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Introduction

The Annual Report for 2019 is provided to the community of Warren Central School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Warren Central School
Chester Street
WARREN, 2824
www.warren-c.schools.nsw.edu.au
warren-c.school@det.nsw.edu.au
6847 4438

Message from the principal

The following report provides a comprehensive summary of the school's operations in the 2019 academic year.

Duncan Lovelock

Principal
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School background

School vision statement

Our students are collaborative, innovative and reflective life–long learners whose wellbeing and learning needs are
supported in a strong community.

School context

Warren Central School is committed to providing a stimulating, caring and cooperative learning environment for 205
students from the township of Warren and its surrounding rural areas. The school prides itself on providing an inclusive
learning environment for both mainstream students and students with disabilities. Warren Central School is very well
resourced to support learning programs which have been developed to extend the learning capacity of all students.The
school participates in the Early Action for Success program which aims to improve K–2 student outcomes in literacy and
numeracy. The school staff consists of approximately 35 personnel comprising school executive, classroom teachers,
casual teachers, teachers’ aides, Aboriginal Education Officers and administrative staff. Overall the staff is highly
experienced and professional in their respective roles and responsibilities. Warren Central School is a proud Positive
Behaviour for Learning (PBL) school with core values of Respectful, Responsible Learners. This provides a safe, caring
and positive learning environment where all students have the opportunity to engage in lifelong learning and to become
worthy citizens through quality education. The school is committed to developing quality   partnerships with parents and
the local community through the AECG, P&C and a range of activities.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Delivering

LEARNING: Reporting Delivering

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Delivering

TEACHING: Learning and development Delivering

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Explicit Teaching

Purpose

Our purpose is to create a strong collaborative professional learning culture where all staff constantly seek to improve;
where the focus on explicit teaching drives improvement in literacy and numeracy across all KLA's using data to inform
practice; and, consistent teacher judgement.

Improvement Measures

 • Increase staff engagement with the use of student assessment data.
 • Improve the professional learning culture.
 • Increase the number of students achieving their year appropriate expected growth in Literacy and Numeracy.

Progress towards achieving improvement measures

Process 1: Professional Learning Culture (Instructional Leadership)

Develop explicit systems where staff collaboratively engage with research, share their practice and
model using feedback to reflect and evaluate their effectiveness.

Evaluation Funds Expended
(Resources)

90% of staff have presented an activity or learning strategy in
stage/faculty/whole school meetings. Staff are utilising the 'What Works Best'
document as well as the work of Di Siemon with 'number' which has been
identified as a whole school focus for professional learning which is being
implemented into individual teaching and learning programs across the
school.

Staff Professional Learning – $28107

Process 2: Explicit Teaching

Build teacher capacity to explicitly teach and implement this into programs, with a focus on literacy and
numeracy using the most appropriate strategies that meet student needs.

Evaluation Funds Expended
(Resources)

Sharing of explicit literacy and numeracy strategies has occurred in pockets.
Formation of primary/secondary groups to occur in 2020. This has included
an emphasis on 'number' based on 'Big Ideas in Number' pedagogy work of
Professor Di Siemon.and further staff training to occur in higher level
comprehension for teaching and learning. Strengths have included literal
level comprehension questions and decoding the mechanics of reading.
InitialLit F–2 now in place across Kindergarten to Years 2/3 focusing on the
enhancement of decoding, vocabulary and comprehension. Continued
implementation of Renaissance Reading program for Years 3–10.

InialLit Readers – $4863

MultiLit Program – $52388 (Salaries)

QuickSmart Course Fees – $136

QuickSmart program – $750

Renaissance Reading Program –
$2338

Process 3: Using Data

Build staff data analysis skills to develop consistent teacher judgement across K–12 and inform on
student progress and achievement data.

Evaluation Funds Expended
(Resources)

Improved consistency of HSC assessment data compared to actual HSC
results. Data analysis and consistency has also progressed between the
triangulation of data from summative and formative assessment and testing
both internal and external to the school. This has been a result on the
emphasis we have placed on using data to inform teaching and learning and

0.6 FTE Instructional Leader K–10

Funding Sources:
 • Socio–economic background
($76697.00)
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Progress towards achieving improvement measures

the work of the Instructional leader who is working individually and with
groups of teachers both on Primary and Secondary.
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Strategic Direction 2

Learning Culture

Purpose

Our purpose is to provide strong wellbeing supports for all students, where all are successful learners in a culture of high
expectations.

