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Introduction

The Annual Report for 2019 is provided to the community of Claremont Meadows Public School as an account of the
school's operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Claremont Meadows Public School
124-164 Sunflower Drive
Claremont Meadows, 2747
www.claremontm-p.schools.nsw.edu.au
claremontm-p.school@det.nsw.edu.au
9833 0711
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School background

School vision statement

Claremont Meadows Public School strives for Educational Excellence in all curriculum areas that is inclusive of all
students; providing opportunities for the development of creativity, inquiry, resilience and the skills to become lifelong
learners. Our Educators and support staff are highly skilled through on– going professional development, collaboration
and validation of evidence to support current best practice. Our school promotes community engagement where there is
a shared understanding, responsibility and commitment to agreed values and practices and the provision of the school
as a centre for the community.

School context

Claremont Meadows Public School opened in 1997 and has been fully operational for 23 years. The school has a strong
focus on professional development, leadership, teacher mentoring and high expectations for all students.

Within the school boundaries, there are multiple housing estates under development and this is beginning to impact on
the school numbers. Our student population is growing with an anticipated 2020 enrolment   of 600+ students inclusive of
three multi–categorical classes. In 2018–19 the school was extended with the inclusion of 12 newly built classrooms a
new student toilet block and professional learning space for staff.

The school is well equipped with air conditioning in all learning spaces through P&C funding. We have an extensive Cola
space and three outdoor learning areas for student use during lesson and playtime. Technology is embedded in all
classrooms and learning spaces.  An Out of School Care (OOSC) service operates on the school site and is facilitated by
the YMCA.

Our student population represents a range of cultures. We promote an inclusive school environment, which is
underpinned by Positive Behaviour for Learning (PBL) expectations where students are Safe, Respectful, Responsible
learners.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Engaged, Resilient, Informed and Creative Citizens

Purpose

To deliver quality literacy and numeracy programs focused on improved learning outcomes; resulting in engaged
learners who take responsibility for their own learning as  evidenced through student data and growth.

Improvement Measures

NAPLAN – Bump it Up targets to increase the number of students including Aboriginal students in the top two bands
each year and maintaining the valued added growth.

At least 80% of Year 5 students achieving value–added growth of 2 or more bands in Reading and Numeracy.

2020–23 School targets:

Students achieving expected growth in Numeracy

Baseline – 56.7% aim  2020 = 61.9% min 3 year plan = 66.9%

Students achieving expected growth in Reading

Baseline – 69.5% aim 2020 = 72.3% min 3 year plan = 77.3%

Students in Top 2 Bands – Numeracy

Baseline – 18.0% aim 2020 = 26.2% min 3 year plan =  31.2%

Students in Top 2 Bands – Reading

Baseline – 29.9% aim 2020=  37.5% min 3 year plan = 42.5%

Students are able to articulate learning intentions, success criteria and their individual learning goals.

Increased proportion of students achieving grade appropriate outcomes in English and Mathematics.

Through the introduction of the backward mapping processes; students grades K–6 will be achieving at or above 0.4
effect size growth between pre and post test results in number.

Progress towards achieving improvement measures

Process 1: Visible learning: Teachers will make learning explicit to students through learning intentions, success
criteria in child–friendly language, timely and constructive feedback. Formative assessment strategies
such as Bump it Up walls and exemplar student work samples will be used to support innovative and
engaging teaching strategies.

2019 Teachers are involved in collaborative programming using the backward mapping process to
program 5 weekly teaching blocks of the number strand, including the development of pre and
post–testing, differentiated learning and feedback.

2020 Students K–6  will access pre and post–assessment tasks, self–assessing own progress
and be actively involved in explicit teaching and learning involving learning intentions, success
criteria and ongoing self, peer and teacher feedback.

