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Introduction

The Annual Report for 2019 is provided to the community of Marton Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Marton Public School
107 Kingswood Rd
Engadine, 2233
www.marton-p.schools.nsw.edu.au
marton-p.school@det.nsw.edu.au
9520 6261

Message from the principal

Marton Public School works hard to promote a culture of learning, opportunity and success. This annual report highlights
the positive way our staff, students and community work together for the one goal of Academic Excellence. I hope you
enjoy the 2019 Annual School Report. 2019 was a year of tremendous academic progress with outstanding results in
NAPLAN across all areas. The establishment of Stage 3 learning classes helped our Stage 3 students connect and thrive
at school under this stage based learning. This will be introduced across the school for 2020 due to this success. The
staff at Marton continue to improve their pedagogy by actively engaging in Professional Development and that was again
evident in 2019. The school community is very proud of the school and its achievement. This was highlighted by record
number of community members attending our school for events such as Grand friends Day, Education Week and Open
Day celebrations. 2019 was a great year for Marton Public School.

Mr Doyle

Principal
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School background

School vision statement

At Marton PS we aim to provide a quality nurturing environment that encourages excellence, creativity and team work.
The students, staff and community share a common goal of fostering a school wide culture of continual school
improvement, high expectations and collaborative responsibility for student engagement, learning, development and
success. We work collaboratively and encourage partnerships between parents, students and staff to achieve this.

Our students feel valued, secure and confident and use a growth mindset to achieve their best in the quality learning
opportunities provided. We encourage all students to take learning risks and to be motivated learners who have the
critical and creative thinking skills needed to adapt to our constantly changing world. Our students are cooperative,
imaginative, risk takers, who show courage and resilience.

Our staff are research guided, innovative practitioners who provide quality school programs and teaching across all
areas of the curriculum. Staff are committed to achieving excellence in learning and teaching and take personal
responsibility for improving their teaching practice to achieve this. The school executive also have a strong commitment
to being strategic and effective leaders. In preparation for the future, science, technology, engineering, arts and
mathematics (STEM) learning experiences are embedded throughout our learning program. Our strong connection to
promoting the well–being of all students is nurtured through our focus on the individual, respectful relationships and a
strong well being focus. We strive for our 5 values of respect, honesty, kindness, teamwork and pride.

School context

Marton Public School is a K–6 primary school located in Engadine, in the Sutherland Shire, south of Sydney NSW. It is a
medium sized primary school with a population of some 410 students. The school enjoys a strong reputation for high
quality academic, sporting and cultural programs. The school community extensively supports the students through
in–class assistance, working bees and a wide range of Parents and Citizens Association fundraising activities. The local
community values education.

There is a strong focus on student well being and differentiation to cater for individual needs. The community are
passionate about sustainability and have an established Eco Warriors team consisting of students, parents and teachers
taking on various roles to help look after the school environment. The school has an ongoing commitment to developing
skills in the area of technology and opportunities for students to think critically and creatively.

There are 5 double story brick buildings where classrooms are located, a large split level library that is well resourced, a
connected classroom, dedicated computer room, various technological devices, film area and a school hall.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Delivering

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Quality Learning and Engaged Students

Purpose

Raise the educational outcomes of students in English and Mathematics through a dynamic education culture built upon
explicit, quality teaching and high expectations by teachers, students and parents.

Equip students with the understandings, skills and capabilities to become successful learners who can direct their own
learning.

Improvement Measures

Students annually demonstrate individual growth in English and Mathematics through for example the Learning
Progressions and NAPLAN.

Students show improved understanding of their learning and are showing expected growth on internal school progress
and achievement data.

Whole school improvement in value added data including using SCOUT data from Year 3 to 5 and 5 to 7.

