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Introduction

The Annual Report for 2019 is provided to the community of Rooty Hill Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Rooty Hill Public School
Westminster St
Rooty Hill, 2766
www.rootyhill-p.schools.nsw.edu.au
rootyhill-p.school@det.nsw.edu.au
9625 8807
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School background

School vision statement

At Rooty Hill Public School we are committed to student wellbeing and learning excellence, with a particular focus on
literacy and numeracy through explicit, quality teaching and purposeful use of technology. Our students achieve success
through differentiated learning using flexible learning spaces and specialist teachers. We are supported by an
increasingly active and involved community.

School context

Rooty Hill Public School is an integral part of the local community, where we provide 'Quality Education in a Vibrant,
Caring School'.  As part of the 'Learning Neighbourhood' we work with our local schools: Eastern Creek PS; Minchinbury
PS; and Rooty Hill HS to provide a seamless education from Kindergarten to Year 12. Parents, staff and students work
together in partnership and we welcome parent and community involvement in our school in a variety of ways including
through our School Council and our Parents and Citizens Association. We set high standards and expectations for all our
students.

 Students are the school's main focus. The school provides an inclusive, multicultural learning and working environment.
Our community diversity is reflected in the fifty–three cultural backgrounds of our 653 students. For the 60% with a
Language Background Other Than English (LBOTE) and for the 7% identifying as Aboriginal, we provide the support of
specialist staff. These work collaboratively with class teachers to ensure optimum results for each student. Our support
class for children with special needs serves students from across the local area.

 Students are able to participate in debating, public speaking, performance groups or representative sport. All students
have access to advanced technology. The school actively seeks to foster and develop student leadership and
participation.

We have a highly experienced Principal and executive team who lead and support our team of 43 specialist early
childhood and primary education teachers as well as School Administration and Support Staff.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Excelling

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Excelling

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Student–focussed, Committed & Collaborative Teaching

Purpose

To create a stimulating and engaging learning environment underpinned by high expectations and best practice in
teaching. Delivery of a differentiated curriculum that is explicit, flexible and data informed will meet the diverse literacy
and numeracy needs of our students . Staff will take a shared responsibility for creating a respectful and supportive
learning culture.

Improvement Measures

All students attain and /or  exceed 12 months positive growth for 12 months learning in Literacy and Numeracy. 

All students and teachers confidently use high level technology skills to deliver and enhance learning.

Stage 3 learning spaces have physically evolved to support and foster future–focussed practice.

25.8%of students in the top two bands in Numeracy

36.6% of students in the top two bands in Reading

34.8% of Aboriginal students  in the top 3 bands in Numeracy

40.7% of Aboriginal students in the top two bands in Reading

63.3% of students achieving expected growth in Numeracy

64.9% achieving expected growth in Reading

Progress towards achieving improvement measures

Process 1:  • Employing strategies, including  Early Action for Success,  to provide data–informed, differentiated
programs to students K–6.

Evaluation Funds Expended
(Resources)

Classroom teachers and support staff are using a regular five–weekly cycle
to identify student progress and develop data–informed teaching and learning
sequences. School–based assessments in reading indicated the average
percentage of students in Years 3 to 6 who had reached the minimum
amount of growth was 84%. The average amount of growth for students in
Year 1 and 2 was 85%.

A staff survey evaluating the role of the Instructional Leader at Rooty Hill
Public School found 100% of respondents felt the Instructional Leader
program was highly successful in supporting teachers to improve their
learning outcomes for students.

Six staff members completed external professional learning to improve the
delivery of differentiated and personalised teaching and learning programs to
identified students.

36.1% of Year 5 students placed in the top two bands in Reading for
NAPLAN. In Year 3 62.6% of students placed in the top two bands for writing.

 • Case management release.
 • Employment of an additional IL for
Stage 2 /Stage 3 – 4 days per week
 • Employment of 2 SLSOs (10 hours
per week) to support EAfS initiative

Process 2:  • Develop and implement a whole–school, forward–thinking framework for technology use.

