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Introduction

The Annual Report for 2019 is provided to the community of Dalmeny Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Dalmeny Public School
Dalmeny Drive
Prestons, 2170
www.dalmeny-p.schools.nsw.edu.au
dalmeny-p.school@det.nsw.edu.au
9826 9033
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School background

School vision statement

In partnership with our community we promote quality teaching and learning opportunities in a safe, respectful,
supportive and inclusive environment.

At Dalmeny:
 • students are known, valued and cared for.
 • we are committed to supporting each student to connect, succeed and thrive in academics, the arts, sport,

wellbeing, citizenship and leadership.
 • students are supported by whole–school wellbeing practices which are equitable, explicitly taught and goal

oriented.
 • learning environments are inspiring, inclusive, future–focussed, vibrant and differentiated to meet the needs of all

students.
 • families are engaged in their children's learning.
 • professional relationships are inclusive, respectful, supportive and collaborative.
 • we are committed to the principles outlined in the Australian Professional Standards For Teachers.

School context

Dalmeny Public School is a P4 school in Prestons, South West Sydney. We are a member of the Glenfield network of
schools in the Ultimo Group. Our enrolment for the 2018 – 2020 planning period will exceed 1,000 students.

The Dalmeny Public School Family Occupation and Education Index (FOEI) is 90. The higher the FOEI measurement,
the higher the level of disadvantage, with figures ranging from 0–300. The FOEI is developed using information provided
on student enrolment forms.

The socio–economic status of the school community is wide–ranging, with 70% of our families falling in the middle two
FOEI socio–economic quartiles. Fourteen percent fall in the lowest and the remaining sixteen percent are in the highest
socio–economic quartile.

Our students are from a diverse range of cultural backgrounds. Our community has 81 different countries of birth
registered, and 61 different language background groups recorded. The dominant languages are Arabic and Hindu,
Urdu, Turkish and Serbian.

Dalmeny Public School has 32 students of Aboriginal background, which represents 3.2% of enrolled students.

Our parents, students and staff embrace our Special Education Unit which consists of one IO class, two IO/Autism
classes and an Autism class.

Our school is staffed by one Principal, two Deputy Principals, six Assistant Principals and 51 teachers who deliver
programs to 42 classes in either a full–time or part–time capacity.

The non–teaching staff consists of our Business Manager, School Admin Manager, four Admin Officers, two General
Assistants and eleven Student Learning Support Officers (SLSO).
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Excelling

LEARNING: Student performance measures Working towards Delivering

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Excelling
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Strategic Direction 1

Innovative Learning Culture.

Purpose

To ensure our teachers, families and other stakeholders collaborate to:

meet the cognitive, emotional, social, physical and spiritual needs of all students; and

develop independent, responsible citizens through the provision of high quality education and community partnerships.

Improvement Measures

Improved levels of parent, student and teacher satisfaction (TTFM survey data).

Sustained reductions in the number of suspensions, warning letters, planning room referrals and SENTRAL entries for
misdemeanours.

Progress towards achieving improvement measures

Process 1: Implement a school wellbeing program and a research based approach to planning and instruction.

Evaluation Funds Expended
(Resources)

Student Attendance

Our whole school attendance remains slightly above the DoE's State results
with 91% of our students recording high regular attendance whilst our
Indigenous students have strong attendance figures with 93% recording high
regular attendance.

Student Behaviour

Sentral was used effectively across K–6 with particular emphasis on entering
accurate information for each incident across the school. This led to a more
comprehensive insight into our school negative incidents across all settings
with all staff.

Negative Incidents= 814 logged into Sentral (242 negative Classroom
behaviour, 331 Aggression, 25 Bullying, 105 fighting, 94 harrassment, 172
insolence)

Please note that the incidents may have been counted multiple times for
incidents that encompassed multiple categories ie, aggression and fighting.

Kinder= 81

Year 1= 154

Year 2= 74

Year 3= 69

Year 4= 179

Year 5= 166

Year 6 = 172

Please be aware that numbers in the lists above may not match the incident
total as there can be "double–ups" in some referrals. For example, if a Year 1
and a Year 2 student are involved in a misdemeanour together, this registers
on both grades even though it is one incident.

$3,000.00
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Progress towards achieving improvement measures

Suspension Data

Short Suspensions (including in school suspensions)= 32.   29 of these
were for Aggressive Behaviour, 3 for Continued Disobedience.

Long Suspensions= 2 (one incident involving two students).

Whole School Student Wellbeing Policy

Student Wellbeing Policy updated in Term 3, to include explicit behaviour
expectations, inclusion of Behaviour Notification Letters for consistent
negative behaviours, Positive Post letters to recognise students who are
demonstrating quality student behaviour/engagement with learning.

