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Introduction

The Annual Report for 2019 is provided to the community of Tower Street Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Tower Street Public School
74 Tower St
Panania, 2213
www.towerst-p.schools.nsw.edu.au
towerst-p.school@det.nsw.edu.au
9773 6017
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School background

School vision statement

*We promote and maintain high standards and expectations across all learning.

*We are committed to providing an atmosphere that is caring, co–operative and respectful, ensuring that students have a
strong sense of self–worth and personal identity.

*We are committed to ensuring that students have access to experiences that develop them as active and
engaged learners.

*We are inclusive of the whole school community in the preparation of our students for responsible, active citizenship.

*We encourage tolerance and harmony through the development and understanding of belonging, community and
diverse cultures

School context

Tower Street Public School has an enrolment of approximately 200 students. We provide a positive learning environment
where all students are given the opportunity to succeed. The school has a focus on developing literacy and numeracy
programs, student welfare and Information and communication technology skills.

The staff are a professional, dedicated team committed to creating a quality teaching and learning environment. Tower
Street is renown in the local area for its exceptional performing arts programs, technology programs and high level of
community support.

The school is set on a large site of 6.549 hectares, offering extensive open, grassed playing areas for sporting and other
recreational activities.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Excelling

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Excelling

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Active and engaged learners

Purpose

To provide a student–centred learning environment that inspires, challenges and guides students to become successful
citizens who contribute to a thriving community.

Improvement Measures

100% of students demonstrate individual growth/progress in Literacy as identified in a pre and post school based K–6
assessment program.

100% of students demonstrate individual growth/progress in  Numeracy as identified in a pre and post school based
K–6 assessment program.

TTFM survey data indicates yearly growth in active engagement in learning and positive teacher–student relationships

Formative Assessment–Students can explain their learning intentions and how they achieve their success criteria

Progress towards achieving improvement measures

Process 1: Literacy/ Numeracy

Implement a whole school approach to supporting students enabling them to be literate, numerate,
critical and creative thinkers linking to the CESE Project..

Language, Learning and Literacy (L3) Early Stage 1 and the Critical and Creative thinking project in
Years 3–6.

Ongoing professional learning to assist teachers to assess each student's current literacy and numeracy
understanding and to monitor student assessment strategies and tracking.

Evaluation Funds Expended
(Resources)

Professional Standards (Literacy & Numeracy Focus):

Question: Can all teachers understand and explicitly teach literacy to
students at all levels of achievement with success that can be measured by
improved student progress?

Data & Analysis:

Teachers across the school have explicitly taught literacy in K–2 classrooms
by continuing to embed L3 and collect student data every 5–weeks to track
and monitor student progress.

Our Stage 2 teachers have developed explicit teaching across writing through
the implementation of the CESE Crticial and Creative writing project. Student
writing samples were taken throughout the year to monitor and track student
progress.

Our 2019 NAPLAN results have shown a steady increase of students
performing in the top 2 bands in reading.

Data skills and use (Data use in teaching):

Question: Are teachers using consistent and comparable judgement of
student learning, monitoring student progress and identify areas for
improvement?

Data & Analysis:

 • Casual teacher relief costs for
participation in CESE Project –$2000
 • Purchased new reading resources to
support L3 implementation in K–2
classes – $5000
 • Purchased new reading resources to
support Focus on Reading program in
3–6 classes – $1500
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Progress towards achieving improvement measures

In 2019 a whole school assessment schedule to provide a platform where
student progress is monitored and tracked across the year. Teachers were
also supported in comparing students work samples to ensure consistency
across grades, this occurred frequently in stage meetings.

Process 2: Learning Support

Implement a whole school approach to supporting students that is consistent, flexible and responsive to
individual students needs.

EAL/D and LaST support is allocated based on clearly defined LST processes that are based on
assessment data and as a result provide strategic, high quality interventions for students.

Ongoing professional learning for support teachers in Learning Sprints to guide the development of
short–term individualised learning targets for students.

