds Expended
(Resources)

Developing a strategic school wide approach to improving best
practice.

A systematic approach to programming, assessment procedures, annotations
and reflective practices was created to ensure that student needs were being
met and they could engage in effective learning that was focused on covering
learning outcomes from stage appropriate syllabus documents. A team of
staff created policies and procedures to guide programming and assessment
to enhance what we already do in our classroom and strive to inform practice
to engage our learners and deliver on Goal 4 of the Department of Education
2018–2022 Strategic Plan that every student is engaged and challenged to
learn.
Through the development and refinement of scope and sequence
documents, a SRPS Assessment Policy: improvements to quality program
annotations: NESA compliant timetables: a formal assessment schedule:
outcome registration in teaching and learning programs and a collection of
work samples to be utilised for moderation purposes to improve consistent
teacher judgement there has been a focus on consistent and reliable
assessment and tracking of student achievement.

$3000 NESA team of teachers
released to write Assessment Policy (6
casual teachers)

Process 4: Assessment & Reporting

The school uses systematic, reliable assessment and data information  to evaluate student learning
over time and engage with parents to improve  understanding of student learning.

Evaluation Funds Expended
(Resources)

Assessment and Reporting Practices

School wide practices for assessment are used to monitor, plan and report on
student learning. Assessment is an integral part of daily classroom
instruction. The school has processes in place to support moderation,
measure student learning over time and provided meaningful feedback to
students on their learning. Teachers use the syllabus as their start and end
point of all teaching and learning programs which ensures consistency across
the school.

N/A
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Strategic Direction 3

LEADING Systemic Leadership and Collective Efficacy

Purpose

The principal and school leadership team model and maintain a focus on distributed instructional leadership, evidenced
based strategies and innovative thinking, supporting a culture of high expectations and community engagement, resulting
in sustained, measurable whole school continuous improvement.

Improvement Measures

There is an increase of 25% each year in the completion of the Tell Them From Me and Parent Satisfaction surveys by
parents.

The leadership team and aspiring leaders undertake regular and systematic leadership learning.

80% of staff regularly use digital platforms to engage parents in student learning.

80% of staff engage in Instructional Teaching Rounds.

All teaching and learning programs are NESA compliant.

80% Staff indicate that school leaders have helped improve their teaching.

Progress towards achieving improvement measures

Process 1: Educational Leadership

Distributed  instructional leadership and evidence–based teaching is embedded school wide.

Evaluation Funds Expended
(Resources)

Team Collaboration Time and Spirals of Inquiry

SRPS School Operations survey results indicate that staff felt that they
needed more time with their team to look at data and plan to improve student
learning. In order to support collaborative processes, the school is structured
in a way that utilises Quality Teaching, Successful Students (QTSS) funding
and RFF timetabling to provide time for the school executive to establish
collaborative practices allowing teachers to work together in grade teams to
learn from each other and improve practice. Team Collaboration Time is
provided to each grade team once every three weeks allowing teachers to
work together to engage in professional discussion, collaborate to improve
teaching and learning in their class, grade and stage and become involved in
classroom observations. In order to build a culture of trust and collaboration
in the school, one where change and innovation based on evidence and
research is established, the Spirals of Inquiry Model has been implemented
at Sherwood Ridge PS this year. Throughout the year, the executive team
worked collaboratively using the Spiral of Inquiry model to analyse student
data, establish an area for improvement and research evidence–based
teaching strategies to improve student learning. Teams implemented their
teaching strategy, gathered data, collected evidence of impact and reported
to whole staff on the outcome of their Spiral. Leaders and teachers strive for
and contribute to ongoing improvement in innovative and evidence–based
best practice to meet targets associated with whole school priority areas.
School leaders became results focused and increasingly driven to improve
the knowledge, skills and understanding of students. There is a culture of
relentless focus on school improvement and achieving excellence in the
Learning and Development element of the School Excellence Framework in
collaborative practice and feedback. 2019 People Matter localised survey,
staff exit slips and SRPS School Operations surveys indicate that Spirals of
Inquiry is in an exciting initiative and it makes a difference. 93% of staff
respondents feel that the school has effective systems in place to support

$77 329.60 Release of teams of
teachers to work on Spirals of Inquiry
each week

$1600 Spirals of Inquiry Symposium
Network of Inquiry professional
learning course

$1000 casual relief for 2 teachers to
attend the course
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Progress towards achieving improvement measures

student needs, 95% of staff respondents feel that they work collaboratively to
achieve objectives, compared to 67% in 2018. In the SRPS School
Operations survey, 94% of staff who responded indicated that they feel that
teachers engage in collaborative practices. This is a significant increase and
indicates a positive culture of collaboration and improvement.