Overall summary of progress

We are progressing towards our goal of equipping students with the understandings, skills and capabilities to become
successful learners who can direct their own learning. Our students are all demonstrating individual growth in English
and Mathematics on the Learning Progressions and NAPLAN. Students are showing improved understanding of their
learning as evidenced by the data collected regarding the 6 key questions during our learning walks. The majority of
students are showing expected growth on internal school progress and achievement data. Where progress is not
expected strategies are being put into place to move the student's progress along into the expected range. Whole school
improvement in value added data SCOUT 3 to 5 data has consistently been at the sustaining and growing level for the
last 5 years.

Progress towards achieving improvement measures

Process 1: Engaged learners

Deliver quality student–centred  and self–regulated visible and explicit teaching and learning
experiences which enable students to understand how they learn, what they are learning and whether
they have learnt.

Evaluation Funds Expended
(Resources)

During our mathematics learning walks in 2019 students have shown
improved understand of the entire learning process from understanding why
they are learning something, to being able to tell what they are learning
through to a personal evaluation whether they have learnt it. In addition they
have an improved understanding of how to access help to improve their
learning. Teachers are using an increasingly sophisticated range of strategies
to scaffold the students learning from LISCs written in student friendly
language and exemplars showing what the standard expected is and
resources for them to refer to help them to achieve it.

The reflective discussion of learning walk data within each stage was
conducted by the teacher representative from another stage on the learning
walk.  The data collected during the learning walks regarding student
capability to answer the 6 key questions has improved considerably since we
first commenced 2 years ago.

Research was also conducted regarding a number of variables pertinent to
Process 1 in 2019. The majority of teachers could articulate the reasons why
using formative assessment is important to the teaching process. 70% of

Stage and Whole school PL time,
Learning walk teacher release.
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Progress towards achieving improvement measures

teachers indicated they would like further professional learning to increase
their knowledge of formative assessment with the majority of these wanting
information on ways to use formative assessment so that students can move
their own learning forward. A focus area for this should be the sharing of
successful strategies from across and between stages to facilitate this. It was
proposed by the SD1 group that Seesaw was a useful strategy to increase
student engagement in learning. Approximately 75% of teachers indicated
they would like professional learning in using Seesaw to increase student
engagement in 2020.

One of our goals for 2019 was to increase parent interest in LISCs, 6
Questions, growth mindset etcetera. This area was addressed through Meet
the Teacher night and at our 3 way Student Parent Teacher meetings held at
the end of Term 1. However apart from anecdotal evidence where teachers
expressed that parents were becoming more knowledgeable and interested
in these important areas, no quantitative or qualitative data was taken. This
will be a goal for 2020.

Process 2: Data Rich Targeted Learning

Students learn to use learning continuums, assessment data and teacher provided feedback regarding
their learning in literacy and numeracy to enable them to progress to the next level.

Students access individualised support to maximise their learning when needed.

Evaluation Funds Expended
(Resources)

One of the goals was for teachers to use a wall or folder based Bump it Up
strategy (BUS) where they recorded and updated where students were up to
in the learning progression area 'creating texts' reflecting student progress.
The rationale for the BUS being for the teacher to first track progress using
the progressions but also to involve the student in the process. This
involvement is geared to facilitate greater student engagement and
investment in their own learning. Firstly they know where they are at in
constructing texts for example, and know what goal they  are working
towards and what they will be aiming for once this was achieve. It is also
important to show the students explicitly via an exemplar what they need to
do to achieve their goal. In writing this would involve having writing sample
exemplars visible to the students at the stage they are working towards.
There was clear evidence that a BUS strategy was being used in some
classrooms but this did not occur in all classrooms.

Our next important goal for data rich targeted learning was for semester
reports to contain learning goals for English and Mathematics and for them to
report on student achievement of previous goals in the general comment
section. Both our Semester 1 and 2 student achievement reports contained a
goal setting section for both mathematics and English. All reports contained
goals for both English and mathematics.

Some stages/classes commented explicitly in the subject or general
comment about the achievement of previous learning goals but not all.  Some
stages/classes put in place strategies to make these goals meaningful for the
children by displaying them in some way (homework books, on wall in
classroom, in folder in chair bag) and making them the focus of individualised
instruction and feedback in the classroom.