Evaluation Funds Expended
(Resources)

Timetabled computer lab time was focused on delivering explicit ICT lessons 180 laptops and 6 charging trolleys
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Progress towards achieving improvement measures

and supporting students to complete identified tasks to develop their digital
skills.

To further support an integrated approach to ICT, laptops and trolleys have
been purchased, accessioned and distributed to classrooms. ICT lessons
have been explicitly taught K–6. Evidence can be found in all teacher
programs and in work samples.

A new leadership position was established for senior students with an interest
in technology. These students were utilised as Technology Assistants. They
supported the technology co–ordinator to ensure that classrooms had
appropriate access to technology to support their teaching and learning
programs.

Grade supervisors observed classroom teachers successfully incorporating
technology into their lessons within the classroom to support and enhance
their teaching and learning.

Utilising the online version of NAPLAN, 12.4% of our Year 5 students
achieved a top 2 band in writing.

Funding Sources:
 • Socio–economic background
($100000.00)

Process 3:  • Establishment of flexible spaces with relevant pedagogical change.

Evaluation Funds Expended
(Resources)

Two staff members attended professional learning to experience flexible
learning spaces in action and an introduction to pedagogical change.

Staff were surveyed on their understanding of future focused learning and
their understanding of the pedagogical changes required for the
implementation of future focused learning. Results indicated 95% of staff
understood that future focused learning was about building 21st century
learning skills and building capacity. Whilst there are several teachers who
have independently initiated aspects of future focused learning within their
classrooms it has been determined that further professional learning
regarding pedagogical change needs to be undertaken to ensure appropriate
implementation when changes are made to physical learning spaces.

Casual teacher release

Purchasing of mobile book cases for
the library

Funding Sources:
 • Socio–economic background
($8000.00)

Next Steps

Students will develop individualised learning goals for English and Mathematics in consultation with their teacher.
Instructional leaders will assist teachers to develop and monitor student learning goals and celebrate successes when
the goals are achieved. Parents will be informed of the learning goals throughout the year.

Laptops will be used across classrooms from K–6. Desktop computers will be replaced by laptop usage. An ICT checklist
will be developed to allow students to continue to develop ICT skills as they move across the grades. Staff will participate
in professional learning on how to effectively implement technology into their teaching and learning programs.

Co–teaching will take place within the library setting. A range of flexible furniture solutions will be purchased for the
library to support co–teaching and allow all students to access it K–6.
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Strategic Direction 2

Successful, Engaged Learning

Purpose

To ensure a student–centred learning environment that nurtures, guides and challenges all students. Students will be
self–motivated and responsible learners with a culture of educational aspiration.

Improvement Measures

25.8%of students in the top two bands in Numeracy

36.6% of students in the top two bands in Reading

34.8% of Aboriginal students  in the top 3 bands in Numeracy

40.7% of Aboriginal students in the top two bands in Reading

63.3% of students achieving expected growth in Numeracy

64.9% achieving expected growth in Reading

Growth from years K–3,  3–5 and  5–7 exceeds growth compared with our like schools group.

Improvement in results from Tell Them from Me survey & PBL data.

87.7% of students report positive wellbeing in the TTFM survey

Progress towards achieving improvement measures

Process 1:
 • Draw on research to develop and implement a whole–school high quality teaching and
learning strategy  in literacy and numeracy.

Evaluation Funds Expended
(Resources)

The Literacy Framework has been implemented to ensure teaching and
learning programs reflect all aspects of the English syllabus and are relevant
to each grade.

Teachers and supervisors were surveyed to establish the effectiveness of the
Literacy Framework. Teachers identified that the framework ensured
consistency among teams and assisted with integrated literacy into other Key
Learning Areas. As a result of the survey, the Literacy Framework will be
added into the Beginning Teacher Induction to provide more explicit
explanation of the document.

The Numeracy Framework committee was established and teaching and
learning excerpts were collected. From this information the draft Numeracy
Framework was created and presented to all staff. Feedback from staff
presentation will inform adjustments and the final document will be presented
to staff in 2020.

