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Introduction

The Annual Report for 2019 is provided to the community of Guise Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Guise Public School
Eucalyptus Drive
Macquarie Fields, 2564
www.guise-p.schools.nsw.edu.au
guise-p.school@det.nsw.edu.au
9605 4397

Printed on: 12 March, 2020Page 2 of 21 Guise Public School 4461 (2019)



School background

School vision statement

At Guise Public School, we develop a culture of high expectations, leading to an aspirational and inclusive whole–school
community. This is achieved through innovative learning environments that develop reflective, life–long learners with high
levels of self–efficacy. Our whole school and wider community works in partnership to cater for students' social, cultural
and wellbeing needs and ensures every student is known, valued and cared for.

School context

Guise Public School caters for 205 students with 28% of students who are Indigenous and 35% who have English as an
Additional Language or Dialect. The school has an Autism support unit consisting of 3 classes.

The school values the culturally diverse background of students and the community and this is celebrated within the
school and community through participation in performance and other cultural events.

The school provides outstanding teaching and learning programs for students within a stimulating and caring
environment. The staff at Guise Public School is committed to a quality teaching and learning model and have high
expectations for all student learning and behaviour.

Guise Public School is part of the Early Action for Success initiative, where a Deputy Principal Instructional Leader
supports quality teaching and learning. Staff provide tiered interventions that focus on improved literacy and numeracy
outcomes for all students Kindergarten to Year 2.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Excelling

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Excelling

LEADING: Management practices and processes Excelling
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Strategic Direction 1

Reflective, Collaborative and Future Focused Teaching and Learning

Purpose

Through collaboration and evidenced based teaching we will develop students who are engaged, inspired and reflective
drivers of their own learning, with high aspirations and self–efficacy.

Improvement Measures

Increase in staff integrating technology at the modification and redefining levels of the SAMR model.

Increase in staff demonstrating capacity of integrating Future Focused Learning through programming and planning.

An increase of staff sharing Future Focused Learning practices within and across schools.

Increased participation and involvement of parents in their child's learning.

Increased levels of engagement in student perception data.

Progress towards achieving improvement measures

Process 1: Future Focused Learning and Environments

The school trials innovative practices in quality learning environments and has processes in place to
evaluate, refine and scale success.

Evaluation Funds Expended
(Resources)

 • Science and Technology Syllabus professional learning staff meetings held
in Term One and scope and sequence developed.
 • iPads and charging stations purchased for classrooms (one between two).
Ozobots Kits purchased and mini laptops.
 • Staff member from Datacom ran professional learning for staff at the Term
2 School Development Day on mentoring initiative and teachers were
introduced to new school technology items and resources from the DoE
STEM Share Robotics Kit.
 • The opening of the Exploratorium occurred in Term 2 and Digital Leaders
presented to parents at a community session on new technology resources.
 • Digital Leaders were trained and ran a Coding Club at recess in Term 2,
which operated each week.
 • Lego has been resourced from Good360 and a Lego League as started for
children to use twice a week at lunch times.
 • Robotics StemShare kits were borrowed in Term 2, with staff utilising the
extra technology within their teaching and learning experiences. The
technology was also used within our coding club sessions.
 • Staff engaged in Coding Webinars throughout the year, providing more
depth into coding with Minecraft, Makecode, Tynker, Cospaces. It taught
those involved how to use the programs with tips and tricks embedded.
 • Professional learning staff meeting held in Term 3 on Inquiry Based
Learning linked to Science and Technology syllabus.
 • All teaching staff shared Science Inquiry Based Learning unit at School
Development Days and at the end of Term 4.
 • 100% of teachers agreed that 'The Datacom project helped me gain new
ways of integrating technology in my classroom'.
 • 100% of teachers answered extremely valuable or valuable to the question
– 'How valuable did you find this professional learning program?'
 • Additional feedback comments from the Datacom survey:
       – 'Having more than 3 in–class sessions in the term would have been
better'. 'This is a fantastic initiative to up–skill teachers to enhance their
students' learning'.

