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Introduction

The Annual Report for 2019 is provided to the community of Moree East Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Moree East Public School
Adelaide St
Moree, 2400
www.moreeeast-p.schools.nsw.edu.au
moreeeast-p.school@det.nsw.edu.au
6752 1798
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School background

School vision statement

Moree East Public School leads innovative, future focussed and inclusive quality practices to empower our whole school
community to be healthy, successful and productive individuals.

School context

Moree East Public School is a Connected Communities primary school located in the north west of New South Wales
and stands proudly on Gomeroi Country.

Moree East Public School provides a safe and positive environment for students to learn. It has an enrolment of
approximately 155 students.  Our school community is representative of a variety of cultures and backgrounds, with
87%of students identifying as Aboriginal.  We proudly embrace inclusivity and diversity of culture. We support our
students and community to recognise this in informing their role as global citizens.

Major infrastructure over 2015 to 2017 rebuilt the school to create tailored learning spaces, an early childhood centre and
a community precinct.

In addition to the major infrastructure, the school has a combination of targeted initiatives that are aligned to support the
aspirations, additional needs and learning of students. . These include: Connected Communities,  Schools as Community
Centres, Early Action for Success and Future Focussed Learning.

The Connected Communities (CC) strategy positions Moree East Public School as a community hub. It broadens the
influence of our community and school leadership, to play a role in the delivery of key services and in supporting,
inspiring and motivating children from birth through to transition to school and transition to high school.

The Schools as Community Centres (SaCC) initiative supports families with their children from birth to 8 years of age
through proactive early intervention programs and inter–agency partnerships. Under the strategy a number of initiatives
operate at Moree East Public School.  These include: supported playgroups, transition to school, parent cooking classes,
daily breakfast club and Books in Homes.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Excelling

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Leading and Learning

Purpose

Build leadership, learning and teaching excellence through the implemenation of quality professional development,
educational programs and practices that promote learning success.

Improvement Measures

Yearly Increase in the percentage of students achieving in the top three NAPLAN bands in literacy and numeracy.

School based K–6 data shows measureable growth in achievement of numeracy and literacy outcomes.

Increase the number of students actively engaging in and applying their learning to authentic experiences at school
and in the community.

Assessments/evaluations will reflect an increase in knowledge, skills and confidence of staff, students and
parents/carers to identify, articulate and support effective learning.

Overall summary of progress

Students K–6 engaged in a variety of excursions, incursions and classroom learning experiences to apply their learning.
Stage 2 and Stage 3 students attended camps to Byron Bay and the Lismore Education Centre . Students K–6 attended
local events and businesses such as Moree Police, Fire Brigade, Woolworths and Art Gallery. Students K–6 engaged in
a variety of science, music, cultural and social experiences which had a positive and balanced impact on whole child
learning. The school was successful in trialing the Barefoot Investor Jam Jar Project to enhance Stage 1 and 2 student
and family financial literacy. 50 students experienced success at building basic entrepreneurial skills and learning work
ethic values of saving, giving to those in need and decisions surrounding opportunity cost.

The impact of these authentic experiences supported improvement in learning outcomes. School based assessments
and NAPLAN results indicated improvements in student confidence and development in reading, spelling and writing .
There was a 40% increase in the number of Year 3 students in the top three bands in writing and a 20% increase in the
number of Year 3 students in the top three bands in spelling. In numeracy, there was a 15% increase in the number of
Year 3 students in the top three bands. Year 5 students showed a 6% increase in Band 7 for grammar and punctuation.
PLAN2 data is being used to measure growth in achievement of numeracy and literacy outcomes. Teachers are using
the data to inform their teaching practice and to identify students requiring additional support.

Progress towards achieving improvement measures

Process 1: Leadership and Learning Strategy:
 • Implementation of deep curriculum knowledge and evidence based pedagogies to engage and
support students' literacy, numeracy and future focussed skill development.

Evaluation Funds Expended
(Resources)

SMART spelling was implemented K–6, with improvements in teacher
knowledge, understanding and delivery of an holistic spelling program.
Student results indicated improvement in all classes. Spelling confidence
positively impacted on student reading and writing.  The continuation of L3
teacher training during 2019 has resulted in enhanced student instructional
reading level progress, K–2.