Casual days for committee release
Funding Sources:
 • Socio–economic background
($3000.00)

Process 2:
 •  Develop a whole–school integrated approach to student wellbeing in which students can connect,
succeed and thrive at each stage of their schooling.

Evaluation Funds Expended
(Resources)

An increase in the percentage of students participating in the end of Term
Reward – 90% in 2018 to 92% in 2019. As a result of student surveys about
playground reward, alternative options were provided to Stage Three

Awards and prizes

Funding Sources:
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Progress towards achieving improvement measures

students.

85% of Year 5 students feel accepted and valued by their peers and by
others at school. 88% of Year 6 students have friends at school who they can
trust and encourage them to make positive choices.

25% of Year Six students received a Principal's Platinum Award. These are
for students who received 5 or more Gold Awards.

 • Socio–economic background
($2000.00)

Next Steps

A numeracy framework will be established for K–6. Staff will participate in professional learning in effective mathematics
practices and implement this professional learning in their teaching and learning programs. Instructional leaders will
support teachers to implement effective numeracy practices to cater for the needs of all students.

An evaluation of the learning support team model will take place to ensure that the learning and support team is
continuing to meet the needs of all students. The Positive Behaviour for Learning model will continue to be refined to
ensure consistency of expectations across the school. This will include possible adjustments to the school bell times to
enhance student engagement in the classroom and playground environments.
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Strategic Direction 3

An Active and Involved Community

Purpose

To increase parent and community participation in the school for the benefit of all our students. To enhance relationships
between the school and the community.

Improvement Measures

Increase parent participation at school events from 2017 baseline.

Increase parent participation in learning activities from 2017 baseline.

Progress towards achieving improvement measures

Process 1:
 • Broaden support and training for parents to be more actively involved in the academic, social and
emotional growth of their children.

Evaluation Funds Expended
(Resources)

 • In Semester 1, Reading and Maths workshops were developed and
delivered to interested parents. These workshops were well attended with an
average of 20 parents participating in each workshop.
 • Another 6 parents participated in the PaTCH course bringing the total
number of parents trained in supporting in Literacy and Numeracy to 14
 • 20 participants in the Hair and Beauty Course facilitated by a TAFE
Teacher.
 • Throughout the year, 25 people participated in the Gardening Group
 • Following parent focus group meetings we established Coffee, Cake and
Community sessions twice per term to provide opportunities for interested
parents to find out more about the school and the local community. An
average of 10 parents attended each session.
 • 64% of families attended Parent Teacher Interviews
 • 270 families attended Meet the Teacher evening
 • During Education Week, 265 parents/carers/grandparents attended our
open classrooms and participated in a numeracy lesson.

Community Liaison Officer 3 hours per
day – Wellbeing Funds

Funding Sources:
 •  ($0.00)

Process 2:
 • Develop  plans and strategies to engage all parents in confidently contributing towards  decision
making processes in the school.

Evaluation Funds Expended
(Resources)

 • Regular information was provided to the school community to encourage
participation in the school's P&C and sub–committees. Whilst an average of
15 parents participated in fundraising activities there was a reluctance to take
on formal roles leading to several of the P&C positions being unfilled.
 • Through the variety of community events held at the school and therefore
increased confidence within the school we had increased attendance at P&C
meetings and a full executive for 2020 P&C.

Morning and afternoon teas –
Wellbeing funds

Next Steps

Parent information sessions will provide parents/carers with information about how they can assist their child at home.
Parent classes such as English language learning will be offered to parents and carers.

The school will work in partnership with the school council, P&C and community to support student learning.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($35 424.00)

Employment of an Indigenous SLSO 10 hours
per week provided reading and
comprehension or numeracy small group and
individual support to indigenous students from
Years 2 to 6. 52.5% of indigenous students
achieved at least 12 months growth in reading
and comprehension.