Process 2: School Planning and Reporting

Systemic practices and processes are  embedded across the school informing future directions for
whole school  improvement.

Evaluation Funds Expended
(Resources)

NESA Compliance Team

NESA team established to ensure school wide compliance and best practice.
This team focused on the establishment of compliance documentation across
all areas of the curriculum ensuring consistency and resulting in school wide
improvement. The team sought expert advice from Peter Lee who came and
worked with the NESA team and executive staff. Examination of scope and
sequences, teaching timetables and programs resulted in the revamping and
remodelling of the existing scope and sequence documents and school
timetabling and program templates were developed. The formation and
streamlining of digital online teaching programs with school wide formatting
provided consistency across all grades and the school, with clear links
between teaching timetables, scope and sequences and teaching programs.
Staff were provided with professional learning on program expectations
including content, assessment strategies, differentiation and program
annotations. The development of the NESA team in 2019 resulted in school
wide compliance in the following areas: scope and sequences across the
school; class weekly timetables; program templates; online shared digital
programs for each grade; centrally saved programs through G–Suite shared
drives; annotation expectations, saved in grade programs; and the collection
of work samples to ensure consistency of expectation, covering of outcomes
and consistency between teachers. The establishment of the above
compliance measures has resulted in consistency across the school in format
and expectations with clear links between what is on the scope and
sequence, what is evidenced in teaching and learning programs and what is
timetabled and annotated. The introduction of the NESA team has resulted in
consistency in assessment for as and of learning , differentiated teaching and
learning experiences catering for the needs of all students and the process of
using annotations of others to improve collective individual lesson delivery
and providing future directions for whole school improvement.

$500 Peter Lee Professional Learning
for staff

$2000 NESA team release to develop
new scope and sequence documents
(4 casuals)

Process 3: School Resources

Administrative systems structures  and processes underpin ongoing school improvement and
professional effectiveness  of all school members.

Resources are strategically used to  achieve and improve student outcomes and high quality service
delivery.

Evaluation Funds Expended
(Resources)

School Improvement

Using strategic planning and understanding the complex needs of SRPS,
underpinned by the Strategic Direction 3 of Systemic Leadership and
Collective Efficacy we supplemented the Release from Face–to Face (RFF)
teaching allowance to enable additional time for teams of educators to work
together to further push the boundaries of consistent teacher judgement
using the Spirals of Inquiry process. Through use of QTSS budgets we have
increased the time that teachers have been able to access their teams

$77 329.60 (QTSS funding)
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Progress towards achieving improvement measures

outside of RFF time. This equated to 45 minutes additional release from
face–to–face where explicit and systematic planning took place. The
organisation and management of these resources resulted in increased
ability for teachers to dive into their students learning and make clear and
consistent planning a priority to improve student learning outcomes. These
sessions were planned and led by effective leaders who saw collective
efficacy as a key to improvement of all stakeholders.

Process 4: Management Practices and Processes

School  community satisfaction is measured, management practices and processes are  shared and
responsive to school community feedback.

Evaluation Funds Expended
(Resources)

Improved Communication Platforms

In 2019 we reviewed our communication platforms within the school to
ensure that our mode of delivery of specific information to our community was
clear. As part of this survey we gauged the effectiveness of the Seesaw for
Schools App which is used as a learning tool and digital online learning
journal for students. Total number of class posts this year ranged from 149
posts to 1797 posts, averaging a minimum of 5 posts a week with a total of
17,489 posts for the year. Parent visits for the month of November total
3,820. The School's Facebook page which celebrates the successes of our
students and promotes school events was also reviewed. There is a
commitment to the sharing of good news with the wider community and
providing opportunities for students, staff and parents to be recognised and
congratulated for their achievements helping create a sense of pride and
community.  Parents have reported that this platform provides opportunities
for parents to engage in events which they previously have not been able to
attend such as assembly items, Easter Hat Parades and Education Day
activities making them feel part of their child's schooling. Our annual SRPS
School Operations staff survey results indicate that 93% of staff feel that the
school is responsive to school community feedback, which is an increase
from 87% in 2018. This demonstrates that as a school we are responsive to
feedback to guide practices and make changes to school processes, such as
improving communication with families. Through providing multiple platforms
for parents to engage in their child's learning and reviewing their
effectiveness we allow for the link between home and school to be open,
collaborative and inclusive ensuring every child is known, every child can see
and feel that they are cared for and that they are valued as children, learners
and individuals.