Project based learning opportunities engaged and supported student literacy
and numeracy skill development in Stage 2 and 3.  Students were involved in
real–life experiences which promoted student engagement.  These included
ICT learning experiences, supported by the T4L team.  Students improved
their confidence and skills using virtual reality kits, hardware and software for
filming, Chrome Books for publishing texts and working collaboratively in an
online environment.  Our school hosted a STEM collaboration with students
from seven local schools to share their knowledge, skills and engage in new
learning.

Funding Sources:
 • Professional Learning ($94820.00)
 • Socio–economic background
($16280.00)

Printed on: 31 May, 2020Page 5 of 20 Moree East Public School 4118 (2019)



Progress towards achieving improvement measures

Students benefited from a variety of real life experiences through excursions
and incursions. These experiences were beneficial in consolidating learning
and were used to engage students in their overall units of learning.

Process 2:  • Provision of well structured and sustainable internal and external professional development and
leadership opportunities for staff, students and parents/carers that build knowledge, skills and
confidence.

Evaluation Funds Expended
(Resources)

Staff Personal Development Plans, linked to school plan directions, were
used to inform professional learning throughout 2019.  All staff engaged in
professional learning on trauma informed practices, early childhood learning,
future focused pedagogies, sport coaching and literacy and numeracy.
Teachers attended a conference in Sydney which catered to individual needs
and school directions. Staff evaluations indicated a positive response to their
professional development.

Lesson observations show an increase in implementation of quality practices
throughout all classes.  Surveys from SMART spelling professional learning
indicated that all participants found it to exceed or meet expectations.
Participants identified 21 areas of worthwhile learning and identified 15 areas
that link to the Connected Communities key deliverable of "building their
capacity to personalise their teaching to meet the learning needs of all
students in their class."

Leadership was developed through opportunities for classroom teachers to
lead the implementation of school initiatives including, Building Numeracy
Leaders, SMART spelling, Positive Behaviour For Learning, and the Barefoot
Investor Jam Jar Project (financial literacy).  Feedback from staff involved
indicated that they were more confident in their leadership skills and collegial
feedback was also highly positive.

Funding Sources:
 • Professional Learning ($31000.00)

Next Steps

Engage in Visible Learning Plus with our community of schools staff as an initiative to improve understanding and
implementation of effectively assessing the impact teachers and school leaders have on student achievement.

Alongside our current support programs, in 2020 the school will pilot an intensive support intervention program, led by a
classroom teacher, to enhance reading and numeracy development for targeted Year 3 and Year 5 students.

Host professional learning opportunities in ICT for teachers from our local schools to collaborate and learn new
technologies to support student engagement and learning.

Engage in evidence based practices focussing on writing, to support teachers to implement quality teaching and learning
programs.  Assessment practices will be linked to determine student writing development.
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Strategic Direction 2

Community Connections Health & Wellbeing

Purpose

Create an environment that encourages and increases authentic partnerships between the school and its  community to
positively impact  physical, social, emotional cultural and spiritual development.

Improvement Measures

A yearly measurable increase in staff, students and parents/carers accessing school based health and wellbeing
initiatives and services.

Data evaluation indicates high satisfaction patterns of staff, students and parents/carers.

Decrease in negative student behaviour incidents and increase in positive social behaviours.

Increasing numbers of community  members are actively engaged in school events, programs and initiatives. They
make genuine contribution to planning and decisions. 

Overall summary of progress

Our early childhood education focus is supported by a SACC facilitator, AEO and CLO. Structured playgroups for 0–5
year olds involved engaging parents/carers and local organisations in the delivery. Specific agency programs supported
parents with health and well–being education. Parents participated in cooking classes, healthy lunch box programs and
music education.

Our transition to Kindergarten program included early intervention and assessment of children to support their successful
start to formal education. OT (Semester 1) and speech pathology assessments and evaluations occurred for transition
students and K–6 students . This supported identifying target interventions and teaching practices to support individual
students and whole class implementation.