Evaluation Funds Expended
(Resources)

Teachers have shared criteria for achievement with their students and have
created opportunities for students to receive feedback on their learning.
Students are able to articulate what it is they need to do to achieve learning
goals. They have self assessed using pre and post assessment tasks. All
classes in Term 4 demonstrated an effect size 0.40 or above using Hattie's
progress and achievement tool.

Backward mapping: release time and
collaborative planning in the area of
Numeracy.
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Progress towards achieving improvement measures

 For funding costs see Strategic Direction 2

Process 2: Guided / reciprocal reading, L3 and Writing: Teachers will develop differentiated guided reading and
writing  lessons based on analysis of current data and reflecting the needs of all students to deliver
explicit, strategic teaching with a focus on the development of cognitive comprehension strategies and
efficient reading and writing processes.

Evaluation Funds Expended
(Resources)

Reciprocal or guided reading continued to be a school focus in Years' 2 to 6.
Instructional leader / AP provided regular 'check–in' sessions with the
teachers, engaging the teachers in professional dialogue and analysis of the
data. Data was collected, collated and analysed to measure the effectiveness
of the process and to monitor student growth. The student growth for reading
and comprehension acquisition was measured using the student's Lexile
levels across the year. The data indicates the following:

Year Three – In Term 1 –  5% of students were in the advanced band,  in
Term 4 –  8% of students were in the advanced band – indicating a  3%
growth. In Term 1  – 23% were in the proficient band, in Term 4 –  29% were
in the proficient band – indicating a 6% growth. In Term 1 –  23% of students
were in the basic band, in Term 4 – 38% were in the basic band – indicating
a 16% growth. In Term 1 – 49% of students were in the below basic band, in
Term 4 – 26% of students were in the below basic band – indicating a 23%
growth.

Year Four – In Term 1 –  6% of students were in the advanced band,  in
Term 4 –  9% of students were in the advanced band – indicating a  3%
growth. In Term 1  – 36% were in the proficient band, in Term 4 –  50% were
in the proficient band – indicating a 14% growth. In Term 1 –  41% of
students were in the basic band, in Term 4 – 34% were in the basic band –
indicating a 7% growth. In Term 1 – 17% of students were in the below basic
band, in Term 4 – 7% of students were in the below basic band – indicating a
10% growth.

Year Five – In Term 1 –  6% of students were in the advanced band,  in
Term 4 –  10% of students were in the advanced band – indicating an 8%
growth. In Term 1  – 40% were in the proficient band, in Term 4 –  51% were
in the proficient band – indicating an 11% growth. In Term 1 –  36% of
students were in the basic band, in Term 4 – 28% were in the basic band –
indicating an 8% growth. In Term 1 – 22% of students were in the below
basic band, in Term 4 – 11% of students were in the below basic band –
indicating an 11% growth.

Year Six – In Term 1 –  6% of students were in the advanced band,  in Term
4 –  20% of students were in the advanced band – indicating a  14% growth.
In Term 1  – 33% were in the proficient band, in Term 4 –  45% were in the
proficient band – indicating a 10% growth. In Term 1 –  53% of students were
in the basic band, in Term 4 – 32% were in the basic band – indicating a 21%
growth. In Term 1 – 8% of students were in the below basic band, in Term 4
– 4% of students were in the below basic band – indicating a 4% growth.

Kindergarten– In week 10 data indicates 29% of students hearing and
recording 0 –10 sounds, in week 38 2%. in week 10 16% hearing and
recording 11 to 20 sounds, in week 38 7%. In week 10 37% hearing and
recording 21–30 sounds in words, in week 38 19%. in week 10 18% hearing
and recording 31–37 sounds in words, in week 38 60%. Indicating a good
growth in letter and sound knowledge. Student vocabulary data for week 10
indicated 60% of students wrote 0 to 10 words, in week 38 4%. In week 10
28% of students wrote 11 to 25 words, in week 38 12%. in week 10  1% of
students wrote 26 to 30 words, in week 38 15% wrote 36–39 words. in week
10 0% wrote more than 30 words, in week 38 69% wrote correctly 40 words
or more in their independent writing. Student reading levels in week 10