English language proficiency Funding Sources:
 • English language
proficiency ($47 248.00)

Employing an SLSO for 10 hours per week to
provide targeted support to identified EALD
students in Kindergarten increase their oral
language and vocabulary has seen significant
growth in Reading and Writing with  84.3 % of
students participating in the program
achieving expected or greater than expected
growth.

Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($113 015.00)

 • Employment of an SLSO to support the
transition to Kindergarten for students with
identified needs resulted in the successful
transition and the establishment of effective
procedures and practices to support the
needs of Kindergarten students.
 • Identified senior students were supported to
improve their Literacy and Numeracy skills
through involvement in the Quicksmart
program. Results indicate 70.5% of students
receiving Quicksmart support in Reading had
a minimum of 12 months growth in their PAT
reading results and 66.6% of students
receiving Quicksmart support in Mathematics
had a minimum of 12 months growth in their
PAT Maths results.

Quality Teaching, Successful
Students (QTSS)

1.072 Staffing allocation Targeted, differentiated teaching and learning
programs has been the focus of the
individualised teacher support provided by the
leadership team.  Classroom observations,
team teaching, peer observations and
feedback sessions have resulted in increased
capacity of teachers to deliver teaching and
learning programs that support all students.

Socio–economic background Funding Sources:
 • Socio–economic
background ($167 473.00)

 • Teacher release for case management
every five weeks to discuss individual
progress and 'where to next' for each student
in the class with support from an Instructional
leader.
 • Purchase of laptops and charging trolleys to
support the implementation of NAPLAN online
and the school's technology scope and
sequence.
 • Employment of SLSOs to support
classroom needs– based programs in
Literacy and Numeracy .

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($56 520.00)

 • Professional learning in Literacy and
Numeracy ensured appropriate and relevant
teaching and learning strategies were
implemented in all classrooms.
 • Beginning teachers were supported to
develop appropriate PDP goals. They were
provided with appropriate professional
learning and support to help them achieve
their identified goals.
 • Provision of additional RFF and guidance
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Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($56 520.00)

from team leaders for beginning teachers
facilitated the development of differentiated
and relevant teaching and learning programs,
opportunities to view and reflect on lessons
presented by experienced teachers and
accurate and concise half yearly and yearly
student reports.

Targeted student support for
refugees and new arrivals

Funding Sources:
 • Targeted student support
for refugees and new
arrivals ($1 322.00)

Refugee and New Arrival students received
explicit, educational and welfare support that
addressed their individual needs.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 337 329 314 313

Girls 328 315 330 326

Student attendance profile

School

Year 2016 2017 2018 2019

K 92.5 91.4 93.8 92

1 91.5 93.1 91.2 91.3

2 91.8 92.6 93.8 92.1

3 93.7 91.7 92.3 93.5

4 92.3 93 91.4 92.5

5 91.4 92.8 92.6 91.6

6 93.1 92.4 93 91.7

All Years 92.4 92.4 92.6 92.1

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 25.25

Teacher of Reading Recovery 0.74

Learning and Support Teacher(s) 1.7

Teacher Librarian 1.2

Teacher ESL 2.4

School Administration and Support Staff 5.06

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 1,198,132

Revenue 6,513,143

Appropriation 6,261,330

Sale of Goods and Services 18,183

Grants and contributions 226,645

Investment income 6,310

Other revenue 675

Expenses -6,345,651

Employee related -5,661,086

Operating expenses -684,565

Surplus / deficit for the year 167,492

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 219,113

Equity Total 907,411

Equity - Aboriginal 35,424

Equity - Socio-economic 274,189

Equity - Language 303,366

Equity - Disability 294,432

Base Total 4,158,321

Base - Per Capita 153,932

Base - Location 0

Base - Other 4,004,389

Other Total 677,700

Grand Total 5,962,545

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.

Literacy

Year 3 students who completed NAPLAN online Reading assessments demonstrated strengths in locating directly stated
information in a narrative, identifying how a character is portrayed in a narrative and inferring the key idea in a narrative.
A deeper analysis of the results of Year 3 students' performance in NAPLAN online Reading assessments revealed our
students would benefit from further learning experiences in order to infer the reason for a characters actions in a
narrative, identify a character's perspective in a narrative, sequence events in a text and to identify the most appropriate
publication for a text.

