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Introduction

The Annual Report for 2019 is provided to the community of Casula Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Casula Public School
De Meyrick Ave
Casula, 2170
www.casula-p.schools.nsw.edu.au
casula-p.school@det.nsw.edu.au
9602 3170

Message from the principal

2019 achievements at Casula PS are something to celebrate. It has been an exciting year of academic successes,
cultural and sporting excellence for individuals and teams. Quality and explicit teaching has continued as a focus to
ensure consistent and measurable growth in both literacy, numeracy and across all key learning areas. Student
enrolment stabilised with the introduction of the new enrolment policy from the Department of Education. We have an
enrolment which allows for thirty four classes and the school funded an extra class to ensure equity of learning for all.

This year we can proudly celebrate the wealth of opportunities our school provides for students and their families in our
community.

2019 saw the collaboration with our academic partners in 4C Transformative Learning with Michael Anderson and
Miranda Jefferson. Likewise our focus on explicit practice in writing with Jann Farmer Hailey took practice for teachers to
a new level. This ensured personalised learning through high engagement. A suite of enrichment opportunities including:
robotics, debating, dance, choir and drama.

As I reflect on the year that has passed, I commend and appreciate the dedicated, hardworking and professional
teaching, executive, administrative and support staff who are matched by the tireless efforts and commitment of so many
of our parent volunteers and P&C executive. Strong and collaborative partnerships in learning underpin a great school.

Our students are indeed very fortunate to be part of such an amazing school community. Thank you one and all, Casula
Public School is a great place to be. Our highlights shared in this report throughout the year celebrates the strength of
respectful relationship and learning together. At Casula PS we celebrate and acknowledge effort, attitude and kindness.

Details of many highlights of the year are included in this report and I hope you continue to enjoy being part of your
child's school community. I thank those who contributed information to this report and to students, staff and parents who
responded to surveys and contributed to forums.

Robyn Evans
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School background

School vision statement

Our purpose at Casula Public School is to educate our students across all key learning areas specifically focusing on
English and mathematics as whole school targets.  Our students will become  skilled collaborators, communicators,
critical and creative thinkers.

In doing so our students will be socially responsible citizens and self–regulated learners who demonstrate empathy and
integrity.

This is achieved in a safe, respectful learning environment built on mutual trust with consistently high expectations where
we work in collaboration with our school community.

School context

Casula Public School has 937 students, including 77% of students from a non– English speaking background and 2%
Aboriginal or Torres Strait Islander students. The school is situated in south west Sydney and has experienced significant
growth in student enrolments.

A positive and engaging learning environment is provided by both experienced and early career teachers with a focus on
highly effective programs in English, mathematics, creative and performing arts and STEM resulting in outstanding
student achievement. Casula PS has an opportunity class and we offer a range of Gifted and Talented Programs.
Student wellbeing is key to academic, cultural, social and emotional competence. Specific to that we focus on Positive
Behaviour for Learning to develop self regulated leaners.

An ongoing focus of the school is how students learn through creativity, collaboration, critical reflection and
communication. This practice overarches and underpins all teaching and learning in our school. Student voice is actively
taught, fostered and heard.

Authentic partnerships in learning continue to grow as our parents, carers and wider community collaboratively plan,
provide feedback, participate in three way interviews, are involved as classroom volunteers and join us at breakfast club.
 The school has a very committed and hard working P&C, with membership numbers on the increase. There is a strong
ethos of inclusion, teamwork and high expectations of self and others. 
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Excelling

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Excelling
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Strategic Direction 1

Data Driven Teaching and Learning

Purpose

Every teacher is to refine and build teaching and learning pedagogies and assessment protocols in English and
mathematics to ensure differentiated and  aspirational expectations of progress are achieved by all students through
collaboration, critical reflection, communication and creativity.

Improvement Measures

Increased proportion of students demonstrating expected growth in literacy.

Increased proportion of students demonstrating expected growth in numeracy.