Literacy resources– Purchase / costs
included:

 $7000 on 21 Literacy Pro boxes,
$4500 for student licences into
Literacy Pro, PM readers $ 2300 for
L3 program

Off Class AP in Instructional Leader
role cover through staffing formula
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Progress towards achieving improvement measures

indicated 43% of students reading instructional levels 1–2, In week 38 0%. In
week 10 57% of students reading levels 3–5, in week 38 8%. In week 10 0%
reading at level 6–8, in week 38 12%. In week 10= 0% students at level
9–11, in week 38 =31%. In week 10= 0% reading at level 12–14, in week 38=
27% of students. In week 10= 0% reading at level 15–17, in week 38 =12% of
students. In week 10= 0% reading at level 18+, in week 38= 10% students.
This data indicates exceptional growth for students throughout the year. 80%
of students achieving grade expectations. Students achieving below grade
expectation will require adjustments and differentiation of learning next year.

Year One– Currently at Claremont Meadows P.S. there are 31% of students
at risk, these students need to continue to be a focus going forward with
explicitly planned guided reading lessons. These students need carefully
selected texts with explicit teaching emphasis to ensure their literacy
processing continues to develop and strengthen while reading continuous
texts. Specific prompting and teaching will continue to develop their working
systems and this will need to continue to be a focus in Year 2 in 2020. 39% of
students in Year One completed the year working above grade level and 18%
of the students completed the year reaching grade–level expectations. These
are fantastic results overall.

Process 3: Learning Sprints: Teachers will use the Learning Sprints team based method as a tool to improve
student learning outcomes and build the collective efficacy of all teachers.

Evaluation Funds Expended
(Resources)

Learning Sprints have been a whole school focus with all teachers
implementing learning sprints across a variety of Key Learning Areas.
Additionally, Learning Sprints have been a key support for students not
receiving an effect size of 0.40 in the number strand and for targeting key
reading strategies of students K–6. Targeted students have received explicit
teaching on identified areas of need in small increments of learning.

Explicit data for Learning Sprints have been recorded each term for all
grades.

Costs within Teacher professional
Learning budget to cover two
Assistant Principals attend a two day
Learning Sprints Summit and teacher
release.

Process 4: Numeracy Block/ TEN: A consistent approach across all classes will be implemented to ensure all
students are exposed to systematic and differentiated lessons incorporating a balanced numeracy
session. A key component of the numeracy session will be number talks, word problems and TEN
strategies K–3.

Evaluation Funds Expended
(Resources)

A consistent approach across all classes has been implemented to ensure all
students are exposed to systematic and differentiated lessons incorporating a
balanced numeracy session. All Students in the number strand are exposed
to pre and post assessment tasks, with data from these informing 'where to
next' for students. Learning intentions, success criteria and differentiated
teaching and learning activities are now evident in teaching programs and
visible in classrooms. All students engage in number talks and are
developing a consistent language for them to be able to articulate their
understanding.

Costs are included in Staff TPL.

Next Steps

Learning Sprints will continue  in 2020 with new staff trained and the concepts extended into the use of learning
progressions.

Backward mapping skills extended and implemented K–6.
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Strategic Direction 2

Quality Teaching, Learning and Leadership

Purpose

Professional development of staff to create meaningful and relevant learning opportunities that translates into quality
teaching and learning practices for students. To embed evidence based professional learning and leadership into quality
teaching practices, supported by the use of data to differentiate the learning to improve outcomes for all students.

Improvement Measures

Classroom practices show evidence of the implementation of the professional learning practices in Literacy and
Numeracy.

Teachers trained in and implementing visible learning, with processes evident in all classrooms and teaching
programs.

All staff use the Australian Professional Teaching standards to maintain records for accreditation / maintenance at
proficient  or at high / lead levels and as a measure of professional growth.