Year 5 students who completed NAPLAN Online Reading assessments demonstrated strengths in being able to infer a
key idea in a narrative, identify a character's perspective in a narrative and locate directly stated information in a text.
Further analysis of the results of Year 5 students' performance in NAPLAN Online Reading assessments revealed our
students would benefit from further learning experiences in order to interpret the meaning of a sentence from descriptive
language in a poem, infer the reasons for a character's actions in a narrative and identify the most appropriate
publication for a text.

Numeracy

Year 3 students who completed NAPLAN Online Numeracy assessments demonstrated strengths in being able to solve
a simple addition or subtraction problem in context, continue patterns with objects and estimate lengths on a map given a
simple but non–routine scale. A deeper analysis of the results of Year 3 students' performance in NAPLAN Online
Numeracy assessments revealed our students would benefit from further learning experiences in order to interpret a
picture graph where there is one–to–one correspondence, use a calendar to identify a specific date and interpret data
displayed in a column graph.

Year 5 students who completed NAPLAN Online Numeracy assessments demonstrated strengths in being able to
interpret data from a familiar chance experiment and summarize data in a table, solve simple multiplication and division
problems in context and estimate lengths on a map given simple but non–routine scale. Further analysis of the results of
Year 5 students' performance in NAPLAN Online Numeracy assessments revealed our students would benefit from
further learning experiences in order to identify an image of a shape after rotation, calculate a fraction of a whole number
and identify the possible outcomes of a one–step chance experiment.
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Parent/caregiver, student, teacher satisfaction

Tell Them From Me –2019

Tell Them from Me (TTFM) is a suite of surveys for measuring student engagement and wellbeing. The school uses the
surveys to capture, student, parent and teacher voices, in order to seek reliable evidence for the school to use in
identifying strengths and areas for improvement.

The Centre for Education Statistics and Evaluation (CESE) engages The Learning Bar to administer the surveys to NSW
government schools. The surveys are conducted online in Term 1 and 3.

Parent satisfaction

The 'Partners in Learning' Parent Survey is based on a comprehensive questionnaire covering several aspects of
parents' perceptions of their children's experiences at home and school. It is based primarily on Joyce Epstein's
framework for fostering positive relations between the school and the community.

Between 14 and 24 October 2019, the school sought the perspectives of parents through the Tell Them From Me,
'Partners in Learning' Parent Survey. This report provides results based on data from 5 respondents in this school who
completed the Parent Survey in 2019. The survey included seven separate measures, which were scored on a ten–point
scale. The scores for the Likert–format questions (ie., strongly agree to strongly disagree) have been converted to a
10–point scale, then averaged by question and by topic. A score of 0 indicates strong disagreement; 10 indicates strong
agreement; 5 is a neutral position (neither agree or disagree).

The seven measures addressed in the survey were: Parents feel welcome; Inclusive school; Safety at school; School
supports positive behaviour; School supports learning; Parents support learning at home; and Parents are informed.

Sample responses to statements have been selected from four learning measures for reporting in 2019. The School
Mean and NSW Government norm are shown for the selected measures.

Parents feel welcome.

I feel welcome when I visit the school. School Mean 6.0

Teachers listen to concerns I have. School Mean 7.5

Written information from the school is in clean plain language. School Mean 7.5

The school's administrative staff are helpful when I have a question or problem. School Mean 8.8

When responses to all statements within the Parents feel welcome measure were averaged the School Norm was 6.6
and the NSW Govt Norm was 7.4.

Parents are informed.

Reports on my child's progress are written in terms I understand. School Mean 7.5

I am well informed about my child's progress in school subjects. School Mean 6.0

I am informed about my child's social and emotional development. School Mean 4.5

I am informed about opportunities concerning my child's future. School Mean 4.0

When responses to all statements within the Parents are informed measure were averaged the School Norm was 5.1
and the NSW Govt Norm was 6.6.