Improvement Measures

 • Increased use of evidence–informed pedagogy by all teachers
 • Increase proportion of teachers adjusting teaching and learning programs to meet point of need to improve student
learning outcomes
 • Increased proportion of students reporting a sense of belonging and expectation of success at school.

Progress towards achieving improvement measures

Process 1: Wellbeing

Develop, implement and evaluate a whole school strategy and planned approach to wellbeing so all
students have the opportunity to connect, succeed and thrive

Evaluation Funds Expended
(Resources)

Our Head Teacher Wellbeing is a critical member of our executive where we
fund this position to meet high student and family needs.  The intervention
class has been discussed and analysed with a Stage 5 class being proposed
for 2020 with a different student cohort. Our PBL system including our
Rainbow Day rewards program will be undergoing an evaluation for
improvement purposes.

Funding Sources:
 • Low level adjustment for disability
($117239.00)
 • Socio–economic background
($7933.00)

Process 2: High Expectations

Build staff capacity to provide a challenging curriculum that motivates students to learn and progress

Evaluation Funds Expended
(Resources)

There has been an increase in the number of students achieving their
appropriate 'one year's learning for one year's academic growth' across the
school in Literacy and Numeracy as demonstrated by our PAT and Naplan
testing.

Process 3: Personalised Learning

Build staff capacity to differentiate learning, using data to develop effective learning adjustments,
reflecting access to tailored support, extension or enrichment

Evaluation Funds Expended
(Resources)

Differentiation across the school is clearly evident in all teaching and learning
programs and activities. Staff have become more familiar with ustilising and
analysing data to inform upon teaching and learning. Students are reporting
an increase in their engagement at school. School morale amongst students
and staff has become more positive as a result.

The Head Teacher Wellbeing in
conjunction with LaST staff and
executive leaders.
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Strategic Direction 3

Building Leadership Capacity

Purpose

To develop leadership skills across the student body and school staff to ensure the best learning outcomes for all.

Improvement Measures

 • Increased visible instructional leadership delivered by all staff members.
 • Increased student leadership opportunities.
 • Inclusion of K–6 prefect body as part of the SRC.

Progress towards achieving improvement measures

Process 1: Student Leadership

Build student voice, leadership and decision–making skills through investigation and implementation of
leadership strategies/opportunities.

Evaluation Funds Expended
(Resources)

Student leadership has further progressed with a teacher now leading the
SRC in both the primary and secondary school. They are involved in
leadership camps and activities and play a role in the decision–making of the
school. The SRC are also involved in promoting a number of awareness
campaigns that include anti–bullying and other charity causes such as R U
OK day. An explicit timeline of events will be developed for 2020 in Term 1.

Leadership courses – $2131

Process 2: Educational Leadership

Develop systems and structures that focus on distributed instructional leadership to sustain a culture of
continual improvement based on evidence.

Evaluation Funds Expended
(Resources)

Staff have to provide examples of utilising evidence–based pedagogy in the
classroom and also present to staff at professional learning meetings. This
has included literacy, numeracy and subject specific examples to staff across
the primary and secondary school.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($188 952.00)

The AEO's provide critical information and
intervention to support the needs of our
Indigenous students which relates to their
academic needs at school as well as support
and structures that put in place to support
families outside of school. We are able to use
the AEO's as a hub where parents and carers
feel confident that we can link families to
supports from government and
non–government organisations.

Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($117 239.00)

This position is one of the most critical and
pivotal positions in the school. We have a
number of students that require assistance
with their learning and the Head Teacher
Wellbeing is central to the relevant support
structures being put in place.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($18 995.00)

The QTSS model allows the school to provide
more release time for our two Assistant
Principals to concentrate on their leadership
as well as the development of their teaching
staff.