PLPs were designed and implemented for every student, following consultation with parents/carers. This resulted in
supporting staff with knowing, valuing and caring for every child's needs. Parents reported being very positive about the
consultative process and support provided by the school.

Weekly, culture and language lessons K–6 were led by the Senior Leader Community Engagement, alongside classroom
teachers. In addition, planning and final consultation with SRG occurred in 2019 to create a mural at the entrance of our
school. Mural design was created through consultation with students, staff, and community members to support the
teaching of culture and Gamilaraay language K–6.

The school hosted TAFE Certificate 1 – Fundamentals in Language (Gamilaraay) classes, after school hours, throughout
the year. Community members joined staff in learning about culture and language together and shared a meal to
conclude. A graduation ceremony was held where participants, their families and key stakeholders attended to share in
this celebration of learning.

K–6 student and staff/community yoga and mindfulness initiatives have continued to be implemented (3rd year). Data
indicated a significant increase in student engagement and participation in 2019. Students and staff reported a positive
impact on their health and well–being.

Tell Them From Me Surveys indicated low participation rates of students in extra curricular activities. The implementation
of school and community partnerships with local organisations continued to have a positive impact on student health,
well–being and community relationships. Breakfast Club, after school sporting and cultural activities further supported
these endeavours.

The school's Sisters group, consists of female elders and female community members. This group supports the school
with fundraising, special events and social support for community members. Their contributions supported the success of
our Year 6 farewell and encouraged positive relationships between the school and community.

A community fete was held on school grounds with a variety of local organisations supporting by holding stalls. The aim
of the fete was to provide a celebration of community partnership, opportunities for information sharing and to give
access to engaging activities to all age groups. The school was mindful of the negative impacts of the drought and recent
bushfires on our community. Requests for donations from local businesses did not occur.
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Health and well–being Initiatives have had a positive impact on students, resulting in a significant decline in negative
student behaviour incidents and an increase in positive social behaviours.

Progress towards achieving improvement measures

Process 1: Community Engagement, Health & Wellbeing Strategy:
 • Develop a whole school integrated approach, through authentic partnerships,  to improve  health and
wellbeing outcomes  and community engagement.

Evaluation Funds Expended
(Resources)

Between 30 and 50 students access Breakfast Club each day, with family
and community organisations also welcomed.  A partnership between the
school, Woolworths, Foodbank and PCYC includes the provision of a hot
breakfast 4 days per week: two days per week at Moree East and 2 days per
week at Moree PCYC. This collaborative approach supports students with a
healthy start to their learning day.

Approximately 80 students per term accessed after school programs run by
the PCYC, 5 days per week. These programs included cooking, sports and
fitness activities. Improved student and police relationships, and improved
health and well–being outcomes has resulted.

The TAFE Certificate 1 Fundamentals in Aboriginal Language (Gamilaraay)
class was a success.  23 participants graduated – the highest graduating
group for this languages program. An elder gave a moving Welcome to
Country at the graduation, being the first time he had delivered this in his own
language. The impact of the course was profound for participants in
developing Gamilaraay cultural and language knowledge; creating resources
for student learning, reconciliation in action and fostering positive
relationships. Many participants expressed their desire to continue with
enrolling in the Certificate II language course, if offered in 2020.

The school community fete attracted over three hundred people to the school
grounds. Staff, students and community expressed enjoyment and pride at
students showcasing their talents, low cost high quality stalls/activities and
the overall positive spirit of the afternoon.  The school made a small profit
which was used to purchase learning resources.

Funding Sources:
 • Socio–economic background
($12200.00)

Process 2: Student Engagement, Health and Wellbeing Strategy:
 • Build and maintain engaging learning environments that enhance the physical, social, emotional and
spiritual health and wellbeing of students.

Evaluation Funds Expended
(Resources)

Data indicates positive community engagement was evident with our SACC
facilitator programs in 2019 and has been increasing since 2017. Comparison
between 2018 to 2019 data showed an increase of 20 families with 0–8 year
olds regularly engaged in SACC programs (260 in 2019; 240 in 2018): an
increase of 16 participants in cooking and music classes (82 in 2019; 66 in
2018) and an increase of 37 adults participating in community capacity
building events (117 in 2019; 80 in 2018).