Process 2: Implement the Quality teaching Rounds Project in conjunction with Newcastle University.

Implement the EAL/D project to address the needs of newly arrived students and refugee students with
a trauma background through the delivery of evidence–based practice.

Evaluation Funds Expended
(Resources)

Family Engagement ceased as a formal project throughout the year, instead
transforming into our daily practices of engaging with parents more regularly
through a variety of communication with a focus on student learning gains
and learning goals.

Process 2 is to commence in 2020 with a selection of our Stage 2 teachers
engagng with the Quality Teaching Rounds, whilst an EAL/D focus group will
be developed to led our school in our own professional learning of the needs
of EAL/D students and those from a trauma background.

$8,446.00

Next Steps

Moving into 2020 we will;
 • Maintain and strengthen student behaviour expectations and wellbeing.
 • Develop a shared understanding of values across K–6 and our parent community.
 • Embed a weekly behaviour focus and support with the Friendly Schools program
 • Develop a team to led the EAL/D project and to upskill our teachers K–6.
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Strategic Direction 2

Excellence In Teaching.

Purpose

To ensure high quality student learning is underpinned by:

a systematic approach to improve teaching practice through collegial support and feedback to maximise student
outcomes; and

high levels of professionalism, collaboration and individual and collective efficacy.

Improvement Measures

Average effect size for Reading, Numeracy and Writing greater than 0.4.

Increase the number of students in the top two skills bands in NAPLAN Reading and Numeracy. Current Reading
percentages: Year 3: 35%,Year 5: 16%

High achieving students (top 25%) display greater than or equal to expected NAPLAN growth.

Overall summary of progress

In 2019 there was a significant push towards whole school tracking of explicit teaching in line with the English and
Mathematics Syllabus. All teachers K–6, tracked the content they explicitly taught and used a consistent colour coding
system to enter student assessment against each explicitly taught outcome and content of the syllabus. This ensured
teachers provided exposure to the entire syllabus whilst differentiating teaching and learning experiences using accurate
student assessment data.

Progress towards achieving improvement measures

Process 1: Implement a whole school approach to instructional collaboration to develop skills in literacy.

Evaluation Funds Expended
(Resources)

Visible Learning

All students K–6 have individualised Reading Goals that align to the English
Syllabus and Literacy Learning Progressions. Learning Intentions and
Success Criteria are used in literacy lessons to ensure students are active
participants in their learning and the teaching remains explicit and
assessment driven.

NAPLAN

Year 3 Reading NAPLAN Top 2 bands = 47.6%   (Increase from 2018 which
was 45.4%)

Year 5 Reading NAPLAN Top 2 Bands = 17.3%    (Decrease from 2018
which was 23.6%)

Student Growth and NAPLAN information can be found on the
MySchool website

https://www.myschool.edu.au/school/41524

$213,431

Process 2: Implement a whole school approach to instructional collaboration to develop skills in numeracy.

Evaluation Funds Expended
(Resources)

Numeracy focus was delayed.
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Next Steps

Moving into 2020 we will;
 • Deepen teacher understanding and skills through the consistent delivery of evidence based practices in all

classrooms
 • Use student assessment data to determine teaching and learning and those students who would benefit from short

sharp learning boosts to make a shift in their learning.
 • Focus on our students who are performing at the top of the middle bands in NAPLAN and shift them into the top

two bands.
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Strategic Direction 3

Building Leadership Capacity.

Purpose

To create excellent educational leaders who:

take responsibility for their own learning and lead enriching learning opportunities for others; and

work as positive role models to lead and manage school operation, resource allocation and accountability requirements.

Improvement Measures

Increasing numbers of teachers taking on leadership roles.

Teachers successfully attaining higher levels of accreditation.

Progress towards achieving improvement measures

Process 1: Implement inspiring, rewarding leadership pathways for staff.

Evaluation Funds Expended
(Resources)

The following formal leadership roles were created in 2019:

* 5.2 (FTE) relieving or additional Executive positions.

* 4.0 (FTE) Curriculum Leaders.

* 1.2 (FTE) Beginning Teacher Mentors.

Of these 10.4 positions, all were filled by classroomteachers following an EOI
selection process. In addition, seven Focus Group leaders or co–leaders
were appointed. Three of these were classroom teachers.

Further, in 2019:

* Dalmeny staff held District or Regional sportleadership positions.

* Dalmeny teachers held District leadership positions in performing arts,
public speaking, Spelling Bee and debating.

