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Introduction

The Annual Report for 2019 is provided to the community of Cromer Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Cromer Public School
Carcoola Rd
Cromer, 2099
www.cromer-p.schools.nsw.edu.au
cromer-p.school@det.nsw.edu.au
9971 0499
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School background

School vision statement

To prepare all stakeholders to adapt to an ever–changing environment and instil an enthusiasm for ongoing
learning.

Our vision is aligned to the Educational Goals for Young Australians as stated in the Melbourne Declaration (2008):
 • Australian schooling promotes equity and excellence; and
 • All young Australians become

– successful learners

– confident and creative individuals; and

– active and informed citizens.

The Foundation For Young Australians commenced conducting research in 2015 about how disruption to the world of
work has significant implications for young Australians in the area of:

 • Automation;
 • Globalisation; and
 • Flexibility.

The research has identified a core set of transferable enterprise skills such as digital literacy, critical thinking, problem
solving and creativity that will be needed to thrive in the future of work.

Cromer Public School has the courage to explore new ways of learning and teaching for the future in collaboration and
partnership with students, staff, parents and community organisations.

School context

Cromer Public School is a large, socially advantaged metropolitan primary school located on the northern beaches of
Sydney. It has an enrolment of 681 students (550 families) from 45 different cultural backgrounds with 18% of students
from a language background other than English and 0.9% of students from Indigenous cultures.

Cromer Public School is a proud partner of the Peninsula Community of Schools (PCS) and in 2017 established a
working relationship with the Northern Beaches Learning Alliance (NBLA) to build closer ties with our local high school
Northern Beaches Secondary College, Cromer Campus.

The school's pursuit of excellence and its positive reputation supports high quality, innovative teaching and learning
programs delivered by a multi–talented and dedicated staff in stimulating, respectful and safe learning
environments. Teaching staff is engaged in ongoing professional learning aligned to the Australian Professional
Standards for Teachers.

The achievement of excellence in academic, cultural, performance, sporting and leadership areas is a key feature of the
school's operation. Differentiation of the curriculum ensures individual student needs are catered for resulting in positive
learning and wellbeing outcomes for all students.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Excelling
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Strategic Direction 1

High Impact Learning

Purpose

To create a learning environment that caters for individual differences and builds on wellbeing and academic success.

Improvement Measures

All staff will have an understanding and use the Spirals of Inquiry to evaluate the impact of teaching practice.

All students will have learning goals and be able to report and reflect on their learning.

All students will demonstrate progress at least equal to one year's growth in literacy and numeracy.

Student growth in writing increases by 5% each year.

10% increase of parents who actively engage in and support educational programs.

Overall summary of progress

The school has continued to employ a Deputy Principal Instructional Leader to provide school–wide professional learning
on the spirals of inquiry and lead the school's Writing Project. This model has provided additional opportunities to
observe teaching practice, engage in professional dialogue and provide feedback to classroom teachers.

Visible learning practices are evident in classrooms with teachers embedding learning goals and success criteria with
Writing lessons.

The Leadership team analysed reading data across the whole school to determine what the data was telling us in relation
to student growth, to evaluate the effectiveness of teaching programs and gain knowledge about how students learn.

Teachers are providing explicit feedback based on learning intentions to provide individual students with personal
learning goals to ensure growth and achievement of stage outcomes in writing.

Progress towards achieving improvement measures

Process 1: Instructional Leadership
 • Staff will participate in professional learning about the spiral of inquiry and the impact it has on
improving student learning outcomes
 • Staff collect and analyse data to monitor and drive student learning growth
 • Staff develop and implement collaborative evidence based processes to support teacher judgement in
using the literacy and numeracy continuums
 • Staff co–plan, co–teach and co–reflect on teaching and learning programs to impact positively on
student growth
Growth Mindset
 • All stakeholders develop a growth mindset approach to teaching and learning

Evaluation Funds Expended
(Resources)

Writing Project. The whole school writing project was underpinned by
evidence based whole school professional learning and resulted in improved
pedagogical practice. The Instructional Leader (IL) continued to support staff
ensuring consistency in planning and programming. Improvement in student
outcomes was clearly demonstrated in the increased engagement and the
improved quality of writing K–6.

