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Introduction

The Annual Report for 2019 is provided to the community of Glenmore Park Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Glenmore Park Public School
33-41 The Lakes Drive
Glenmore Park, 2745
www.glenmorepk-p.schools.nsw.edu.au
glenmorepk-p.school@det.nsw.edu.au
4733 6204
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School background

School vision statement

Glenmore Park Public School aims to empower all stakeholders to become successful life long learners through effective
communication and collaborative practices that cater for the whole child to adapt in becoming creative and reflective
modern learners.

School context

Glenmore Park Public School was established in 1996 and currently has an enrolment of 660 students, of which 18%
come from a language background other than English and 6% identify as Aboriginal or Torres Strait Islander.  The school
has a highly dedicated and hard working staff comprising of 45 teachers and 13 Support and Administrative Staff.
Glenmore Park Public School has a Support Unit for students with additional needs. There are two Multi Categorical
classes and one Autism class.

The school is strongly supported by the parents/carers and community in general. The school has a Parent Consultative
Group (PCG) with two working parties: Belonging and Fundraising.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Excelling

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Teaching & Learning

Purpose

That highly skilled staff will develop a deeper understanding of the curriculum through collaboration and an inquiry based
approach towards next practice.

To support all students to become creative, collaborative and resourceful critical thinkers through authentic learning
opportunities.

Improvement Measures

All staff are using an inquiry based professional learning model focussed on data informed, evidence based practice to
inform the teaching and learning cycle.

Teachers will have an in–depth understanding of formative assessment strategies that is evidenced in reflective
classroom practice.

All students are showing growth against the learning progressions in both literacy and numeracy.

Progress towards achieving improvement measures

Process 1: The professional learning model of Spirals of Inquiry continues to allow staff to collaboratively plan and
implement evidence based practices into their teaching.

Evaluation Funds Expended
(Resources)

Leaders have successfully integrated the learning from prior Spirals into their
teams teaching practice.
Staff feel confident and supported with formative assessment, evidence
based practices and the move to importing data onto Sentral ( learning
progressions are to be implemented in 2020).
Students can name where they are in their learning and where to next.
The learning continues to be made public so that there is a common
language between the school and community.

Funding Sources:
 • Socio–economic background
($130000.00)
 • Support for beginning teachers
($10000.00)

Process 2: Formative assessment strategies in student self assessment and questioning will be introduced and
embedded into classroom practice complementing existing strategies.

Evaluation Funds Expended
(Resources)

Student self assessment is embedded into classroom practice and the
community is informed.
Professional learning on effective questioning for teachers is actioned by
leaders  to facilitate and support their teams knowledge and practice so that it
permeates into classrooms.

Funding Sources:
 • Socio–economic background
($130000.00)

Process 3: Uninterrupted morning literacy sessions using all available human resources.

Evaluation Funds Expended
(Resources)

Leaders continue to facilitate professional learning on quality literacy
sessions. The teaching and learning cycle is driven by research, and
evidence based practice. Students develop an understanding of the required
learning pathway.

Funding Sources:
 • Quality Teaching, Successful
Students (QTSS) ($100000.00)
 • Support for beginning teachers
($10000.00)
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Strategic Direction 2

Culture & Values

Purpose

To establish a school ethos of respect and inclusivity that nurtures the whole child and values the input of all
stakeholders.

Improvement Measures

There is early identification of at risk students.

Resources are directed according to need in order to support students.

There is an increase in attendance and participation of families and community members at school events as well as
increased participation in the school decision making process.

Students participate in a range of wellbeing programs.

Progress towards achieving improvement measures

Process 1: Students are supported to engage with their learning and experience success within all facets of school
life.

Evaluation Funds Expended
(Resources)

LST processes continued throughout the year and reflected the changing
needs of the student population.  IEPs and LST referrals were generated to
support students and effectively direct resources.

Wellbeing Officer position supported social needs identified through the LST
process.  The role evolved throughout the year from the implementation of
SPARC Programs to targeting identified students through a singing program.
The Wellbeing Officer also identified the need for a Breakfast Club to support
vulnerable students who were arriving at school dysregulated and hungry.
This program, started in Term 3, ran three times a week and provided an
opportunity to connect with students before the school day began.