$3 900 Seesaw for Schools
subscription

$1 200 SZapp subscription

$6 000 Sentral subscription

$5 600 Schoolbytes subscription
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $659.00 in–class SLSO
support

The school has maximised Aboriginal student
learning through identifying and analysing
data, including School Based data, Learning
Progressions, SCOUT data and attendance
rates in order to plan individualised and
differentiated learning.

All identified students have an individual
Personalised Learning Pathways (PLP)
designed to support their progress across the
literacy and numeracy progressions. Funding
enables students to have in class support with
a focus on literacy and numeracy
achievements. Parental engagement and
participation in school activities/lessons is
high.

English language proficiency $106 716  Specialist EAL/D
teachers employed to work
with students (1.0 FTE)

$37 295  Additional
specialist EAL/D teacher
employed to work with
targeted students

$14 310 teacher employed
to work with NAP students

In 2019, Sherwood Ridge Public School was
allocated funding for 5 days per week (1.0
FTE) for specialist teachers to assist the
students who are members of families who
speak English as an Additional Language or
Dialect (EAL/D). These students comprise
53.9% of our total students and 61 different
languages are spoken within the school
community.

The specialist teachers worked in classrooms
with the mainstream teachers, assisting the
EAL/D students with their immediate learning
needs in mathematics and English. Teaching
and learning strategies and resources were
also offered to classroom teachers to ensure
that programs were differentiated for the
EAL/D students if and when appropriate.

Four new EAL/D students enrolled in
Semester 1 who were newly arrived to
Australia and had limited English. As a result
additional funding was applied for and used to
employ an additional English language
specialist EAL/D teacher to provide a New
Arrival program (NAP).

The NAP provided a range of support to cater
for various student's English language
learning and wellbeing needs. Due to this
intense language support and early
intervention, these student's school transition
was successful and provided them with basic
English language proficiency to participate in
classroom situations with increased
confidence.

These four students received an EAL/D report
at the end of the year and as a result of the
NAP these students moved from beginning
English learners to Emerging.

Low level adjustment for disability $87 116  SLSOs employed
to lead programs across the
school

$128 059  Two specialist
Learning and Support

Each school year Sherwood Ridge Public
School receives an allocation of funding,
pooled for students with a low level disability.
Staff determine individual needs through
school–based assessments and SCOUT
data.
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Low level adjustment for disability Teachers employed to
implement targeted support
for high needs students
across the school and to
manage the Learning and
Support Team

Individual Education Programs (IEPs) are
developed for all students identified as having
a low level disability. Students are tracked on
the Nationally Consistent Collection of Data
(NCCD) which provides a data base for staff
to be informed of individual needs as soon as
each new school years begins. The IEP is
handed on to the student's next teacher for
immediate individualisation in order to access
the curriculum. Specialist LaST and SLSOs
are employed to enhance the delivery of
lessons in an individualised manner. SLSOs
have also been upskilled to deliver writing,
Macqlit and Minilit lessons to small groups of
children and phonics and phonemic
awareness lessons.

The Learning and Support Team (LaST)
which is made up of Teachers and SLSOs
support targeted students across K–6 through
the delivery of the following programs MiniLit
Year 1, MacqLit Years 3–6, Intensive Reading
Support and in–class support Years K–6.
Students are targeted through referral and
data. These literacy intervention programs
provide a series of sequenced and structured
lessons which develop skills in: Phonemic
Awareness, Phonics, Fluency (Text reading
and sight words), Text Comprehension,
Vocabulary and writing.

In 2019 the school ran:
 • 4 MinLit groups in Term 1 comprising 24
students from Year 1 and these groups were
taught by the SLSOs. All students completed
the program by the end of Term 2 with all
students showing progress in Reading and
Spelling.
 • 1 MiniLit group in Term 2 on going into
2020 comprising 3 students.
 • 3 MiniLit groups in Term 3 ongoing into
2020 comprising 15 students.
 • 9 Macqlit Groups comprising 42 students
from Years 4–6. These groups were taught by
the LaST teachers and the SLSOs. The
majority of these students successfully
completed the program improving their
reading and spelling. A small group were
provided ongoing small group and in–class
support.
 • 2 MacqLit groups started in Term 2
comprising 12 students from Years 3–4.
Students participated in MacqLit and MiniLit
lessons for 1 hour 4 days per week.

Year 2 Support

The aim of Year 2 Support was to develop
Spelling, Writing and Phonemic Awareness
skills through systematic drill of all single
sounds, long and short vowel sounds, bossy
e, digraphs and blends. This was in response
to low reading and spelling results by these
students in class assessments and 2018
data.