Progress towards achieving improvement measures

Process 1: Executive staff will actively engage in professional learning at a lead level to then support and develop
their team on key Literacy and Numeracy initiatives.

2020 Targeted executive staff will participate in the Agile Leadership training with a focus on
meeting school academic targets for NAPLAN

Evaluation Funds Expended
(Resources)

The Executive staff have received ongoing professional learning in their
executive meetings. They have engaged in professional readings and have
received professional learning prior to the whole staff to ensure they were
better equipped to support their staff.

In term 4 they commenced working with with the PSL to unpack the
Validation process and have undertaken professional learning in the School
Excellence Framework. This has enabled all Executives to develop evidence
sets to support the validation of the school in 2020.

Some costs included in Teacher
professional learning budget and
school resources.

Funding Sources:
 •  ($0.00)

Process 2: L3, reciprocal/ guided reading and writing processes will be implemented across all classrooms and
programs. Data will reflect the development of student learning goals and growth measurers.

2018 All Kindergarten teachers trained and implementing L3 strategies.

2019 All year 1 teacher's trained in L3 and new staff to Kindergarten.

2020 All year two teachers will be trained in L3. Year one teachers will continue the second year
of training. Any new staff in the grades will be trained.

Evaluation Funds Expended
(Resources)

All students 3–6 have completed their seventh and final on–line assessment
for the year using Literacy Pro. Analysis of the data reflects in Year Three 8%
of students are in the advanced band, 29% of students are in the proficient
band, 38% of students are in the basic band and 29% of students are in the
below basic band.  In Year Four 9% of students are in the advanced band,
50% of students are in the proficient band, 34% of students are in the basic
band and 7% of students are in the below basic band. In Year Five 10% of
students are in the advanced band, 51% of students are in the proficient
band, 28% of students are in the basic band and 11% of students are in the
below basic band. In Year Six 20% of students are in the advanced band,

Role cards, texts – fiction and
non–fiction, Short reads boxes fiction
and non–fiction, Instructional Leader –
AP for in–class support and data
analysis.

L3 costs $21,000 – Teacher
professional learning Budget.

Funding Sources:
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Progress towards achieving improvement measures

45% of students are in the proficient band, 32% of students are in the basic
band and 4% of students are in the below basic.

Kindergarten L3 OPL teachers engaged in their final training session and
discussed directions for next year. Teachers were presented with their L3
two–year training certificates at a presentation ceremony at Blacktown South
PS. Successful completion of the readings, demonstrations, collegial
conversations and data collection was achieved by all four teachers. 1
teacher continues L3 K training for next year. Teacher growth and
development has certainly impacted on student achievements in kindergarten
this year with 80% of students reaching grade level in reading and 84% in
writing/ vocabulary.

Four identified teachers in year one completed their first year of L3 training
and development. In 2020 Year 1 staff will engage in their second year of
training and Year 2 staff will commence their learning journey.

Process 3: Teachers will engage in professional learning on visible learning and its impact on student progress.
This will include: learning intentions, developing success criteria in child–friendly language; bump it up
walls; and incorporating assessment for, of and as in all curriculum areas.

2019: Teachers will be actively involved in professional learning every five weeks in the backward
mapping processes – initially using the number strand to develop learning intentions, success criteria,
assessment tasks and formative assessment processed.

2020 Corwin has been engaged to run professional development on all aspects of Visible
Learning on a three–year plan. This will involve executive professional learning as well as the
whole staff.