Increased proportion of Aboriginal students in the top two bands in NAPLAN for reading and numeracy ( Premiers
Target )

Overall summary of progress

There was a continuation of writing as our focus in 2019. This started with the implementation of a whole school writing
task that was used as a cold, warm and hot task to track student achievement. This drove professional learning for the
staff where Jann Farmer Hailey presented to staff about best practice of writing, expectations for each grade, and the
importance of identifying student needs to ensure there is growth.

Staff also participated in a five week deep noticing action (DNAs) inquiry, where staff had a driving question relating to
writing and a whole school goal around the importance of critical reflection. Each week grades would discuss their
findings, successes and challenges with implementing actions in the classroom.  Teachers would walk away with
something to trial in their rooms before returning the following week to share findings. This was facilitated with our
academic partners.

A scope and sequence for mathematics was drafted. This became a working document to then be revised. Fortnightly
programming was continued to ensure that data could be analyses as a team to determine student needs and best
practice for achievement.

Progress towards achieving improvement measures

Process 1: Project 1: Literacy

Implement a whole school approach to literacy using the syllabus documents including continuums and
progressions.

Evaluation Funds Expended
(Resources)

After interrogating K–2 data it was evident that students were not maintaining
learning and would benefit from some interventions. Through the delivery of
PL across K–2, teachers have developed their knowledge and understanding
of early literacy acquisition to ensure programs meet student needs and best
practice,  rich and engaging lessons are delivered. For this to happen
teachers are using intervention programs such as L3 and a phonemic
awareness program to support learners during reading and writing.

The continuation of whole school writing tasks are being delivered, analysed
through moderation of work samples  and robust dialogue to determine
where to next for individual students as well as groups of students. As a
school we were given rich professional learning  with a focus on writing. From
this we critically reflected who are our target students, what is required for
students  to improve and achieve their goals and refined how we
programmed for writing.

Staff Pl in Best Start delivered and teachers are prepared for 2020

Funding Sources:
 • Socio–economic background
($60000.00)
 • Professional Learning ($20000.00)
 • Operational Funding ($80000.00)
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Progress towards achieving improvement measures

assessment – PLAN2 to be investigated at later point

Process 2: Project 2: Numeracy

Implement a whole school approach to numeracy using syllabus documents including continuums and
progressions.

Evaluation Funds Expended
(Resources)

Planning for mathematics across the school has been a collaborative
approach using our two week planning cycle where teachers collaborate and
use assessment data to plan engaging, rich lessons to move students
forward.

A mathematics scope and sequence was drafted by a working committee of
teachers across each grade. This scope and sequence is  designed to meet
NESA requirements while having a balanced content for students to continue
learning in mathematics.

Funding Sources:
 •  ($5000.00)

Next Steps

As a school we will:

refine our data collection to look at why we are collecting the identified , the purpose and how the data will be used to
drive future programming and student growth is evident,

deepen our knowledge and understanding of best practice with using progressions.

continue implementing intervention programs across the school such as L3, MacLit, Lipi,
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Strategic Direction 2

Communicate, Learn and Lead

Purpose

Develop and expand an understanding of practices and procedures to operationalise high standards of communication,
culture and service delivery. As systems leaders, the wellbeing of the school culture will be prioritised.

Improvement Measures

Increased knowledge of Department of Education (DoE) policy and how it relates to staff, students and the community
with evidence of high impact

Improved capacity of staff, students and our community to create a culture of shared accountability to achieve
organisational best practice with a high percentage of distributed instructional leadership

Improved processes in school planning and strategic budgeting  following  implemented protocols for transparency and
accountability. This includes consultative practices with the community

Overall summary of progress

In 2019 we identified teachers who required mentoring from the Instructional Leaders and teachers with identified skill
sets, to support and build their capacity in identified areas to assist with teaching. There was ongoing support for
teachers to achieve their accreditation as well as supporting teachers with their maintenance

Strategic Systems

School wide protocols were continued to be designed and embedded that clearly aligned to DoE policy such as learning
and support protocols, money collection, WHS, and Seesaw expectations for staff and parents.

