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Introduction

The Annual Report for 2019 is provided to the community of Revesby South Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Revesby South Public School
Mars St
Revesby, 2212
www.revesbysth-p.schools.nsw.edu.au
revesbysth-p.school@det.nsw.edu.au
9773 8886
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School background

School vision statement

Revesby South Public School strives to provide the highest quality of education so our students can be successful, their
wellbeing can thrive and they are curious and critically informed thinkers for a rapidly changing world. We enable
excellence and equity, ensure high levels of accountability and integrity, underpinned by trust and respect.

School context

Revesby South Public School (enrolment 353 students, including 44% from a non–English speaking background) is a
dynamic learning community focussed on providing a relevant education for the 21st Century. There is a current focus on
embedding quality teaching across all curriculum areas and the development of innovative technology practices.

A dedicated team of early career and experienced teachers is supported by a strong collegial approach to ongoing
professional development. Parental involvement is highly valued and the Parents and Citizens' Association plays a vital
role in supporting school programs and improving educational outcomes for all students.

The school provides specialist support for a number of students with additional learning needs who are being integrated
into the school. This enriches the lives of all students. Specialist curriculum programs include Language, Learning and
Literacy –L3 (K–2),  MultiLit, MiniLit, Targeted Early Numeracy (TEN) and Taking Off With Numeracy (TOWN).

Other initiatives include LifeSkills (Financial Literacy & Enterprise Education Program), Gardening Club, Public Speaking,
various Buddy and Social Skills Programs such as Rock and Water, Kindy Links, Peer Support, Student Representative
Council, Chess Club, PSSA, Dance and Choir.

The school has an effective welfare and discipline program with a focus on social skills, decision–making and citizenship.
The core values of the school are reflected in the School Rules with a focus on 'Being Safe', 'Being Respectful' and
'Being an Active Learner'.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Excelling

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Enabling Equity and Excellence

Purpose

To provide students with quality teaching and learning programs which will allow them to achieve excellence in Literacy
and Numeracy. This will influence their prospects of educational and occupational success throughout their life,
regardless of their background.

Improvement Measures

Student growth in Literacy and Numeracy will be at or above a year's growth for a year's learning, as indicated by
Scout data and school performance data.

Increased number of students in the top two bands in NAPLAN.

Progress towards achieving improvement measures

Process 1: Learning Progressions.

All teaching staff regularly engage in professional learning, aimed at increasing their knowledge and
understanding of the Literacy and Numeracy Progressions and how to effectively and consistently
implement them to improve student learning.

Evaluation Funds Expended
(Resources)

Literacy Progressions and Learning Sprints

Assessment (Summative Assessment)

Question: Has students' writing achievement at the individual, group and
whole school level shown growth and improvement?

Data and Analysis:

Work samples collected, reviewed and analysed from before, during and at
the end of the program showed greater sophistication and vocabulary use in
final samples. Students understood the purpose of the text and demonstrated
more creativity and or critical thinking based on the task completed. Spelling
and various types of sentence structure have been identified as areas across
the school which needs addressing in 2020.

The development of 'I Can Statements' assisted teachers to compare written
text responses that provide evidence of students' writing skills. This created
greater consistency among staff and students were able to set their own
writing goals after reflecting and evaluating their own and peer samples.
Teaching staff have also become very familiar with the Creating text element
in the Literacy Progressions in relation to the syllabus.

 • 4 casual days for part time staff to
attend twilight professional learning
sessions
 • Design and implementation of 'I Can
Statements' from the Literacy
Progressions Creating Text element.
 • Series of goal specific lessons –
learning sprints
 • work samples
 • assessment rubric
 • fortnightly staff/stage meetings

Process 2: Literacy Programs.

Teaching staff will implement Best Start Assessment, Language, Literacy and Learning (L3) in
Kindergarten to Year 2 and aspects of Focus on Reading (Years 3–6) programs, to ensure consistency
in teaching practice and high impact on student learning.