Evaluation Funds Expended
(Resources)

 • New Learning Support Team (LST) referral process implemented across
the school
 • EALD and Learning support timetables reflect a 5–week cycle of support
and is adaptive to student need across the school
 • All learning support is allocated through the LST following the new referral
process.
 • The LaST and the LST coordinator completed Learning Sprints PL

 • Learning Sprints PL Course for 2
staff members – $2000
 • Casual release for PL – $800

Process 3: Wellbeing

Positive, respectful relationships are evident and widespread among students, staff and community and
promote student wellbeing to ensure optimum conditions for student learning across the whole school.
There is a focus on implementing Positive Behaviour for Learning and implementing strategies through
Visible Learning.

Evaluation Funds Expended
(Resources)

 • Agile Leadership Project to monitor, track and improve student behaviour
on the playground was implemented.
 • Tell Them From Me Student data indicated that prior to the implementation
of our Agile Playground project in 78% of students indicated they had a
positive sense of belonging at school. This increased to 81% at the end of
2019. This positive growth shows the impact of our Playground Project.
 • At the end of 2019 we asked our students in the 'Tell Them From Me
Survey' to give an example of how they have used one of the PBL tool box
tools out of the 72% of 4–6 students provided an example of how they had
used the tools. A great result for an initiative that was only implemented in
mid–2019.
 • Our Tell Them From Me data indicated that we maintained a steady 82% of
students who are interested and motivated in their learning across the two
surveys.
 • Formative Assessment Project Learning Walk indicated that across K–6
classes most students were able to articulate learning intentions but only
some students could articulate how they will know when they have achieved
it. An area for future development is to develop students' skills to
communicate and verbalise their thinking.

 • Agile Leadership Professional
Learning – $3000
 • Casual Relief costs for Agile
Leadership – $2000
 • Purchase of new playground
equipment – $5000
 • Whole school PBL rewards – $1500
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Strategic Direction 2

High quality staff

Purpose

To create an environment that will allow teachers to provide quality teaching and inspire learning.

Improvement Measures

All staff develop and apply their Performance and Development Plan based on their individual professional goals.

100% of teachers  report increased confidence in teaching STEM and Digital technologies.

The Australian Professional Standards for Teachers at Highly Accomplished and Lead level and the Australian
Principal Standard are evident in PDP professional goals.

Evidence of Quality Teaching and Learning in classrooms based on data and differentiation.

Progress towards achieving improvement measures

Process 1: Assessment and Reporting

Development and implementation of a whole school assessment framework and program supervision
processes to foster collaborative and collegial practices.

Implement innovative assessment and reporting practices including 3 way interviews in senior classes
and a collegial review of current reporting practices to inform future planning.

Evaluation Funds Expended
(Resources)

 • Executive team developed whole school assessment schedule across the
school
 • Executive team supported teachers in delivering ongoing assessment
throughout the year according to the schedule and ensured data was entered
 • Stage teams analysed data to ensure consistency of teacher judgement
throughout the year
 • Stage teams worked collaboratively on embedding Formative Assessment
strategies of LISC, effective questioning and effective feedback.
 • PDP process supported across the school by the School Services Tailored
support – focus on clear link with lesson observation process and teaching
standards. Teachers supported in providing quality feedback to peers.

 • School Services Tailored Support –
Lesson Observations
 • Assessment resource subscriptions
(PAT Testing) – $1500

Process 2: Professional Learning

Targeting professional learning programs and opportunities to promote, build and sustain professional
learning of all staff members with a focus on Formative Assessment and STEM.

Implement a whole school approach to the learning of science, technology, engineering and
mathematics in an interdisciplinary or integrated approach. Students gain and apply knowledge, deepen
their understanding and develop creative and critical thinking skills within an authentic context.

Implementation of the 2017 Science and Technology K–6 Syllabus, focusing on the Digital Technologies
strand, which provides students with opportunities to investigate existing technologies and create digital
solutions. Through knowledge and understanding of digital technologies, students are encouraged to
become critical consumers of information and creative producers of digital solutions.