* All three senior executive staff were successful in attaining promotions at
other schools or in a school principal support role.
 • Seven teachers both temporary and permanent were successful in gaining
a permanent classroom teacher or Executive position following merit
selection processes both externally and internally.
In 2019 no teachers commenced or completed their Higher Level of
Accreditation.

$152,301

Process 2: Involvement the #LeadersLink program to develop leadership capacity in Executive staff.

Evaluation Funds Expended
(Resources)

 • Fifteen leaders were supported through Leaders Link  to reflect on their
leadership journeys and build cross–school learning networks.
 • Leaders participated in professional development including but not limited
to the TPMI training to support and improve teacher performance and IMEX
to build a repertoire of strategies for dealing with emergencies and school
based incidents.

$1500
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Next Steps

Moving into 2020 we will;
 • Develop Focus Groups, with leaders at varying points in their careers, to drive initiatives and provide professional

learning to the whole staff to ensure we are continuing to up–skill and maintain current understandings and skills.
 • Use a distributed leadership model within stage teams to develop individual's skills.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $21,716 Funds were utilised to:
 • hold 'Koori Club' meetings once a week.
 • provide opportunities for the Cultural Dance
group to rehearse. The group performed 2
items at the annual 'Celebration of Learning'
assembly – funds were  used for song
licencing and costumes.
 • purchase resources for 'Koori Club.'
 • implement Whole school 'NAIDOC' week
activities with Koomurri.
 • provide opportunities for Aboriginal and
Torres Strait Islander (ATSI) students to
attend 'NAIDOC' celebrations at Ashcroft High
School.
 • develop,  review and monitor Personalised
Learning Pathways for each ATSI student
with classroom teachers during release time.
 • provide  in class support once a week in
terms 2, 3 and 4 for Aboriginal and Torres
Strait Islander students with ILP
 • provide Aboriginal and Torres Strait
Islander Leaders with the opportunity to
present medallions and 'Deadly Awards' for
Aboriginal Education leadership at our annual
'Celebration of Learning' assembly.
 • support Year 6 students with the
presentation of  'KARI backpacks' to
Aboriginal Education students as part of our
high school transition support program.
 • provide K–6 ATSI students with
opportunities to attend the Mobile Planetarium
incursion.
 • support the collaborative work between
Years 4, 5 and 6 ATSI students with  Lesley
Marks and Carol Brown from the Aboriginal
Education Glenfield Office in order to create a
personalised 'Acknowledgement to Country'.
As a result of these ongoing initiatives and
activities, Aboriginal and Torres Strait Islander
students developed a greater sense of their
identity and culture.

Students, staff and community where
provided with experiences and knowledge
that served to increase their respect and
understanding of Aboriginal and Torres Strait
Islander heritage and culture.

English language proficiency Staffing: $384,178

Flexible Funding =  $41,141

Flexible funding was used to:
 • employ additional staff to deliver
needs–based English programs to students
from Early Stage One to Stage Three
 • provide the flexibility to implement both
direct and collaborative EAL/D teaching
modes to cater for the diversity of learners
 • release teachers to conduct a
comprehensive assessment schedule
school–wide and plan Personalised Learning
and Support plans for all targeted students
 • release teachers to participate in
collaborative planning sessions with teaching
teams

Low level adjustment for disability Staffing:  $234,775 Flexible funding was used to:
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Low level adjustment for disability Flexible Funds:  $147,600 1.   employ additional staff to deliver
needs–based English programs to students
from Early Stage One to   Stage 3

Phonemic awareness was an identified
priority for Early Stage One, Stage One and
Stage Two (Year three only). Analysis of
comparative data from pre– and
post–assessments indicated substantial
growth for the greater majority of the students
(98%).

MacqLit programs targeted students in Stage
2 and Stage 3 (Year five only) who were
significantly behind their peers in reading.
Pre– and post– assessment data indicated
growth in phonological processing skills and
reading fluency..

2.   employ SLSO staff to work with small
groups and individual students to enhance
learning,                          behaviour and
well–being outcomes.

The priority focus was behavioural, with
student behaviour plans guiding strategies
and processes.

3.   provide release for teachers to develop
Personalised Learning and Support Plans for
all targeted               students on phonemic

Quality Teaching, Successful
Students (QTSS)

$189,954 All funds were used to offset the cost of our
instructional leadership program (with a total
cost of approximately $300,000). This
program delivered individual support to all
teachers through the program outlined in
other sections of this report.

Socio–economic background $165,530 Socio–economic funding was used to provide
student assistance for families in need.
Additionally, funds were utilised to access
specialist support teachers and SLSO's to
implement learning and welfare programs to
support identified students.