Evaluation Funds Expended
(Resources)

Best Start Assessment and Training

Curriculum (Differentiation)

Question: How do teachers show evidence that their teaching and learning

Best Start Training
 • 3 days casual relief
 • Laptops
 • Learning Progressions
 • Access to PLAN 2 software
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Progress towards achieving improvement measures

programs are adjusted to meet individual needs, ensuring that all students
are challenged and adjustments lead to improved learning?

Assessment (Summative Assessment)

Question: Are teachers consistently analysing student progress and
achievement data and responding to trends in student achievement at the
individual, group and stage levels?

Data and Analysis: Teachers developed an understanding of how the
information captured from the Best Start Kindergarten Assessment transfers
to PLAN2 (tracking software) and is linked to the Literacy and Numeracy
Progressions. The participants learnt about the functionality and the analysis
that is part of PLAN2 in order to plan for targeted quality teaching and
learning experiences for Kindergarten students. The modules required
teachers to reflect on their learning and identify any individual need for further
reading of key strategy documents, investigate other professional learning
opportunities and/or locate resources to support teaching. As part of the
process, teachers had created records of observations and activities,
collected data every five weeks, tracked and monitored student development
on the learning progressions, participated in professional dialogue during
stage meetings to develop consistency and capacity for all Kindergarten staff.

Kindergarten Parent Literacy Evening

Learning Culture (High Expectations)

Question: Is the school developing effective partnerships in learning with
parents to encourage, support and motivate students to do their best and
continually improve?

Data and Analysis: Unfortunately the session was poorly attended. In order
to improve engagement similar to sessions several years ago, the school will
survey parents first their interest and possible topics/focus areas to design a
session that they feel is important and has relevance.

L3 Stage 1 Training
 • 1 staff member requires casual relief
for 1/2 day every fortnight.
Kindergarten Parent Literacy
Evening
 • Kindergarten teachers x 3
 • Examples of levelled readers and L3
activities
 • PDF Files with games parents can
print out and use at home

Process 3: Numeracy Programs.

Teaching staff will continue to implement Targeted Early Numeracy (TEN) and Taking off with Numeracy
(TOWN) programs.

Evaluation Funds Expended
(Resources)

Best Start Assessment and Training

Curriculum (Differentiation)

Question: How do teachers show evidence that their teaching and learning
programs are adjusted to meet individual needs, ensuring that all students
are challenged and adjustments lead to improved learning?

Assessment (Summative Assessment)

Question: Are teachers consistently analysing student progress and
achievement data and responding to trends in student achievement at the
individual, group and stage levels?

Data and Analysis: Teachers developed an understanding of how the
information captured from the Best Start Kindergarten Assessment transfers
to PLAN2 and is mapped to the Literacy and Numeracy Progressions (as
noted above).

Kindergarten Parent Numeracy Evening

Best Start Training
 • 3 days casual relief
 • Laptops
 • Learning Progressions
 • Access to PLAN 2 software
Kindergarten Parent Numeracy
Evening
 • Kindergarten teachers x 3
 • Examples of differentiated TEN
activities that parents can easily use at
home
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Progress towards achieving improvement measures

Learning Culture (High Expectations)

Question: Is the school developing effective partnerships in learning with
parents to encourage, support and motivate students to do their best and
continually improve?

Data and Analysis: This information session was not conducted due to the
lack of interest in the Literacy Information Session which was planned two
weeks earlier. A different approach will occur in 2020 as noted above.

Printed on: 6 April, 2020Page 7 of 20 Revesby South Public School 4016 (2019)



Strategic Direction 2

Fostering Curiosity and Critical Thinking

Purpose

To foster curiosity and equip students with critical thinking strategies, and to develop resilience, initiative and enterprising
skills, which will result in increased confidence and informed decision making throughout their lives.

Improvement Measures

All teaching staff deepen their knowledge from professional learning, implement protocols to demonstrate, observe,
provide feedback/coaching, in order to improve teaching practices as outlined in the Curiosity and Powerful Learning
initiative and STEM/STEAM programs.

Increased numbers of students are engaged, curious and enthusiastic in their learning.