There were 23 students involved in the
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Low level adjustment for disability $87 116  SLSOs employed
to lead programs across the
school

$128 059  Two specialist
Learning and Support
Teachers employed to
implement targeted support
for high needs students
across the school and to
manage the Learning and
Support Team

program split across 5 needs based groups.
These groups were taught by the LaST
teachers. Students in these groups achieved
improved Reading and Spelling outcomes.
Reading levels improving by at least 4 levels
and in Spelling students were getting between
95–100% correct in their fortnightly spelling
lists.

In–class Support

In–class support occurred as required.
Targeted students were supported in class in
reading, writing and spelling.

Quality Teaching, Successful
Students (QTSS)

$90 000 funding two
English and Mathematics
Lead Learner instructional
leaders

$10 000 instructional
rounds

$72 560 Executive staff
released to mentor, coach
and provide professional
learning for their teams

In 2019, QTSS funding enabled the English
Lead Learner and Maths Lead Learner to
work with class teachers, providing
professional learning and supporting the
developing of quality teaching practices.
These sessions allowed staff to extend their
knowledge and engage in collegial discussion
to ensure high quality English and Maths is
embedded across the school. In addition to
this, the English Lead Learner and Maths
Lead Learner and Maths Focus team
modelled exemplar lessons and team taught
in all classes to up–skill teachers and promote
consistency throughout the school. QTSS
funding also allowed the implementation of
Instructional Teaching Rounds by the English
Lead Learner by allowing small groups of four
teachers to spend one day each fortnight
together to observe and reflect on teaching
practice throughout the school. Executive
teachers have been provided with two
additional hours off class each week to
support their team as needed through team
teaching, observations, feedback,
collaborative planning and collegial
discussion.

In class and small group professional learning
sessions with the English and Maths Lead
Learners have resulted in the engagement
and motivation of staff to deliver high quality
English and Maths lessons using effective
teaching strategies. Staff across the school
have adopted practices from professional
learning sessions into their programming and
teaching pedagogy. There is a common
understanding of the language used with the
students which can be articulated by the
students and will ensure consistency in
English. The development of questioning and
differentiated Maths lesson has been
successful across all classrooms with
common lesson structure, feedback and
language being

Instructional Teaching Rounds have proven to
have a positive effect on the improvement
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Quality Teaching, Successful
Students (QTSS)

$90 000 funding two
English and Mathematics
Lead Learner instructional
leaders

$10 000 instructional
rounds

$72 560 Executive staff
released to mentor, coach
and provide professional
learning for their teams

of teaching practice among those who have
participated. Teachers were able to observe
colleagues and implement ideas seen in other
classrooms to adopt change into their
teaching style. This enabled the teachers to
engage their students and create a love of
learning in their classroom. Ultimately, having
a positive effect on the achievement of
learning outcomes for their students.

Class teachers gain a sense of belonging,
trust and support from their supervisor when
the executive teacher has the opportunity to
spend additional time providing assistance
each week. This time also assists in
developing the skills and knowledge of the
staff member and therefore, increasing their
ability as an effective teacher.

Socio–economic background $16 778  SLSO support in
classrooms to support IEPs

$1 700 was spent on
providing lunch for students
without food

$2 078 student assistance
provided for uniforms,
excursion payments, and
extra curricular activities for
those student's families in
need of financial assistance

Socio–economic funding has supported the
implementation of intensive, targeted
programs and strategies to be embedded by
specialist teachers and SLSO's. Data, such
as SCOUT, School Based, Learning
Progressions, and Attendance rates are
analysed in order to plan individualised and
differentiated learning.

All teachers and the specialist LaST teachers
collaboratively plan, implement and monitor
individualised programs of support for
students identified as requiring a learning
adjustment and or accommodation. Student
progress has been tracked and reviewed
against learning progressions in numeracy
and school based data points.

Support for beginning teachers $56 520  Initiative funding

$20 315   Additional school
funding to support second
year beginning teachers

First and second year beginning teacher's
participated in:
 • collegial discussions around programming,
assessment and classroom management
 • mentoring by their supervisors and
experienced members of their grade/stage
team in planning and curriculum knowledge
 • classroom observations of their teaching
followed by feedback discussions
 • observations of colleagues and expert
teachers in a variety of learning experiences
in order to improve their skills
 • internal and external professional
development to improve their content
knowledge, strategies for curriculum
development and classroom management
skills
Beginning teachers were supported by their
supervisors in the development of their
Performance Development Plans (PDPs).
These plans were based on school and
professional goals. Beginning teachers also
engaged in discussions with their supervisors
to define the steps required to meet their
goals.