 • $17 000 iPads, cases and charging
stations
 • $10 096 Datacom cost and 6 casual
release days
 • Signage for Exploratorium
 • STEM Share robotics kit
 • Datacom survey

Process 2: Collaborative Evidence–Based Teaching
Printed on: 12 March, 2020Page 5 of 21 Guise Public School 4461 (2019)



Progress towards achieving improvement measures

Process 2:
The school uses embedded and explicit systems that facilitate professional dialogue, collaboration and
sharing of effective practice to improve teaching and learning.

Evaluation Funds Expended
(Resources)

 • Staff uploaded new Performance and Development Plans (PDPs) and
evidence to Seesaw group.
 • Staff continued to upload items daily/weekly to their class Seesaw account.
This allowed parents to connect to their child through work samples across
Key Learning Areas, presenting items at assembly, receiving awards,
attending sporting events and excursions.
 • 'Techie Arvo' started in Term 2 and ran once a term on areas of teacher
need with technology professional learning. The aim was to engage teachers
during an informal session, learning how to use Apps and share ideas on
how to implement these within their teaching practice.
 • Continuation of Book Club style evidence–based practice with Executive
team and stage teams. Chapters were discussed and reflected on each
week. The books 'Uplifting Leadership' and 'Clarity' allowed members to
reflect on school initiatives and teaching practices through professional
dialogue. The staff 'Growth Mindset' Book Club continued amongst Stage
Teams, which was also the driving force for the lessons of the INSPIRE
Team.
 • Continued partnership with Social Ventures Australia. A Star Hub day was
held at Guise PS, sharing the implementation of Digital Leaders and coding
club. This also provided visiting educational leaders from 18 schools across
NSW, the opportunity to visit classrooms and see IBL in action, promoting
student voice, engagement and authentic learning.

 • $1 200 Seesaw subscription
 • Technology
 • Book Club books

Process 3: Reflective Practices

School wide practices are developed to enable all learners to be reflective and strive for continual
improvement.

Evaluation Funds Expended
(Resources)

 • Teachers released for whole day Spiral of Inquiry professional learning
sessions for teams in Week 5 and Week 9 each term, using professional
learning funding.
 • Data Days have continued one day per term to analyse data, establish
strategies and interventions to assist students requiring extra targeted
support within classrooms.
 • All staff implemented Science Inquiry Units to develop their confidence and
understanding of the new syllabus requirements and presented these at staff
development sessions. This allowed staff to share ideas and gain inspiration
for future lessons.
 • Staff allocated to Datacom sessions shared their lessons at staff
development sessions and developed skills to allow other staff members
opportunities to create learning experiences for their own lessons.
 • Tell Them From Me survey provided to students in Years 4 to 6 was
analysed to ascertain the engagement levels of students thoughts about
school and their learning.
 • The Pivot survey was implemented for all students in classes 3–6, to obtain
their perception of their class, teacher and school. This survey is directly
linked to the Australian Professional Standards for Teachers and gives
teachers feedback in various areas. This guided a Spirals of Inquiry for 3–6
staff.

 • $10 000 Professional Learning
Funding for casual release days
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Strategic Direction 2

Engaged, Challenged and Successful Learners

Purpose

Through creating engaging, safe and challenging learning environments, students will achieve one year's growth for one
year of learning in literacy and numeracy.

Improvement Measures

Improved attendance.

Increased proportion of students reporting a sense of confidence, self–worth, self–discipline and advocacy at school.

Increased proportion of students in the top two NAPLAN bands for reading and numeracy.

Increased proportion of Aboriginal students in the top two NAPLAN bands for reading and numeracy.

Teachers confidently use data and a broad range of assessment strategies to ensure students make at least one
year's growth for one year of learning in literacy and numeracy.

Progress towards achieving improvement measures

Process 1: Wellbeing

To  develop school wide practices that articulate clear expectations for learning  and behaviour and
foster positive and supportive relationships between students, teachers and the school community.