All staff incorporate curiosity and critical thinking into teaching and learning programs. They will utilise evidence based
models/rubrics to assess these elements.

Progress towards achieving improvement measures

Process 1: CPL Learning

Curiosity & Powerful Learning initiative engages the whole school in a rigorous improvement process
focussing on teacher quality and learning at a classroom, leadership and whole school level.

Evaluation Funds Expended
(Resources)

Curiosity and Powerful Learning – Community of Schools

Curriculum (Curriculum Provision)

Question: Is the curriculum provision enhanced by the learning alliance with
other CPL schools (Albury Nth PS)?

Learning and Development (Professional Learning)

Question: Are teachers effectively collaborating with staff in other schools to
share and embed good practice?

Data & Analysis: Professional discussion and observations of students and
staff at Albury North Public School led to the sharing of ideas and resources
to refine the implementation of Curiosity and Powerful Learning theories of
action and practices into Revesby South classrooms and teaching pedagogy.
Examples of such are detailed below.

Curiosity and Powerful Learning – Theory of Action Review and
Creation of Teaching Pedagogy Targets

Educational Leadership (Instructional Leadership/ High Expectations
Culture)

Questions: Does the leadership team maintain a focus on distributed
instructional leadership to sustain a culture of effective, evidence–based
teaching and ongoing improvement? Does the leadership team establish a
professional learning community which is focused on continuous
improvement of teaching and learning?

Educational Leadership (Performance management and development)

Question: Is the school demonstrating a high performance culture, with a
clear focus on student progress and achievement and high quality service

 •  Travel and sustenance expenses to
Albury for 3 staff
 • Casual relief for part time staff to
attend twilight professional learning
sessions
 • Fortnightly professional learning
sessions
 • Curiosity and Powerful Learning
manuals
 • Resources and ideas from Albury
North PS
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Progress towards achieving improvement measures

delivery? Are all students taught by high performing teachers? Is the
leadership team supporting the recognition of this through the teacher
accreditation process?

Data & Analysis: Members of the Educational Leadership (or School
Improvement Team) are made up of the Principal, executive teachers and
aspiring leaders. Curiosity and Powerful Learning's moral purpose is to
improve teacher quality. In order to facilitate improvement, the team
exemplified instructional leadership by:
 • setting the direction and ensuring that the school's vision sees every
learner reaching their potential
 • focusing on teaching and learning through ensuring a high degree of
consistency by planning, implementing and using specific strategies
 • guiding change and developing people which operates as professional
learning community for teachers
 • and developing the school as a purposeful community by creating an
evidence based school and an effective organisation.
Professional learning is at the heart of this change process or approach, and
providing an environment to have good modelling, freedom to practice in a
safe–fail space and to be coached in a collegial and respectful manner. Many
aspects of this approach assists teachers to demonstrate high professional
standards as part of the accreditation process.

Professional Standards (Improvement of Practice)

Question: Has the teaching staff's capacity to implement inquiry focused
teaching been built to ensure every student experiences high quality
teaching?

Data & Analysis: Part of the teachers' Performance and Development
process incorporates elements of Curiosity and Powerful Learning with a
focus on inquiry based learning theory of action. This enabled the executive
team to review practices with the aim to proactively and collectively build on
teacher quality and performance.

Effective Classroom Practice (Explicit Teaching)

Question: Is there a whole school approach that ensures the most effective
evidence based teaching methods which optimises learning progress for all
students? Are effective methods identified, promoted and modelled where
student learning improvement is monitored and demonstrates growth?

Learning and Development (Collaborative practice and feedback/
Coaching and mentoring)

Question: Does the school embed explicit systems that facilitate dialogue,
collaboration, classroom observation, modelling of practice and the provision
of specific and timely feedback between teachers? Does the school
improvement team provide mentoring and coaching to ensure ongoing
development and improvement of all teachers?