Progress towards achieving improvement measures

Process 1: Project 1: Innovative Curriculum Design

Delivery of professional learning around collaborative practice in interrogating the syllabus content and
outcomes to guide and inform teaching and learning through the development of K–6 scope and
sequences across all Key Learning Areas

Evaluation Funds Expended
(Resources)

Professional learning was given to staff around unpacking  the new Science
and Technology syllabus. A working committee of teachers across grades,
collaboratively developed a scope and sequence with relevant units of work
that would assist with meeting stage outcomes.

Year  5 students had the opportunity to work with the Stem T4L kit for
robotics. They learnt how to program Dashes using block programming,
moving them in all directions, designing paths and a variety of actions. The
students then became the instructors and taught Year 1 students the basics
of block programming. Communication, collaboration, critical thinking and
creativity were evident in all lessons.

Strengthened our school communication procedures and protocols across
the school and community. There is a strong link across the  school of
communication procedures  to ensure all staff are informed of weekly and
daily information. The school has built up a strong communication to parents
through a variety of platforms such as Seesaw, School Stream app,
Facebook and Twitter to keep parents and carers well informed about up
coming events and current information.

Funding Sources:
 • Professional Learning ($38000.00)
 • Support for beginning teachers
($80000.00)
 • Other ($50000.00)

Process 2: Project 2: Strategic Systems
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Progress towards achieving improvement measures

Process 2:
Delivery of professional learning to develop knowledge, rigour and accountability to  relevant DoE
policies with seamless application, implementation, reflection and adjustment

Evaluation Funds Expended
(Resources)

Explicit school wide systems have been modelled on DoE policy  such as
incursion and excursion policy, attendance procedures, K–6 assessment and
reporting guidelines, sickbay procedures, Learning and Support protocols,
WHS and protocols for communicating to parents across a variety of social
media platforms.  These systems have been applied throughout the school
for all staff to access, apply and action to ensure a seamless school wide
operation exists.

Next Steps

As a school we will:

evaluate and revise all scope and sequences to ensure they meet NESA requirements and are balanced with content,

deepen our knowledge of authentically integrating ICT into all curriculum areas.
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Strategic Direction 3

Connect, Succeed, Thrive

Purpose

Building genuine relationships between staff, students and our community by engaging a comprehensive wellbeing
strategy we aim then, to connect, succeed and thrive.

Improvement Measures

Tell Them From Me Surveys along with Survey Monkey will provide feedback about levels of confidence and resilience
in learners

Decreased behaviour incidents during 2018–2020 in relation to suspension data, sentral/ebs4 entries

Improvement in attendance data reflecting  positivity and inclusivity of students with a baseline data of poor attendance

Notable increase in engagement levels of students in learning and social interactions

Increased school and community partnership  through attendance and engagement in school functions, workshops
and forums

Overall summary of progress

There was a continuation of PBL with a focus on behaviour. Explicit weekly teaching of expectations continued as these
are valuable to revise expectations and what could be the consequence of not following the school rules. For this to be
successful all learning spaces have matrix and consequences charts displayed for all stakeholders to access. Principal
assemblies were introduced to acknowledge students who demonstrate the values of our school.

There was an introduction of SPARC , a wellbeing program to support students in the classroom and playground.

We had a strong focus on building relationships with students not only in classrooms but across the school. We start this
focus the first five weeks of returning to school and then continue with it throughout the year. This ensures students have
a smooth transition to the start of the year.

Progress towards achieving improvement measures

Process 1: Project 1: Behaviour

A deep knowledge, understanding and implementation of the PBL matrix and consequences as
reflected by student behaviour, staff implementation and the community support and acceptance of the
behaviour matrix

Project 2: Safety

Anti Bullying interventions are explicitly taught and adhered to with priority given  to supporting the victim
and the perpetrator. This is achieved by threading cooperation, collaboration, creativity and critical
reflection through all school practices

Project 3: I matter...