Evaluation Funds Expended
(Resources)

 • Inspire Team leaders designed lessons on growth mindset with team of
teachers, which were taught to classes K–6 in Week 3, 6 and 9 each term,
with a particular focus on the Learning Pit.
 • Behaviour data was presented to staff every fortnight to inform next focus
for YCDI lessons.
 • YCDI nominations and awards were given in week 9 each term based on
the five keys to success.
 • Links to Learning program for all Year 6 students weekly with Youth
Advisors from MTC Australia.
 • Anti–Bullying plan written, shared with staff and community and uploaded
to school website.
 • The Tell Them From Me survey was completed again in 2019 and it
showed that 71% of our students in Years 4–6 had a positive sense of
belonging.
 • Roster communicated to staff of responsibility for staff wellbeing week for
each term.
 • Organised and ran a day to promote "National Day of Action Against
Bullying' at school.
 • Happy News cards sent home to parents in Week 5 each term to recognise
positive behaviour and learning in every class.
 • Continuation of Attendance Officer role, who has worked closely with the
HSLO to monitor student attendance. The Attendance Officer has also liaised
with classroom teachers to improve attendance outcomes.
 • Every five weeks, awards and incentives were distributed regularly to
children with positive attendance. Certificates for 100% attendance were
handed out twice a term. At the conclusion of each term, students with 100%
attendance were eligible for a prize. Two students received 100% attendance
awards at our annual Presentation Day and an attendance reward activity
was held for those students with an overall attendance of 98% for the year.
Nineteen students attended this reward activity.

 • $2 000 Sentral subscription
 • $2 000 YCDI Awards
 • MTC Australia Youth Advisors
 • $50 Happy News postcards
 • $150 Attendance reward day
resources/food

Process 2: Literacy and Numeracy
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Progress towards achieving improvement measures

Process 2: Differentiated instruction and personalised learning  is provided to students through ongoing, close
monitoring of individual  progress against literacy and numeracy progressions.

Evaluation Funds Expended
(Resources)

 • In 2019, three additional teachers commenced L3 training (Kinder & Stage
1) and two teachers completed their training, using professional learning
funding.
 • An Instructional Leader Deputy Principal continued at Guise working with
the K–2 teachers and support teachers to implement best practice and early
intervention into the classroom, funded out of the Early Action for Success
program. An additional two days per week was funded out of
Socio–economic background equity funding for the DP IL to be increased to a
full time position to support 3–6 as well.
 • Literacy resources purchased to implement programs with students.
 • Best Start 2 (ALAN) implementation.
 • Students identified for Minilit, Macqlit and Multilit.
 • Training of staff for Pre–lit, Minilit, Macqlit and Multilit.
 • Learning Boosts meetings were conducted twice per term to identify
targeted students K–6 for 5–weekly literacy and numeracy targeted
intervention support sessions. Learning Boosts occurred at least three times
a week for 30 minutes each session. SLSO and teacher supported struggling
readers through the MINILIT, MULTILIT and MacqLit programs focusing upon
word attack strategies and sight word recognition.
 • Building Numeracy Leadership (BNL) professional learning provided to all
staff at School Development Day in Term 2.

 • Best Start
 • PLAN 2 data
 • Minilit, Macqlit and Multilit resources
 • Pre–lit, Minilit, Macqlit and Multilit
training for staff $4875 (resources and
training)

Process 3: Assessment and  Reporting

Consistent school–wide practices for assessment and reporting are used to monitor, plan and report on
student learning across the curriculum.

Evaluation Funds Expended
(Resources)

 • Literacy whole school assessment schedule was revised and
communicated for all teachers at a staff meeting in Term One.
 • All teachers are implementing the whole school Literacy assessment
schedule.
 • Progression data analysed and updated every five weeks K–2
and 3–6. Data walls were updated twice a term and in term three two more
aspects were added – Phonemic Awareness and Phonics.
 • Spirals of Inquiry were conducted twice a term for K–2 and 3–6. The focus
of these days was to analyse work and programming samples and implement
interventions to focus both classroom support and collegial discussions.
Evidence has been used to move students along the progressions. Focus
areas for spirals in 2019 were phonemic awareness and phonics, receptive
language, number sense and behaviour management.
 • Professional learning was conducted for all staff on SCOUT for teachers to
successfully access data from NAPLAN to assist with future planning.
 • Numeracy whole school assessment schedule to be developed in 2020.

 • School Development Day meeting
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Strategic Direction 3

Connected Learning Community

Purpose

The whole school and wider community will engage in a range of partnerships that help build the school as a cohesive
educational community with high aspirations.

Improvement Measures

An increase in community engagement and conversations about student learning.

Increase in staff actively engaged in a variety of professional networks.

Increased number of authentic partnerships with external agencies, organisations and services.

Improved transition processes.