Data & Analysis: All staff shared inquiry focused teaching practice across
K–6 via demonstration lessons and formal observations. Observing teaching
staff asked students key questions to identify their understanding and
evaluate their learning and where they could go for additional support other
than the teacher. Feedback from student responses were passed on to the
teacher and coaching conversations followed to determine where to next.
There were some areas that were identified that needed to be a focus on in
2020 as a result of these observations. One example is the need to build
continuity of learning across different stages

Teaching and Learning Programs

Effective Classroom Practice (Lesson Planning)
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Progress towards achieving improvement measures

Question: Do all teaching and learning programs apply a consistent
approach to lesson planning which references achievement data, curriculum
links, student feedback, differentiation for different levels and the CPL
teaching framework?

Data & Analysis: All class teaching programs reviewed by Assistant
Principals contained NESA curriculum outcomes, appropriate teaching and
learning activities, assessment practices and schedules and contained
elements of Curiosity and Powerful Learning theories of actions such as
higher order questioning, inquiry based learning approaches, learning
intentions and success criteria and various feedback processes.

Process 2: STEM/STEAM

STEM/STEAM are integrated initiatives to engage students in developing curiosity and critical thinking
skills, to deepen their understandings and apply knowledge in an authentic context.

Evaluation Funds Expended
(Resources)

Curriculum (Teaching/Learning Programs)

Question: Does the school ensure STEM teaching and learning programs
meet expected levels?

Data and Analysis: Other priority areas in 2019 led to limited improvement
in the STEM program. There are some early adopters of STEM practices who
consistently utilise the STEM Room and STEM Share kits. They also embody
future focussed learning practices. However, these early adopters practice is
based on their confidence and expertise in this area. It will be an area of
focus within the next year and future school plans.

STEM ROOM
 • Installation and purchase of power,
6 TV screens, wifi, new projector &
screen, construction of green screen,
flexible furniture, STEM blinds, laptops
STEM Share Kit
 • Tablet Robotics Kit
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Strategic Direction 3

Thriving Social, Emotional and Physical Wellbeing

Purpose

To ensure a positive wellbeing that allows students to thrive in any environment, through developing productive
relationships and improved physical health, which will contribute to a better quality of life.

Improvement Measures

Students demonstrate growth and progress of their own personal fitness, strength and mobility, in relation to the
Physical Literacy Continuum.

Reduction in the number of students who are being monitored on the Behaviour Management System and Attendance
Records.

Progress towards achieving improvement measures

Process 1: Social and Emotional Wellbeing

Successful implementation of social and emotional learning initiatives (eg Rock and Water)

Evaluation Funds Expended
(Resources)

Questions: Do students identified in Rock and Water program increase
self–control, self–confidence, self–reflection, self–respect and boundary
awareness as a result of the foundations built up during the program? Do
teachers utilise similar strategies with the identified students during moments
when students have not exhibited the above strategies and awareness?

Data & Analysis: The program overall was a great success with students
who had engaged in the lessons over a significant period of time. Students
reported back from exit slips and surveys that they have more control over
their emotions and feelings, they have different strategies to call upon when
they feel anxious or are in conflict. This has been reflected in SENTRAL
Wellbeing data that showed a decrease in notifications of inappropriate
behaviour.

 • QTSS allocation to provide relief for
the teacher two teachers to facilitate
the program
 • Additional teacher to be trained as a
Rock & Water facilitator

Process 2: Physical Wellbeing

Successful integration of physical strength, mobility and fitness programs across the school.

Evaluation Funds Expended
(Resources)

iPLAY

Wellbeing (A planned approach to wellbeing)

Question: Is the school planning to implement evidence–based change to
whole school practices, resulting in measureable improvements in wellbeing
and engagement to support learning?

Data & Analysis: The principal presented to the staff on the benefits of
physical activity. Much of this presentation centred on –
 • Why it is important to be physically active?
 • How are we going to integrate physical activity in a crowded curriculum?
 • What are the benefits and barriers to being physically active?
The principal established a leadership team to support the implementation of
the iPLAY program with support from a trained mentor. Regular meetings
were established to design, implement and review the Action Plan, discuss
gains in the four areas of Active Playgrounds, Parent and Caregiver
Engagement, Community Physical Activity and Supporting Colleagues.