Evaluation Funds Expended
(Resources)

Learning and Development (Expertise and Innovation)
 • Executive led team teaching in classrooms to support class teachers
trialing innovative STEM practices in classrooms.
 • Teachers participated in Professional Learning from Adelaide University to

 • QTSS Funding to release AP's to
support classroom teachers – $35 323
 • STEM PL / Casual Relief Costs –
$5000
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Progress towards achieving improvement measures

support the implementation of STEM lessons. Teachers used this learning to
introduce STEM into classroom practice.
Data: Classroom observations, evidence present in class programs, student
work samples, teacher feedback.

 • Purchase of STEM resources –
$5000

Process 3: Professional Standards

Current and aspiring school leaders will be given opportunities to manage and lead curriculum
committees, whole school initiatives and other projects across the school.

Evaluation Funds Expended
(Resources)

 • All committee and stage teams work collaboratively to achieve the school's
Strategic Directions. All teams meet regularly to ensure effective
implementation of programs and strategies.
 • Aspiring leaders led the Agile Playground Project across the school
 • Aspiring leaders worked collaboratively with the executive team to
implement the School Services Tailored Support. Aspiring leaders worked
collaboratively with a peer as a support with the implementation of Formative
Assessment strategies across the school.
 • All staff are encouraged to look beyond their current level of accreditation
when selecting appropriate teaching standards to work towards in their PDP
– evidence of aspiring leaders using Highly Accomplished standards in their
PDP document.

 • Agile Leadership Project – aspiring
leaders
 • School Services – Tailored Support
Project – Aspiring leaders and
Executive team
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Strategic Direction 3

Positive Partnerships

Purpose

To strengthen parent participation with student learning and to promote connections within the wider school community.

Improvement Measures

Increased number of parents and caregivers engaging school activities and in supporting their child's education.

Within the School Excellence Framework – to be achieving at the excelling level in the domain of Leading –
Educational Leadership for Community Engagement.

An increase in the range and number of community members participating in school activities.

Tell Them From Me Survey indicates continued annual  growth in student overall school social and emotional
wellbeing.

Progress towards achieving improvement measures

Process 1: Parent Community

Develop and maintain effective communication through the use of the school newsletter, website,
Twitter account, Facebook and other communication tools.

Increased number of parents and caregivers attending school workshops, information meetings and
community events engaging in their child's schooling.

Evaluation Funds Expended
(Resources)

Educational Leadership (Community Engagement)

Are we recognised by our parent community as responsive because we
effectively communicate and regularly solicit feedback on how we can greater
improve our connection with students families

Through our 'Tell Them From Me' data our parent overwhelmingly believed
that whole school communication to parents had greatly improved in 2019
with the increased use of the 'School Enews App'.

The relaunch of the Tower Street PS Facebook page has seen the number of
people connecting to our Facebook page had doubled in 2019.

Do parents value our student reporting processes? (e.g written report format)

Our curriculum team in consultation with teaching staff and the parent
community developed an improved Semester 2 Report format. We included
parents in conversations about the new reporting format during P&C
meetings. Once the student reports were sent out in Term 4 we provided
families a feedback form for them to share what they liked/disliked about the
new report format – 100% of parents that returned the feedback sheet rated
the new format as an improvement on the previous format and gave
overwhelmingly positive feedback.

Data & Analysis: Parent attendance data at school events, Parent feedback,
TTFM, Facebook and School Enews statistics.

Implications: Are there other areas which the school needs to prioritise on to
improve connections and communication with the home?

Educational Leadership (Community Engagement)

 • Welcome BBQ – $300
 • The Fathering Project –$2000
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Progress towards achieving improvement measures

Is the school developing effective partnerships in learning with parents?

In 2019 the school launched our partnership with 'The Fathering Project' and
introduced the Tower Street PS Dad's Group. The school organises an event
each term for fathers and father figures to attend our school and connect with
their children and the school. With four events held over the year including a
STEM evening, movie night and 2 sports afternoons – we had over 110
people attending each event. This has proven to be an extremely successful
partnership with huge engagement from our community.

In 2019 our school also launched a 'Welcome back to school BBQ' this event
also incorporated our meet the teacher evening. We saw over 100 families
attend this event in 2019.