Progress towards achieving improvement measures

Process 1: Community Engagement

Extending the capacity of community members to become partners in promoting and celebrating rich
student learning and achievement.

Evaluation Funds Expended
(Resources)

 • Family Partnership Meetings and goal setting held with teachers, parents
and students K–6 in Term 1 and 3. Meetings were offered at either home, at
school or over the phone. 67% of families attended Family Partnership
Meetings in Term One of 2019. During these meetings individual goals for
literacy, numeracy and a personal goal was established for each student.
 • Multicultural Day was held in Week 10 with all teachers choosing a country
for students to complete an activity with and also prepare food for the food
tasting part of the program.
 • Father's Day breakfast was cooked and prepared by staff and served to our
community of fathers.
 • Grandparents day held in Term 3.
 • 36% of families attended our annual Community Planning Dinner.
Feedback from the event indicated that 88% of families in attendance found
the sessions to be well organised and informative. Community member
feedback overwhelmingly supported our school initiatives and classroom
practices in increasing student engagement and learning.

 • $4 000 Casual Release days for
Family Partnership Meetings
 • $800 Catering for Community
Planning Dinner
 • $500 Multicultural Day

Process 2: Partners in Education

Develop authentic and effective partnerships with other schools, external agencies, organisations and
services, to support students and families

Evaluation Funds Expended
(Resources)

 • Primary Inclusive Education Support Network Sessions held each term.
The network supports teachers from special education settings across
Glenfield and other networks to collaborate and showcase quality practice
within the field of special education.
 • Two Executive team members attended the once per term Social Ventures
Australia Thought Leadership Gatherings with leaders from schools in
Victoria, South Australia and New South Wales.
 • All Assistant Principals and aspiring leaders participated in the South West
Executive Leadership Links (SWELL) Network Meetings throughout the year.
This is a network designed to support Executive staff and aspiring leaders in
creating and maintaining professional links amongst our schools.

 • $18 000 Social Ventures Australia
partnership membership
 • $400 Food and drinks for network
meeting catering
 • Community services and agencies
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Progress towards achieving improvement measures

 • Beginning Teacher Network meeting was held at Guise PS each term. This
network supports beginning teachers from primary and high school settings
across Glenfield and other networks to collaborate and learn about quality
practices.
 • A successful application to the Sporting Schools program to fund Backyard
Footy for all students K–6 during Term 3. A Gymnastics program was also
funded through Sporting Schools for all K–6 students during Term 4.
 • A commitment to providing students with a range of opportunities to thrive
was evidenced by our participation in programs such as Dancesport, Fire in
the Fields and Film By the Future, in 2019.
 • Students and classes targeted to work with students from University of
Western Sydney on an Occupational Therapist program for all of Term 2. Six
Occupational Therapy students designed and implemented fine motor
program for students Pre–kinder–3. Students worked in the classrooms and
provided valuable feedback to classroom teachers on the fine motor needs of
identified students.
 • Youth Advisors from MTC Australia worked with all Year 6 students through
the Links to Learning program, which occurs weekly at school.
 • A Community Services Expo was held to forge positive and productive
partnerships between external agencies and our community members. The
expo was supported by 15 external agencies and well attended by many of
our community members.
 • 6 students received weekly counselling through the Take Action Anxiety
Program with Learning Links.
 • Ambassador program project presentation was held at Liverpool Chambers
in Term 4, where our School Ambassador presented his action project.

Process 3: Transitions

The school engages in strong collaborations between parents, students and the community that inform
and support continuity of learning for all students at transition points.

Evaluation Funds Expended
(Resources)

 • Year 6 students attended JMHS weekly for Drama lessons in Term 1.
 • A drama program was delivered to all K–5 students at our school by a
drama teacher from James Meehan High School. Feedback from all students
was extremely positive.
 • School Brochure completed and distributed to local pre–schools and other
services.
 • Our extended transition Pre–Kinder program began in Term 2 two half days
per week for students enrolled for Kindergarten in 2020. There were
approximately 20 regular attendees each week. Collaboration and outreach
by school Counsellor and teachers to families, preschools and local services
and agencies, gathered information to plan for children's individual needs and
ensured a successful transition to school. All attendees in the Pre–Kinder
program have enrolled into Kindergarten for 2020.
 • Year 6 students attended JMHS for Physical Education lessons for 3 weeks
in Term 3.
 • Kindergarten Orientation 2020 was held in Week 6 of Term 4.
 • Two students from the Support Unit successfully transitioned into
mainstream classes for 2020.
 • A transition program was implemented to assist the transition of a new
student into the Support Unit in 2020.