 • Twilight Session 1 – 1/2 casual day
for part–time teachers.
 • Engagement of iPLAY mentor – no
cost
 • iPLAY online resources
 • $2000 in Fundamental Movement
Skills Kits
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Progress towards achieving improvement measures

Active Playgrounds

Significant investment in school resources to support physical activity.
Classroom kits, fundamental movement kits and play equipment has been
purchased and distributed for use daily.

Parent and Caregiver Engagement

Regular updates in newsletter, including research and interviews informing
parents and the community of the benefits of active students. Also promoted
initiatives such as Active Kids vouchers. Ran a community forum in Term 1
and reviewed School Homework Policy to include Physically Active
Homework.

Community Physical Activity Links

Made links with Revesby Heights Hornets Cricket Club who are currently
running an after school cricket program for free with Cricket NSW. Also
formed strong links with Canterbury Touch, Oatley Rugby and Revesby
Rhinos Rugby League Club (who staged clinics earlier in the year).
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Key Initiatives Resources (annual) Impact achieved this year

Quality Teaching, Successful
Students (QTSS)

Provision of relief for
teachers to observe and
demonstrate various
teaching practices and the
provision of feedback and
coaching to reflect and
improve pedagogy.

All staff shared inquiry focused teaching
practices across K–6 via demonstration
lessons and formal observations. Observing
teaching staff asked students key questions
to identify their understanding and evaluate
their learning and where they could go for
additional support other than the teacher.
Feedback from student responses were
passed on to the teacher and coaching
conversations followed to determine where to
next. There were some areas that were
identified that needed to be a focus on in
2020 as a result of these observations. One
example is the need to build continuity of
learning across different stages
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 158 164 174 180

Girls 165 170 163 173

Student attendance profile

School

Year 2016 2017 2018 2019

K 96.7 94.7 94.8 95.5

1 95 95.3 94.3 94.2

2 94.9 96 93.9 93.7

3 95.8 94.8 94.7 93.6

4 95.5 94 95.5 95.1

5 93 96.3 94.4 94.5

6 94.2 91.9 93.3 92.7

All Years 95 94.7 94.4 94.2

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 12.75

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.9

Teacher Librarian 0.8

Teacher ESL 0.4

School Administration and Support Staff 2.87

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 436,369

Revenue 3,317,698

Appropriation 3,087,120

Sale of Goods and Services 600

Grants and contributions 225,870

Investment income 4,108

Expenses -3,151,201

Employee related -2,661,556

Operating expenses -489,645

Surplus / deficit for the year 166,497

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 127,205

Equity Total 247,676

Equity - Aboriginal 9,265

Equity - Socio-economic 31,936

Equity - Language 73,126

Equity - Disability 133,350

Base Total 2,457,156

Base - Per Capita 79,073

Base - Location 0

Base - Other 2,378,083

Other Total 188,822

Grand Total 3,020,860

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

As part of the consultation process for the writing of the 2018–2020 School Plan, the school hosted a parent forum to
review aspects of the School Excellence Framework and in particular Learning Culture, Wellbeing, Reporting and
Educational Leadership. In the Reporting element, the community stated:

* timing of reports prior to parent–teacher night is a success

* teachers remaining approachable for discussion prior or at other times is great

* comments are very generic, especially in History, Geography, Science, PD.H.PE and Creative Arts

* wish for explicit goals in reports

* consistency between teaching staff

* prefer to be notified of concerns/ potential problems before half way through a year

* less curriculum jargon

* reports too long

* ensure effort grades reflect comments

From this feedback, the Principal and executive met with parents to decide on an appropriate format that addresses the
above needs while still fulfilling legislated and policy guidelines from the Department of Education. Feedback from the
new report format indicated that parents have a greater understanding of their child's learning due to the language used
in the descriptors. The provision of goal orientated comments also provided clarity on what areas the student needs to
work on.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Printed on: 6 April, 2020Page 20 of 20 Revesby South Public School 4016 (2019)