Critique and action what works best and reflect on the diversity of learning experiences across a broad
range of subject areas including: STEM, sport, the arts, technology and support and enrichment
programs. A shared understanding about the priorities of the Well Being Framework to shape the
learners at Casula PS.

Process 4: Our place

Belonging is the heart of connectedness. Building a school environment build a sense of pride and
claims ownership for all partners in our learning community

Evaluation Funds Expended
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Progress towards achieving improvement measures

Evaluation (Resources)

We have continued to embed Positive Behaviour for Learning across the
school to ensure there is consistent language being used and taught. Staff
and students have a deep knowledge and understanding  of expectations in
all settings. This is due to the consistent revising of expectations in the
classroom and at whole school  assemblies, teaching weekly expectations.

As a school we are dedicated to ensuring we have "student voice". This has
been built upon through teaching  in the classroom and embedding as many
opportunities for students to collaborate in a variety of groupings to take on
their ownership of learning. We have started the process of implementing
restorative practices to ensure all students have the opportunity to share how
they feel and the importance of hearing all sides to be able to critically reflect
so all can move forward so they grow individual agency and social
conscience.

The implementation of peer support this year was a big success. The year 6
students had a sense of accountability and ownerships of their groups as
they were required to  organise the lesson content and resources prior to
teaching their groups. At the end of each sessional students walked away
with support networks across the grade and a deep sense of belonging.

It is essential that we give that we give students the opportunity to explore all
areas of their learning so therefore we cater for students to be challenged in
extra curricular areas such as robotics, debating, choir, drama and dance.
This develops and empowers the whole learner.

We strongly focus on belonging at our school through building positive
relationships with all. This is a focus at the start of each year and continues
throughout the year. Our students are know, valued and cared for across the
school.  We have a chaplaincy and well being program that supports students
in the classroom and on the playground.

Funding Sources:
 • Operational Funding ($8000.00)
 • Chaplaincy ($21000.00)
 • Wellbeing ($39000.00)

Next Steps

As a school we will:

evaluate and refine our practices around PBL,

ensure all newly appointed staff are upskilled around the system approach to PBL,

develop protocols and procedures around anti bullying to ensure staff, students and community are well informed and
have a deep understanding,

continue to offer students the opportunities to be involved in extra curricular activities.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($12 000.00)

Personal Learning Pathways were developed
for all identified Aboriginal students in
consultation with the class teacher, parents,
students and Deputy Principal. School
Learning Support Officers were allocated to
support student learning, inclusion of
Aboriginal perspectives across all key
learning areas, cultural activities were
included for all students through NAIDOC and
artist in residence. project. whereby students
completed totem poles for yarning circle.. Two
teachers attended professional learning
around the 8 ways of learning for Aboriginal
students. These teachers then delivered
professional learning to the whole staff to
support teachers with delivering rich quality
programs that engage students.

English language proficiency Funding Sources:
 • English language
proficiency ($350 000.00)

Utilised the EAL/D framework to support
school based programming, EAL/D teaching
staff integral to grade teams, collaborating on
programming and differentiation based on
data. Attended EAL/D network meetings,
providing collaborate professional
development on research and pedagogy,
which included sharing school based
practices with other colleagues across
schools. Utilised SLSO's that could support
new arrivals with learning English in the
classroom to develop relationships with peers
and have experience with authentic English.

Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($380 000.00)
 • Integration ($60 000.00)
 • Socio–economic
background ($80 000.00)

The learning and support team continually
reviewed data at school and individual
learning level, behaviour requirements and
diagnosed conditions. A number of SLSO's
were employed to support students with both
diagnosed and undiagnosed physical,
emotional and learning needs. SLSO's were
employed to support students to achieve their
ILP's. We Initiated targeted support for
students by employing two teachers to
individualise learning through the
implementation of MacLit for students in Year
4. After analysing data a phonemic
awareness program was introduced across
K–2 to support students acquisition of reading
and writing.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Operational Funding
($100 000.00)

QTSS was used to continue funding 4C
Transformative Learning and Deep Noticings
and Action (enquiries) for all staff to access
high quality professional learning from
academic partners; Miranda Jefferson and
Jamie Gerlach.  This assisted to achieve our
whole school goal of

Executives and aspiring leaders were
allocated time to provide support to teaching
staff to plan and implement professional
development plans focusing on quality
teaching, behaviour management and writing
practice.

Teachers were identified who had a specific

Printed on: 30 June, 2020Page 11 of 22 Casula Public School 4198 (2019)



Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Operational Funding
($100 000.00)

skill set such as behaviour management and
strong at delivering English outcomes to
support teachers with programming, selection
of rich texts, and delivering lessons to
students that were engaging and
differentiated.

Socio–economic background Funding Sources:
 • Socio–economic
background ($108 000.00)

This allocation was used to engage a speech
pathologist and occupational therapist for
early intervention in Kindergarten.

.We engaged a computer technician to
ensure all students access high quality
technology for learning that many do not have
in their homes.

We engaged additional school administration
officer support and subsided incursions and
excursions for individual students to ensure
inclusion and engagement in learning was a
priority.

We continued our  wellbeing strategy and
provided a 'breakfast club' two mornings a
week. Funding paid for the non perishable
food items.

Grade resources for all students were
supplied and maintained during the course of
the school year.

The school funded a number of students who
were provided with recess and lunch through
the canteen over a period of time when
families were in crisis.

Support for beginning teachers Funding Sources:
 •  ($91 000.00)

All eligible beginning teachers received
additional relief from face to face with an
Assistant Principal mentor to assist in
programming and the gathering of evidence
for the NSW Education Standard Authority
Accreditation process.

All beginning teachers were provided with
external and internal professional learning
including attending a two day conference for
beginning teachers.

Targeted student support for
refugees and new arrivals

Funding Sources:
 • New Arrivals ($29
000.00)
 • Refugee Student Support
($8 700.00)

Students with an identified refugee and new
arrival background were supported by the
EAL/D teachers and provided with
personalised learning programs. To ensure
inclusivity for these students , uniforms were
supplied and students were given start up kits
which were the necessary items for use in
classrooms. Payments were made for
students to attend excursions and sporting
activities.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 429 488 491 484

Girls 420 434 436 417

Student attendance profile

School

Year 2016 2017 2018 2019

K 94.2 92.9 91.4 90.4

1 91.6 91.2 91.1 90.1

2 93.4 93.3 91.7 91.9

3 91.9 92.3 91.3 91.7

4 92.2 93.3 91.7 90.9

5 92.9 92.8 92.4 92.1

6 92.1 93.1 91.4 91.1

All Years 92.6 92.7 91.6 91.2

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 4

Classroom Teacher(s) 34.61

Teacher of Reading Recovery 0.95

Learning and Support Teacher(s) 2.2

Teacher Librarian 1.4

Teacher ESL 3.2

School Counsellor 1

School Administration and Support Staff 5.87

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 1,044,514

Revenue 8,478,634

Appropriation 8,098,250

Sale of Goods and Services 33,739

Grants and contributions 182,010

Investment income 6,599

Other revenue 158,036

Expenses -8,162,458

Employee related -7,355,991

Operating expenses -806,466

Surplus / deficit for the year 316,177

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 90,165

Equity Total 1,246,075

Equity - Aboriginal 16,129

Equity - Socio-economic 471,197

Equity - Language 371,498

Equity - Disability 387,250

Base Total 5,770,792

Base - Per Capita 217,510

Base - Location 0

Base - Other 5,553,282

Other Total 733,141

Grand Total 7,840,173

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.