Safety at school.

My child feels safe at school. School Mean 7.5

Behaviour issues are addressed in a timely manner. School Mean 6.5

The school helps prevent bullying. School Mean 7.0

When responses to all statements within the Safety at school, measure were averaged the School Norm was 5.1 and
the NSW Govt Norm was 6.6.
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School supports learning.

Teachers show an interest in my child. School Mean 7.0

My child is encouraged to do her or his best work. School Mean 7.0

Teachers take account of my child's needs, abilities and interests. School Mean 7.0

Teachers expect my child to work hard. School Mean 7.0

When responses to all statements within the School supports learning measure were averaged the School Norm was
5.1 and the NSW Govt Norm was 6.6.

Student satisfaction

In 2019, 168 students in Year 5 and 6 completed the Tell Them From Me (TTFM) survey in April and again in October.
The measures for seeking students' responses were: Student participation in sports; Student participation in
extracurricular activities; Students with a positive sense of belonging; Students with positive relationships; Students that
value schooling outcomes; Students with positive homework behaviours; Students with positive behaviours at school;
Students who are interested and motivated; and Effort.

Bar charts were chosen to show the results of students' response to the (TTFM) survey in 2019. These are compared
with NSW Govt Norms, which are based on the results from all students who participated in the TTFM DoE survey in
Term 1 2015 at the beginning of the school year. The sample measures selected for presentation in this report were;
Students with a positive sense of belonging; Students with positive behaviour; Students with positive relationships;
Students that value schooling; and Students who are interested and motivated.

An analysis of the data presented in the bar graphs revealed the following school mean results for the selected measures
compared to NSW Govt Norms.

Students with a positive sense of belonging; School Mean (82%) – NSW Govt Norm (80%).

Students with positive behaviour; School Mean (89%) – NSW Govt Norm (83%).

Students that value schooling outcomes; School Mean (94%) – NSW Govt Norm (95%).

Students who are interested and motivated; School Mean (75%) – NSW Govt Norm (77%).

Teacher satisfaction

Between 11 and 21 September 2019, a total of 31 teachers completed the Tell Them For Me 'Focus on Learning'
Teacher Survey as part of the NSW Centre for Education Statistics and Evaluation (CESE) project.

Eight drivers of student learning and four dimensions of classroom and school practices have been identified from the
research on classroom and school effectiveness and our teachers' results have been averaged then converted to a score
out of 10, where a score of 0 indicates strong disagreement and 10 indicates strong agreement.

Our teachers' self–evaluations have then been compared to NSW government school norms.

Drivers of Student Learning

Leadership, our teachers' mean score was (7.6) compared to the NSW government school mean norm of (7.1).

Collaboration, our teachers' mean score was (8.1) compared to the NSW government school mean norm of (7.8).

Learning Culture, our teachers' mean score was (8.0) compared to the NSW government school mean norm of (8.0).

Data Informs Practice, our teachers' mean score was (8.1) compared to the NSW government school mean norm of
(7.8).

Teaching Strategies, our teachers' mean score was (7.9) compared to the NSW government school mean norm of (7.9).

Technology, our teachers' mean score was (6.8) compared to the NSW government school mean norm of (6.7).

Inclusive School, our teachers' mean score was (8.5) compared to the NSW government school mean norm of (8.2).
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Parent Involvement, our teachers' mean score was (6.6) compared to the NSW government school mean norm of (6.8).

Four Dimensions of Classroom and School Practices

Challenging and Visible Goals, our teachers' mean score was (7.8) compared to the NSW government school mean
norm of (7.5).

Planned Learning Opportunities, our teachers' mean score was (7.8) compared to the NSW government school mean
norm of (7.6).

Quality Feedback, our teachers' mean score was (7.5) compared to the NSW government school mean norm of (7.3).

Overcoming Obstacles to Learning, our teachers' mean score was (7.8) compared to the NSW government school mean
norm of (7.7).

Printed on: 28 May, 2020Page 19 of 20 Rooty Hill Public School 4056 (2019)



Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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