Research was conducted regarding a number of variables pertinent to
Process 2. Approximately 70% of Year 1 to 6 teachers who responded
indicated they had looked at the goals recorded by the previous teacher in
the Semester 2 reports. Some commented that goals, particularly for
Kindergarten, Year 1 and 2 children should be in child/parent friendly
language. It was also apparent that where teachers valued the goals from the
previous year teacher that they were then incorporating them into their
learning schema for Semester 1 for their students. There remained

All student reports contain goal setting
section. Comments made on
achievement of previous goals in
general comment.
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Progress towards achieving improvement measures

approximately 30–40 of teachers who were yet to fully realise the potential
benefits of the goal setting process.

Next Steps

Provide further professional learning to increase teacher knowledge of formative assessment with the majority of these
wanting information on ways to use formative assessment so that students can move their own learning forward. A focus
area for this should be sharing of successful strategies from across the stages to achieve this. However new to the
school teachers have also identified the need for more Professional Learningl regarding the research behind formative
assessment and also a significant proportion of how to most effectively use LISC to improve student learning and the
impact of their teaching. It was proposed in the survey that Seesaw was a useful strategy to increase student
engagement in learning. Approximately 75% of teachers indicated they would like professional learning in using Seesaw
to increase student engagement. This is another possible area for future professional learning.

One of our goals for 2019 was to increase parent interest in LISCs, 6 Questions, growth mindset etcetera. This area was
addressed through Meet the Teacher night and at our 3 way Student Parent Teacher meetings held at the end of Term 1.
However apart from anecdotal evidence where teachers expressed that parents were becoming more knowledgeable
and interested in these important areas, no quantitative or qualitative data was taken. This will be a goal for 2020.

Bump it Up Strategy (BUS)

Increase the number of teachers and their students using a wall or folder based BUS for part of writing texts where they
record and update student progress. It would make sense for these to be mapped against the appropriate learning
progression area, thus helping to reflect student progress.

Goal setting

Goal setting is an important strategy in helping students to make expected gains in learning. All stages would benefit
from putting in place processes to direct the student's attention and effort towards achieving their goals in the
term/semester following the past report. This was best observed in Stage 1 where teachers displayed goals in a clear
way for students. Simply putting a learning goal in a report does not ensure that children are focusing on it's
achievement. Another area of possible concern and area for investigation is that end of Semester 2 goals are sometimes
not corroborated by the student's next year teacher. This could reflect change in priorities based on Stage progression,
inaccurate goal selection, non–valuing by the next teacher of the goals setting process or a combination of these factors.

More targeted professional learning will be needed in 2020 to both make the goal setting in student reports more
individualised, to ensure goals are written in child friendly language (particularly K–2), to help teachers make explicit to
their students how to achieve their goals and to help all teachers value goal setting. Drawing the student's attention to
specific parts of the learning that they need to develop and then helping them to achieve that goal will have specific
benefits to their learning.

Goals also should be more individualised. Where goals are very similar within a class or stage it is less likely that the
goals are of those that are of critical importance to that child's learning. It is also important that we develop a
standardised way of wording the goal beginnings so that they are cohesive and understandable across the school.

The goal setting process should also help to make explicit to students how to apply this strategy to all of their learning at
increasingly sophisticated levels as they move across the stages. The ultimate goal is for students to apply a goal setting
strategy to all of their learning throughout life.
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Strategic Direction 2

Quality Teaching and Engaging Curriculum

Purpose

Build capacity of staff through professional learning that enables teachers to deliver high quality, explicit, data driven
educational programs and practices that support sustained student improvement in English and Mathematics.

Foster a culture of continual school improvement where teachers and leaders are committed to individual and collective
learning and development to ensure maximum attainment of learning outcomes for every child.

Improvement Measures

Increase the percentage of students in the top 2 bands for reading and numeracy in NAPLAN Year 3, 5 and 7 in
alignment with the Premiers Priorities.