Literacy

Casula Public School is continuing to focus on moving the students through to higher achievement in the NAPLAN
assessments. There have been pleasing results in placing students in the top two bands of achievement with a number
of students only just missing out on falling into the top two bands. In both Year 3 and Year 5, the school has almost 30%
of its students performing in the top two bands for reading. In writing, 27.9% of Year 3 students are in the top two bands.
With 17.3% of Year 5 students in the top 2 bands for writing the school has similar number to that achieved across the
state. In spelling, 32.8% of Year 3 students and 29.9% of Year 5 students are in the top two bands. In grammar and
punctuation, 28.4% of Year 3 students and 31.4% of Year 5 students were in the top two bands. Fifty–three percent of
students achieved at or above the expected growth in reading between sitting the NAPLAN in Year 3 in 2017 and again
in Year 5 this year – this is following the trend of Casula students improving their level of growth in these assessments.

Numeracy

The school has continued to implement strategies to improve numeracy throughout the school. Seventeen percent of
Year 3 students and 31.6% of Year 5 students were in the top two bands in numeracy. Fifty–six point five percent of
students demonstrated at or above expected growth in numeracy between sitting the NAPLAN in Year 3 in 2017 and
again in Year 5 in 2019 – the state average is 53%. The average scaled growth score for students sitting NAPLAN in
Year 5 was 93.9%, which is above the state average of 87.1%. Over the previous few years, the school has significantly
reduced the number of Year 5 students in the bottom two bands.
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Parent/caregiver, student, teacher satisfaction

Each year schools are required to seek the opinions of parents, students and teachers about the school. In 2019 our
school used parent forums to collect information. Students convey that they felt there was a positive sense of belonging
and they have someone at school who consistently provides encouragement, classroom instruction is well organised,
with clear purpose, and with immediate feedback that helps them. Teachers are strong collaborators to develop
programs that meet student needs that have clear learning intentions and success criteria while monitoring individual and
grade progress. Parents feel they can speak to their child's teacher about their child's needs, they are informed about the
school rules and are encouraged to attend all school events such as assemblies, sporting events and end of year
celebrations. Parent are well informed through a variety of social media platforms.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Casula Public School is committed to supporting and improving the educational outcomes and wellbeing of Aboriginal
and Torres Strait Islander students, by providing opportunity to participate in a range of activities based on their heritage.
This year, nine Aboriginal and Torres Strait Islander students attend our school and each student had a Personalised
Learning Pathway that was co designed with the student, teacher and parents. The plan was reviewed in semester 2 and
student's goals were monitored and modified to suit their needs. Students participated in NAIDOC Day celebrations
based on the theme 'Voice Treaty Truth'. Stage three students supported stage two students in the development of their
knowledge and understandings of culture, along with how to present the schools Acknowledgement of Country. A stage
three student was selected to hold a leadership and mentor role for 2019 to further develop and support younger
students. This year the school was focused on an art project where the school liaised with the local Aboriginal
Community Liaison Officer, and worked with a local artist to create three totem poles that represent land, sea and sky. All
Aboriginal and Torres Strait Islander students were included in the design and creation process, allowing them to
represent and celebrate their culture through art. The poles will be installed in our future school yarning circle which will
provide a safe and harmonious environment for all students.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Casula Public school has two trained Anti Racism Contact Officer and an Anti–Racism policy in operation. The message
of anti racism is promoted throughout the school and any incidents of racism are reported to the Anti Racism Contact
Officer for follow up and resolution.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Other School Programs (optional)

Breakfast Club

The school breakfast program is a joint venture between Casula Public School and South Western Sydney Local Health
District (SWSLHD). The breakfast program aims to increase the number of students regularly having breakfast, build the
capacity of the school community to sustain the program and contribute to improved educational outcomes for students.