The yoga and mindfulness initiative was implemented by all classroom
teachers on a daily basis.  Two trianed consultants delivered professional
learning to staff and students, two weeks per term.  Dance instruction was
introduced in 2019 as part of this program, in partnership with our Senior
Leader Engagement Officer. Surveys were conducted and the overall impact
on student and teacher wellbeing was rated 4.5 out of a possible 5 score. (1
= never; 5 = everyday).  Staff reported that the program had a positive impact
on teaching and student wellbeing, with an overall rating of 4.6.

Funding Sources:
 • Healing and Wellbeing ($48395.50)
 • Schools as Community Centres
($13000.00)

Process 3: Staff Engagement, Health and Wellbeing Strategy:
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Progress towards achieving improvement measures

Process 3:  • Identify and implement sustainable initiatives to support enhanced staff professional relationship
building, health and wellbeing.

Evaluation Funds Expended
(Resources)

Speech pathologist and Occupational Therapist (semester 1) provided
professional learning for teachers, including team teaching to enable ongoing
support for student learning and well–being. Professional learning focused on
phonological awareness therapy, language interventions, and trauma
informed strategies.  The speech pathologist focussed on screening
assessments, with 26 students identified for focussed support.  Of these,
phonological awareness was the highest need, with 17 students accessing
individualised support. Occupational Therapist, Yoga consultants, and
classroom teachers worked together to share their skills and knowledge as a
combined approach to supporting improvements in student health and
well–being.

Funding Sources:
 • Healing and Wellbeing ($31960.00)

Next Steps

A grant application was successful to implement a pilot cafeteria project for 2020. The aim is to provide an equitable
approach to health and well–being through the provision of a hot and cold lunch provided to every student every day as a
sit down cafeteria style meal. Breakfast Club will continue. There will be a heavy focus on engaging students and
community through cultural and language practices, a community garden, PB4L and yoga movement and mindfulness
embedded within this initiative.

A funding application for the National Chaplaincy Program was approved to commence in 2020. This program aims to
support improving student and community well–being , health and social outcomes.

Speech pathologist and SLSO speech intervention support will continue in 2020 after receiving funding through the
Connected Communities Healing and Well–being funding.

Yoga, movement and mindfulness will continue in 2020 after survey data showed a positive impact on student and staff
well–being and learning.

Host TAFE Certificate I and Certificate II Aboriginal Language – Gamilaraay courses in 2020 for interested staff and
community.
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Strategic Direction 3

Management Practices and Processes

Purpose

Create administrative systems,  structures and processes that underpin ongoing school improvement.

Improvement Measures

Staff report confidence, skills and a greater level of predictability and consistency when applying administrative and
student management procedures.

Parent/carers demonstrate an increased understanding of school administratvie and student management processes.

Overall summary of progress

The School Rererence Group increased in membership and engagement in 2019 with 16 members.  A new model of
participation was developed to promote inclusivity within our community.  Membership included AECG President,
Executive Principal, Senior Leader Community Engagement and shared representation between parents/carers, elders,
local organisations, school staff and Sisters Group. Meeting procedures and communications were refined which
supported greater cohesion, active discussion, positive decision making and implementation of suggested actions for
school improvement.

Parents/Carers demonstrated an increased understanding of the procedures for school operations.  Parents/carers
engaged confidently in enrolment interviews, contacting relevant school personnel, engaging in Personalised Learning
Pathways for their child, and accessing school services.

Staff demonstrated greater understanding and implementation of school processes and procedures regarding
procurement, enrolment, reporting, attendance, behaviour management (PB4L) and anti–bullying.

Progress towards achieving improvement measures

Process 1: Development of effective  practices, procedures and systems to support school operations.

Evaluation Funds Expended
(Resources)

The Deputy Principal, School Administration Officer and Manager engaged in
a variety of professional learning opportunities to improve their knowledge
and skills in implementing administrative systems and school procedures.
This has led to improved efficiency and refinement of school processes to
support policy implementation.