Evaluation Funds Expended
(Resources)

All teachers have been actively involved in the backward mapping process
for programming in the number strand. They have engaged in unpacking the
relevant syllabus content to develop five weekly teaching and learning
programs. They have developed pre and post assessment tasks, learning
intentions, success criteria and differentiated teaching activities. They have
incorporated number talks into their programming and have used their data to
ensure their teaching is 'at point of need.' This data is also used to target
students not achieving an effect size of 0.40 or above using Hattie's progress
and achievement tool. A survey of teacher in June, 2018 showed:

22% teachers using learning intentions

9% using success criteria

16% Share what progress looks like with their students

41% I consistently plan my lessons to ensure differentiation

In December 2019, a survey showed:

89% teachers using learning intentions

93% using success criteria

82% Share what progress looks like with their students

93% I consistently plan my lessons to ensure differentiation

School RAM– Teacher Professional
learning  funding to cover conference
costs, course fees, and teacher relief
across the 12 months. This includes
teacher relief for grade backward
mapping days. Total costs $37,075

Funding Sources:
 •  ($0.00)

Process 4: Teachers will engage in professional learning on TEN and the implementation of the Numeracy block.
Teachers will develop a shared understanding and consistent approach to ensure all students are
exposed to systematic and differentiated lessons.

2020
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Progress towards achieving improvement measures

Process 4:
–Backward mapping

–numeracy and writing

–number talks

–progressions

Evaluation Funds Expended
(Resources)

100% classroom teachers have been trained in using a backward mapping
process to program for mathematics. They have programmed five weekly
teaching blocks incorporating learning intentions, success criteria and pre &
post assessment tasks. They have developed daily number talks and all of
these components are evident in teaching programs. Teachers have
differentiated teaching and learning tasks based on explicit data an have
used this data to also inform learning sprints. They have tracked student
progress using Hattie's progress and achievement tool.

Costs included in Teacher
Professional Learning.

Next Steps

L3 Strategy will be continued for grades K–1 and Year 2 will commence the training.

Visible Learning and a collaborative learning program with Corwin will commence including 4 training days across 2020.

Four members of the Executive team will be involved in the Agile Leadership training program– with a focus on moving
student from middle to higher bands of achievement.
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Strategic Direction 3

Effective Communication and Connections.

Purpose

The  implementation of meaningful communication that engages a supportive school community.  Students demonstrate
a connection with school, a sense of belonging and a commitment to achievement and success.

Improvement Measures

Enhanced communication of information regarding school practices, processes and events by using a variety of
modes. Increased parent participation at community days from 2017 baseline data.

Develop and sustain positive relationships with all stakeholders through collaborative and meaningful dialogue and
providing feedback in a variety of forms.

Increased proportion of students reporting a sense of belonging, expectations for success and advocacy at school.

Progress towards achieving improvement measures

Process 1: Staff will explicitly teach student wellbeing programs including Bounce Back and PBL practices and
model consistent common language. Staff will provide scaffolds to ensure effective communication is
evident throughout the school.

2020 Review programs in line with the new PDHPE syllabus and Smiling Minds Program. Newly
developed PBL strategies and matrix fully implemented.

Evaluation Funds Expended
(Resources)

Bounce Back program continues to be taught with the  resources being used
in the classrooms. Staff have been trained in the new PDHPE syllabus and a
new scope and sequence developed for 2020 implementation. The new PBL
matrix and Super Roo practices have been trialled successfully across the
school. Full implementation will occur in 2020 based on the trial – success.

RAM – funding $545 for Bounce back
manuals; $10,000 for new PBL
signage

$750 Barrel and $350 Super Roo
Costume

Process 2: Parents will have access to information through a variety of communication avenues such as parent/
teacher conferences, newsletter, school app, Facebook, website, notes, noticeboard and formal/
informal conversations.

Evaluation Funds Expended
(Resources)

The school engages and informs the community of upcoming events through
a variety of sources including a fortnightly school newsletters, notes for all
events, whole school morning communication meetings, teacher/parent
meetings, informal conversations, Facebook, school Enews app and the
community electronic noticeboard.

ENews App $522.20 pa, Messages on
Hold $2127pa

school website, school newsletter,
noticeboard– nil costs as all within
school resources.