SLSO time was allocated, including implementation of Occupational Therapy,
Phonemic Awareness, Sound Program, Sound and Blending, Reading and
Comprehension, and Multi Lit programs.

Through the review process, it was deemed necessary to restructure staffing
to meet the needs of an increased school population.  As such, the second
Deputy Principal role (advertised and filled at the end of 2018) was in action
throughout 2019.  This role shared the responsibilities for attendance, student
wellbeing and welfare, and supported the professional development of staff
through the Term 3 Staff Residential.

Funding Sources:
 • Low level adjustment for disability
($30000.00)
 • Socio–economic background
($160000.00)

Process 2: Parents, carers and the community are invested in the success and vision of the school.

Evaluation Funds Expended
(Resources)

Use of social media (including Facebook, blogs, SeeSaw, Twitter and
ClassDojo) remained strong throughout the year and strengthened
school/community communication.  Parents attended assemblies and school
events in record numbers.  PCG attendance was at a constant level and
provided a forum for information to presented and input sought.

The Community Liaison role was established and worked with the PCG to
strengthen relationships between the school, families and community.
Projects included WWCC compliance, the Toilet Transformation Project for

 • $58,000 (Community Engagement
Teacher, PCG resources and
re–branding)
Funding Sources:
 •  ($0.00)
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Progress towards achieving improvement measures

student toilets, the signage and branding of the school and KIndergarten
intake interviews for 2020.

Process 3: Diversity is celebrated and there is a culture of respect and inclusivity amongst all stakeholders.

Evaluation Funds Expended
(Resources)

PLP Community Afternoons and Aboriginal programs and events have been
held to support Aboriginal and Torres Strait Islander student engagement and
progress.  Although the Elders Program was not successful this year,
community links and relationships have supported students through events
and learning throughout the year.  Liaising with the Aboriginal Education
Office in Nirimba provided support to our programs and input for professional
learning run throughout Spirals of Inquiry and the Term 2 Staff Development
Day.

The Outdoor Learning Area was designed and implemented in its first phase,
and has been used by classes throughout Term 4.

Following research conducted in Spirals of Inquiry, the staff identified a need
for more equipment to be provided at break times to allow for creative
expression and to help direct students towards more positive playtime
interactions.  The timetable and break times were redesigned to reflect the
research, with 2 breaks of half an hour.  The changes aim to reduce welfare
incidents and create more positive supports for students with high end
behaviours, as well as providing a safe and creative playground for all
students to enjoy.

Celebrations, events and programs have run throughout the year to celebrate
diversity, foster safe school environments and provide support for vulnerable
students.

 • $8,500 (Outdoor learning space,
outdoor play equipment and catering)
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Strategic Direction 3

Student Achievement and Engagement

Purpose

To maintain and grow a school environment that enhances student engagement in learning and fosters a sense of
belonging, that results in active and informed citizens.

To provide every student with the opportunity to achieve, and to recognise and celebrate that achievement.

Improvement Measures

Every student believes they are capable of achieving growth in their learning and can name two people in our school
that believe they can achieve success.

All students are actively setting their own learning and school citizenship goals and are assessing their own
achievement.

Students are actively engaging in the opportunities available to them to contribute to a positive school environment.

Progress towards achieving improvement measures

Process 1: LEARNING ENGAGEMENT:

Setting and assessing learning goals.

Co–constructing Learning Intentions and Success Criteria.

Integrating modern pedagogies and flexible learning spaces.

Participating in learning opportunities that encourage collaboration, communication, critical thinking and
creativity.

Evaluation Funds Expended
(Resources)

School wide, teachers are implementing modern pedagogies. Teachers are
successfully implementing programs that incorporate inquiry–based learning
that are integrated into programming.

Some classes are co–constructing learning intentions and success criteria
(LISC) with students. All staff are implementing LISC, however, further
development in required for all staff to be co–constructing with students.

All stages and grades are incorporating collaborative planning and
programming through spirals. Ensuring there's a consistent approach towards
targeted needs. Most grades and stages have implemented a consistent
approach to programming, planning and assessing.