Staff continue to work with the IL to build expertise across the school.
Co–teaching, co–planning and co–reflection has been an integral part of this
process and was well embraced by staff as a powerful way of self–reflection
on pedagogy.

Instructional Leader DP is RAM
funded. All teachers continued to
receive an extra 40 mins release from
face to face each fortnight to meet with
the Instructional Leader to analyse
student writing data,  plan targeted
teaching opportunities and monitor
student growth.

Funding Sources:
 • Quality Teaching, Successful
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Progress towards achieving improvement measures

Using Data with Confidence. The whole school data collection was
embedded K–6 with scheduled feedback at executive, stage and school
level. Consistency across the school in data collection through SENTRAL.

Students (QTSS) ($124324.00)

Next Steps

Continue to strengthen and expand our Instructional Leader program in Writing K–6.

Continue our work on agile leaning sprints to focus on Learning about and Learning to implement Innovative Practice.

Continue to develop teacher skill in data analysis, efficient maintenance of data records and using data to adjust learning
through professional learning.

Professional learning on the implementation of the progressions and the use of PLAN 2 for student data.

Students begin to set attainable learning goals in English.

Utilise support from CESE staff in enhancing our staff capacity to improve practice in the areas of data analysis and data
use in teaching and planning.
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Strategic Direction 2

Enhanced Quality Teaching

Purpose

To build and maintain high quality teaching and learning practices that support differentiation through targeted teaching.

Improvement Measures

All teachers will gather and analyse data to plan and design personalised learning for every student.

All teachers will meet the requirements for accreditation.

All teachers will collaboratively analyse system and school based data to plan and implement a differentiated
curriculum in literacy and numeracy.

All teachers will collaboratively analyse NAPLAN, PLAN and school based data to plan and implement a differentiated
curriculum in literacy and numeracy.

10% increase of students in the top two bands for writing.

All teachers use the Australian Professional Standards for Teachers to monitor and reflect on their individual teaching
practice.

Student growth in writing increases by 5% each year.

Overall summary of progress

100% of staff participated in differentiated professional learning experiences that directly related to PDP goals.

Staff actively engaged in CTJ (Consistency of Teacher Judgement) sessions twice a semester and this process was
strengthened through the continued use of CTJ protocols to ensure a more collective approach across the school to
maximise this process.

Strategic professional learning, mostly on site and throughout the year, has supported whole school knowledge and
implementation.

Staff continue to work with the IL to build expertise across the school. Sharing sessions and stage meetings continue to
encourage sharing of understanding across the school and from classroom to classroom. Co–planning, co–teaching and
co–reflecting has been an integral part of this process and was well embraced by staff as a powerful way of
self–reflection.

Staff have increased their proficiency in data analysis and differentiation, taking responsibility for developing cycles of
learning and have been provided with the time, skills and expertise to teach the methods being used. The IL has
continued to support all teachers, especially those requiring additional support and those teachers who are new to
Cromer Public School.

Continued implementation of our Writing Project resulted in a 24% increase of students in the top two bands for Writing
in Year 3 and an increase of 16% of students in Year 5. There has also been a 5% growth in writing across the year.

Progress towards achieving improvement measures

Process 1: Australian Professional Standards for Teachers and Performance and Development Plans
 • Engage staff in professional learning and dialogue pertaining to the Australian Professional Standards
for Teachers to improve practice and sustain a culture of high expectations
Differentiation
 • Staff collaboratively plan and differentiate programming and pedagogy in all KLAs using the Quality
teaching elements
 • Differentiated learning opportunities are purposely planned and included in daily practice
Instructional Leadership
 • Ongoing professional learning to further develop the capacity of teachers to target individual student
learning needs
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Progress towards achieving improvement measures

Process 1:  • Data is updated and monitored every 5 weeks to inform teaching and plan for learning
 • Staff collegially plan and program in response to data in 4–5 weekly cycles for literacy and numeracy

Evaluation Funds Expended
(Resources)

Staff continue to show strong commitment to improving teaching practice and
student outcomes through stage planning days, regular opportunities for
teachers to consistently judge work samples and assessments, opportunities
for professional dialogue, immersion in professional readings of best practice,
agile learning sprints and the instructional leader program. This has enabled
staff to reflect on their current teaching practice, understand current research
and to collegially prepare engaging units of work and rich assessment tasks,
that allow students to engage in deep learning.