Process 3: Parents will be invited to a variety of whole school events each year. Data will be collected, collated and
analysed to inform future directions.

Evaluation Funds Expended
(Resources)

In preparation for Multicultural Day all classes participated in a cultural study
as part of their geography unit, which included quality teaching lessons
involving cultures represented within our school. Our Multicultural Day was
moved to the morning session to accommodate teachers and students
attending our Swim School program.

Observations and various headcounts indicated approximately 180

Flags representing all the countries
within our school. Assembly with
students performing their cultural
dances. International Food Fair had
dishes supplied by the parent
community.
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Progress towards achieving improvement measures

parents/guests attended the assembly and at the International Food Fair
approximately 250 parents/guests participated in the food tasting. This was
well received by the school community with a large number of parents and
guests cooking and sharing their cultural dishes with the students in our
school.

2019 was a successful year for community partnerships and engagement of
school programs. Across the year the following programs were all
implemented:

Term 1: Harmony Day / Grandparents Day; Easter Hat Parade, ANZAC Day
Assembly.

Term 2: NADOIC Assembly

Term 3: Education week – Open Day and Book Fair, Book week parade;
Walk–a–thon

Term 4: School Carnival, Multicultural Day, Celebration of Learning
Assembly; Year 6 Graduation.

Additionally Parents were welcomed to assemblies and sporting events such
as swimming/ cross country and athletics carnivals.

Process 4: 2019 Staff to identify at–risk students and allocate teacher mentors to make a connection and interact
with students in a positive way developing affirmative relationships connecting them to school and
engaged learning.

2020 Link process and practices to Smiling Minds project.

Evaluation Funds Expended
(Resources)

Whilst staff acknowledged the importance of developing positive relationships
with all students so that 'all students are known and cared for' the logistics of
this project needs to be further explored as a target for next year.

2020: Two staff members have expressed their interest and willingness to
lead the Smiling Minds Program. Support to attend the training sessions and
develop the program will be planned across the year.

Chaplaincy program: At the end of 2019 – the school Chaplaincy program
was not further funded. The School, in partnership with the Baptist Church,
strongly believe in the value of this program , as a result,  in partnership with
the church will jointly fund 10 hours per week of Chaplaincy time to meet the
needs of both staff and students. $11,000 has been set aside for this to be
implemented.

Both of these costs will be incurred in
2020. Chaplaincy will be at a cost of
$11,000. Smiling minds – to be
advised pending program directions.

Funding Sources:
 •  ($0.00)

Next Steps

Bounce back program incorporated into new PDHPE curriculum.

School / community activities to continue with some structural changes to manage an increasing school size.

Smiling Minds project introduced across the school Stage 1 – first half of 2020 will be staff development and developing
an implementation strategy.

Working in partnership with the Penrith Baptist church to maintain 10 hours a week Chaplaincy service in our school with
a focus on staff and student well being.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading RAM – Aboriginal Staffing
allowance. Additional
$13000 for staff release to
support the program.

Funding Sources:
 • Aboriginal background
loading ($29 121.00)

Students report  that they enjoy participating
in the program and understood the benefits
they received by small group and individual
instruction from a qualified teacher. Literacy
and Numeracy instruction was provided in
flexible groups based on analysing results
from pre and post tests in backward mapping
for Numeracy and Literacy Pro and
benchmarking results. Students are grouped
so that the current learning needs of all
individuals are catered for.

Our three Yr2 students have improved 6, 4
and 5 RR levels each in reading throughout
2019.

Our 16 students in Yrs 3–6 have grown an
average of 141 in Literacy Pro Lexile Levels
throughout 2019. Eight of these students
have progressed in accuracy but stayed
within the same lexile bands. Four students
have shown exceptional growth, moving from
the below basic up to the basic band, and
another four have moved from basic bands up
to proficient bands.

Students have shown growth in number, as
evidenced in pre and post testing results in
their respective classes.