 • $8 600 Teacher and School
Learning Support Officer funded for
Pre–Kinder program

Printed on: 12 March, 2020Page 10 of 21 Guise Public School 4461 (2019)



Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading  • $68 575 Aboriginal
Education Officer (AEO)
 • $800 Koori Club
resources
 • $3 000 Mural
 • $200 Morning tea and
yarn each term
 • $550 NAIDOC resources
and weaving
 • $1 300 Incursion
performer for NAIDOC

 • Personalised Learning Pathways (PLPs)
written for all ATSI students. Teachers
released to write in collaboration with AEO,
parents and children during Family
Partnership Meetings.
 • Aboriginal Education Officer attended
Family Partnership Meetings to help set goals
for students.
 • Targeted support for Aboriginal students in
classes for literacy and numeracy.
 • Additional resources purchased for Koori
Club, which operates weekly at recess.
 • Aboriginal Language program
communicated to staff with the Aboriginal
word of the week displayed and taught in
each class K–6.
 • The AEO conducted Cultural Perspectives
lessons in all K–6 classes in Weeks 3, 6 and
9 each term.
 • Aboriginal mural completed on A Block with
Aboriginal students.
 • Tharawal conducted hearing tests on
Aboriginal students at school.
 • Campbelltown Opportunity Hub worked with
7 Stage 3 Aboriginal students with a 7 week
program.
 • Sorry Day and Reconciliation Week
activities completed in Term 2.
 • Commenced Learning Boosts program for
identified Aboriginal students to improve
literacy and numeracy skills.
 • Morning Tea and Yarn provided for ATSI
parents following NAIDOC activities.
 • School NAIDOC Day activities and
performer for whole school.
 • Guise PS Aboriginal students attended
Community of Schools NAIDOC Day at Sarah
Redfern High School.
 • Morning tea and yarn held for Aboriginal
families in our Koori Room each term.

English language proficiency  • 0.34 EAL/D support in
timetable all year $35 398.
 • Multicultural Day $500

 • Ongoing professional learning for staff
member to coordinate EAL/D. Learning and
Support Team (L&ST) coordinated support
timetable in classes for targeted EAL/D
students.
 • Targeted students receiving EAL/D support
in classes.
 • Teachers organised an activity and food
tasting for a chosen country for Multicultural
Day in Week 10 of Term 3.

Low level adjustment for disability  • SLSO classroom support
$37 605
 • Integration Funding

 • Students with additional learning and
support needs are supported in classrooms
by Interventionist Teachers and School
Learning Support Officers.
 • Multilit timetables support for targeted
students from School Learning Support
Officers (SLSOs).
 • SLSO support in classrooms for targeted
students with additional learning and support
needs.
 • SLSO support for students with Integration
Funding.
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Quality Teaching, Successful
Students (QTSS)

 • QTSS FTE 0.361  • Teacher released to support teachers with
authentic integration of technology in
teaching/learning programs and also to
support teachers to embed Inquiry Based
Learning in Mathematics and Science Units of
work.
 • 100% of classroom teachers sharing IBL
projects in Mathematics and Science at Staff
Development Days.
 • Feedback comments from Leadership
Development Initiative (LDI) Inquiry mentoring
project post survey:
'I really appreciate that I am able to talk with
you about the meta of inquiry based learning.
I feel like you have just thrown water over me
and woken me up on how to engage students
deeper in their learning' and 'The LDI
mentoring project taught me the strategies
and skills required to successfully implement
meaningful Inquiry Based Learning within the
classroom.  I now feel confident in
independently teaching and providing
students with the strategies they need to
explore the curriculum, ask questions and
share ideas in a meaningful and contextual
way'.