Time for staff has been provided to participate in professional dialogue to
improve the consistency in the use of the writing strategies. Staff are
providing explicit feedback based on learning intentions to provide individual
students with personal writing goals to ensure growth and achievement of
stage outcomes.

Funding Sources:
 • Professional Learning Funds
($30000.00)

Next Steps

Staff to track students school assessment and NAPLAN data to monitor expected growth in writing.

Staff will be supported through observations and regular feedback around best classroom practice.

Continue to develop skills in differentiation to provide learning opportunities that meets the needs of all students while
providing challenge & rigor for all students using alternate ways to access and present learning and quality teaching and
expert curriculum planning and delivery.

Staff will collect, use and analyse data effectively. Teacher consistency of judgement of student learning between Stages
will be developed through the Review and Plan 5 weekly process. This will enhance high expectations throughout the
school.

Continue to develop a stronger alignment between formative and summative assessment practices, ensuring they are
evident in every classroom to inform teaching and learning programs.  Further development of a school–wide
assessment map will further ensure consistency.
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Strategic Direction 3

Leading Innovative Practices

Purpose

To prepare our learning community for a globalised world by fostering the skills of collaboration, critical thinking,
creativity, problem solving and communication.

Improvement Measures

All students and staff are actively engaged in their learning.

All members of the leadership team understand and apply the spiral of inquiry.

100% of teachers use innovative teaching practice and future focused learning which is reflected in teaching and
learning programs, observations and student work samples.

Overall summary of progress

Beginning teachers were supported by an Instructional Leader and two mentors who provided in class teaching and
learning support, in particular with the provision of differentiation to meet the individual needs of learners in literacy and
numeracy. Beginning teachers were able to attend a Beginning Teacher local network workshop across the year.

Members of the Senior Executive team reflected on their leadership capabilities and were upskilled in leadership skills by
participating in the Art of Leadership program.

Members of the school leadership team participated in and developed a "Window of Certainty" which described powerful
processes to build the engagement, commitment and cohesion of our team.

Progress towards achieving improvement measures

Process 1: Instructional Leadership
 • The Leadership team participate in professional learning and dialogue to build instructional leader
capacity
 • Staff engage in ongoing professional learning of evidence based practices and data analysis to inform
teaching directions
 • Develop a whole school professional learning framework to reflect on student progress and
achievement data
 • Develop whole school plans and strategies for improvement
Innovative Practices
 • Professional learning about how to explicitly teach future focused practices
 • Participate in STEAM approaches to learning

Evaluation Funds Expended
(Resources)

The whole school writing project contributed to outstanding results for
students, with an increased focus on the use of feedback and success
criteria. School NAPLAN data showed significant gains for writing.

Professional learning for 2019 used the Learning Sprint framework for some
professional learning sessions. In Term 2 Sprint teams implemented learning
sprint around Feedback. Teacher and student feedback tools were discussed
in these teams and implementation plans were developed and implemented
in classes. All staff reported an improvement in student learning outcomes
and stated they would use this model regularly in their teaching and learning.
In Term 3 learning sprints around Explicit Teaching were developed and
implemented. Staff in their sprint teams engaged with evidence based
readings to define their sprint. They then created a clear and concise outline
of how their explicit teaching would lead to a shift in student learning.

The Art of Leadership Program provided the Senior Executive team with a

Funding Sources:
 • Professional Learning Funds
($12000.00)
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Progress towards achieving improvement measures

leadership effectiveness framework that identified and built upon the
capabilities that both school experience and relevant research show to be
essential to successful leadership. The framework was based upon
leadership of self, leadership of others, leadership of teams and leadership of
organisations and systems.