They were also given additional time off class
to support their accreditation journey.

Beginning teachers have increased their
knowledge, understanding, skills and
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Support for beginning teachers $56 520  Initiative funding

$20 315   Additional school
funding to support second
year beginning teachers

confidence across a range of aspects of their
teaching responsibilities. This has resulted in
improved outcomes for the students of
Sherwood Ridge Public School. They have
made progress towards the achievement of
the goals outlined in their PDP's and are
beginning to plan goals for further
improvement. Beginning teachers are in the
process of completing their accreditation with
many planning to submit their documentation.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 489 496 493 464

Girls 451 435 434 412

Student attendance profile

School

Year 2016 2017 2018 2019

K 96.8 95.5 95.7 95.1

1 95.2 95.6 94.4 95.1

2 95 95.6 95.5 94.7

3 96.2 94.9 96.4 95

4 95.1 95.1 94.9 95.2

5 95.1 94.9 95.1 94.8

6 94.6 94.6 94.2 94.1

All Years 95.5 95.2 95.2 94.8

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 5

Classroom Teacher(s) 34.78

Teacher of Reading Recovery 0.84

Learning and Support Teacher(s) 1.2

Teacher Librarian 1.4

Teacher ESL 1

School Counsellor 1

School Administration and Support Staff 8.17

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 1,215,214

Revenue 8,015,394

Appropriation 7,207,238

Sale of Goods and Services 73,311

Grants and contributions 717,792

Investment income 13,752

Other revenue 3,300

Expenses -7,844,881

Employee related -6,781,312

Operating expenses -1,063,569

Surplus / deficit for the year 170,513

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 637,911

Equity Total 376,623

Equity - Aboriginal 659

Equity - Socio-economic 16,778

Equity - Language 144,011

Equity - Disability 215,175

Base Total 5,476,173

Base - Per Capita 222,353

Base - Location 0

Base - Other 5,253,820

Other Total 575,062

Grand Total 7,065,769

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

In 2019, most parents felt that the physical environment of the school was welcoming, easy to access and move around
(61%) and that their child is safe at school (8.1). Parents also felt that they could easily talk to their child's teacher and
that teachers listened to their concerns (7.5), encouraged their child to do their best work (7.8), and that teachers helped
students who needed extra support (6.9). They also felt that their child understood the school rules and expected school
behaviours (8.5).

Parents reported that school reports were written in terms that they could understand (7.2) and that formal parent teacher
interviews were a useful communication vehicle at school (60%).

Parent participation in the school through P&C, committees and fund raising has steadily increased with P&C meetings
averaging 15–20 parents up from 2–5 parents in previous years. Overall parents felt valued as a part of the school
community.

Students felt proud of the school (71%). They also liked having challenging goals (79%) and to continually improve their
work (79%). Students liked that teachers continually looked at their work and provided feedback so that they could
improve (81%). They reported that their learning was interesting and made them think (70%).

Students had positive relationships with their peers and teachers (89%). They were interested and motivated (75%),
engaged in their work (92%) and put in effort (92%). Students expected to succeed (96%) that the work was relevant
(8.7) and that their learning time was effective (8.3). Overall students felt happy and safe at school.

Teachers felt supported in their work (70%) and knew what was expected of them (95%). They reported that they
received useful feedback on their work so that they could achieve the required results (80%), they were motivated to
contribute more than required (70%) and were acknowledged for what they do (80%).

Teachers worked collaboratively to achieve their objectives (95%) and treated each other with respect (90%). They
worked with school leaders to create a safe and orderly school (8) and to improve their teaching (7.2). Teachers shared
lesson plans and programs with each other (9). Teachers talked with colleagues about strategies to increase student
engagement (8.6), they also received help and support from members of the workgroup when and as required (80%).

Teachers see the importance of high expectations and data therefore they set high expectations for their students (9.3)
and used data to inform their practice (8.2). They also acknowledge the importance of setting learning goals based on
data and then sharing the learning goals with students and parents (9.1).

Teachers agreed that there students have a sense of belonging (76%).

Teachers felt that they had open communication between staff members and between themselves and the Schools
Executive Team (80%). They felt that their voice was heard and respected. Teachers felt supported by the school
executive who value them as a person and educator (88%).

Parents, students and teachers feel that Sherwood Ridge is a safe school that supports positive behaviour, learning and
well being.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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