The success of this program had its
limitations due to on going staffing problems.
Across the year three different staff members
were in the role as such continuity of practice
and rapport were hampered. In 2020 a
change to staffing will allow a continuity of
practice in leading the program.

English language proficiency EAL/D progressions, ESL
scales, quality literature,
STARS and CARS, short
reads and interactive sites.
Program supported with
additional $7500 for teacher
salary costs.

Funding Sources:
 • English language
proficiency ($35 289.00)

Throughout the year identified students from
Kindergarten to Year Five participated in the
EAL/D withdrawal program, focusing on oral
interaction, reading and vocabulary
acquisition. The purpose of this program was
to refine and extend their ability to apply
language skills to their everyday life.  Data
was collected, collated and analysed to
measure student growth. All students will
require on–going support next year either in
oral interaction, extension of vocabulary and
reading strategies or skills.

Low level adjustment for disability LaST and RAM funding:
budgets for resource
enhancement and
employment of SLSO time.
This also included the costs
of LaST teacher's salaries.

Additional costs $12,000 for
in school speech therapy
services – operational costs
/ RAM; and $57,000 from
RAM socio Economic
allocation for SLSO support
to run Mini/MultiLit

Throughout the year identified students in
Grades 1 and 2 participated in a MiniLit
withdrawal intervention program, focusing on
phonic acquisition and their ability to apply
these skills to their wider reading. Data was
collected, collated and analysed to measure
student growth.

– significant growth occurred with the Year
Two focus students with 18/18 making
growth, in particular, 5 students made grade
level expectations. These 5 students will be
monitored and transitioned off the program
next year.
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Low level adjustment for disability Program.

Funding Sources:
 • Low level adjustment for
disability ($236 188.00)

– steady growth occurred with the Year One
focus students with 22/23 making steady
growth, with six of these students
approximating grade level expectations. One
student, however, still requires significant
intervention next year and will be closely
monitored by the Learning Support team.

LAST – intervention: Due to a change in staff,
the focus was redirected to support the Tier 2
students with explicit and guided in–class
support. The data indicates across Years' 2 to
6, 28 students received support with 85% of
the students showing positive growth for
reading. Using the Literacy Pro data five
students moved from the basic band to the
sound band for reading and comprehension.
Our end of year process involves the
collection of data using running records,
Literacy Pro Lexile levels, MiniLit and MultiLit
Placement Tests to determine the students
needs, screening Kindergarten student and
planning for future direction.

Quality Teaching, Successful
Students (QTSS)

TPL funds and timetabling
to release staff to
participate.

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($105 329.00)

APs leadership skills in leading their team
through the backward mapping process has
increased and 2/4 APs were able to support
their staff independently through the process.

Stage 1 and ES1 AP's observed the process
with the DP or off class AP. They then co–led
their team through the process.

Assistant Principal SU has supported
teachers by delivering demonstration lessons,
team teaching and providing support with
programming in guided reading.

The DP and ES1 AP worked in Stage 1
classrooms providing in class mentoring to
Stage 1 teacher in guided reading. Targeted
students demonstrated growth of between 2–
6 reading levels. Stage 1 teachers felt more
confident to develop guided reading lessons
as a result of observing the DP and ES1 AP.

In the last 5 weeks of Term 4 there were
multiple school interruptions, changes in the
school timetable and staff absences. As a
consequence, the QTSS times were varied to
accommodate and support the AP's
commence to compilation of evidence sets for
validation occurring early 2020.