Improved student growth in school identified areas of reading, spelling, comprehension and numeracy through internal
and external measures.

All teachers have a sound understanding of student assessment and data concepts. They analyse, interpret and
extrapolate data and collaboratively use this to inform planning, identify interventions and modify teaching practice.

Overall summary of progress

Staff are consistently engaging in professional learning to ensure they are best meeting the needs of their students. This
year we implemented Get MAPPEN, an integrated program based on thematic learning to contextualise and link learning
areas. Marton also utilised PLAN2 as a result of the updated Best Start Kindergarten as a means of tracking student
progress, providing a platform for student achievement discussion and identifying students who required intervention and
support. This data was regularly discussed and allowed modifications to be made in order to improve student learning
outcomes.

Staff participated in professional learning to use SCOUT to analyse the results of NAPLAN results at a grade and
individual level. Information gained from these results was used to inform programming of teaching and learning activities
within the classroom to improve students' learning in reading and numeracy with focus on increasing the percentage of
students in the top 2 bands. This information was also used to provide individual support to students in the lower bands
through the LaST program to further improve their learning. There was regular discussions between classroom teachers
and LaST teachers to adjust the teaching and learning programs for constant improvement of students' learning.

Marton PS staff used external measures, through ACER (Australian Council of Educational Research) assessments in
the area of reading, grammar and punctuation, spelling and maths to support the grade based assessments collected
throughout the year. The results were discussed at stage levels to plan and implement a quality teaching and learning
program for all students to show an increase in learning in all areas

Progress towards achieving improvement measures

Process 1: Curriculum Delivery & Collaboration

Implement the English and Mathematics curriculum through coherent, well sequenced high quality
teaching and learning programs. Such programs will be evidence informed. based on current research
and collaborative professional learning.

Evaluation Funds Expended
(Resources)

Question: Has Get MAPPEN been an effective programming and teaching
tool? Are our current English and maths scope and sequences effective?

The English and mathematics curriculum are taught in a systematic and
sequenced manner across the school based on collaborative team planning
and reflection. We have also implemented Get MAPPEN, an integrated unit
learning sequence that incorporates Science and Technology, PDHPE,
History and Geography syllabus based around a theme so learning is

Survey monkey
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Progress towards achieving improvement measures

contextualised and linked.

Process 2: High Impact Assessment and Reporting

Ensure learning is data driven and based on both formative and summative assessment practices to
enable differentiation and targeted teaching programs in response to student learning needs.

Develop teacher knowledge and understandings of the new learning progressions and support the
analysis of a range of data sources to measure and report on student progress.

Evaluation Funds Expended
(Resources)

Question: Does PLAN2 provide a reasonable data source for student learning
areas?

PLAN2 has been utilised to track student progression and achievement
towards the syllabus outcomes. It allowed robust discussions about where
students were with their learning and how to teach them from their point of
need. It also allows classroom teachers to work collaboratively and effectively
with LaST teachers in order to best meet the needs of students in a manner
that was timely and responsive.

ACER assessments were commenced at Marton Public School to get a
baseline of students' learning and in future years to show student growth in
learning. Together, with stage based assessments, individual learning needs
will be identified and teaching and learning programs implemented to support
learning growth for all students in all learning areas.

 • PL time for 2020 class data
handover

Next Steps

Moving forward into 2020 and beyond, we will seek to further align teaching and learning programs across the school by
developing a draft consistent Mathematics and English Scope and Sequence. This will allow teachers to plan systematic
and sequential lessons based on student needs and assessment data. Furthermore, we will continue to ensure
consistency across the school through regular collection and analysis of purposeful data and collaborative team planning
whereby consistent teacher judgement is used to inform differentiation.
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Strategic Direction 3

WellBeing and Community Connections

Purpose

Coordinate a strategic and planned approach to develop whole school wellbeing processes that support students to
connect, succeed, thrive and learn.

Build a culture of high community engagement and effective partnerships in learning between school, parents and
students resulting in sustained and measurable whole school improvement.