Data Analysis: Parent feedback on student reporting practices and feedback
on consultation with the community. Attendance levels at consultation
sessions as well as P&C meetings where reporting systems are discussed.

Process 2: Wider Community

The school has productive relationships with external agencies such as CESE, Agile Leadership,
Atlassian, universities, local high schools and community organisations to improve educational
opportunities for students.

Evaluation Funds Expended
(Resources)

Educational Leadership: (Community Engagement):

Is the school recognised as excellent and responsive by the wider community
because it is committed to building a cohesive educational community?

The school established a partnership with Panania Child Care Centre to
co–design an extended school readiness program as well as the 'Leadership
& Literacy' program. Both of these programs provide leadership opportunities
for students at Tower Street PS as well as establish Tower Street PS as an
active member of our wider community.

Do we solicit and address feedback on school performance (how we engage
with the community) from our community partners?

We reviewed our programs with Panania Child Care Centre at the end of
2019, with PCCC indicating the partnership was highly valuable for their
setting and they would like to expand the partnership in 2020.

Data & Analysis: Feedback from community partners (Panania Child Care
Centre, Panania Preschool) about initiatives we have worked on
collaboratively.

 • Teacher Relief costs to participate in
Atlassian, Agile Leadership – $2000

Process 3: Network of Schools

Strengthen relationships with a network of schools and share expertise across schools to support
professional learning and build capacity.

Evaluation Funds Expended
(Resources)

Learning and Development (Professional Learning)

Do our teachers collaborate with staff in other schools to share and embed
good practice?

In 2019, our school worked in  partnership with Jamisontown PS on the
CESE Critical and Creative Thinking Project to improve student outcomes in
writing. This year long project involved collaborating with a group of schools

 • Teacher relief – CESE Project –
$2000
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Progress towards achieving improvement measures

across the Bankstown & Penrith Principal Networks. Teachers from our
school received critical feedback from our partner school on the
implementation of our project. Our staff attended Jamisontown PS to observe
their implementation and provided critical feedback for staff. As a result of
this partnership our student results in writing as well as creative and critical
thinking strategies increased. The team then presented results from this
project to all schools that participated in the project.

Data & Analysis: Evidence of improved practice linked to targeted
professional learning opportunities and working with networks of schools.

Printed on: 29 May, 2020Page 12 of 22 Tower Street Public School 4151 (2019)



Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading  • Whole school Aboriginal
performance during
NAIDOC Week
 • Teaching resources to
support Aboriginal General
capability across all KLA's
 • All students with an ATSI
background participated in
the 'Belonging Program'
 • Teacher relief costs to
attend 'Belonging Program'
events throughout the year.
 • SLSO support for
individualised student
learning support.
Funding Sources:
 • Aboriginal background
loading ($4 604.00)

All students with an ATSI background have a
Personal Learning Pathway and are
supported to make progress with their
individual goals.

100% of Year 3 students with an ATSI
background achieved in the top 2 bands for
NAPLAN in both reading and numeracy.

100% of Year 5 students with an ATSI
background achieved in the top 3 bands for
NAPLAN in both reading and numeracy.

All students participated in an Aboriginal
Education Incursion to acknowledge NAIDOC
Week. This opportunity allows all students to
understand and identify the importance of
Indigenous cultures.

Aboriginal perspective incorporated across all
curriculum areas and evident in all classroom
teachers programs.

English language proficiency  • A part–time temporary
teacher employed to
provide EALD support
Funding Sources:
 • English language
proficiency ($28 267.00)

As evidenced in student work samples,
NAPLAN results and school assessment our
EALD students have improved in their literacy
and numeracy skills.

75% of Year 5 students who are
Consolidating EALD students achieved in the
top 2 NAPLAN bands for reading
achievement.