Eating a good breakfast is a healthy way to start the day, helps school students to concentrate and get the most out of
their lessons and establishes healthy eating habits early in life. The free breakfast is offered two mornings a week
beginning at 8:00am. On average we provide three hundred and thirty servings of food each week. Breakfast includes
pancakes, noodles, cereal, fruit and milk on any day. We currently have two parent helpers and have two new parent
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helpers beginning in the New Year. We are actively seeking volunteers to continue the program running in 2020.

Premier's Spelling Bee

As part of the Premier's Spelling Bee, students at Casula Public School participated in fun and educational classroom
activities to engage in spelling. Teachers encourage all students to improve their vocabulary and spelling and to promote
literacy skills in combination with the English K–6 Syllabus. We had one Year 4 student achieve first place at a district
level and then go on to the State Final at the ABC Centre in Ultimo.

Debating

This year students demonstrated high quality debating skills in both the Premiers Debating Challenge and the Liverpool
District competition. We had just over fifty enthusiastic students trial to be a part of the team and from this, twenty
students were selected to form two teams.

Students showed dedication and commitment to their team, meeting each week to participate in mock debates and
preparation for competitions. The Asteroids, Comets and Liverpool District team demonstrated grit and determination
whilst holding strong debates in both local zone competitions.

Public Speaking

Public speaking throughout the school was very successful this year. Students participated in two competitions: NSW
Multicultural Perspectives Competition (Stage 2 and 3) and Regional South Operational Directorate Primary Schools
Public Speaking Competition (Early Stage 1 – Stage 3). As part of both competitions, students were required to present a
prepared and impromptu speech. These speeches were judged with equal weighting by adjudicators. Students with the
highest overall scores then went on to represent Casula Public School at the local finals. One student in Stage 2 placed
first in the local final of the Multicultural Perspectives Competition and then progressed through to the regional final.

Premier Reading Challenge

The Premier Reading Challenge aims to inspire a love of reading for leisure and pleasure in students, and to empower
them to experience quality literature. It is not a competition but a challenge to each student to read regularly, and more
widely.

This year 818 Casula Public School students participated in the Premiers Reading Challenge. They all were awarded
with challenge completion certificates at the end of the year. One hundred and thirty–one students received a gold
certificate and eleven students received platinum certificates.

Kindergarten Transition

The Kindergarten Transition Program was implemented for the purpose of preparing the incoming Kindergarten students
to their first year of school in 2020. The program included Independent and co–operative play, daily routines, letter
formation and pencil grip, numbers of the day, nursery rhymes – phonemic awareness, name writing, colour of the week,
letters and sounds, days of the week, months of the year and weather. The incoming students also had the exciting
opportunity to make new friends and to participate in activities in both group and individual settings.

This initiative gave perspective students and their families the chance to experience the daily routines of a school
environment and to develop an understanding of the curriculum based learning that occurs within our community. By the
end of the program, students were well versed in daily routines, demonstrating an understanding of what school life looks
like as a Kindergarten student. Students also demonstrated growth in both emotional and cognitive abilities.

Maths Olympiad

This year we entered two teams in the Australian Primary School's Mathematical Olympiad. At the end of the competition
rounds we were presented with an Outstanding Team Achievement Award because our A team finished in the top 10%
of all the teams competing throughout Australia and some other Pacific and Asian Countries. Ten students finished in the
top 10%. Three students achieved the highest individual score in their team and three students finished in the top 2% of
all participants

Maths Games

We entered the Maths Games for the third year. This competition was designed to provide students who are showing
emerging talent in mathematics an opportunity to participate in a challenging but very supportive competition and further
develop their skills.

SPARC Wellbeing Program
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The SPARC program was introduced to support students in building their social and emotional wellbeing across 5 key
concepts. SPARC was delivered by Georgia our Wellbeing teacher, to students in K–2 and Connor our Chaplain, to
students in 3–5 over 8 weeks. The students engage in hands on learning tasks to:

S – build their social skills,

P – identify their individual purpose

A – develop their awareness of their individuality and of those around them

R – provide strategies to shape and enhance their resilience

C – build their confidence in themselves as well as others

The SPARC program equips students with fundamental skills that support them navigating a range of challenges. At the
completion of SPARC students and their families took part in a celebratory assembly and were awarded with a certificate
of completion.