Support for beginning teachers $76,577.58 Funds were utilised to fund a Beginning
Teacher Mentor (BTM) and provide release
for these teachers to work with their mentor
every week initially and then on a fortnightly
rotation. BTM supported the group with
accreditation, programming, class
management and report writing. Funds were
also used to provide release for beginning
teachers to attend appropriate professional
development tied to their PDPs and to cover
course costs where needed.

Targeted student support for
refugees and new arrivals

$5,215 The EAL/D team focused on strengthening
the development of student's literacy skills,
particularly in the area of reading which was
also a whole school approach.

The steady increase of enrolments for newly
arrived and refugee students allowed for an
additional teacher to be employed 4 days a
week. This was in addition to our extensive
and highly effective EAL/D and NAP
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Targeted student support for
refugees and new arrivals

$5,215 programs .This enabled more intensive
personal learning plans to be initiated. The
teacher either withdrawing students or
working collaboratively with the class teacher
in their room.

Each grade was allocated and EAL/D teacher
to ensure greater consistency across the
grade and continuity of programs.

Professional development was enhanced for
EAL/D teachers in using the progressions.
We also had our EAL/D mentor attend The
Refugee Leadership course and is now the
coordinator for our school.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 546 547 565 577

Girls 469 469 452 476

Student attendance profile

School

Year 2016 2017 2018 2019

K 94 93.3 93.3 90.8

1 93 93.3 90.7 90.6

2 92.9 93.8 93 91.2

3 93.4 93.5 93.5 92.5

4 94.5 91.8 93 91.5

5 93.6 93.3 93.1 92.5

6 93.7 92.7 92.9 91

All Years 93.6 93.1 92.8 91.5

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.

Printed on: 7 April, 2020Page 14 of 20 Dalmeny Public School 4634 (2019)



Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 6

Classroom Teacher(s) 41.58

Teacher of Reading Recovery 1.16

Learning and Support Teacher(s) 2.2

Teacher Librarian 1.6

Teacher ESL 3.6

School Counsellor 1

School Administration and Support Staff 10.07

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 1,204,885

Revenue 9,845,958

Appropriation 9,266,483

Sale of Goods and Services 47,695

Grants and contributions 521,754

Investment income 9,556

Other revenue 471

Expenses -9,433,104

Employee related -8,499,951

Operating expenses -933,153

Surplus / deficit for the year 412,854

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 937,576

Equity Total 994,940

Equity - Aboriginal 21,716

Equity - Socio-economic 165,530

Equity - Language 425,318

Equity - Disability 382,376

Base Total 6,438,500

Base - Per Capita 243,672

Base - Location 0

Base - Other 6,194,828

Other Total 712,475

Grand Total 9,083,491

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

2019 proved to be a year of change. A number of staffing personnel from senior executive through to classroom teachers
both permanent and temporary gained positions through merit selection due to their expertise and desire to apply for
promotions or employment closer to their residence. Although these changes seemed significant the students,
parents/carers, all school staff rallied together and achieved wonderful outcomes for students and the community as a
whole.

The whole school Extravaganza – Dalmeny's Greatest Musicals, was an incredible set of four unique shows showcasing
student talent and dedication. Our strong Extravaganza committee and whole school working together ensured our
evening performances, all four shows were sold out, 300 chairs sold out for each show with 1200 audience members
purchasing evening performance tickets. Parent's/Carer's engaged with the school in an informal way and were pleased
with the shows which featured our student's talents in Creative Arts.

Our Student Led Conferences and Three Way Interviews were well attended by our whole school community and once
again form a vital aspect of our school year enabling students to share their learning gains and learning goals with their
parents/carers whilst teachers are provided with the opportunity to discuss areas of further development or any other
areas focusing on the student as a whole. Our engagement with these opportunities remains high as Student Led
Conferences in Term 1 consisted of 512 student bookings and Three Way Interviews in Term 3 had 565 bookings across
K–6.

At the end of the year surveys were conducted to gather an insight into our strengths and areas for development. The
questions focused around the School Excellence Framework by incorporating Learning, Teaching and Leading questions
that were answered using the terminology Delivering, Sustaining and Growing and Excelling. Teacher survey included
the question 'I use a range of assessments to measure student learning, progress and achievements.' which
encompasses the work we've been doing at Dalmeny PS around data driven teaching and learning which resulted in
Sustaining and Growing= 60% and Excelling= 34% as answered by our teachers. This result was mirrored in the Student
survey 'Does your teacher talk to you about how to make your learning better?' with 86% answering 'Yes' and in the
question 'Do you know why your teacher does assessment?' with 80% indicating they understood why assessment was
important.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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