Improvement Measures

Increase in positive, respectful relationships that are evident and widespread among students and staff and promote
wellbeing to ensure optimum conditions for student and staff learning across the whole school.

Increased parent enagement and participation in community events and school activities and learning programs.

The school collaborates with the local community where appropriate on decisions about  and access to  school assets
and resources, delivering benefit to both the school and the community.

Overall summary of progress

During 2019, in order to address positive and respectful relationships, an anti–bullying team was developed and
successfully implemented a school–wide anti–bullying plan. A highlight of this project was the Peer Support program run
in Term 2, whereby Year 6 students hosted weekly Peer Support sessions about bullying, including how to identify it,
report on it, and stop it. In conjunction with these sessions, weekly information articles were published in the school
newsletter to communicate the learning to the wider school community. Staff underwent professional learning about
negative behaviour reporting processes.

Furthermore, at key points throughout the year, respectful relationships were also emphasised during events and lessons
for Bullying No Way Day, Harmony Day, and White Ribbon Day.

Parent engagement, participation and attendance continued to grow at Marton Public School in 2019. All school events
were extremely well attended, including major sporting carnivals, regular school assemblies, as well as special school
events such as Education Week Open Day, Grand friends Day, Performing Arts Night, and our annual Presentation Day.
Parent feedback surrounding these events has been positive, reiterating that our community appreciates the opportunity
to attend and participate in so many Marton events.

Progress towards achieving improvement measures

Process 1: Whole School Well Being

Implement a whole school integrated approach to wellbeing in which students and staff can connect,
succeed and thrive at each stage of schooling through participation in the Positive Living Initiative.

Evaluation Funds Expended
(Resources)

The Positive Living Skills program continued to run at Marton during 2019.
Through this program, students and teachers expanded their knowledge and
vocabulary surrounding resilience, positive behaviours, and useful skills to
develop and practise in order to cope in both everyday and challenging
situations. The Positive Living Skills program is run as a Stage–based
program, and feedback from staff identified that it would be best run on an
alternating year basis to avoid repetition. As such, this program will not run in
2020. This feedback has been communicated with The Positive Living Skills
organisation, and they are in the process of developing updated programs as
a result

–Survey x 3

–White Ribbon awards.

–Discussions

–Survey

Process 2: Collaborative Community Partnerships
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Progress towards achieving improvement measures

Process 2: Collaborative partnerships are built with parents, communities and other organisations through
involvement in the Fathering Project and the White Ribbon Australia Campaign, to develop student
wellbeing and parent engagement.

Evaluation Funds Expended
(Resources)

The Fathering Project started with a Dad's meeting and plans for events
throughout the late 2019 and into 2020.  A committee was chosen and
Facebook page established for Dad's at Marton PS. The program will
continue in 2020.

Time allocated to meet with Fathering
Project

Next Steps

Moving forward, Whole School Wellbeing and Community Connections continue to be vital elements at Marton Public
School.

In 2020, a continued focus will be on improved wellbeing and respectful relationships as shown on the staff wellbeing
survey student Tell Them From Me survey results, and behaviour notification cards. A Wellbeing Team will also be
developed in order to concentrate on this, to create a framework in response to the DET's Wellbeing Policy and to
support respectful relationships and behaviour.

As in 2019, again in 2020, Marton will work on further enhancing our community connections. Evidence of our work in
this area will include parent survey results show strengthening connections with school via clear communication
strategies, increased community engagement, partnerships, and support in school activities as indicated by attendance
rates at events.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading 1/2 casual day and
handover of program to
new teacher

* $750

Students have achieved set expectations in
PLP and have a smooth transition into new
school year and teacher. Funds spent in
2019.

English language proficiency Employment of support
teacher for entire year as
part of the LAST Program
across the school. * English
language proficiency
($4,264.00)

List of names on EALD program are
submitted to LAST Team for handover into
new year. Students have made growth in their
learning based on PLAN and Learning
Progressions at expected rate.