Socio–economic background  • $65 302 (Deputy
Principal Instructional
Leader 0.4 top up)
 • $5 335 (Attendance
Officer 0.05)
 • $22 051 (SAO Office and
Library 2 days)
 • $15 530 (SLSO – Multilit
and Minilit)
 • $2 500 (Student
Assistance funding.0
 • $7 000 (IT Support)
 • $1 500 (Breakfast Club)
 • $3 700 (Skoolbag,
Seesaw, School Interviews
and Sentral)
 • $40 000 (Technology
new resources and
upgrades)
 • $24 000 (SVA
Membership, Air fares and
accommodation)
 • $24 297 (Pre–Kinder
Teacher and SLSO)
 • $7 096 (Datacom) + $3
000 (casual relief days)
 • $4 100 (Dancesport
tuition, food, costumes,
bus)
 • $45 336 Air conditioning
Breakfast Club and Hall
 • $2 940 Sensory Room
 • $14 668 Painting
Breakfast Club room and
Library
 • $4 192 Pre–Kinder Room
furnishing and
equipment/resources

 • Deputy Principal Instructional Leader top up
of time of two days per week to make a
fulltime position, to support and determine the
individualised professional learning needs of
3–6 staff to differentiate instruction and
strategically plan appropriate interventions in
literacy and numeracy.
 • An Attendance Officer appointed to work
alongside the HSLO to address the need to
improve student attendance across the
school.
 • An additional two School Administrative
Officer (SAO) days were funded to support a
full time SAO position in the office and also a
one day per week SAO position in the library.
 • School Learning Support Officers have
implemented the Making Up Lost Time in
Literacy (MULTILIT) and Minilit programs for
identified students who have additional
learning and support needs.
 • Student Assistance funding was provided to
families who requested support for payment
of various school activities, uniforms,
excursions and events.
 • An IT support position was funded for
fortnightly half day visits to support IT
maintenance, upgrades and technical
support.
 • The Breakfast Club continued this year,
with staff providing a nutritious breakfast daily
for our students.
 • Implementation of successful
communication strategies such as Skoolbag,
Seesaw, Sentral and School Interviews, to
deliver information and strengthen parental
engagement.
 • Technology facilities and resources have
been updated with purchase of iPads,
Laptops and other technology.
 • Participation in the Bright Spots Schools
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Socio–economic background  • $65 302 (Deputy
Principal Instructional
Leader 0.4 top up)
 • $5 335 (Attendance
Officer 0.05)
 • $22 051 (SAO Office and
Library 2 days)
 • $15 530 (SLSO – Multilit
and Minilit)
 • $2 500 (Student
Assistance funding.0
 • $7 000 (IT Support)
 • $1 500 (Breakfast Club)
 • $3 700 (Skoolbag,
Seesaw, School Interviews
and Sentral)
 • $40 000 (Technology
new resources and
upgrades)
 • $24 000 (SVA
Membership, Air fares and
accommodation)
 • $24 297 (Pre–Kinder
Teacher and SLSO)
 • $7 096 (Datacom) + $3
000 (casual relief days)
 • $4 100 (Dancesport
tuition, food, costumes,
bus)
 • $45 336 Air conditioning
Breakfast Club and Hall
 • $2 940 Sensory Room
 • $14 668 Painting
Breakfast Club room and
Library
 • $4 192 Pre–Kinder Room
furnishing and
equipment/resources

Connection with Social Ventures Australia, to
engage in capacity development of leadership
teams in Victoria, South Australia and
Sydney.
 • An extended Pre–Kinder Transition
Program was offered from Term 2 – 4 in
2019. A Pre–Kinder teacher and School
Learning Support Officer were employed for
two three hour sessions per week, for
approximately 20 students who will start
Kindergarten in 2020.
 • Datacom initiative for professional learning
and support for all teachers K–6 to implement
integration of technology authentically into
teaching and learning programs.
 • The Dancesport program was funded this
year for tuition, costumes, transport and food
for our Year 5 students.
 • School improvement projects this year have
included the installation of air conditioning to
the Breakfast Club room and school hall,
furnishing of the sensory room, painting the
Breakfast Club room and Library and
furnishing/equipping a room for the
Pre–Kinder program.