Funding Sources:
 • Equity ($36000.00)

Next Steps

Continue refining procedures, including professional learning and communication with community.  Improve
communications with whole school community through an increase in social media use, revamped newsletter, more user
friendly written communications including attendance letters and student reports.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($330 284.00)
 • Socio–economic
background ($52 000.00)

Support staff were employed and engaged in
every classroom, supporting teachers to
implement class programs.  Support staff
engaged effectively with students and
supported them academically, physically,
socially and emotionally.

All students have a Personalised Learning
Pathway and have specific goals in literacy
and numeracy. Cultural significance is
included in all learning plans, in consultation
with Aboriginal staff.  Goals were
differentiated and determined through a
collaborative approach with input from the
student, parent/carer, classroom teacher and
Aboriginal Education Officer.  The
achievement of goals was supported by staff
throughout the year to focus on improving
each student's targeted areas of
development.  PLPs will be included in 2020
Semester 1 and 2 student reports to
parents/carers.

A revised Culture and Language program was
implemented in 2019.  Lessons were
delivered in stage groups to all students K–6
weekly.

The Senior Leader Community Engagement
worked alongside yoga and mindfulness
consultant to develop a combined cultural
dance for students to perform to our
community.

Staff participated in professional learning to
support awareness and implementation of the
Culture and Language program within the
context of our school and community.  This
supported the successful implementation of
Culture and Language within classroom
programs.

An additional class and classroom teacher
were funded to facilitate small group learning.
This has resulted in greater individualised
support, reduction in behaviour incidents and
improved social outcomes.

Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($49 424.00)
 • Quality Teaching,
Successful Students
(QTSS) ($6 000.00)

School learning Support Officers were
employed for all classrooms to support with
improvements in learning and social
outcomes.  This included a dedicated SLSO
to support the speech program K–3.

LaST role paid at higher duties (Deputy
Principal) off class to support students, staff
and families with access to appropriate
supports for student welfare and learning.
This role also included developing/refining
school procedures to support Strategic
Direction 3.

Funds were also allocated to support release
for classroom teachers to engage in
professional learning, leadership roles, and to

Printed on: 31 May, 2020Page 11 of 20 Moree East Public School 4118 (2019)



Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($49 424.00)
 • Quality Teaching,
Successful Students
(QTSS) ($6 000.00)

engage with parents/carers to develop and
review appropriate plans for students.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($20 572.00)

This staffing entitlement was used to support
professional learning for teaching staff which
supported improvement in pedagogical
practice.

Socio–economic background Funding Sources:
 • Socio–economic
background ($148 707.00)

Additional staff were employed to provide
classroom assistance, working closely
alongside classroom teachers to support
individual and small groups of students to
improve social/emotional, literacy and
numeracy outcomes.

Student assistance was provided for
uniforms, excursions and lunch orders.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($68 951.00)

Targeted professional learning, mentoring
and release support was provided to staff to
enhance confidence, skills and understanding
of their classroom teaching role.

Early Action for Success Funding Sources:
 • Early Action for Success
($159 486.00)
 • Socio–economic
background ($6 000.00)

Instructional Leader Deputy Principal
provided L3 training in–school for five
classroom teachers which improved
classroom practice in the teaching of reading
and writing. This was evident from classroom
observations and program implementation.
Teachers also demonstrated improved
monitoring of student progress using PLAN2.

Building Numeracy Leaders (BNL) continued
in 2019, with the Instructional Leader
mentoring a classroom teacher to build
leadership capacity.  Mathematics
professional learning involved implementing
Resolve Seven Practices through the EaFS
initiative. The classroom teacher
demonstrated improved leadership through
conducting demonstration lessons,
observations and structured feedback to
colleagues.

Instructional Leader led professional learning
for all K–6 teachers and developed a
classroom program for each Stage on using
the interactive writing teaching strategy.  The
English syllabus and Literacy Learning
Progressions were used to inform these
programs. All teachers implemented the
program and improved their teaching practice
in this area.

Instructional Leader provided a variety of
professional learning and feedback
opportunities for classroom teachers at
curriculum meetings, small group sessions
and individual support.  These included
SMART spelling, PLAN2, mathematics,
writing and using data walls to monitor
reading progress.