Low level adjustment for disability  • A part–time Learning and
Support Teacher employed
to support our students
 • 2 x SLSO's were
employed to support
students with additional
learning needs
 • Intensive intervention
programs MultiLit and
MiniLit were provided to
support students requiring
support in literacy
Funding Sources:
 • Low level adjustment for
disability ($88 295.00)

Our Learning Support Team processes have
been revised to ensure support is responsive
to school assessment data and targeted
individualised support. This support is
continually being assessed to ensure our
resources are providing support to the
students with the highest needs.

Quality Teaching, Successful
Students (QTSS)

 • Agile Leadership –Year
long professional learning
program to support aspiring
leaders and improve
student outcomes.
 • Executive release for
AP's to support classroom
teachers implement
formative assessment
strategies in their
classrooms.
 • School Services –
tailored support program
focusing on Formative
Assessment
 • Professional Learning

Following a 12 month period of tailored
support by School Services focusing on
formative assessment we evaluated our
practice across every classroom using the
PDP lesson observation process and
collected evidence that indicated we had
improved significantly in this area. Using the
School Excellence Framework we moved
from delivering to sustaining and growing as a
result of this tailored support.

Our focus on professional learning for leaders
and aspiring leaders as impacted on the
strategic and evaluative practice across the
school. Our participation in the CESE Critical
& Creative Thinking project improved student
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Quality Teaching, Successful
Students (QTSS)

opportunities for the
Principal on whole school
improvement focusing on
improving student
outcomes.
 • CESE Critical & Creative
Thinking Project – casual
release for teachers
involved in this year long
professional learning
project aimed at improving
student writing outcomes.
Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($35 323.00)

writing outcomes across our stage 2 classes.

Socio–economic background  • Purchased new 10 ipads
for student use across the
school
 • Invested in new ipad
management system
 • Purchased 17 HP laptops
as well as a charging trolley
for the computer room
 • Purchased 8 Chrome
books for student use
across the school
 • Investment in STEM
classroom resources
including Bluebots,
Ozobots, Edisons and
Microbits
 • Professional learning in
STEM for classroom
teachers
 • Casual relief – for
teachers to engage in
STEM team teaching
lessons and professional
learning opportunities.
 • Student wellbeing
resources – lunchtime
playground equipment
 • Quality classroom
reading materials – School
Magazine subscription, PM
readers, K–6 atlases
Funding Sources:
 • Socio–economic
background ($49 268.00)

Evaluation

Our focus on STEM across the school has
seen the school invest in strategic purchasing
of STEM resources to ensure our students
have access to STEM technology.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 96 104 97 95

Girls 93 96 100 110

Student attendance profile

School

Year 2016 2017 2018 2019

K 95.1 95.1 92.7 94.6

1 94.7 93.8 93.6 90.6

2 93.9 94.1 92.9 95.1

3 94.6 91.4 94.7 94.1

4 92.6 93.8 91.8 93.2

5 95.3 94.2 92.4 92.7

6 94.3 92.2 95.5 90

All Years 94.4 93.6 93.3 92.7

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Classroom Teacher(s) 6.97

Teacher of Reading Recovery 0.32

Learning and Support Teacher(s) 0.6

Teacher Librarian 0.4

School Administration and Support Staff 2.02

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 212,154

Revenue 1,999,059

Appropriation 1,900,761

Sale of Goods and Services 15,623

Grants and contributions 81,039

Investment income 1,636

Expenses -1,890,133

Employee related -1,662,656

Operating expenses -227,477

Surplus / deficit for the year 108,926

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 55,068

Equity Total 170,434

Equity - Aboriginal 4,604

Equity - Socio-economic 49,268

Equity - Language 28,267

Equity - Disability 88,295

Base Total 1,504,269

Base - Per Capita 46,224

Base - Location 0

Base - Other 1,458,045

Other Total 118,852

Grand Total 1,848,624

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

At the end of 2019 our whole school community participated in the 'Tell Them From Me Survey' we will be using the
information gathered to drive our future directions. An overview of the results are included below:

Students:

All students in Years 4–6 completed the 'Tell Them From Me' survey during Term 1 and Term 4 in 2019. The information
gathered from our students helps guide our planning for school improvement. The following information was gathered:

 • Tell Them From Me Student data indicated that prior to the implementation of our Agile Playground project in 78%
of students indicated they had a positive sense of belonging at school. This increased to 81% at the end of 2019.
This positive growth shows the impact of our Playground Project.