Support for beginning teachers  • $18 294 Beginning
Teacher funding

 • One permanent teacher received their
Second Year (second instalment) of
Beginning Teacher funding under the Great
Teaching, Inspired Learning reform. The
teacher used the funding allocation as an
hour per week release time for the beginning
teacher and one hour per week release for an
expert teaching colleague (using QTSS
funds), to provide mentoring support. The
mentor assisted the teacher to refine and
develop their teaching practice through
classroom demonstrations/ modelling,
co–planning, co–teaching, observation, and
feedback and reflection.
 • One temporary teacher received their
Beginning Teacher Funding as two hours per
week release time for the beginning teacher
and one hour a week for an expert teaching
colleague to provide mentoring support. The
mentor assisted the teacher to refine and
develop their teaching practice through
classroom demonstrations/ modelling,
co–planning, co–teaching, observation, and
feedback and reflection.

Early Action for Success  • $97 953 (Instructional
Leader Deputy Principal
0.6)

 • One Instructional Leader Deputy Principal
employed 3 days per week in our school to
support K–2 staff in ongoing professional
learning in tiered literacy and numeracy
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Early Action for Success  • $97 953 (Instructional
Leader Deputy Principal
0.6)

interventions to support differentiated
instruction and personalised learning.
 • Three EAfS Data Days were held with our
Instructional Leader for all staff K–6 to
analyse literacy and numeracy samples and
the implementation of strategies/ interventions
to tailor targeted support.
 • Evidence has been used to plan teaching
and learning lessons to move students along
the Literacy and Numeracy Learning
Progressions.
 • Professional learning for teachers in tiered
literacy and numeracy interventions in 2019
have been: L3 Stage 1 – two staff members
and L3 Stage 1 OPL – one staff member.
 • Student progress is tracked on a 5–weekly
cycle as part of the EAfS program.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 83 98 102 110

Girls 73 72 75 89

Student attendance profile

School

Year 2016 2017 2018 2019

K 89.6 88.1 91.8 87.1

1 90.2 89.2 90 90

2 91.6 92.9 92.6 88.2

3 91.5 94.1 89.6 89.6

4 94.2 91.7 92.2 92.3

5 91.2 93 91.1 92

6 90.4 89.4 89 90.2

All Years 91 90.9 91 89.8

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.

Printed on: 12 March, 2020Page 15 of 21 Guise Public School 4461 (2019)



Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 8.35

Teacher of Reading Recovery 0.21

Learning and Support Teacher(s) 0.9

Teacher Librarian 0.4

School Administration and Support Staff 6.02

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 301,936

Revenue 3,145,394

Appropriation 3,056,876

Sale of Goods and Services 36,794

Grants and contributions 47,345

Investment income 522

Other revenue 3,858

Expenses -3,080,023

Employee related -2,590,165

Operating expenses -489,859

Surplus / deficit for the year 65,370

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 589,032

Equity Total 634,371

Equity - Aboriginal 76,175

Equity - Socio-economic 383,705

Equity - Language 35,680

Equity - Disability 138,811

Base Total 1,434,732

Base - Per Capita 45,769

Base - Location 0

Base - Other 1,388,963

Other Total 227,886

Grand Total 2,886,020

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

Each year schools are required to seek the opinions of parents, students and teachers about the school. In 2019 our
students, parents and staff participated in the Tell Them From Me feedback survey. The student survey measures factors
that are known to affect academic achievement and other student outcomes. The 'Partners in Learning' Parent Survey is
based on a comprehensive questionnaire covering several aspects of parents' perceptions of their children's experiences
at home and school. The 'Focus on Learning' Survey is a self–evaluation tool for teachers and schools on Drivers of
Student Learning and Dimensions of Classroom and School Practices.

Responses are presented below:

Students
 • 71% of students in this school had a high sense of belonging;
 • 89% of students in this school valued School Outcomes;
 • 78% of students in this school were interested and motivated in their learning;
 • 82% of students in this school tried hard to succeed in their learning; and
 • 47% of students agreed or strongly agreed that when they finish high school, they expect to go to University.

Parents

 • 62% of parents have talked with a teacher about their child's learning or behaviour 2 or more times over the year;
 • 69% of parents have attended 2 or more meetings (e.g., parent–teacher meetings) or social functions during the

year;
 • 77% of parents are involved in any school committees;
 • 92% of parents expect that their child will complete Year 12; and
 • 77% of parents expect that their child will go to university.

Teachers

 • 100% of teachers agree or strongly agree that school leaders in my school are leading improvement and change;
and

 • 100% of teachers agree or strongly agree that school leaders clearly communicate their strategic vision and values
for our school.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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