Next Steps

Remain abreast of current research and best practice to evaluate our school strategic plan, with input from all
stakeholders. Focus will involve asking searching questions and exercising critical thinking. Future planning will include
questions such as, "What are we trying to achieve and why? How will we accomplish our goals? What people and
resources will we need to make this happen?"

The School Executive to participate in the Art of Leadership program to build leadership capacity with a focus on
coaching and mentoring.

Printed on: 31 May, 2020Page 10 of 26 Cromer Public School 4241 (2019)



Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($7 035.00)

This funding is provided to support twelve
students at our school.

In 2019 Aboriginal perspectives were
immersed in our teaching and learning
programs.

All Indigenous students have a PLP which
were developed in consultation with parents,
students and teachers. The goals set were
agreed upon between the student/parent
and/or carer and the teacher. These goals
were SMART goals with a focus being on
social and academic and based on the
students' interests or career aspirations.

Students participated in the Peninsula
Community of Schools NAIDOC Week
activities.

English language proficiency This funding is provided to
support students from
non–English speaking
backgrounds to acquire
proficiency in their second
language.

Funding Sources:
 • English language
proficiency ($54 191.00)

A teacher was employed three days per week
(0.6) to support students from Non–English
speaking backgrounds. Lessons included in
class and withdrawal support.

The English as an Additional Language or
Dialect (EAL/D) teacher collaborated with
class teachers and the Learning and Support
Teacher (LaST) to provide targeted literacy
support to students requiring extra
assistance. As a result, all students
progressed on the EAL/D scale. This support
involved programs based upon vocabulary,
parts of speech, sentence structure, reading,
comprehension and writing.

The quality of teaching and learning for
EAL/D students improved  through the
effective use of data to inform differentiation
in programs and assessment. These
programs were taught in small groups and
differentiated to meet student need.

Additional in–class support has also been
provided to identified Kindergarten EAL/D
students to enhance their language
development and writing acquisition. This was
implemented by a skilled School Learning
Support Officer(SLSO) for the year.

Low level adjustment for disability This funding is provided to
support students who have
additional learning and
support needs. The funds
supported the DoE
allocation of a Learning and
Support Teacher five days
per week.

Funding Sources:
 • Low level adjustment for
disability ($137 923.00)

Targeted students were supported in the
classroom by funding additional SLSOs to
support students at key transition points, and
the implementation of Individualised Learning
Plans.

The school used the National Consistent
Collection of Data to engage staff in
professional dialogue about how to cater for
the varied needs of students in their classes.

Improved staff understanding of NCCD
processes was reflected in the identification of
students with disability and adjustments
implemented.
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Low level adjustment for disability This funding is provided to
support students who have
additional learning and
support needs. The funds
supported the DoE
allocation of a Learning and
Support Teacher five days
per week.

Funding Sources:
 • Low level adjustment for
disability ($137 923.00)

Identified students were monitored and
adjustments reviewed through grade
meetings, Learning Support Meetings, parent
meetings and review meetings.

ILP/IEPs were created where necessary in
accordance with DDA requirements and in
consultation with parents/carers to ensure
adjustments for students were made to
improve access to the curriculum. The
Learning and Support Teacher (LaST)
assisted staff in developing these plans.

Personalised Learning and Support Plans
were developed for identified students
requiring additional support. These plans
were developed in consultation with the class
teacher, parents, students and the Learning
and Support team. Plans identified individual
goals and were supported by SLSO's.
Scheduled reviews of the personalised
learning plans ensured students needs were
effectively addressed.

Quality Teaching, Successful
Students (QTSS)

QTTS funds in School
Allocation was an additional
staffing resource to improve
the quality of teaching in
the focus area of Writing
across K–6 classrooms.

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($124 324.00)

Funding was used to employ an Instructional
Leader, Deputy Principal to co–teach,
co–plan and co–reflect with staff members
across Years K–6.

The Instructional Leader supported K–6 staff
in inquiry based learning to improve teaching
and learning programs.

The Instructional Leader has made a
significant impact with the implementation of
inquiry based learning and has assisted with
a paradigm culture shift of using evidence
based research as good pedagogical practice
in the school's focus area of Writing.