Funding Sources:
 • Socio–economic background
($130000.00)

Process 2: LEARNING ACHIEVEMENT:

Students believe they can achieve growth.

Students name 2 people who believe in them and their success.

Recognising and celebrating learning and citizenship achievements.

Evaluation Funds Expended
(Resources)

Tell them from me survey indicates that 100% believe that their teachers
have high expectations of them, 85% have a positive sense of belonging
within the school and 95% percent feel advocated for at school.

Funding Sources:
 • Socio–economic background
($130000.00)
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Progress towards achieving improvement measures

Select classes have implemented regular opportunities for students to
recognise and celebrate other students learning achievements.

All staff are implementing learning intentions and success criteria (reading,
writing, numeracy), allowing students to have a clear understanding of what
success looks like within these specific KLA's.

Process 3: ENGAGEMENT IN SCHOOL ENVIRONMENT

Students experience a sense of belonging.

All school citizens are setting and assessing citizenship goals.

Students are engaging in opportunities to contribute to a positive and inclusive school environment

Evaluation Funds Expended
(Resources)

Students were given additional responsibilities in improving their school
environment. Students took ownership of looking after the outdoor learning
area equipment, the sandpit area and toys and the resources used in the
library at lunch. School implemented a return and earn program led by Year
4.

Select classes were able to successfully provide regular opportunities for
students to recognise and acknowledge each others contribution to a positive
school environment.

SRC ran a mufti day towards raising money for drought relief, they organised
and ran surveys around school improvement (contributing to toys in the
sandpit, Lego walls, volley ball net, chalk board outside the library and
elastics). SRC made instructional videos for the students to learn how to
effectively use and look after the new spaces.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Aboriginal background
loading ($34000)

ATSI community maintained their
engagement with school events. Achievement
and attendance data was monitored regularly
and ensured that support strategies were
implemented for students that needed it. A
relationship has begun with a local Aboriginal
elder and we completed a welcome mural
with a local Aboriginal artist. This is to be
displayed at the front of the school.

English language proficiency English Language
Proficiency loading
($60000)

We spent the flexible funding by employing an
EALD teacher. The teacher worked 43days a
week to intensively support our English
language learners.

Low level adjustment for disability Low Level Adjustment for
Disability loading ($210000)

School Funding ($30000)

All students who were identified as having
additional learning needs were discussed at
learning support team meetings and
accessed programs such as the playground
play program, sight word program, OT groups
and/or school learning support officer time.
We have also now established ongoing
working relationships with the Family Referral
Service and a Behaviouralist.

Quality Teaching, Successful
Students (QTSS)

QTSS ($123000) All supervisors had regular time scheduled to
work collaboratively with their teams through
the use of the Spiral of Inquiry.  Additional
time was provided for them. to work
shoulder–to–shoulder in classrooms. A
fulltime Instructional Leader was partly funded
through this funding source.

Socio–economic background Socio–economic
Background loading
($146000)

The Instructional Leader worked with all staff
throughout the year supporting them in the
achievement of their PDP goals as well as
providing support in school priority areas. The
support was individualised and in the form of
meetings, demonstration lessons, team
teaching, observations, additional release for
lesson observations, reflective discussions
and the provision of professional learning,
readings and teaching resources. Every
student is tracked against the literacy and
numeracy continua. The data is analysed by
the Instructional Leader and teachers to
ensure that all students are 'on track' and that
any issues with achievement are identified.
These identified students then had support
programs implemented to ensure ongoing
achievement. All teachers were released for
an additional two hours a fortnight to
participate in Spirals of Inquiry – our main
source of formalised professional learning.
The impact we have seen in student
achievement levels has been great and we
plan to continue along this path. We are a
lighthouse school and provide professional
learning in the Spiral for numerous schools.