Number Crunchers

In 2019 three students competed in the Number Crunchers finals at Connells Point Public School. A Casula Public
school student won the Rubik's cube contest with a time of 12.97 seconds. We placed third in the Number Crunchers
competition, surviving a round where both questions and answers were given in roman numerals. 90 schools competed
this year, so this is a significant achievement.

Taronga Zoo

A talented year 6 student won the 2019 QBE Taronga Zoo School Banner Design competition for Stage 3 entrants. Her
stunning artwork was reproduced on banners and displayed in the Zoo throughout the month of October. The student
won her whole an excursion to Taronga Zoo the see the banners on display.

Solar Car Competition

A group of talented Year 6 students from our school entered the UNSW Solar Car Competition. They experimented with
some solar panels to construct a solar boat or car. The competition presented the students with numerous challenges
such as gear ratios, reducing friction and reducing the weight of the car or boat. The students tested these models at
school to ascertain the angle to the sun the solar panels must be placed to achieve peak performance. In the solar boat
challenge there were numerous factors to consider such as: hull design, height, propeller angle, size of motor, weight,
buoyancy, materials for design. Students conducted a series of experiments to ascertain peak performance. The
students competed at The UNSW Open Day against high school and primary aged students from other schools. Our
school entered eight car teams and eight boat teams. Many of our cars had a win, with one team wining overall second
place in the Minisprint event, bringing a gold trophy back for our school.

SPORT

Sport continued to grow in profile this year, with record numbers participating in the programs on offer.

Casula entered teams in both Summer and Winter P.S.S.A. competitions. Our school was represented in the following
sports: Aussie Rules, cricket, newcombeball, oztag, netball, football, rugby league and touch football. The senior girls'
football team were undefeated throughout the season and were declared joint premiers with Wattle Grove PS. Our senior
cricket and senior AFL teams qualified for their respective Grand Finals.

Our carnivals were again keenly contested. Bunker House was again victorious at the combined swimming trials, whilst
Adams House took out both the cross country and athletics carnivals.

At the Liverpool Zone PSSA carnivals, Casula was again competitive. The Zone Swimming carnival, held at Macquarie
Fields Leisure Centre, saw Casula finish 4th overall with a combined team score of 676.5 points. Casula finished 9th on
overall points at both the Zone Cross Country carnival and Zone Athletics carnivals respectively.

Individually, two of our swimmers achieved age champion status at Zone Swimming. A student represented Sydney
South–West at the State Swimming Championships at Homebush. One student was 12 Years Boys Zone Athletics
Champion.

Three of our students represented SSW at state championships. One student represented SSW in the Opens NSW
PSSA Rugby League Championships held at St. Mary's. Another student represented SSW in the Opens AFL NSW
tournament. A student was selected in the SSW Netball team which played their tournament in Orange.
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One of our students qualified for the 'Lion's Head Certificate'. He represented Liverpool Zone at Sydney South West
Swimming, and was selected in the Zone AFL, rugby union and touch football teams and we had seven students
achieved Liverpool Zone representation.

For the fourth consecutive year, Year 5 students performed the traditional ballroom dance modes of salsa, tango, cha
cha and jive at the DanceSport Challenge.

The GWS Giants again ran the AFL 'Auskick' program in Term 4, with over thirty students participating. Our senior
students played against Dalmeny P.S. and Prestons P.S. in the Kurrajong Cup. K – 2 students were offered an intensive
term long gymnastics program in Term 4 run by external facilitators. The 'Casula Cup', a student and staff oztag game,
was also offered to our senior students.

Fifty seven Year 2 – 6 students participated in The School Swimming and Water Safety Program in September at the
Whitlam Centre, improving their basic swim skills.
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