 • At the end of 2019 we asked our students in the 'Tell Them From Me Survey' to give an example of how they have
used one of the PBL tool box tools out of the 72% of 4–6 students provided an example of how they had used the
tools. A great result for an initiative that was only implemented in mid–2019.

 • Our Tell Them From Me data indicated that we maintained a steady 82% of students who are interested and
motivated in their learning across the two surveys.

We also asked our students the following open–ended question:

Please tell us some of the things you like about our playgrounds at school. What things would make it even better?

Overwhelmingly our students indicated that they liked the new playground equipment that had been provided as part of
the Agile Leadership Project, but they also indicated that fixed playground equipment would improve our playground
spaces:

"We have fun equipment to play with at school under the COLA but it would be much more enjoyable if there were slides
and swings in the playground which we could raise money to buy it."

"I like about our playground is that we have two big ovals where you can play sport. We also have two COLAS where if
you don't have a hat you can play under or near the silver seats. My friends play handball using the handball courts
under the COLA. What could make the playground better is that maybe we could use some equipment like slides, swings
and other stuff along those lines"

"I like how the playgrounds are big but I wish there were posts on both sides of the field."

"In my opinion what would make our school better, is more play equipment for younger students."

This feedback from our students will help inform our future planning with the Agile Leadership Playground Project.

Teachers:

All teaching staff completed the 'Tell Them From Me Survey' during Term 4 of 2019. The area of collaboration has been
a focus throughout the year and it was pleasing to see that in this section of the survey our teachers scored a mean of
8.5 above the NSW DoE mean of 7.8. This demonstrates the value that the teaching staff at Tower Street have in the
importance of collaboration. On the open ended item "Please tell us some of the things you think we are doing well at
Tower Street," a number of responses also related to the positive impact collaborative practices have had across the
school. Responses included the following areas as examples of what is working well:

 • Embedding collaborative teaching
 • Ensuring teachers are supported in their ability to collaborate.
 • Staff members work cooperatively
 • Teachers work collaboratively on planning, assessing and programming that makes our job as teachers easier and

keeps us on track.
 • Collegial discussions in staffroom.

The teaching staff were also asked a second open ended question: "What would you like to see improved at Tower
Street?"

This question raised a majority of responses relating to the physical learning environment. Including improving and
upgrading of classroom and learning spaces. Improvements in the grounds including murals and gardens. Staff were
also concerned about the lack covered walkways across the school.

Parents:
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In the 'Tell Them From Me Survey' the school wrote two open–ended questions to gather feedback from our parent
community. The first question was: "Are you happy with the level of communication from the school? If not, what could
the school do to improve communication?"

We received 13 responses to this question. Out of the 13 responses received 10 indicated that they were happy or very
happy with the overall communication from the school. There were 4 respondents that indicated that this had been an
area of significant improvement over the past 12 months with the introduction of the weekly update, term calendar and
the financial planner was noted by parents as an improvement in communicating school events. The use of the School
Enews App as a communication channel was also valued by respondents with one commenting that they were "very
happy with this development".

While the majority of parents and carers were happy with our general school communication practices, some felt that we
could improve with more personalised and specific communication. Responses from 2 parents indicated that they would
like more specific communication about what is happening in classrooms. Another 2 parents felt that parent – teacher
interviews were too brief.

It is clear from the responses that we have improved our communication practices at a whole school level but we have
further work to do in communicating more specific information at classroom and individual student level. We will take this
feedback from our parent community and target this area moving forward.

The second open–ended question was: "What do you believe that we could do better at Tower Street Public School?".
We received 18 responses from our parents and carers, communication continued to be a theme with our parent
community. From the 18 responses 8 were in relation to more detailed and personalised communication about individual
students progress with particular reference to increase communication between teachers and parents. There were also 5
responses relating to school infrastructure improvements including more covered areas for students when it is raining.

We value feedback from our parent community and will take this feedback on board as we move forward.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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