Socio–economic background Funding Sources:
 • Socio–economic
background ($269 116.00)

There are a number of students who require
intensive one on one support in literacy and
numeracy across the school. In conjunction
with the instructional leader and the head
teacher wellbeing, a number of programs
related to reading, writing, comprehension,
number and numeracy are able to be
delivered at the school.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($7 440.00)

These monies have allowed us to develop our
beginning teachers in a rural and remote
environment. The cost of travel and staff
replacements is very high and this money
allows us to send our beginning teachers to
conferences and relevant professional
learning that targets their professional
development goals. This money is also used
to fund their face–to–face teaching so
appropriate mentoring and coaching can
occur.

Early Action for Success 0.4 (2 days a week) –
funded by the the Early
Action for Success
program.

Funding Sources:
 •  ($65 302.00)

This program continues to develop positive
growth and development in our students at
WCS. The Instructional leader is able to work
with and collaborate with K–2 staff utilising
data to inform upon current learning and plan
for the individual future learning of students.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 109 101 102 99

Girls 101 91 101 96
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Student attendance profile

School

Year 2016 2017 2018 2019

K 91.6 91.2 81.4 86.7

1 87.9 90.5 88.9 80.2

2 87 86.2 84.4 90

3 93 86.9 80.7 86.5

4 91.1 94.1 86.1 85.3

5 88.9 91.2 93 84.2

6 85.4 88.4 89 90

7 88.7 89.7 78.5 88.7

8 87.1 85.1 78 73.2

9 85.7 80.8 81 67.9

10 77 85.2 58.1 73.6

11 90.3 78 73.4 52.1

12 81.6 88.8 86.8 87.2

All Years 87.2 87.3 81.9 81.5

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

7 92.8 92.7 91.8 91.2

8 90.5 90.5 89.3 88.6

9 89.1 89.1 87.7 87.2

10 87.6 87.3 86.1 85.5

11 88.2 88.2 86.6 86.6

12 90.1 90.1 89 88.6

All Years 92.3 92.3 91.5 91

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
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details the management of non–attendance.

Post school destinations

Proportion of students moving into post-
school education, training or employment

Year 10 % Year 11 % Year 12 %

Seeking Employment 0 25 0

Employment 0 12.5 0

TAFE entry 6.67 0 36.36

University Entry 0 0 36.36

Other 0 0 9.09

Unknown 0 12.5 0

Year 12 students undertaking vocational or trade training

63.64% of Year 12 students at Warren Central School undertook vocational education and training in 2019.

Year 12 students attaining HSC or equivalent vocational education qualification

91.7% of all Year 12 students at Warren Central School expected to complete Year 12 in 2019 received a Higher School
Certificate or equivalent vocational education and training qualification.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 2

Head Teacher(s) 2

Classroom Teacher(s) 12.79

Learning and Support Teacher(s) 0.9

Teacher Librarian 0.6

School Administration and Support Staff 8.09

Other Positions 0.2

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 138,299

Revenue 4,384,553

Appropriation 4,270,077

Sale of Goods and Services -30

Grants and contributions 113,235

Investment income 1,270

Expenses -3,977,024

Employee related -3,605,622

Operating expenses -371,402

Surplus / deficit for the year 407,528

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 152,784

Equity Total 632,799

Equity - Aboriginal 168,952

Equity - Socio-economic 322,474

Equity - Language 0

Equity - Disability 141,373

Base Total 2,941,896

Base - Per Capita 47,632

Base - Location 87,573

Base - Other 2,806,692

Other Total 273,738

Grand Total 4,001,217

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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School performance - HSC

The performance of students in the HSC is reported in bands ranging from Band 1 (lowest) to Band 6 (highest).

The information in this report must be consistent with privacy and personal information policies. Where there are fewer
than 10 students in a course or subject, summary statistics or graphical representation of student performance is not
available.
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Parent/caregiver, student, teacher satisfaction

School pride remains strong as demonstrated below. WCS continues to trend a high ratio of students participating in
extra–curricular activities, having a sense of belonging and positive relationships.  Staff morale is very healthy and staff
have confidence in the leadership team at the school. The P&C continues to attract more members to assist the school
with decision–making. WCS enjoy a close and very positive relationship with our P&C.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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