Socio–economic background SLSO through RAM funding
for  in class support,
payment to operate 1
additional class and higher
duties costs for an
Assistant Principal

Funding Sources:
 • Socio–economic
background ($192 000.00)

All funds were allocated to students identified
as requiring additional support. SLSOs were
timetabled to best meet the needs of targeted
students.  In class support was provided and
student access to the curriculum enhanced.
This support also assisted  a reduction in
class disruptions by better engaging individual
and small groups of students in teacher
directed tasks. Funds were also used to
create one additional class to reduce the
number of students in classes across the
infants grades. One Teacher was also paid
AP higher duties to provide direct supervision
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Socio–economic background SLSO through RAM funding
for  in class support,
payment to operate 1
additional class and higher
duties costs for an
Assistant Principal

Funding Sources:
 • Socio–economic
background ($192 000.00)

to Year 1 for the introduction of L3 strategies.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($32 724.00)

All eligible teachers received mentoring on a
weekly basis. They worked with an allocated
mentor to support them. The mentors
provided support in all areas of teaching
including programming, reporting, behaviour
management, accreditation and classroom
practice. This program not only benefits the
beginning teacher but also develops the skills
of the mentor and has been successful in all
areas.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 274 272 279 284

Girls 254 259 275 280

Student attendance profile

School

Year 2016 2017 2018 2019

K 94.1 94.3 94.3 93.4

1 92.4 95 92.1 91.1

2 94 93.2 93.6 91.8

3 92.9 94.2 93.1 92.8

4 92.7 93.3 93.5 92.5

5 93.2 92.4 93.6 92.2

6 91.6 92.6 93.4 92.5

All Years 93 93.6 93.4 92.3

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Claremont  Meadows Public School's attendance data includes a high number of absences related to families taking
overseas holidays within term school terms.

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 5

Classroom Teacher(s) 23.19

Teacher of Reading Recovery 0.4

Learning and Support Teacher(s) 1.5

Teacher Librarian 1

School Administration and Support Staff 7.06

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.

Across 2019 teachers were involved in three key areas of Professional Development. These included:

– Visible learning strategies.

– Backward mapping in the area of Numeracy.
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– Implementation of Learning Sprints to assist identified students acquire grade appropriate key skills.

These programs will continue in 2020 with a full commitment to the Visible Learning methodology across a three year
plan 2020–2023.

## Please note in our work force composition listed above – our school does not have a Reading Recovery position but
does have a Literacy and Numeracy position=0.400
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 626,114

Revenue 5,677,216

Appropriation 5,446,234

Sale of Goods and Services 14,353

Grants and contributions 210,116

Investment income 5,912

Other revenue 600

Expenses -5,635,667

Employee related -4,989,543

Operating expenses -646,124

Surplus / deficit for the year 41,549

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

$80,000 of school funds have been committed to the refurbishment of the School Administration area. A further $20,000
has been put aside for miscellaneous expenses that might arise with such a large project. This has been identified as
need to allow staff to work together and be available to support a growing school.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 706,779

Equity Total 492,605

Equity - Aboriginal 29,121

Equity - Socio-economic 192,007

Equity - Language 35,289

Equity - Disability 236,188

Base Total 3,863,740

Base - Per Capita 133,420

Base - Location 0

Base - Other 3,730,320

Other Total 292,075

Grand Total 5,355,198

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

In 2020 the following expenses have been included in the School's financial planning:

– $100,000 – SLSO in class support to meet the needs of identified students.

– $57,000– Mini/ MultiLit program implementation.

– $104,000 – Integration funding support.

– $25,000 –Visible learning Training and Development.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.

Printed on: 1 June, 2020Page 21 of 24 Claremont Meadows Public School 4622 (2019)



Parent/caregiver, student, teacher satisfaction

The following graphs and tables are exerts from our Tell Them from Me 2019 survey. The data is presented in the
following order: Students, Parents and Staff. They highlight a range of opinions across the school environment that align
with our teaching and learning practices.

Student results demonstrate: the positive behaviour of our students; their learning commitment and rigor.

Parent results demonstrate: acknowledgement that our Staff support positive behaviour and we are successful in two
way communication.

Staff results highlight: our success in the eight drivers of student learning – Leadership, our very positive Learning
Culture and staff commitment to Collaboration.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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