Socio–economic background Funding Sources:
 • Socio–economic
background ($23 058.00)

All students have equal access to all
programs including incursions and excursions
and are assisted financially when required.

Socio–economic background funding was
combined with equity funding to support the
Personalised Learning and Support Plans
initiative. This funding was used to employ
additional SLSO's to support specific student
PLPs.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($14 130.00)

Two temporary beginning teachers received
one year of beginning teacher funding
support.

Support strategies were negotiated, enabling
the beginning teachers to also work with
identified mentors.

The beginning teachers were guided by a
supervisor and mentor and participated in
significant professional learning. They were
given opportunities to observe lessons by
colleagues, take part in workshops/courses,
as well as network with other schools in the
Peninsula Community of Schools to share
expertise.
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Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($14 130.00)

The teachers were supported in relation to
student wellbeing, programming, assessment
and reporting, including the use of formative
assessment strategies to guide and inform
their teaching.

Targeted student support for
refugees and new arrivals

The school has no refugee students nor
newly arrived students to support.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 402 364 357 341

Girls 335 340 324 298

Student attendance profile

School

Year 2016 2017 2018 2019

K 96.2 96.4 95.6 95.3

1 95 96.7 95.9 94.6

2 95.6 95.8 96.2 95

3 95.2 95 95.2 95.6

4 94.7 94.7 94.5 94.3

5 95 95 93.4 94.8

6 93.8 93 93 92.5

All Years 95.1 95.2 94.8 94.6

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 5

Classroom Teacher(s) 29.42

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.8

Teacher Librarian 1.2

School Counsellor 1

School Administration and Support Staff 5.06

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 707,964

Revenue 6,618,959

Appropriation 6,026,221

Sale of Goods and Services 4,027

Grants and contributions 583,046

Investment income 5,464

Other revenue 200

Expenses -6,378,143

Employee related -5,648,322

Operating expenses -729,822

Surplus / deficit for the year 240,816

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 249,653

Equity Total 222,208

Equity - Aboriginal 7,035

Equity - Socio-economic 23,058

Equity - Language 54,191

Equity - Disability 137,923

Base Total 4,421,580

Base - Per Capita 160,999

Base - Location 0

Base - Other 4,260,581

Other Total 1,079,748

Grand Total 5,973,189

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 1 2 3 4 5 6

Percentage of students 1.1 2.2 10.1 12.4 21.3 52.8

School avg 2017-2019 1.7 3.1 7.7 18.1 21.6 47.7
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Band 1 2 3 4 5 6

Percentage of students 0.0 4.5 5.6 18.0 30.3 41.6

School avg 2017-2019 0.7 2.8 9.8 18.8 28.2 39.7

Band 1 2 3 4 5 6

Percentage of students 1.1 1.1 13.5 21.3 33.7 29.2

School avg 2017-2019 2.1 3.1 12.5 20.6 27.2 34.5

Printed on: 31 May, 2020Page 19 of 26 Cromer Public School 4241 (2019)



Band 1 2 3 4 5 6

Percentage of students 0.0 2.2 10.1 21.3 43.8 22.5

School avg 2017-2019 1.7 3.8 16.7 24.7 40.4 12.5

Band 3 4 5 6 7 8

Percentage of students 2.1 5.2 5.2 21.9 29.2 36.5

School avg 2017-2019 3.9 6.9 9.2 25.2 23.9 31
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Band 3 4 5 6 7 8

Percentage of students 0.0 4.2 8.3 29.2 27.1 31.3

School avg 2017-2019 1 6.2 12.8 28.2 27.2 24.6

Band 3 4 5 6 7 8

Percentage of students 1.0 1.0 19.8 18.8 37.5 21.9

School avg 2017-2019 1.3 4.6 17.6 26.8 29.7 19.9
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Band 3 4 5 6 7 8

Percentage of students 3.1 7.3 18.8 44.8 16.7 9.4

School avg 2017-2019 3.9 6.9 29.4 40.8 13.7 5.2

Band 1 2 3 4 5 6

Percentage of students 1.1 3.3 18.9 31.1 26.7 18.9

School avg 2017-2019 0.7 4.5 13.5 27.8 30.9 22.6
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Band 3 4 5 6 7 8