Relief teacher was used to support a
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Early Action for Success Funding Sources:
 • Early Action for Success
($159 486.00)
 • Socio–economic
background ($6 000.00)

classroom teacher to attend L3 Stage 1
training.

Connected Communities – Wellbeing Funding Sources:
 • Healing and Wellbeing
($134 000.00)

Funds were used to support the
implementation of Occupational Therapy
(Semester 1) and Speech Pathology 1 day
per week to support students and provide
professional learning for teachers. This
supported the implementation of quality
strategies and interventions for students
within classroom programs.

Funds were also used to engage a consultant
with our yoga, movement and mindfulness
initiative.  The continuation of this whole
school program has included instruction and
professional learning to teachers to support a
sustainable wellbeing program across the
school.  Staff and student surveys have
continued to indicate a high level of
satisfaction and improvements in student and
staff health and wellbeing.

Student Wellbeing Support Officers were
engaged through the NSW chaplaincy
program using these funds. This program
supported students and families, before,
during and after school, and impacted
positively on social relationship building,
emotional wellbeing and student engagement
in learning.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 72 64 78 71

Girls 59 60 77 77

Student attendance profile

School

Year 2016 2017 2018 2019

K 78.7 85.1 81 78.3

1 74.3 82.6 81.7 77.5

2 73.2 84.2 75.7 80.6

3 78.2 79.1 76.1 74

4 74.9 80.4 79.7 80.2

5 85.9 76.7 72.8 69.2

6 80.9 91.9 66.1 70.3

All Years 77.5 82.1 76.3 75.5

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 1

Classroom Teacher(s) 5.9

Teacher of Reading Recovery 0.21

Learning and Support Teacher(s) 1

Teacher Librarian 0.4

School Counsellor 1

School Administration and Support Staff 4.21

Other Positions 1

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 894,294

Revenue 3,430,613

Appropriation 3,362,836

Sale of Goods and Services 9,333

Grants and contributions 56,537

Investment income 1,907

Expenses -3,665,495

Employee related -3,211,155

Operating expenses -454,340

Surplus / deficit for the year -234,882

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 0

Equity Total 1,038,598

Equity - Aboriginal 467,434

Equity - Socio-economic 415,024

Equity - Language 0

Equity - Disability 156,140

Base Total 1,167,038

Base - Per Capita 36,369

Base - Location 25,681

Base - Other 1,104,988

Other Total 831,912

Grand Total 3,037,548

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

In 2019, the school sought the opinions of parents/carers, student and teachers about the school. Their responses were
sought from Tell Them from Me Surveys (TTFM), professional learning exit slips/surveys, community Yarn Ups and
School Reference Group meetings. The following information was gathered –

Student satisfaction, as indicated in the TTFM surveys, was above the NSW norm in the areas of positive behaviour at
school, interest and motivation in learning, and effort to succeed in learning. Student satisfaction also rated highly
regarding feeling good about their culture and teachers understanding their culture.

Staff exit slip and survey responses indicated a high or very high level of satisfaction regarding their professional learning
in 2019. Staff reported that learning was worthwhile and indicated follow–up actions they intended to take as a result of
their learning, particularly in the areas of SMART spelling, yoga movement and mindfulness. All classroom teachers
completed a survey on professional learning opportunities that have built their capacity to personalise their teaching to
meet the learning needs of all students. Classroom teachers gave an average of six key professional learning
experiences that contributed to this outcome.

Satisfaction was also evident with staff commenting on the positive impact of inclusive professional learning that built
staff cultural understanding and connections with the community. On Country excursions, learning dances with the
students, TAFE Certificate 1 Fundamentals in Aboriginal Language (Gamilaraay) were listed as those with most impact
on improving Language knowledge, cultural awareness, understanding and connections.

Collaboration with our school community yarn ups and the School Reference Group was pleasing, with some of the
suggestions raised implemented in 2019. These included TAFE Cert 1 Aboriginal Language (Gamilaraay), school twilight
fete, and additional science and ICT opportunities for students. Satisfaction from the school community was high for each
of these initiatives.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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