Low level adjustment for disability Low level adjustment for
disability

Targeted students who were given support
are tracked through the LAST Team
Improvement measures are evident through
PLAN and the Learning Progressions and
through in school assessment and reporting..
Notes and records of achievement are kept
and discussed at regular occasions.

Quality Teaching, Successful
Students (QTSS)

0.678 FTE This program supported our AP's on working
in classrooms each week with their own
stage. They were able to team teach, observe
lessons and plan with teachers to improve
quality teaching across the school. Whole
days were provided to Executive team and
aspiring leaders to develop their mentoring of
staff and time to prepare quality teaching
programs and support of staff.

Socio–economic background $77,000 All students requiring support are given this
support and allocated time as part of the
Learning and Support team. Student notes
and records are kept as achievement guides.
Evidence of improvement in PLAN and
Learning Progressions and in school
assessment procedures. Parents are kept up
to date with progress

Support for beginning teachers $8,000 One beginning teacher used this funding to
support her development. She attended PL
outside of school and shadowed her team
mentor and observed lessons. Additional time
was given to her to support her work in the
classroom.  She was supported through the
year by her AP.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 223 226 232 218

Girls 201 201 194 187

Student attendance profile

School

Year 2016 2017 2018 2019

K 97 97.5 95.2 94

1 96.1 96.3 96 94.6

2 96.6 96.1 95.3 95.5

3 96.2 96 95 94.2

4 96.2 96.2 96.2 94.2

5 96.4 95.6 95.3 94.5

6 96.4 93.4 94.4 94.6

All Years 96.4 95.9 95.3 94.5

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 14.09

Teacher of Reading Recovery 0.2

Learning and Support Teacher(s) 0.7

Teacher Librarian 0.8

School Administration and Support Staff 3.12

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 416,467

Revenue 3,782,181

Appropriation 3,457,699

Sale of Goods and Services 2,080

Grants and contributions 319,687

Investment income 2,715

Expenses -3,769,688

Employee related -3,091,258

Operating expenses -678,430

Surplus / deficit for the year 12,493

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 174,857

Equity Total 152,028

Equity - Aboriginal 2,035

Equity - Socio-economic 34,543

Equity - Language 4,037

Equity - Disability 111,412

Base Total 2,805,451

Base - Per Capita 99,956

Base - Location 0

Base - Other 2,705,495

Other Total 184,589

Grand Total 3,316,925

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 1 2 3 4 5 6

Percentage of students 0.0 4.6 13.8 20.0 21.5 40.0

School avg 2017-2019 1 3.1 11.7 20.4 28.6 35.2
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Band 1 2 3 4 5 6

Percentage of students 1.6 1.6 9.4 25.0 25.0 37.5

School avg 2017-2019 1.6 3.6 16.7 19.3 27.6 31.3

Band 1 2 3 4 5 6

Percentage of students 0.0 4.6 12.3 24.6 29.2 29.2

School avg 2017-2019 0 5.1 7.7 28.1 29.6 29.6
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Band 1 2 3 4 5 6

Percentage of students 0.0 0.0 12.3 27.7 40.0 20.0

School avg 2017-2019 0.5 1 13.3 25.1 44.1 15.9

Band 3 4 5 6 7 8

Percentage of students 1.7 5.0 18.3 23.3 33.3 18.3

School avg 2017-2019 2.3 7.4 18.2 31.8 22.7 17.6
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Band 3 4 5 6 7 8

Percentage of students 1.7 3.3 13.3 40.0 28.3 13.3

School avg 2017-2019 2.3 6.3 14.8 36.4 26.7 13.6

Band 3 4 5 6 7 8

Percentage of students 0.0 6.7 25.0 33.3 26.7 8.3

School avg 2017-2019 0.6 5.7 21 31.8 30.1 10.8
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Band 3 4 5 6 7 8

Percentage of students 0.0 3.3 33.3 41.7 16.7 5.0

School avg 2017-2019 0.6 5.7 39.8 39.8 10.8 3.4

Band 1 2 3 4 5 6

Percentage of students 1.6 4.8 19.0 25.4 20.6 28.6

School avg 2017-2019 0.5 6.8 18.2 26 24.5 24
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Band 3 4 5 6 7 8

Percentage of students 0.0 8.5 27.1 32.2 18.6 13.6

School avg 2017-2019 0.6 6.3 27.4 32 24.6 9.1
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Parent/caregiver, student, teacher satisfaction

At Marton PS we obtain feedback across the school year. See following responses from students, staff and community
members through the official Tell Them from Me Survey completed each year.