Support for beginning teachers Beginning Teacher funding
($30000)

Beginning teachers were allocated a mentor.
All beginning teachers accessed regular time
as additional RFF and time with their mentor.
Our beginning teachers attended an overnight
early career teacher residential at the
beginning of the year with 13 other schools.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 329 333 319 319

Girls 332 339 340 354

Student attendance profile

School

Year 2016 2017 2018 2019

K 94.7 93.6 93 94.1

1 93.8 93.8 93.3 91.1

2 94 92.8 95 93.6

3 95 93.8 92.7 93.3

4 92.7 93.3 94.3 92.1

5 91.9 93.1 93.9 92.7

6 92 93.1 91.5 91.2

All Years 93.5 93.4 93.5 92.6

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 5

Classroom Teacher(s) 26.69

Teacher of Reading Recovery 0.4

Learning and Support Teacher(s) 1.3

Teacher Librarian 1.2

School Counsellor 1

School Administration and Support Staff 7.26

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 630,860

Revenue 6,222,845

Appropriation 6,034,216

Sale of Goods and Services 17,226

Grants and contributions 167,035

Investment income 4,167

Other revenue 200

Expenses -6,409,442

Employee related -5,882,541

Operating expenses -526,900

Surplus / deficit for the year -186,597

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 639,335

Equity Total 460,917

Equity - Aboriginal 34,171

Equity - Socio-economic 146,262

Equity - Language 60,829

Equity - Disability 219,655

Base Total 4,332,099

Base - Per Capita 158,864

Base - Location 0

Base - Other 4,173,235

Other Total 435,303

Grand Total 5,867,655

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 1 2 3 4 5 6

Percentage of students 2.0 9.9 17.8 15.8 20.8 33.7

School avg 2017-2019 6 8.1 15.4 20.7 22.8 27
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Band 1 2 3 4 5 6

Percentage of students 3.0 12.9 12.9 27.7 23.8 19.8

School avg 2017-2019 7 9.2 18.3 26.1 22.5 16.9

Band 1 2 3 4 5 6

Percentage of students 2.0 8.9 15.8 22.8 25.7 24.8

School avg 2017-2019 7 9.1 15.8 21.8 22.8 23.5
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Band 1 2 3 4 5 6

Percentage of students 0.0 4.0 14.9 31.7 41.6 7.9

School avg 2017-2019 1.8 6.3 19.4 30.6 35.2 6.7

Band 3 4 5 6 7 8

Percentage of students 11.8 12.7 15.5 21.8 21.8 16.4

School avg 2017-2019 6.7 14.1 20.5 27.6 14.5 16.6
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Band 3 4 5 6 7 8

Percentage of students 1.8 14.7 29.4 26.6 15.6 11.9

School avg 2017-2019 2.5 17.9 26.4 26.4 16.8 10

Band 3 4 5 6 7 8

Percentage of students 2.7 8.2 30.9 19.1 32.7 6.4

School avg 2017-2019 5.3 8.1 22.6 29 25.1 9.9
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Band 3 4 5 6 7 8

Percentage of students 4.5 10.0 37.3 35.5 10.9 1.8

School avg 2017-2019 7.1 11.7 38.5 29.3 10.6 2.8

Band 1 2 3 4 5 6

Percentage of students 2.0 12.1 23.2 31.3 23.2 8.1

School avg 2017-2019 4.2 15.1 20.4 25.7 21.1 13.4
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Band 3 4 5 6 7 8

Percentage of students 1.9 16.7 28.7 31.5 14.8 6.5

School avg 2017-2019 3.6 15.1 32.6 29.7 14.3 4.7
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Parent/caregiver, student, teacher satisfaction

In 2019, the school sought the opinions of parents/carers by randomly selecting and phoning 20% of the families from
class lists. Each survey was conducted via a personal phone call or meeting. Each member of staff made the calls which
enabled the survey to be personalised.

We asked questions that covered a range of topics and facets of the school. We found this information more helpful than
other surveys we have conducted in the past as part of our annual reporting cycle – particularly because of the
percentage of respondents.

The survey showed that:
 • The majority of our parents/carers are satisfied with our school (91%)
 • The majority of respondents would recommend our school to prospective families
 • The majority of parents/carers were familiar with our various communication platforms, with the majority relying on

the SchoolBag App for information.
 • 100% of respondents knew how to contact the school and most knew how to contact the class teacher if needed.
 • 71% were aware that the school has a Parent Consultative Group (PCG), however, less than 20% were interested

in being involved.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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