Percentage of students 0.0 3.2 17.9 26.3 29.5 23.2

School avg 2017-2019 0.7 4.9 23 33.1 23.6 14.8
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Parent/caregiver, student, teacher satisfaction

In 2019, the school again sought opinions of parents, students and staff through the Tell Them From Me Surveys.
Results are presented as percentages and also reported on a 10 point scale. The scores for the Likert format questions
(i.e., strongly agree to strongly disagree) have been converted to a 10–point scale, then averaged and reported by
question and by topic. A score of 0 indicates strong disagreement, 10 indicates strong agreement, and 5 is a neutral
position (neither agree nor disagree).

Parents

The following results were obtained from our Parent survey, with 76 respondents, an increase of 19 parents respondents
from 2018. The survey was conducted in October. (Results are out of 10 as a maximum, with the NSW Govt Norm in
brackets).

* 7.6 (7.4) – Parents feel welcome when visiting the school.

* 7.0 (6.6) – Parents are informed about their child's progress, behaviour and their social and emotional development.

* 19% of parent respondents are involved in school committees

* 5.9 (6.3) – Parents support learning at home.

* 7.5 (7.3) – The school supports learning by teachers having high expectations for their children, showing an interest in
their children and encourage them to do their best.

* 8.1 (7.7) – The school supports positive behaviour.

* 7.2 (7.4) – Safety at school – children feel safe at school and the school helps prevent bullying.

* 6.9 (6.7) – The school is inclusive. Teachers help students who need extra support, school staff make sure all students
are included in school activities and teachers help students develop positive friendships.

* 5.2% of respondents had provided input to school planning, 2% into the development or review of school policies

* The majority of volunteer work was assisting the school (16% on a weekly basis)

* 88% of respondents expect their child to complete Year 12, with 51% expecting their child to go onto University and
34% expect their child to attend TAFE.

In response to these results, the school will continue to encourage parents to participate in the life of the school.

Students

Our students in Years 4, 5 and 6 completed the Tell Them From Me survey in May and October in 2019, with the
following results expressed as a percentage of the cohort of 204 respondents: (NSW Govt Norms in brackets)

* 66% (55%) – Students participate in extra curricular activities and 90% (83%) participate in school sports.

* 69% (81%) – Students feel accepted and valued by their peers and by others at their school.

* 86% (85%) – Students have friends at school they can trust and who encourage them to make positive choices.

* 90% (83%) – Students that do not get in trouble at school for disruptive or inappropriate behaviour.

* 85% (88%) – Students try hard to succeed in their learning.

* 70% (78%) – Students are interested and motivated in their learning.

* 54% (63%) – Students do homework for their classes with a positive attitude and in a timely manner.

* 47% of students in the school had scores that placed them in the desirable quadrant with high skill and high challenge.
The NSW Govt norm for this category is 53%, so this will continue to be a target for improvement in 2020.

Staff have celebrated their success in improving many areas In 2019. We will continue to develop curriculum offerings to
ensure students are engaged in their learning and feel challenged. The continuation of the Zones of Regulation wellbeing
program and more awareness and education in relation to cyberbullying in 2020, will work towards ensuring we remain
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well under the state norm for bullying and maintain our positive behaviour.

In October our staff completed the Tell Them From Me survey, with 11 staff members responding to questions within 8
different domains which drive student learning. The results obtained for each domain are out of a maximum of 10, with
the NSW Govt Norm expressed in brackets..

* 6.4 (7.1) – Leadership

* 7.4 (7.8) – Collaboration

* 8.3 (8.0) – Learning Culture

* 7.8 (7.8) – Data Informs Practice

* 8.3 (7.9) – Teaching Strategies

* 7.2 (6.7) – Technology

* 8.5 (8.2) – Inclusive School

* 7.7 (6.8) – Parent Involvement

The consolidation of our leadership capacity will continue to be a focus for 2020, in particular the capacity of leaders to
be able to give explicit feedback to staff on their teaching pedagogy and staff to feel supported in this area.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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