Our students talked about how positive relationships were important to them and they felt they had friends at school
which they could trust. We had 90% of students feeling this way. This reflected in 94% of students having and displaying
positive behaviour at all times.. Marton PS students scored statistically higher than the state average in the areas of
effective learning time, relevance and rigour which was very pleasing for the school. Our school percentage of students
being bullied was very low which has led to the positive learning climate we can produce and that the children expect
success. Overall the students are very happy and pleased to be at Marton PS.

Our parents are very strong supporters of Marton PS. A large percentage of parents responded to the survey and the
findings were; Parents feel they are welcome at Marton  PS and can easily speak with the staff. They find it easy to
communicate with the Principal and are helped by the school admin staff. Parents understand written school reports and
if concerns arise can get assistance from staff quickly. Parents recognised that staff have high expectations for their
child, they show interest in learning and are encouraged to do their best. Parents believe that Marton PS is a safe place
who assist students who need extra support. The area of concern for parents was when events were staged and some
parents reported that they do not have the time to talk about the importance of school work. A strong partnership exists
at Marton PS between parents, staff and students.

Our teaching staff take great pride in their teaching and learning of our students. They enjoy working together and
collaborating on team planning and student learning. They take pride in monitoring the progress of students and set high
expectations for student learning. Learning needs and development is a strength of our staff and the sharing of goals
with our community. Teachers regularly meet with parents informing them of progress across the year. The staff are
developing their use of technology in the classroom and asking parents to review and comment on student work.

It is pleasing as a school to see the positive results from our parent, student and teacher survey results.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Other School Programs (optional)

SRC

Marton's Semester 1 SRC consisted of 2 students per class from year 1 through to year 6, as well as the prefects and
captains. They worked together to raise money for the school via whole–school themed mufti days such as future
careers and pyjamas. They also raised money for the Red Cross by hosting dressing as your favourite movie character
day. The Semester 2 students included 2 new representatives from each Kindy to Year 6 class. They continued to
support our school community by holding fundraising mufti–days including dressing as a superhero. They also supported
our wider community by wearing white to acknowledge White Ribbon Day and donating items to local charity,The Beauty
Bank, who helps people who have experienced domestic violence.

Sport

2019 has been an outstanding year for sporting success at Marton PS. The school believes in maximising student
participation in physical activity and providing opportunities to develop the values, skills and attitudes that promote happy
and healthy lifestyles.

We are
extremely proud of student achievement in the following areas:

The senior girls' Gold Oz tag, boys' cricket, boys' T ball, junior A and B soccer teams were premiers in the Engadine
Zone PSSA competition.

Junior boys' and senior boys' Gold Oz tag, girls' softball and girls' T ball teams were runners up in the Engadine Zone
PSSA competition.

Students represented at State level in Rugby League, Hockey, Cross Country, Swimming, Softball and Athletics.
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A student represented at National level attending Nationals in Victoria for swimming.

Three teams were entered in the NSW PSSA knockout competitions, girls' soccer and touch and boys' soccer. The girls'
soccer team was Sydney East, Sydney West and Sydney South West champions and progressed to the State semis,
finishing third overall in NSW.

School sport has continued to provide skill development and sporting opportunities for all students. Primary students who
did not participate in PSSA were involved in a number of skill–based activities.

The K–2 sports program provided the students with activities to develop skills and encourage a positive attitude towards
participation, teamwork and fair play.
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